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Abstract

There are currently a hi gh nunber of kinder garten retentions in a school district.
Retentions can have negative short-ter mand l ong-ter meffects on students and increase
coststoa district. The purpose of the study is todeter mne howto reduce ki nder garten
retentions through teacher and student supports. To understand howthis can be done,
this study deter mned the teacher perceptions that constituted a student who shoul d be
retained in kindergarten An examnation occurred of what factors hel ped predict which
students were at-risk for ki nder gartenretention This study anal yzed howthe infor nation
fromthis research can be used toreduce retentions and benefit student success in
kinder garten It deter mned howthe infor mation fromthis research can be used to
support instructionto mni mze retention Teachers were surveyed inthis study.
De nographic data and behavioral data was anal yzed for the frequency of characteristics
of students retained in kindergarten Academc data was anal yzed for neasures of central
tendency. Sudents who have poor achieve nent in reading are targets for retention based
ontheresultsinthe study. Teachers who participated inthe study indicated that readi ng
was a criteria used to deter mne if a student was a candi date for retention Achieve nent
inthe area of English Language Ats (ELA) was examned (entral tendency neasures
showed that students were not achievinginthis area. Sudent birthdate was noted as a
factor in kinder garten retention Teachers stated mat urity was a factor when deter mni ng

students to be retained in kinder garten
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Chapter 1
Introduction

State nent of the Problem

As a principal of an elenentary school, I amconcerned since there are currently a
hi gh nunber of kindergartenretentions in ny rural district. The short-ter mand 1 ong-ter m
effects of retention need to be factored irtothe decision- nmaki ng process when
considering retention for students in kindergarten 1 needto be able to support teachers
and parents in naking an appropriate decision for the short-ter mand 1 ong-ter mbenefits
of the child This decision canthen be aninfor med decision based onresearch Isthere
a better vayto predict ifa student is at-risk for kinder garten retention? Thisis a question
that arises every year wth students who are not progressingin kinder garten as expected
Purpose of the Study

The purpose of this study isto deter mne why there are such a hi gh nunber of
retentions inthe school district. The factors that are causi ng the hi gh nunber of
retentions is anot her objective of this study. Hnally, additional supports that can be put
into place to ensure kinder garten success for all students attending an el e nentary school
inthe district wll beidentified

This study wll examne the history of kindergarten al ong wth vari ous
perspectives onthe topic of kindergartenretention K ndergarten retention effects wll be
researched and predictors of kindergartenretention wll be observedto see if

de nographi cs and ot her factors can hel p deter mne who nay be at-risk for ki nder garten
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retention Hnally, ways to hel p support student success in kinder garten wll be
examned I believe looking at all of these areas nmy hel pto decipher why there are so
many kindergartenretentions inthis district. It also may hel ptoidentify areas that The
district needs better support sothat students are being successful in ki nder garten rat her
than being retai ned

Justification of the Study

Students cone to kindergarten wth varying levels of know edge and ability:
They cone fromdifferent backgrounds and their exposure tothe world can vary greatly:
The teachers inthe district workto cover state standards and nake sure the kinder garten
students have the skills to nove to grade one and have success. Wen teachers do not
feel the students are ready, they retainthe students and have the mrepeat the ki nder garten
curricdlum Teachers’ perspective on ki nder garten retention needs to be considered
What data and characteristics do the kinder garten teachers scrutinize when considering
retention for a student? The parents and admnistrators also have perspectives on what
factors should gointo decidingif astudent should be retained These perspectives are
examnedinthis study.

Currentl ythere are four elenentary schools inthe district. The district is rural
and 251 square mles inarea It has 65 %of studentsidentified as economcally
disadvantaged and 22 %of students recei ing special education services. There are atctal
of fifteen kinder garten teachers across the four elementary schools. (nhe has five
teachers; one has four teachers; andt wo have three teachers. Inatypical year nore than
the equi valent of one ki nder garten classroomis retained inthe district. This includes all

of the kinder garten retentions across the four elenentary schools inthe district. Looking
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at the effects of kindergarteninter ns of long-term outcones needs to be done due tothe
hi gh nunber of kinder garten retentions across the fifieen classroons.  Another area for
considerationis howthe district can better identify at-risk students early. This wll
enabl e supports to be put irto place sothat students are nore likel yto be ready to nove
onto grade one wthout being retained
H nancial Factors

Ret ai ning students adds an additional year of education costs to each student. The
nunber of personnel alsoincreases wth high numbers of students being retained Wen
specific grades have a high nunber of retentions in a singl e year, it causes the district
admnistration to rethi nk staffing and soneti nes there is a need to cut in cther areas to
support the increased number of students inthat particuar grade. The students bei ng
retained require an additional year of transportation and services which add costs tothe
district. If achildislater dagnosed wth alearning disability, that is an additional cost
withthe added year of schoolingthat the district needs to provide. Istherea nore
fiscall yresponsible way to use the noney that woul d be neededtoretain astudent? Can
ki nder garten students can be better supported sothe retentionis not necessary? Asois
there ani npact onthe students’ future outcones that nay affect the financial success of
the student? If sq howwill that playinthe economcs of the community withthe high
nunber of retentions that are currentl y occurring each year? Al of these thoughts cane
into play as I devel oped the idea for this study. These thoughts thenledtothe research
questions that were created as presented inthe follow ng sectiontoidentify better ways to
support ki nder garten success for the students inthe district.

Research Questions
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Gai ni ng a better understandi ng of the comnonalities of the students who are
being retained wll be done through the fdl ow ng research questions:
e What areteacher perceptions of what constitutes a student who shoul d be retained
in kinder garten?
o Looking at students who have been retained in kindergarteninthis setting what
factors coul d hel p predict that they were at-risk for retenti on?
e Howcantheinfor mation fromthis research be used toreduce retentions and
benefit student success in kinder garten?
e How canthe infor nmation fromthis research be used to support instruction to
nm ni mze retention?
Ass unpti ons
This study assunes that teachers wll have a sense of their perceptions of what
constitutes aretention for a kinder garten student. It is assuned that each buil d ng has
kept accurate data onthe students. Thereis also an assunptionthat achieve nent testing
has been done by trained staff and was conpleted as was recomnended inthe training

the teachers had recei ved.
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Chapter 2
Literature Review

Ki ndergarten Retention

History

Generd infor mati on on ki ndergarten

Friedrich Foebel was best known as an educat or and the orignator of
kindergarten Hoebel’s specific position on kindergarten provi ded a functional nodel for
animm grant societyