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Abstract

School culture has a multitude of definitions and can be perceived differently by every
stakeholder group. The value and measure of importance of school culture can vary
drastically from building to building and district to district. The purpose of this action
research study was to examine the perceptions of school culture as it relates to the
Moniteau School District. Results indicated that school culture was perceived in a
favorable light, with community members feeling the faculty and staff, as well as
administration supported the student population. Additionally, the community provided
suggestions for what can be done to improve school culture, if the opportunity would
present itself. Implications of the study were that the district is on target with the
extracurricular offerings and the communication methods it employs, which has led to a
positive view of the current school culture. Feedback was offered on suggestions for

improvements that could enhance school culture.

Keywords: school culture, district stakeholders, communication methods, administrative

support, faculty and staff support, engagement
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CHAPTER1
Introduction

School culture is a topic that Moniteau School District is seeking more data. The
district has undergone many changes at the administrative level over the last seven years,
most especially at the level of superintendent. During my tenure in the district (seven
years) there have been two superintendents and two interim superintendents. With the
constant upheaval in this position, there has been no consistency at the district level. New
initiatives are started and then abandoned when someone new comes along. The focus of
the district and goals within the comprehensive plan are written and reviewed, but not
used to hold the district to any sort of standard.

COVID-19 also caused a break in any sort of consistency the district may have
developed. With the shifting in and out of the brick and mortar setting, along with the
state mandates on number of people permitted in the buildings and at events, family and
community involvement dropped. Even now, people are using streaming platforms
instead of attending school events, such as athletic matches.

Focusing on how the community views school culture will allow the district to
make changes in order to meet the needs of the families and community members.
Determining exactly what the district can do to encourage and support students, but to
also create a welcoming environment for families, will be key in rebuilding that feeling
of community within the district.

One major concern is how to draw people back into the schools and encourage
them to become more involved in their child’s education or in the education of their

surrounding community members. Gathering data that shows the district what events are
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popular and what the community at large is looking for will allow the district to host
events and activities that appeal to all stakeholders. As the epicenter of the community,
the school is the greatest draw for activities and events for families and district residents.
Learning how to reach those stakeholders and providing them with the methods of
involvement will help to establish that sense of school culture.

Background

Moniteau School District is a small, rural district comprised of approximately
1142 students (in the 2022-2023 school year) in grades K-12 and located about one hour
north of Pittsburgh, Pennsylvania. There are two school buildings: Moniteau Junior-
Senior High School (7-12) and Dassa McKinney Elementary School (K-6). The district
employs roughly 170 staff members, which include, but are not limited to: administrators,
directors, teachers, paraprofessionals, food service staff, custodial staff and maintenance
staff. Extracurricular opportunities are offered at all levels (elementary, junior high,
junior varsity and varsity) through both athletic endeavors and clubs. This action research
study will utilize a quantitative approach to data collection. A survey will be offered to
families of Moniteau students as well as district residents regarding the topics of school
culture, engagement opportunities, and communication methods. All participants will be
from within the bounds of the Moniteau School District.

A survey will be sent to all district families utilizing the district’s Skylert system,
which is the communication system for all district related information relayed through
phone call, email, and/or text message. The Google Forms platform will be used to create
and collect survey information. Google Sheets will be used to collate all survey results. In

addition to Skylert, the survey can be accessed through the district website and Facebook
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page which will target those residents who may not have a current student enrolled in the
schools.

A survey participant disclosure form will be the first “question” of the survey.
Participants who select the option that they understand the information presented in the
disclosure form will then have the opportunity to move to the survey questions. Should
the participant select no, the survey will immediately take them to the end of the survey
thanking them for the time.

All participants in the study will be volunteers and may elect to stop participating
at any time.

As the district superintendent, but also a parent of two students in the district, and
an alumnus, this topic is something that has been mentioned by community stakeholders
over the year and is designed to benefit the community-at-large. Additionally, reaching
out to community members, drawing them back into the school system will support a
goal within the district’s state required comprehensive plan. Achieving and/or
maintaining a positive school culture will help to assist the district with better community
involvement and a more positive atmosphere.

The district hopes to instill positive values in each and every student that passes
through the doors. In order to achieve this goal, the students need to want to be here and
are happy when they are here. Students who are happy in their school district are assumed
to correlate to parents/guardians who are happy with their school district. Determining
the current level of school culture and whether people are satisfied with the district is step
one is assisting the district with a baseline of school culture. From there, the district can

move forward in meeting the needs of the students and the community member.
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Purpose of the Study

During the course of the pandemic, school culture has taken a significant hit. Due
to the need for virtual learning, virtual meetings, and no in-person events, a disconnect
has been formed between the school and the community. Unfortunately, students and
parents alike have shared their displeasure with the district. The widespread divide
between the reactions of the district and the expectations from the parents have created a
chasm that is complex to understand and difficult to overcome. Stakeholders had
opinions regarding masking, social distancing, quarantines, and other pandemic related
issues, which were often in direct contrast to the district’s stance, as provided by the
Pennsylvania Department of Education and various other health agencies. Throughout the
course of the 2021-2022 school year the district attempted to overcome some of these
fractures, but the nature of COVID-19 prevented that from happening.

Students, parents, and teachers are all facing burnout at an alarming rate. Burnout
can be viewed as feeling negative or stressed out in relation to a job. “Burnout is not a
crisis of time, it is a crisis of the spirit” (Autry, 2001, p. 208). The burnout displays
withdrawal from activities, not engaging with their peers or colleagues, anxiety and many
other characteristics. District residents who would have been the first to volunteer for an
event in the past are hesitant to do so at this time. Mental health needs have skyrocketed
for students. Persons appear to be on edge and a contentious connection between all three
groups has developed. A positive school culture will help to demonstrate how all district
stakeholders being on the same page may help to provide a more well-rounded

educational experience for students.
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Learning can be fun for everyone. Reminding the district community how
important it is to have a shared commitment to the students may help to foster and
promote the district mission statement, which states: “Our mission is to prepare Moniteau
students to achieve their fullest potential as they face the challenges of life” (Moniteau
School District, 2023). The COVID-19 pandemic was indeed a “challenge of life” and
the district community faced the challenge in a multitude of ways. The district’s goal will
be to reestablish a positive connection between all district stakeholders.

Research Questions

1. How do extracurricular opportunities factor into a district resident’s

perception of school culture?

2. What prohibitive factors do district residents perceive as having an effect on

school culture?

3. Does the delivery method of engagement opportunities have an impact on the

district resident’s perception of school culture?

4. Do the district resident’s perception of school culture change from the

beginning to the end of the school year?
Potential Outcomes

Several different outcomes may appear as a result of the study. The district will
have the opportunity to gain a better understanding of the impression of the community
and how school culture is perceived. Additionally, methods of communication will be
better understood in order for the district to utilize the most preferred method to
communicate with the district’s stakeholders. Finally, engagement opportunities will be

examined and reviewed as to how they are viewed under the umbrella of school culture.
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The desire of the study will be to gather baseline information on how to interpret
the current level of school culture and what is needed or necessary to improve upon that
level. This will be measured by reviewing data on what events or activities are viewed as
important as compared to those that are attended. Furthermore, the method in which
stakeholders find out about the events within the district will be reviewed to determine
what method best reaches the most people. The study will also learn the preferred method
of communication for community members for future consideration.

Ideally, the district will be able to assume a standard of culture and build upon
that measure. Understanding the current needs and wants of students and community
members will allow the district to provide for its residents in a manner that portrays a
sense of community and camaraderie. The focus will be on how everyone benefits when
we all work together.

Financial Implications

Costs that may be associated with the study are unknown. At this time the
information will be used as data review. However, should the data imply information that
would assist the district in improving school culture costs may be associated with
programming of that nature. That could include professional development opportunities,
programming, additional staff members, and/or new engagement opportunities.
Summary

Once the data have been collected and analyzed, information will emerge that will
show how the parent/resident groups perceives school culture, engagement opportunities,
and communication methods. The data will assist the researcher in determining how the

parents/residents feel and what they would like to see to enhance the engagement
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opportunities, if any, and whether there can be a correlation between school culture and
how parents/residents utilize occasions to become invested in the district. The researcher
will then determine how to assess school culture by using the opportunities offered to
stakeholders. The data will also show the most effective method of communicating with
the stakeholders. Going farther, the study will analyze the differences between grade
levels of students, gender, alumni status and whether social media was the preferred

method of communication to all parties.
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CHAPTER 11
Review of Literature

School culture can be used as a measurement tool to determine how vested people
are in their district. This study will utilize engagement opportunities as a measure of
school culture through the view of district residents. Examining topics such as: student
engagement, family engagement, communication styles, social media use and preference,
types of engagement opportunities offered, alumni status, gender, staff engagement,
administrator leadership styles, and culture through the lens of the school board will
provide a more holistic picture of school culture at the Moniteau School District.
School Culture and Student Engagement

During the COVID-19 pandemic, in person learning ceased to exist and all
extracurricular activities were canceled for schools across Pennsylvania. This was true for
the Moniteau School District. Students and families remained at home and continued
their educational experience in a virtual setting, practically eliminating engagement
opportunities in a face-to-face manner. This had a significant impact on school culture.
Examining school culture through the lens of multiple stakeholders provides insight into
the expectations of the district. Student and family engagement and social media use
provide an opportunity to understand how school culture is interpreted. “Adolescents
with greater perceived belonging and interpersonal support also develop productive and
proactive behaviors that result in positive developmental outcomes” (Del Toro & Wang,
2021). It is in the best interests of schools to develop students’ sense of belonging as it

contributes to the overall sense of community and school culture (Riekie et al., 2017).
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History of School Culture

“Education begins in the family and continues in kindergarten and later in
school...” (Stanescu, 2021). With the onset of the COVID-19 pandemic, schools were
thrust into unfamiliar territory, forever changing the learning environment for a
generation of students. School culture, as it was known, took a drastic turn in direction
and education became a hot topic all over the world. School culture can be viewed as:
“...the invisible dimension of school life, which is the result of the overall relationships
of all its employees and students, and each of them experiences subjectively, at the level
of one’s own emotions, social relations and work environment” (Pinkas & Bulic, 2017).

The climate of a district can have an effect, whether it be positive or negative, on
the engagement of its stakeholders. Petlak (2014) writes that:

Culture describes how things are and acts as a screen or lens through which the

world is viewed. Each school has a different reality or mindset of school life. A

school’s culture is shaped by its history, context and the people in it. (p. 228)
The importance of this statement is to understand that culture can and will vary from
district to district but also from school to school within a district or school building.

Culture can be assessed from the viewpoint of district stakeholders in a multitude
of ways. Teachers and students may have a differing opinion than parents or community
members. Overall, culture can have a positive or negative effect on shaping the school or
district makeup (Petlak, 2014). In addition to schools and districts, individual classrooms
can have a significant impact on the makeup of the culture of a district. Schools are the
hub of the community, and as such, are the foundation for educational effectiveness once

a culture has been established (Morris et al., 2012). “Schools are primary agents of
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socialization; after one’s own family, the school is often the first place a child learns
society’s norms, values, and culture and comes to understand his or her roles and
responsibilities in society” (Peguero & Bracy, 2014).

Giving students opportunities to participate in important activities at school helps

to create a feeling of personal investment in their school. This increased

investment results in greater bonding and adoption of the school’s standard of
behavior, reducing the likelihood that the students will become involved in
problem behaviors (Pennsylvania Commission on Crime and Delinquency,

Pennsylvania Department of Drug and Alcohol, Pennsylvania Department of

Education, 2021).

Evidence strongly suggests that a positive school culture can have a significant positive
impact on the health and welfare of a student in addition to the beneficial effects on
student behaviors and academics (Jessiman et al., 2022).

Students are essential to the culture of a school and this can be examined by their
engagement in the school itself. Student engagement promotes family engagement (Lam
et al., 2016). Family engagement drives tradition and history within the school and allows
for rich opportunities to occur. Three main categories affect student engagement, which
include: “...teachers, peers and parents” (Lam et al., 2016, p. 139). These three groups
impact what the student chooses to do when involved in the school, “...in an intricate
web of mutually influencing systems” (Lam, 2016, p. 149). Students who felt more
connected to the system overall, felt better about themselves as students and members of
the school community (Riekie et al., 2017). When students perceive that their school is a

caring, compassionate place, their sense of belonging becomes stronger and they develop
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better, more prosocial relationships with all stakeholders. (Barr & Higgins-D’Alessandro,
2007).

School climate is the factor that shapes the student’s formative years (Peguero &
Bracy, 2014). The culture of the school can lead to a plethora of items that have a lasting
impact on their time in school and also on their time upon completion of their school
years. A negative climate can compromise the educational setting and cause students to
become high school dropouts. It can also have an influence on criminal behavior,
unemployment and general health (Peguero & Bracy, 2014). On the opposite end of the
spectrum, Peguero and Bracy (2014) found that a positive climate encourages school
completion and may reduce or prevent fewer promising behaviors (e.g. incarceration,
drug use, delinquency).
Communication and Social Media

Schools have long used a variety of communication tools to foster engagement
with families and provide information. Methods used have included: emails, phone calls,
text messages, newsletters (both digital and print versions), letters, calendars, websites
and mass mailings. With the rise in social media users, it only makes sense that schools
jump on the social media train as well (Jedrzejczyk & Brzezinski, 2021). Studies have
shown that, “The use of social media by organizations increases customer involvement in
the processes that take place...” (Jedrzejczyk & Brzezinski, 2021, p. 460). Schools are
consistently looking at family engagement opportunities, especially Title I schools.
Utilizing social media platforms as a method to push information out to families in a

quick and easy manner is one form of engagement being reviewed by districts. “A
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leading factor in the digital transformation of educational institutions has undoubtedly
been the vision of its leaders” (Karakose et al., 2021).

During the pandemic schools were looking for a number of methods to reach
families at their level. Social media was at the forefront of that communication
(Jedrzejczyk & Brzezinski, 2021). For some that included phone calls, google meets or
email, but for others messaging on apps became the norm.

Social media allows schools to provide instant updates, rapid distribution, and

immediate response from school stakeholders. Well used social media can also

significantly enrich the learning process by increasing the attractiveness of the
learning content and the variety of teaching tools (Jedrzejczyk & Brzezinski,

2021, p. 461)

Social media networks provided the illusion that “everyone is within reach” (Al-
Hamad et al., 2022, p. 90). Students and parents were comfortable with the platforms and
more apt to use them due to their “entertaining and friendlier” nature (Al-Hamad et al.,
2022, p. 90). Teachers utilized social media to inform students of class assignments,
provide feedback, make general comments, and speak with a group of students at any
given time. The premise was that social media is a quick, easy-to-use platform to convey
information. However, the use of social media within the educational setting is driven by
how much the students buy-in to its value (Al-Hamad et al., 2022).

Social media is more mainstream now than ever before. Parents utilize social
media in their daily lives, “...because they perceive value in the activity and it empowers
them in at least some aspects of their lives” (Dennen et al., 2021, p. 12). Parents have a

slew of responsibilities assigned to them and for some it is essential to gather information
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as quickly as possible in order to move on to their next task. Henstrom et al. (2022) found
that social media is the quickest avenue for parents to turn to gather the necessary
information for whatever topic in which they are interested. Henstrom et al.’s (2022)
study utilized the examination of Facebook and the effect it had on the dissemination of
information. Research concluded that parents employed Facebook at least one time per
day and information was made readily available on that social media platform as a result
(Henstrom et al., 2022).

“Twenty-first century parents have a powerful tool at their fingertips 24 hours a
day: the Internet...it is a space where two-way communication can occur and
relationships can be fostered” (Dennen et al., 2021, p. 12). Technology has provided the
opportunity for schools to communicate on a multitude of platforms. Social media use, to
project information, rose 67% in a period of 16 years (Dei et al., 2022). This trend has
had an impact on how information is shared and when the sharing can occur. “Social
media has been used to market to parents, and parents who are social media influencers
have turned their social media posting into revenue streams for their families” (Dennen et
al., 2021, p. 2). Ricks et al. (2021, p. 609) found that the use of social media can help
“build engagement in one’s community.” More opportunities are available when people
have a large social network and use it to find resources for whatever they may need at
that moment.

However, social media can also be viewed through a negative lens. Frolova et at.,
(2019) have found that the increasingly violent messages portrayed through the media
have a lasting effect on the students psyche. Kazaz et al. (2022) found that oftentimes

students were anticipating learning one thing, but were given violent messages instead
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which was built into the program platform they were using to learn. Over stimulating
students with these negative messages can appear to influence their overall makeup as a
student, which examines items such as behavior, attendance and grades (Frolova et al.,
2019). Jayabharathi et al. (2022), found that boys spent significantly more time on social
media and used it primarily for discussions and relationship building, while girls used the
platforms to discuss personal issues.
Family Engagement

Family engagement practices have shifted from the early years of education. Early
childhood programs were considered essential for students to succeed later in life.
Providing access to community sponsored programs were considered a leg-up for
families and promoted family engagement in the educational process during the pre-
school years. Not only did this get parents involved in their child’s life early on, it
became an expectation so that when they reached elementary school there was no
pressure to assume all of these additional responsibilities because they were already built
in to their daily lives (Underwood & Killoran, 2012). The original expectation for
education was that families would support schools and assimilate with the teachings,
lessons, and curriculum. However, the new expectation is that families and school work
in tandem to enhance the educational experience for students (Wyness, 2020). Wyness
(2020) examined the difference between parental engagement and parental involvement
and the benefits they can have on both the student and the school environment. “Kindness

is a central value and ongoing dialog across a network of engagement is crucial”

(Wyness, 2020, p. 174).
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Borup et al. (2019, p. 81) found “three primary factors that contribute to parental
engagement behaviors: parents’ motivational beliefs; the types of invitations parents
receive from their student and others; and, parents’ perceived ability, availability, and
energy to help.” Families and schools should have a mutually beneficial relationship that
affords students multiple opportunities both at home and at school. Family engagement
has demonstrated that outcomes of students, staff and parents all increased when families
were more engaged in their student’s education (Gross et al., 2018).

Thamrin et al. (2021) found that certain barriers, such as economic stressors,
unemployment, work hours, and mental health concerns can make it difficult to have
parental engagement. Furthermore, families with these barriers needed “...intensive
recruitment efforts to successfully engage them” (Thamrin et al., 2021, p. 888). While
these families may want to engage with their child or school, there may be, what they
perceive to be, too many preventative measures barring them from becoming more
engaged with the school system.

Family engagement has the ability to drive student engagement and parent
perception on school culture and is as important as their perception on social media use
(Procentese et al., 2019). Family units perceive the growing use of information
technology in a plethora of ways. However, “...it is evident that the information and
communication technologies are profoundly changing the ways in which people behave
and relate to each other” (Procentese et al., 2019, p. 2). Using social media is one avenue
families are able to effectively communicate and stay in touch throughout the day.
Having parents proficient in the use of social media affords less opportunities for students

to entertain the use of these platforms for more nefarious reasons and keeps families
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abreast of the day-to-day interactions. Procentese et al. (2019) found that parents who
perceive social media platforms as a positive investment of their time have better
relationships amongst family members and are open to new experiences. Dredge and
Schreurs (2020, p. 895) found that “...the most consistent findings regarding
interpersonal benefits associated with social media use...were sense of belonging, social
capital, and offline social interaction.”

Borup et al. (2015) found that students who received encouragement from their
families during their online learning did significantly better than those students who did
not receive familial support. Another significant finding was that students who had
established trusting relationships with their families had families who were more engaged
in the school. “Parents also modeled the importance of education by volunteering at
school functions” (Borup et al., 2015, p. 81). Modeling expected behaviors demonstrates
to students that their parents care about not only their academic accomplishments, but
also their extracurricular involvement as well.

Supporting parents as leaders within their child’s education is important in
keeping families engaged in the educational setting (Douglass et al., 2019). Not only do
parents act as advocates for their children, they also have more positive relationships with
school staff (Douglass et al., 2019). Leadership at this level led to more community
involvement for all stakeholders involved and a more well-rounded understanding of
family dynamics and school expectations (Douglass et al., 2019). Utilizing a distributed
leadership style predicted how much support parents feel they have from the school

(Gross et al., 2018). Furthermore, the multi-tiered system of support also demonstrated
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that a parent felt their child was receiving necessary support and in turn they felt
supported in their role (Gross et al., 2018).

Parental involvement provides the opportunity for schools to understand their
students better in order to provide supports accordingly. Communication between home
and school strengthens the involvement levels and shows a connection between home life
and school life (Caridade et al., 2020). Parents who prove to be more involved in their
child’s educational setting are witness to fewer behavioral problems and are more
supportive of participation in extracurricular activities, while the opposite can be said of
parents who show little or no involvement (Caridade et al., 2020). Parental involvement
can assist in establishing a more positive school culture and when school culture
improves, students become more involved, absenteeism declines and behavior problems
are reduced because families and schools are working collaboratively (Caridade et al.,
2020).

Student Engagement

Student engagement varies amongst gender and grade level. Students in younger
grades tend to remain more engaged within the school. Their families also tend to be
more engaged in the school with this engagement decreasing the older the student
becomes (Borup et al., 2015). Additionally, females are traditionally more involved in
their schools than their male counterparts. Students who benefited from a strong parental
support system also displayed higher levels of engagement (Lam et al., 2016). Peer
support is also important when determining engagement levels of students. The more
support and friendships a student has, the more engaged that student feels in school.

Furthermore, those students who received familial support and/or who were from higher
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socio-economic backgrounds did better in school and were also more engaged with their
peers and academics in general (Haapasalo et al., 2010). Interactions between students
that occur inside the classroom as well as outside the classroom afford the opportunity for
students to develop a stronger connection to their peers (Riekie et al., 2017).

However, one study found that adolescence is the period of time that defines how
students become engaged in school activities due to more differentiated gender
disparities. At this point in their development, athleticism has been established and
students are no longer participating in athletic endeavors for fun, but are starting to enjoy
competition. This means that there may be tryouts for teams and students could be
excluded from participation. With the reduction in the need to participate because their
friends do, the team makeup undergoes a change in dynamic. For example, girls and boys
tend to lean more toward “gender-appropriate” activities, or girls will withdraw from
sports completely during adolescence (MacQuarrie et al. 2008, p. 263). MacQuarrie et al.,
(2008) also remarked on the beneficial nature of students taking part in establishing the
activities that are offered and how that can have an impact on the participation rates, but
that having a variety of activities helps to keep students involved and participating. “One
outcome of athletic elitism is that it privileges some students and activities over others,
and this does not create a culture of inclusion...it can create rifts in school cohesion and
entrenches privilege along gender lines” (MacQuarrie et al., 2008, p. 269).

Cemalcilar (2010) also found the importance on peer relationships and a student’s
sense of belonging. Students who had strong relationships, and could list a friend or a
peer group, were more engaged in school than their peers who may have been ostracized

or who have no friends. Not only did this make them less engaged in the overall school
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environment, these students were more likely to develop behavior issues, academic
struggles and become high school dropouts. A student’s socio-economic status could also
contribute to a sense of well-being amongst their peers. Moore et al. (2017) found that
students from more affluent families were more invested in their school and had positive
relationships with both peers and their teachers. Unfortunately, students in the same
schools who came from a lower socio-economic status had exactly the opposite
experience. These students felt unappreciated and undervalued in their school community
(Moore et al., 2017).

When examining bullying as it relates to school climate, Konishi et al. (2021)
found that students who experienced a greater connection to the school: more
involvement in the school, sense of belonging, feeling of safety and security, had a
stronger reaction to the occurrence of bullying and were more likely to stop it or report it
to an adult. Additionally, students had a greater connection to their peers and felt more
accepted in a diverse culture, which in turn assisted in preventing bullying from occurring
(Konishi et al., 2021). Thus, when school culture is viewed as positive and students feel
accepted for who they are, they are more willing to participate in more school offerings
and help their peers in the event of a negative interaction (i.e. bullying). These students
were found to be less tolerant of non-acceptance and more likely to engage in pro-social
endeavors (Konishi et al., 2021). Frostick et al. (2018, p. 335) found that: “...school
connectedness had a positive mediating effect on mental health.”

Rezende et al. (2015, p. 1) found that “School level characteristics have important
potential to increase the possibility of engagement in physical activity in and out of

school, and therefore have a fundamental role in promoting these practices.” Barriers do
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exist to physical activity and, because of that, students are unable to participate in
extracurricular opportunities. Such barriers can include non-availability of extracurricular
offerings or non-accessibility for these offerings (Rezende et al., 2015). This study also
concluded that half of the students who participated in physical activity, both in and
outside of school, were male with strong supportive family relationships who promoted
these activities. The type of extracurricular activity can have an impact on student
engagement and how students perceive themselves in the school environment (Pjanic et
al., 2021).
Students who feel a strong sense of belonging in their school environment have
been found to be:
...less anxious, less lonely, more autonomous and pro-social, more intrinsically
than extrinsically motivated and more successful in their classes. Furthermore,
they value education more, participate in both in-class and out-of-class activities
more frequently, have higher self-esteem, higher school attendance rates, better
relationships with their teachers and peers, and are in general more satisfied with
their lives (Cemalcilar, 2010, p. 247).
These feelings are especially evident in elementary aged students and students from low
socioeconomic backgrounds (Cemalcilar, 2010). The younger the student when the
encouragement begins to participate in extracurriculars leads to a greater rate of
participation when the student is older, when students traditionally begin retreating from
sports or other extracurricular activities (Aoyagi et al., 2020).

Student Engagement in Extracurricular Activities
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The school setting also played a role in the sense of belonging. Schools who
offered extracurriculars, afforded a safe environment to learn and grow, and provided
students with multiple academic opportunities provided a stronger sense of belonging
than those who fostered unsafe learning environments, no availability for afterschool or
extracurricular programming or other lack of resources (Aoyagi et al., 2010). Students
who participated on a team were affected by their teammates in the strength of their
motivation (Aoyagi et al., 2020). Conversely, students who were considered victims of
bullying perceived their school environment negatively and did not trust their teachers to
keep them safe in the learning environment (Rudasill et al., 2018).

Students who are involved on a team seem to associate that team with positive
peer relationships, both with team members and non-team members (Gorski, 2021).
Because of the established positive relationships within the team, a stronger connection to
the school is developed and a connection felt to the staff is recognized. Haapasalo et al.
(2010) also found that students who participate in extracurriculars do better in school but
also feel more engaged and connected to their teachers, if their teachers provide high
expectations in a structured environment. Barr and Higgins-D’ Alessandro (2007) studied
two schools who had a requirement for students to participate in other non-academic
activities. These opportunities provided students with the ability to gain perspective on
their school from a different viewpoint and become involved in decision-making leading
to local change and a sense of connectedness (Barr & Higgins-D’ Alessandro, 2007).

“Extracurricular activities expose students to learning opportunities different from
their classroom learning environments, potentially shifting their levels of school

engagement” (Gorski, 2021). These activities, while not being the sole focus of
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schooling, are important to the overall educational process and can assist students in
attaining academic success. Gorski (2021) found that there are three forms of engagement
that are interconnected in the educational process: behavioral, emotional, and cognitive.
Each engagement type helps students develop a sense of belonging in some form to the
school and the individuals associated with it. Yet, a student’s background can have an
effect on how engaged they become in their school. Ferrari et al. (2021) found a
connection to the number of available sports courts, fields, etc...with the number of
students who participate in extracurricular offerings: the more courts, the higher the
number of students. Additionally, Ferrari et al., (2021) concluded that the school
environment significantly impacts whether students elect to participate in extracurricular
activities.

Extracurricular coaches or leaders play a key role in student participation and
inclusion. Studies show that coaches who are from within the school setting promote and
foster stronger relationships with students and build better programs than those who are
from outside the organization (McCabe et al., 2020). Because the extracurricular
programs are in addition to the academic program students tend to do better in both areas
and develop more of a sense of belonging to the overall school system. Talented youth,
such as those who would be considered gifted, felt that their success, or lack thereof,
could be attributed to their school environment (Gierczyk & Pfeiffer, 2021). In addition
to the school environment, relationships with one’s peers influenced feelings about
inclusiveness and the “development of students’ abilities” (Gierczyk & Pfeiffer, 2021, p.

582).
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The way an extracurricular program is developed determines the amount of
participation the program receives (McCabe et al., 2020). A study in Japan determined
that physically active students, both inside and outside school hours, determined the level
of childhood obesity as well as participation rates in extracurriculars and school dropout
rates. The study also found that these particular teachers spend an average of three to four
times longer with students per week than their non-involved colleagues (Aoyagi et al.,
2020).

Title IX and Extracurricular Opportunities.

Title IX had a major impact on the effect of women in the work force and
eventually transitioned to encompass females in the educational setting. Sexual
harassment occurs across all levels of education and students have the expectation of
safety while in school or participating in a school activity. Social media has enhanced the
stories of sexual assault survivors and provided a forum for students to recount their
experiences and to ensure steps are being taken to prevent the same issues from
continuing to happen (Suran, 2015). With the addition of the internet, Title IX is exposed
more than ever before and demonstrates the importance of knowing and understanding
the law regarding sexual harassment. Additionally, social media has given a voice to the
victims and removed the stigma of sexual assault by laying the blame where it should be
(Suran, 2015). “Title IX is supposed to ensure that people are safe and comfortable to
pursue their educational opportunities regardless of gender, but gender inequity runs
deeper than the law can reach” (Suran, 2015, p. 308).

Students became so used to facing sexism day-to-day at school they were unable

to see that it was happening to them at exponentially higher rates than the rest of the



PERCEPTIONS OF SCHOOL CULTURE 24

surrounding areas. Sexism became such a problem in their school that the girls involved
in a service-learning project described it as follows: “...sexism was not a problem in the
world today, despite the high levels of sexual harassment they faced in school” (Martin &
Beese, 2016, p. 228). These girls were unaware that sexism was a problem they were
facing in their school and in the country because it was embedded in their normal, daily
lives. During Martin and Beese’s (2016) study, the authors found that culture can change
when girls learn to stand up to sexual harassment.

When Title IX was first introduced, all cases were between students and teachers
or other school officials (Cyphert, 2017). The Davis decision effectively shifted the focus
and propelled the court system to allow for peer-on-peer sexual harassment rulings within
the school setting (Cyphert, 2017). As such, the Davis decision put into place the decree
that every school district have a grievance procedure to report sexual harassment. Peer-
on-peer sexual harassment within the school environment is overseen by the Department
of Education’s Office of Civil Rights.

Title IX also focuses on the disparity between men’s and women’s athletics and
has brought about reform targeting equitable opportunities for all genders. High schools
are now required to file an Interscholastic Athletic Opportunities Disclosure Form every
year which highlights the number of sports offered to both males and females, the
financial amount spent on each athletic team (and student) and the number of students
who participate at the start and end of each sports season.

School Culture and School Staff
Student relationships with school staff can be viewed in both a positive and

negative manner. However, students who tend to view these relationships in a more



PERCEPTIONS OF SCHOOL CULTURE 25

positive light do so because of their meaningful interactions with those in the school
setting, leading to positive relationships (Reid & Smith, 2018). While relationships with
the school principal can have a lasting effect of the sense of belonging, teachers are the
first to establish a relationship with students and have a significant impact on the
establishment of school culture and its applicability to the sense of belonging for any
student.

More positive relationships with teachers promoted a greater sense of belonging
which can contribute to stronger academic achievement (Cemalcilar, 2010). “The
presence of supporting, caring, and stimulating relationships in the school also comes
with a stimulating and safe environment, and together they enhance students’ schooling
experiences” (Cemalcilar, 2010, p. 261). When students perceived their relationship with
teachers to be more positive the climate was generally more positive and was viewed as a
preventative measure for negativity (Peguero & Bracy, 2014). Conversely, negative
interactions between teachers and students can lead to a breakdown in culture (Frolova et
al., 2019). In a study by Frolova et al. (2019), the researchers found that the breakdown in
student and staff relations occurred as a result of negative performance on standardized
tests. The teachers found this to contribute to the student’s overall lack of motivation.

Teacher leaders are becoming more common in today’s school system and they
share more of the responsibility in the development of school culture (Simpson, 2021).
Leadership by teachers can be expressed in their relationships with other staff members
and students. Teachers can have the ultimate impact on school culture as they can have a
significant impact on the attitude and performance of their colleagues and their students.

When examining teacher leadership, Simpson (2021) found that teacher leaders were
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most supported in an atmosphere of collaboration where teachers feel valued and
understood. Because these teachers work directly on the front lines they often have good
ideas of what needs to occur to make the students, school, or district more successful and
more valued (Simpson, 2021). “If the change is anticipated, perceived as necessary and
welcomed by educators, it can be uplifting and energizing. In contrast, unwelcome
change can be disturbing and disorienting” (Kovacevic et al., 2018).

School administrators have the ability to influence school culture: both positively
and negatively (Harris, 2018). Because students spend a significant portion of their
waking hours with those outside of their family unit, the influence they are under at
school can assist in the development of school culture (Del Toro & Wang, 2021).
Administrators are able to foster a nurturing environment where students feel safe to
learn and develop. “...positive school-based interpersonal relationships and students’
trust in school authority’s engagement in fair discipline practices — both of which are
major components of school climate — have been found to predict greater engagement in
school” (Del Toro & Wang, 2021). Culture is achieved through active listening and
determining the views of the school by understanding what is being said (Harris, 2018).

In as much as school leaders are expected to drive their organization toward

achieving set goals related to academic achievement, they are equally expected to

ensure that the teaching and learning environment adheres with the tenets of

optimism and harmony. (Velarde et al., 2022, p. 164)

“Good leaders are never satisfied with what is. They see what could be, and they
continually seek to achieve it” (Maxwell, 2018, p. 130). Reavis et al. (1999) found how a

principal can completely overhaul a school’s academic program by relating to both
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students and staff and connect with them in areas other than academics. By doing this
students and staff members felt more valued and the school saw a significant
improvement in test scores from one year to the next. Teachers and students were active
in planning activities for involvement and a more diplomatic approach was used in the
planning in order to ensure everyone’s voice was heard and viewpoints were considered.
Strict rules were enforced for all students and high expectations were the norm, which
resulted in teachers and students adapting to the new procedures with minimal fussing,
but still feeling supported by school staff and administration (Reavis, et al. 1999). The
principal, “...had high energy, was very competitive, was goal focused and positive, gave
credit to others for successes that might have been due largely to his efforts, praised
lavishly, was attentive to detail, and followed up on everything” (Reavis, et al., 1999, p.
201). Cemalcilar (2010) also found that how administrators interact with their students
can have a strong correlation to the students’ sense of belonging.

Chen and Yang (2022) found that leadership within higher education can have a
profound effect on the culture of a university. Leaders in these settings must respond to
the changing environment, but must also address these changes within the setting.
Students who do not feel supported by the top-level leaders feel no sense of belonging to
the school and ultimately lack a positive school climate which creates a lack of respect
and supportive environment (Chen & Yang, 2022).

The school environment does not solely focus on academics any longer. School
administrators have been tasked with ensuring a safe and secure learning environment
while also focusing on health, community partnerships, academics and school culture. All

elements of the learning process, both inside and outside the school walls, are
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emphasized in the school environment (Obied, 2020). A safe and secure environment
encourages more involvement in the school, whether that may be in improving academic
programs, parental involvement, or extracurricular participation (Obied, 2020). “Effective
school leadership presents a viable prospect in promoting a healthy school climate
characterized by a goal-driven, harmonious teaching and learning environment” (Velarde
et al., 2022).
Administrative Leadership Styles

“Regardless of structure, of environment, or of leadership style, our organizations
remain fundamentally human organizations, which means they will reflect both the
strengths and the frailties of the human condition” (Autry, 2001, p. 100). Even the best
leadership styles will have flaws. According to Velarde et al. (2022, p. 179), “...leaders
with a high level of cultural intelligence can positively influence organization behaviors.”
School leaders utilize a variety of leadership styles to develop and advance a school’s
mission and vision statement. Those statements can include areas on academic
achievement, extracurricular participation and school climate goals. Determining a
school’s ethos is also an important step in understanding the makeup of the inner-
workings of the school, its students, and the staff members (Bragg & Manchester, 2016).

Transformational leadership promotes changes within the system and the
individuals (Pinkas & Bulic, 2017). This leadership style allows shifts in culture to occur
from within the organization through the use of support and encouragement.
Transactional leadership is another leadership style used to achieve culture changes.

Transactional leadership uses the philosophy of give and take between the leader and the
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followers. These two forms of leadership can work in tandem to promote culture shifts
that benefit both staff and students (Pinkas & Bulic, 2017).

Transformational leadership is attributed as necessary in a principal’s repertoire in
order to effect change at the building level (Tan et al., 2022). The tenets of
transformational leadership provides the necessary qualities a leader must have when
working on their “school improvement journey” (Tan et al., 2022, p. 485). A
transformational leader takes a staff member who has only been concerned with their
own well-being and encourages them to look at the broader picture in terms of the
educational setting. These leaders demonstrate the importance of the district’s mission
and vision and how those can be accomplished, for the benefit of the student, rather than
focusing on the individual vision of one person (Tan et al., 2022). Transformational
leaders look at the greater good within the system and they are viewed as an inspirational
motivator (Araya, 2022). Araya (2022) found employees responded more favorably to
transformational leadership. Maxwell (2018) stated:

All leaders have one thing in common. They see more and before others. What

makes that indispensable is that it allows their followers to begin expanding their

vision and acting on it more quickly. If the leader doesn’t see the vision, the

people never will. (p. 166)

It is up to the transformational leader to make people believe in something and striving
for better.

Transactional leadership is another style employed to motivate workers. In this
method, rewards are used to encourage people to employ good behavior or to perform to

the expected scale (Araya, 2022). Transactional leadership is extrinsically motivated.
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Araya (2022) found that while people do respond to transactional leadership it is not the
most preferred leadership style if a systemic change is desired. When looking at
transactional leadership through the lens of school culture, a staff member may only
contribute to changing the climate if they themselves will reap the benefits or rewards.
When they are unable to view a change in this manner individuals may be more apt to
ignore or challenge this change in the system.

Passive or avoidant leadership takes a more hands-off approach. Leaders let all
decision-making occur at the local level and not the administrative level (Alhuzaim et al.,
2022). Essentially, the control of the school would be in the hands of those decision
makers, such as the teachers, the students, or the parents. These administrators avoid
decision-making and tend to not want to rock the boat (Alhuzaim et al., 2022). Change
occurring would be difficult in this leadership style due to inconsistent messaging and
differing foci with no emphasis on the mission of the school or district.

Servant leadership can be attributed to organizational performance. Servant
leaders build upon the philosophy that anyone can be a leader (Bier, 2021). The main
tenets of a servant leader are: character, integrity, humility, courage, empowerment,
empathy, emphasis on the greater good, and consistently electing to put others first (Bier,
2021). “Principals have a powerful, but indirect impact on student achievement and well-
being as it is mediated through the principal’s influence on teachers and school climate”
(Bier, 2021, p. 30). Servant leaders do not use force to gain a following, but instead
emphasize the importance of individualism and focus on how students and staff can work

to have an influence on their own situation in a positive respect. People who choose to
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work in the field of education traditionally select this job because of “moral reasons”
(Bier, 2021, p. 30).

“As a servant leader of a school the principal’s role requires more than knowing
and reflecting on their individual purpose. They must also facilitate a sense of purpose
among all those in the school community” (Bier, 2021, p. 33). Making connections
between students, staff and the community are essential to a servant leader. It is with
these connections a sense of culture can be built and enjoyed throughout the district. A
principal is a key component of establishing this culture and contributing to its success.
Autry (2001, p. 53) states that “In order to bring the concepts of servant leadership to
your people, you must prepare them, educate them, train them.” Additionally, servant
leaders should be a shoulder to lean on or an ear to listen. They take a more supportive
role (Autry, 2001).

Moral leaders are shaped by attitudes and values and how they contribute to the
overall vision (Sergiovanni, 1992). When specifically referencing school leadership,
“...key qualities...are an understanding of how children and adults learn and keep on
learning and the ability to build communities of learners” (Sergiovanni, 1992, p. 1).
Moral leaders are more authentic in their approach to leadership as it is shaped by the
core values viewed as important to them. “Professionalism as virtue is also concerned
with questions of character” (Sergiovanni, 1992, p. 55).

Authoritarian management has led to negative interactions amongst students and
staff members (Frolova et al., 2019). Authoritarian leaders have effectively removed the
opportunity for individualism to occur, which can lead to resentment and hostility. When

this occurs, teachers have indicated they are not satisfied with their position which in turn
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leads to students not being happy in their school setting (Frolova et al., 2019). “A direct
relationship between the support of an authoritarian style in school and the estimates of
conflict between the administration and teacher” was found (Frolova et al., 2019). When
teachers are stressed in their position this can carry over to their interactions with students
and parents.

Parents interpret negative interactions as a hostile environment and a significant
lack of trust is then established (Frolova et al., 2019). When this occurs, no one wins. The
school culture is poor because a lack of community has been established when finger
pointing occurs and the blame is placed on whomever the negative interaction occurred.
This leadership style, especially in the field of education, creates a lose-lose scenario
between all stakeholders.

Digital leadership is a leadership style that connects K-12 administrators with
technology (Ellis et al., 2021). This new leadership style “encompasses using the vast
reach of technology to improve lives, well-being, and circumstances of others” (Ellis et
al., 2021, p. 697). Digital leadership blends a district’s mission and vision with
relationships and interactions relating to technology. The entire premise was devised to
focus on the advancements in technology and how they are incorporated into the school
and/or district. Today’s school administrators are faced with integrating technology into
the school system, while ensuring that professional development opportunities are
sufficient to enhance digital platforms (Ellis et al., 2021).

When examining school culture resulting from principals as digital leaders, 93%

of the principals stated that while they were aware of digital leadership and

importance for improving teaching and learning outcomes for the digital age, they
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experienced limited opportunities to implement digital leadership in their school
(Ellis et al., 2021, p. 698).
School Culture and the School Board

School board members were originally established to be the conduit between the
community at-large and the district and vice-versa (Roegman et al., 2022). School board
members are also a key component in establishing school culture. High achieving schools
are a product of school boards and school leaders working together to set high
expectations for their students (Ford & Ihkre, 2015). Providing transparency in school
achievement and financial matters begins a dialog between school board members and
other community members in order to hold the appropriate individuals accountable for
the success or lack thereof of the students, schools, or a district (Ford & Ihkre, 2015).
School culture can change when parents are unhappy with the current trend in their
district and vote school board members out. An overturn in board members can also
mean a new superintendent and new expectations for all stakeholders. Ford and Ihkre
(2015) found that districts who performed better typically had a cohesive board unit who
agreed on the definition of accountability of themselves, the administrators, and the
teaching staff.

The pandemic has shifted school board meetings into public forums for political
conversations and debates as opposed to handling traditional topics (personnel,
curriculum, financial matters (Roegman et al., 2022). School board members must now
navigate differing opinions and worry more about the social and emotional status of
students on top of their academic endeavors (Roegman et al., 2022). “Differing opinions

about the purposes of education have always and will continue to exist. The key is to
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ensure that school boards are equipped to balance competing values as they work to
ensure all students have equitable educational experiences” (Roegman et al., 2022, p. 49).
The Pennsylvania School Board Association (PSBA) has principles for

governance and leadership, which are as follows:

e lead responsibly

e actethically

e plan thoughtfully

e evaluate continuously

e communicate clearly

e advocate earnestly

e govern effectively (Pennsylvania School Board Association, 2022, para. 2)
Using the above-listed principles, school boards are able to keep the focus on the students
and not on personal agendas. Each principle has short and long-term effects on a
decision, and ultimately the education of every student. (Pennsylvania School Board
Association, 2022). School directors are required to undergo a predetermined training
with a specific number of hours. The trainings emphasize the principles and the rationale
behind the board’s purpose. In addition to training, school directors have access to
articles and daily emails with up-to-date information occurring in schools in the state of
Pennsylvania. Current and former law cases are also available for review.
Moniteau School District

Moniteau School District is a small, rural district comprised of approximately

1280 students in grades K-12 (during the 2021-2022 school year) and located about one

hour north of Pittsburgh, Pennsylvania. There are two school buildings in the district:
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Dassa McKinney Elementary School (K-6) and Moniteau Junior-Senior High School (7-
12). The district covers a geographical area of 157 square miles. Within those borders are
the townships of Cherry, Clay, Concord, Marion, Venango and Washington with the
boroughs of Cherry Valley, Eau Claire, and West Sunbury.
Approximately 20% of the student population is identified as special education.
The district has shown a significant decrease in enrollment over the last two years with
the largest grade (6™) having 103 students and the smallest grade (kindergarten) with only
71 students enrolled. Forty-eight percent of the student population is female.
Approximately 170 staff members are employed by the district (administrators, directors,
teachers, paraprofessionals, food service staff, custodial staff, and maintenance staff).
Furthermore, roughly 50% of the students qualify for the free/reduced lunch option.
Extracurricular opportunities are offered at both buildings, however athletic

offerings at the elementary level are organized by the community, not the school. Junior
varsity and varsity teams consist of students in grades 9-12, while students in grades 7-8
make up the junior high teams. The following athletic opportunities are offered at the
Junior-Senior High School:

o football (primarily boys, junior high, junior varsity and varsity);

e cross country (boys and girls, junior high and varsity);

e volleyball (primarily girls junior high, junior varsity, and varsity);

e golf (boys and girls varsity);

e basketball (boys and girls, junior high, junior varsity and varsity);

e competitive spirit (primarily girls junior high and varsity);

e baseball (boys junior high, junior varsity and varsity);
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softball (girls junior high, junior varsity and varsity);
track and field (boys and girls, junior high and varsity);

sideline cheer (junior high, junior varsity and varsity);

36

During the 2021-2022 school year the following number of athletes participated in each

sport:

boys track — 26

girls track — 30

baseball — 15

softball — 19

junior high volleyball — 23

junior high boys’ basketball — 15
junior high girls’ basketball — 12
football — 27

junior high football — 23
volleyball — 22

boys’ cross country — 6

girls’ cross country — 7

junior high girls’ cross country — 6
girls golf— 10

boys golf — 10

junior high competitive spirit — 13

competitive spirit - 12



PERCEPTIONS OF SCHOOL CULTURE

In addition to the numerous athletic offerings the following clubs are available to
Moniteau students:
e National Honor Society
e National Junior Honor Society
e Creepers and Crawlers
e Math Club
o ArtClub
e Future Farmers of American (FFA)
e Future Homemakers of American (FHA)
o Future Teachers of America (FTA)
e Student Council
e Junior High Student Council
e Future Business Leaders of America (FBLA)
e Spanish Club
e Japanese Club
e Mock Trial
e Sign Language Club
e Moniteau Mentors
e Improv Club
e Stock Market Club
¢ Gardening Club
e Academic Decathlon

o Pentathlon
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e Yearbook

e Writing Center

e Math Center

e Sophomore Class Officers
e Junior Class Officers

e Senior Class Officers

e Marching Band

e Pep Band

e Ensemble

e Choir

e School Musical

e Vocational-Agriculture Programming

There are several community sponsored activities available to students in grades K-6,

such as:
e football
e cheerleading

e Dbasketball

e softball
e Dbaseball
e scouting

o faith-based organizations
These groups are primarily parent led and, while they consist of Moniteau students, the

district has no ties to them in any financial capacity. However, it should be noted that
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students who begin their extracurricular endeavors in these programs, traditionally carry
on with the programming during their high school years.

During the 2021-2022 school year the district’s estimated budget was
$22,538,777.00, with $21,062,079 in expenditures and $21,695,510.75 in revenues. An
additional $3,977,547 was allotted in Elementary and Secondary School Emergency
Relief Fund (ESSER) funding. The millage rate was 93.88 with one mil equating to
approximately $68,036. The athletic budget was approximately $216,633.42,
representing about one percent of the total budget, with the sports breakdown as follows:

o fall cheer = $3875

e boys golf =$3250

e cross country = $3740

e football = $32,385

e volleyball = $10,307

e winter cheer = $770

e boys basketball = $15,203

e girls basketball = $19,855

e softball = $12,506

e Dbaseball = $13,086

e boys track and field = $6658
e girls track and field = $3996
e competitive cheer = $6000

e girls golf 2= $3100
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The importance of researching how engagement opportunities affect school
culture will allow the district to plan accordingly for future events. School culture can set
the stage for the whether a student has a positive or negative school experience. That
culture can also contribute to how alumni view their district and whether they may elect
to remain in the district after their school years. Additionally, school culture shows us
whether the current programming offered is working or reaching a majority of families
and students.

Utilizing the measurement of engagement opportunities at Moniteau School
District will assist in providing a more precise overview of school culture. This active
research study will allow the district to determine if the needs of the students and/or
community have been met and whether that culture is viewed in a positive or negative
light. If the culture is viewed negatively, suggestions will be examined to assess how a
more positive culture can be promoted. The comprehensive nature of the study will give

the district access to a clear picture of each subject area and their affect on school culture.
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CHAPTER III
Methodology

With the end of the COVID-19 pandemic, life is getting back to the pre-pandemic
norms. This includes more students attending school in a brick-and-mortar setting and
more and more activities available for students and their families. However, due to
COVID-19 it is more important than ever for school districts to examine how
opportunities are presented to families and whether those opportunities are meeting their
needs; primarily in connection with the sense of school culture and how it is viewed by
community stakeholders.

In all districts, but specifically at Moniteau, restrictions had to be placed on the
number of people permitted at events, which usually translated to a student’s immediate
family members. The method in which the district contacted families changed from
sending home papers to a variety of other methods meant to eliminate any germs that
could be passed back and forth. Phone calls, text messages, social media posts, and
notifications on the district website replaced all previous methods used to communicate
with family members. Still, the question remains as to whether that approach is working
and/or appreciated.

Moniteau School District must learn to adapt to the ever-changing educational
climate and outline short and long-term plans that align with the new norms. Keeping that
in mind, one area of focus for the district is school culture and how it is perceived
through the lens of the community. Gathering this data allows the district to examine
what methods of communication are preferable to garner the most results, but also what

views the community holds regarding events, both educational and extracurricular. This
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action research project will present data that permits the district to scrutinize how
communication is effective or ineffective and how that may have an impact of events
held at the district level.

Purpose

The COVID-19 pandemic created, however unintentionally, a barrier between the
district and its families. What were once viewed as traditional methods of communication
are not the only methods preferred by families any longer. A whole host of ways to reach
out to families was established during the course of the pandemic. These have now
become more normal and preferable to some and may include text messages, emails and
more. This action research study will also provide valuable insights about perceptions of
different stakeholders within the school district and gather details regarding suggestions
community members may have on improvements the district could consider.

Research has shown that families who work collaboratively with the school
district assist in building a more positive school culture (Caridade et al., 2020). When
parents are involved it tends to be because their child(ren) are involved, thus fostering
support and a connection with the school district. Building upon that relationship allows
both families and the school district to clearly establish involvement in their child(ren)’s
lives and keeps them abreast of the mission of the district.

The most recent comprehensive plan, created and approved during the 2021-2022
school year, included a goal emphasizing the importance of the school-community
connection and how the district would utilize its resources to ensure success in this
particular area. The goal specifically states: by the 2024-2025 school year, the district

will see an increase in community engagement opportunities available to families, which
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will promote a stronger collaboration between all stakeholders to participate in the
students’ educational process. The district feels so strongly about the need for a more
positive connection between home and school that it was built into the comprehensive
plan to support success in this area.

School culture helps to set the stage for a student’s positive or negative school
experience. This perception may have a lasting impact on the student far beyond their
school years. Retaining and maintaining district residents can be attributed to the success
or failure of a district in establishing a positive school culture.

Chapter II outlined the benefits of the home and school connection and what
methods have been employed that assist in fostering that relationship. That chapter
looked in-depth at how each stakeholder has an impact on school culture and the
connection between home and school. Additionally, rationale behind student engagement
was provided in order to have a more complete understanding of what leads students, and
in correlation, their families, to become involved in their school and/or district and what
effect that has on the district-at-large.

Efforts were made to research all stakeholders, which include: school staff,
administration, school board members, parents, guardians, the community-at-large, as
well as extracurricular activities, social media presence, and implications with Title IX.
Discerning the perceptions of these identified subsections allows the district to make
changes, if necessary, in order to ensure the district is meeting the needs of its students,
but also all stakeholders. The nature of the study provides the district with real-time

snapshots of the community’s perceptions of the specific research topics.
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The research questions that correspond to the action research outcomes are as
follows:

1. How do extracurricular opportunities factor into a district resident’s
perception of school culture?

2. What prohibitive factors do district residents perceive as having an effect
on school culture?

3. Does the delivery method of engagement opportunities have an impact on
the district resident’s perception of school culture?

4. Does the district resident’s perception of school culture change from the
beginning to the end of the school year?

Setting and Participants

Moniteau School District is located approximately one hour north of Pittsburgh,
Pennsylvania in the small, rural town of West Sunbury. The townships of Cherry, Clay,
Concord, Marion, Venango and Washington, as well as the boroughs of Cherry Valley,
Eau Claire and West Sunbury are housed within the 157 square miles of the district
borders.

The district is comprised of two school buildings: Dassa McKinney Elementary
School (Grades K-6) and Moniteau Junior-Senior High School (Grades 7-12) and served
around 1270 students in the 2021-2022 school year. It is important to note the student
population has been declining and is predicted to decline even more significantly over the
next ten years. Preliminary numbers provided by the Pennsylvania Department of
Education indicate a decrease of roughly 300 more students over the next 5-10 years.

With no economic growth in the community, the numbers do not appear promising that
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there will be a growth any time in the near future. Table 1 refers to the gender

breakdown, by grade level, during the 2021-2022 school year. The students not

accounted for in the chart are those in out-of-district placements.

Table 1

Student Enrollment by Grade in the 2021-2022 School Year
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Grade Level Females Males Total Students
Kindergarten 37 42 79
1% Grade 40 57 97
2" Grade 44 49 93
3" Grade 44 41 85
4™ Grade 51 42 93
5% Grade 52 59 111
6" Grade 44 55 99
7" Grade 60 45 105
8" Grade 57 42 99
9" Grade 33 55 88
10" Grade 59 54 113
11" Grade 48 50 98
12" Grade 53 57 110
District Totals 622 648 1270

Roughly 50% of the district is considered Economically Disadvantaged and 20%

of the students are identified as qualifying for Special Education services. Moniteau
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School District employs approximately 170 employees which include: teachers, coaches,
advisors, nurses, counselors, secretaries, paraprofessionals, custodial staff, cleaning staff,
food service staff, administrators, a business manager and a superintendent. The district’s
budget in the 2021-2022 school year was $22,538,777.00 with a millage rate of 93.88.
One mill of taxes generated approximately $68,000. Table 2 refers to the district
demographics during the 2021-2022 school year.

Table 2

District Demographics During the 2021-2022 School Year

Category Student Percentage
White 97.22%
Black .34%
American Indian 17%
Pacific Islander .08%
Multi-racial 2.19%
Hispanic 25%
Males 52%
Females 48%
Economically Disadvantaged 50%
Special Education 20.08%

Students from the Moniteau School District engage in a variety of post-secondary

plans, which include, but are not limited to: four-year colleges/universities, trade or
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technical schools, community colleges, two-year colleges, military, employment and
undecided. Table 3 refers to the post-secondary plans for the Class of 2022.

Table 3

Post-Secondary Plans for the Class of 2022

Post-Secondary Option Percentage
Four-year Colleges or Universities 46%

Trade or Technical Schools 14.5%
Military 6.6%
Employment 19.7%
Undecided 13.2%

Numerous extracurricular opportunities are offered at the junior high, junior
varsity and varsity levels, as well as multiple clubs and other organizations. The athletic
budget during the 2021-2022 school year was $216,633.42. Table 4 refers to the athletic
offerings offered to students in grades 7-12 at the junior high, junior varsity and varsity
levels.

Table 4

Athletic Opportunities (Grades 7-12)

Club/Sport Junior High Junior Varsity Varsity
Football X X X
Cross Country X

X
Volleyball X X X
X

Golf
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Basketball X X X
Competitive Spirit X X
Baseball X X X
Softball X X X
Track and Field X X
Sideline Cheer X X X

During the 2021-2022 school year 276, of the eligible 613 or roughly 45%,
student-athletes participated on one or more sports teams. Of those 276, 92 participated in
junior high sports and 184 participated at the junior varsity and varsity levels. In addition
to athletic offerings numerous clubs and organizations were available to students in
grades 7-12. Table 5 refers to the clubs and organizations offered to students in grades 7-
12.

Table 5

Clubs and Organizations Olffered by Grade Level

Club 7th gth 9th 10th 11th 12th
National X X X
Honor

Society

National X X

Junior Honor

Society

Creepers and X X X X
Crawlers

Math Club X X X X X X
Art Club X X X X
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Future X
Farmers of
America

Future X
Homemakers
of America

Future X
Teachers of
America

Student X X X
Council

Future X
Business

Leaders of

America

Spanish X
Club

Japanese X X X
Club

Mock Trial X
Sign X X X
Language

Club

Moniteau X X X
Mentors

Improv Club

Stock
Market Club

Gardening X
Club

Academic X
Decathlon
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Pentathlon X X

Yearbook X X X X
Writing X X
Center

Tutors

Math Center X X
Tutors

Class X X X X
Officers

Marching X X X X X X
Band

Pep Band X X X X X X
School X X X X X X
Musical

Ensemble X X X X
Choir X X X X X X

Clubs and organizations were comprised of approximately 252 students or 43% of
the student population throughout the school year. There were 13 faculty advisors for
these clubs. In addition to the above-mentioned clubs and organizations, several other
clubs and organizations are funded by organizations outside of the school district. These
include, but are not limited to: youth football, youth basketball, youth baseball and
softball, youth cheerleading, faith-based organizations, scouting and numerous others.

The action research provided data that was collected using a survey (Appendix
B), which consisted of 22 questions. Four of those questions were specific to previous

answers. For example, if you answered no to the previous question please explain why.
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The survey used a series of open-ended, short answer and multiple-choice questions.
Prior to beginning, the survey participants were provided with an informed consent
disclosure form (Appendix A). This disclosure form answered the following questions for
participants:

e purpose of the study

e participation information

e benefits of the study

o risks that may be associated with the study

e confidentiality

e how to opt out of the study

e Institutional Review Board approval

e who questions should be directed to

e consent to participate
Prior to starting the study, the directions also identified all areas outlined in the informed
consent disclosure form. The survey gathered responses from 119 participants over a
two-week period during the February survey window, which began on February 6, 2023
and concluded on February 17, 2023.
Research Plan

During the review of literature in Chapter 11, the information reviewed focused on

the importance of school culture and how different groups can have an impact on that
culture. Parents, peers, teachers and administrators all can have an effect on school
culture and whether, or how, students can become engaged in their district. Furthermore,

the research indicated how student engagement can be altered by negative perceptions of
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school culture. As Riekie et al. (2017) stated: “It is in the best interests of schools to
develop students’ sense of belonging as it contributes to the overall sense of community
and school culture.” Learning what makes the community feel more connected to the
school district and utilizing those connections to enhance the dynamics of the school-
home connection allows the district to promote a positive culture and continue to build
upon that concept. This tenet led to the four specific research questions identified for this
project.

Utilizing the notion that student engagement leads to family engagement (Lam et
al., 2016) the district will be able to determine what sort of activity or event draws those
people to the school(s). Additionally, the district will be able to determine what reasons
are behind low or no participation rates. Is that due to something on the district’s behalf
or are there extenuating circumstances beyond even the district’s control? Finally, by
gathering the information about preference of method of contact, the district can find out
whether the current manner of information sharing is reaching the community and, if so,
what methods are best for that purpose and which methods do not work to the benefit of
the district.

A quantitative research design was used for the purposes of this study since,
“Quantitative research relies on the collection and analysis of numerical data to describe,
explain, predict, or control variables and phenomena of interest” (Mertler, 2022, p. 107).
The data gathered will give the district the opportunity to make generalizations about the
research topics as a whole. Survey research is used to: ““...describe characteristics of a

group or population” (Mertler, 2022, p. 111). While survey research can be beneficial, it
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can also have certain drawbacks, such as: low response rates and people’s perceptions of
the topics (Mertler, 2022).

The survey was given to participants twice over the course of the school year:
once at mid-year (February) and again at the conclusion of the school year (May). A two-
week window was used for the survey deployment. After that time period, the link to the
survey was deactivated and no additional responses could be provided. Two identical
surveys were used to determine if the community felt differently about the district’s
practices from mid-year until the end of the school year. Furthermore, events differed
significantly throughout the school year. The survey provides insight for the district on
what events or activities received the most reception and those that may have not reached
as many families.

The questions were created specifically for the purpose of this study. Each
question assists the researcher in answering one of the four established research
questions. These questions will allow the school district to interpret the perception of
school culture from the viewpoint of community engagement. Methods of
communication will be reviewed to understand the preferred communication method of
the community in regard to sharing important information. Finally, the district will learn
the methods that students and their families may encounter from becoming or remaining
engaged with their school or district. From this data, the district can plan accordingly,
using both short and long-term goals to respond to the gathered information.

Jessiman et al. (2022) found that a positive school culture can be associated with
positive results in the health and welfare of students, but also positively impact student

behaviors and academics. While this study did not examine those particular
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characteristics, it could be assumed that participation in extracurriculars leads to
increased academic results due largely in part to the eligibility requirements of student-
athletes. A separate study would need to be conducted to review how culture promotes
health and wellness as this was not an area of study at this time.

As Barr and Higgins-D’ Alessandro (2007) found, more prosocial relationships are
established with all stakeholders when students perceive school culture as generally
positive. A mutually beneficial relationship is established between students and their
surrounding stakeholders. This relationship may be the impetus for a positive school
culture as viewed by everyone involved.

Fiscal implications of the project are to be considered for any future programming
the district may consider as a result of the data received. No budget was set for the project
as at this stage it was only an examination of perceptions related to school culture.
However, depending on the data, it may be necessary to explore the necessity of adding
new activities, events, clubs or organizations, in addition to methods of communication
for the community. These communication methods could include advertisements, a
district established app, mailings and postings, to name a few.

Finances may become a small or very significant factor once it is determined how
the district will view and prioritize the research. Short and long-term implications can
then be decided upon as the district learns how to foster a culture that is either viewed
upon favorably or is an improvement of the current perceived school culture. This will all
be a result of utilizing the data in the most efficient and effective manner possible. The
financial needs or implications of the research are unknown at this time.

Research Methods and Data Collection
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The researcher conducted a quantitative action research design for the study.
Participants were asked several questions regarding topics related to: school culture,
engagement opportunities and communication methods. All participants were residents of
the Moniteau School District. Prior to beginning the data collection, approval was applied
for from the Institutional Review Board (Appendix C) on August 15, 2022. Approval,
with stipulations, was received from the IRB on September 27, 2022 (Appendix D).
Updates to the application were resubmitted on September 29, 2022 with the final
acknowledgement received on October 4, 2022.

A survey was distributed to the Moniteau community on Tuesday, February 14, 2023
employing the following methods:

e Skylert-email and text message (Appendix E)

e district Facebook page

o district website

Skylert was used to ensure current district families were able to complete the survey.
Facebook and the district website were used to reach the larger Moniteau community and
those who may live in the district, but do not have a current student registered.

Additionally, data was gathered by the researcher who attended district events and
observed attendance rates as well as observed interest in the activity (i.e. staying until the
end, active participation, etc...). Notes outlining observations of those district events may
include: athletic events, musical events, academic events, and club meetings to name a
few. The notes indicated whether an event was presumed to be well attended, but was not

relied upon as the only manner in which to determine this criterion. Furthermore, some
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events encouraged crowd participation while others did not, so attendance alone was not

indicative of an event’s perceived popularity or importance.

These notes were solely from the perspective of the researcher and were based

upon comparisons to previous observations over the last seven years of employment

within the district. For example, was last year’s musical better attended than in previous

years and the rationale for why the researcher felt that was the case, was noted. A more

detailed analysis may include that the director of the musical offered a preview showcase

to all district employees on Thursday evening (prior to opening night). This may have

had an effect on the number of tickets sold for the actual performances because more

district staff took advantage of the Thursday night dress rehearsal performance.

Additionally, attendance may have been better in the previous year because it was a

Disney production whereas this year it was not.

Table 6 refers to the detailed data collection timeline of the study.

Table 6

Data Collection Timeline

into a district
resident’s
perception of
school culture?

opportunities factor Qualitative

attendants, or tickets
sold at each event

Observational data-
is there school spirit
at the event? Is it
more adults than
students or vice
versa? (Field notes)

Online survey

Research Type of Data Data Source Timeline
Question
How do Quantitative Observational data-  January — May
extracurricular counting number of 2023

1* Survey= for two
weeks after
semester one ended
(2/6/23-2/17/23)

2" Survey= for two
weeks prior to the
end of school
(5/15/23-5/26/23)
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questions 2, 6, 7, 10,
11,12

Events within the

an impact on
district resident’s
perception of
school culture?

delivery method is
for district residents
and also if gender or

alumni status has any

weight on the
answers

Observational data-
attendance at event
and monitoring
which method of

delivery was used for

each event (if it
varies)

timeframe
What prohibitive Quantitative Online survey January — May
factors do district questions 8, 9, 10, 2023
residents perceive  Qualitative 11,13,14,1516, 17
as having an effect deal with reasons 1 Survey= for two
on school culture? why residents may weeks after
not feel the culture is semester one ended
positive and why that (2/6/23-2/17/23)
may be
2" Survey= for two
Observational data-  weeks prior to the
monitoring the end of school
district Facebook (5/15/23-5/26/23)
page for comments
and questions about  Events within the
events timeframe
Informal
conversations with
district residents via
face-to-face, phone
conversations,
emails (Field notes)
Does the delivery ~ Quantitative Online survey January — May
method of questions 1,2, 8,9 2023
engagement Qualitative specifically asks
opportunities have what the preferred 1 Survey= for two

weeks after
semester one ended
(2/6/23-2/17/23)

2" Survey= for two
weeks prior to the
end of school
(5/15/23-5/26/23)

Events within the
timeframe
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Informal
conversations with
district residents
(phone, email, and
face-to-face) how
information is
communicated

Posts made to the
district Facebook
page about how
information is
conveyed to families
and district residents

Does a district
resident’s
perception of
school culture
change from the
beginning to the
end of the school
year?

Quantitative

Measurement of
attendance at district
events (which events
are attended more
(time of year, sport,
activity, number of
student participants)

Online survey
questions 1, 2, 10-18
asks participants to
rank school culture
as they perceive it
and how they feel
about culture in
general and whether
gender or alumni
status have a
different perspective

January — May
2023
1! Survey= two

weeks after
semester one ended
(2/6/23-2/17/23)

2" Survey= two
weeks prior to the
end of school
(5/15/23-5/26/23)

Events within the
timeframe

The topic of research was selected based upon a theory that school culture at

Moniteau is perceived in a negative light and that the district does not care about

improving that image. Additionally, creating a stronger connection between home and

school is important, especially during the after-effects of the COVID-19 pandemic where

the district was not permitted to encourage a consistent, welcoming message to the
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community. Because of restrictions from the state and federal governments it became
more and more difficult to engage families in their child’s educational process.
Reestablishing that connection will be essential to foster a more collaborative, cohesive
relationship that aligns to the district’s mission statement: “Our mission is to prepare
Moniteau students to achieve their fullest potential as they face the challenges of life”
(Moniteau School District, 2023).
Validity

“Validity of research refers to the degree to which research conclusions can be
considered accurate and generalizable” (Mertler, 2022, p. 134). The participant sample
were all within the Moniteau School District. Furthermore, the research is being used to
ascertain the perceptions of Moniteau families therefore the research can be considered
valid in its generalizability. However, this research may not be applicable to any setting
outside of the Moniteau School District. The purpose of this research is not to make
correlations to any setting beyond Moniteau, but simply for the district to learn and grow
and possibly a format outline for others to follow should they desire to collect similar
data, from the information presented.

Data was gathered by using surveys and informal observations by the researcher.
Using these two methods of data collection allowed the researcher to see how the
participant perceived answers regarding school culture, but also allowed a visual
interpretation of what events relate to school culture. These field notes include answers to
how well attended an event may be, whether there was active participation by the crowd
or audience, and who was included in the crowd or audience to name a few.

Summary
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This chapter presented the rationale for why the research was needed, how the
data was collected, and then how it was analyzed. A quantitative research design was
used to answer the four research questions regarding perceptions of school culture. The
research questions were prepared in order to answer perceptions of engagement
opportunities, prohibiting factors relating to engagement, preferred methods of
communication and whether perceptions of school culture changed from mid-year to the
end of the school year. Observations gathered during school events, as well as answers
provided from the surveys, will be used to determine the answers to the research
questions.

Research has demonstrated the importance of school culture and its resulting
impact on engagement levels. Using the data in this study provides the district with the
opportunity to develop short and long-term goals surrounding school culture as it pertains
to engagement opportunities. The data also permits the district to determine whether the
current communication methods are preferable to previous methods or if there is some
other manner which the community would prefer to use.

Chapter IV will examine the specific results of the study and provide the data that
supports or denies the hypotheses and will allow the researcher to draw conclusions
based on that data. Suggestions will be made on further research and the implications that
that research could have on school culture. Additionally, suggestions will be made that
encompass more than the Moniteau community and how that may have a broader impact
on school culture in general. Finally, an overview will be provided on how this research

will have an immediate or long-term impact on the Moniteau School District.
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CHAPTER IV
Data Analysis and Results

Introduction

The COVID-19 pandemic created an unintentional divide between the school
district and its stakeholders. The circumstances forced families to remain at home where
virtual learning became the norm. Virtual meets and phone calls took the place of face-to-
face meetings and conferences. Unfortunately, the lack of in-person events created a shift
in the district’s culture. More than ever before, students and parents have indicated they
feel disconnected from the school district. The administration felt it was necessary to
gather data to understand how district families feel about the current school culture.
Examining school culture allows the Moniteau School District to prepare future plans and
create short and long-term goals, focused solely on the relationships between the district
and its stakeholder groups.

Research has shown that families who work collaboratively with a school district
assist in building a more positive school culture (Caridade et al., 2020). This action
research study looked at perceptions of school culture by reviewing the engagement
opportunities provided by the district and the methods in which the district announces
these opportunities. The study focused on a small, rural school district in Western
Pennsylvania with efforts dedicated to creating a positive school culture. The research
questions guiding this action research study were:

1. How do extracurricular opportunities factor into a district resident’s perception of

school culture?
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2. What prohibitive factors do district residents perceive as having an effect on
school culture?
3. Does the delivery method of engagement opportunities have an impact on the
district resident’s perception of school culture?
4. Do the district resident’s perception of school culture change from the beginning
to the end of the school year?
This chapter contains the results of how district residents perceive the culture in the
Moniteau School District. The data gathered was the culmination of a survey given at two
different times during the school year. The data will present the rationale behind why
district residents perceive school culture in the manner in which they do.
Survey Summary
The survey used was specifically created for the study, was given at two points in
the school year, and was comprised of eighteen questions. The questions were a mixture
of multiple choice and short answer. The first collection period began on February 6,
2023 and concluded on February 17, 2023. The second collection period opened on May
22,2023 and concluded on May 31, 2023. During collection one, 119 participants
answered the survey questions and 98 participants responded to survey collection two.
Survey Question 1 asked participants to indicate their gender. The gender
breakdown of Collection 1 was as follows: 91 females, 22 males and 5 who preferred not
to say. One participant elected to not answer this question. Collection 2 had the following
gender information: 80 females, 15 males and 3 who preferred not to say. Figure 1

displays the gender breakdown of Collection 1 and Collection 2.
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Figure 1

Gender Breakdown of Collections 1 and 2
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Survey Question 2 asked if the participant was an alumnus of the Moniteau
School District. In Collection 1, 55 participants indicated that they were alumni of
Moniteau, while 63 participants were not. Collection 2 yielded 41 alumni participants and
56 non-alumni participants.

Survey Question 3 asked participants to answer if they had children in the district
by selecting a number. The majority of participants either had 1 or 2 children currently
enrolled in the District. There were 47 participants with 1 child in Collection 1 and 40
participants in Collection 2. Thirty-two participants had 2 children enrolled during
Collection 1 and 29 participants in Collection 2. A small number of participants had 3
children: 8 in Collection 1 and 9 in Collection 2. Three participants with 4 children were
only found in Collection 1 and 1 participant indicated they had 5 children. No
participants indicated they had more than 5 children. An additional number of
participants had no children enrolled in the district: 23 in Collection 1 and 15 in
Collection 2. The numbers were fairly consistent between the two collection periods. This

data is provided in Figure 2.
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Figure 2
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Survey Question 4 asked participants to select the current grade level of their
child(ren) during the 2022-2023 school year. The results are displayed in Figure 3. The

two samples had a fairly decent representation from all grade levels.

Figure 3

Grade Level of Participants’ Students
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Survey Question 5 asked participants to indicate whether they had any children
who were considered alumni of the Moniteau School District. Participants from

Collection 1 indicated that 36 had children who were alumni and 82 did not. In Collection
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2, 24 participants had student alumni and 73 did not. As a follow up to question 5,
participants were asked to indicated the year(s) their child(ren) graduated from Moniteau.
Responses ranged from 1981 until 2022. The majority of participants had children who
graduated in the previous 3 years. Figure 4 shows how many participants had children
graduate in the specified years.

Figure 4

Graduation Year of Participants’ Children
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Survey Question 6 asked participants whether they had attended any events at the
school in previous years. The type of event was not given, as participants had the option
to interpret what they felt an event would be. An overwhelming majority of participants
attended an event at the school for each collection. Figure 5 shows the response from

participants for question 6.
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Figure 5
Attendance at Events in Previous Years
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Participants were then asked to explain the reason for why they attended events.
In both data collections most participants indicated they attended because their child(ren)
participated in the event. A large group also indicated they attended because they enjoyed
the events offered. Additional responses to indicate why participants attended school
events included:
e school/District employee
e coach
e family members participated (grandchildren, nieces, nephews)
e support friends
e child asked participant to take them
e financial and community support for the district
e chaperone
e organized or in charge of the event
Survey Question 7 asked participants what type of events they attended at the

school. Figure 6 shows the answers received for the type of events. Responses included:



PERCEPTIONS OF SCHOOL CULTURE 67

Athletic Events, Musicals, Concerts, Talent Shows, Variety Shows, School Board
Meetings, Committee Meetings, Graduations, Assemblies, Academic Decathlon
Competitions, Creepers and Crawlers Events, Carnivals, the Dassa Dash, Title I Family

Events, Dances, Field Trips, Open Houses, and Awards Ceremonies.

Figure 6
Type of Event Attended
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Survey Question 8 asked participants to indicate how they heard about events
offered at the school. The school district employs multiple methods to inform district
stakeholders of the different opportunities for engagement. While the participants
appreciated the manner in which the school reached out to them, the number one way
they heard about events was through their child(ren). Seventy-seven percent of
participants, during Collection 1, and 79% in Collection 2, received the most information
from their student. Other popular methods included: school emails, school phone calls,

school text messages, social media posts, school website information, and through word
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of mouth from other parent/community members. Additional methods in which
participants heard about events included: family members, teachers, flyers, district
newsletters, the district calendar, booster clubs, papers sent home, the Dojo App, and
posters displayed in the school building(s).

While the district employs a variety of methods for sharing information, it was
essential to gather data indicating which method was preferred for participants. Survey
Question 9 asks people to indicate their communication preference. Favorites included:
from child, email, text message, phone call, website, letters, social media posts, local
newspaper, and school announcements. Figures 7 (Collection 1) and 8 (Collection 2)
show the preferred of information sharing from the district to the participants.

Figure 7

Preferred Method for Communication-Collection 1
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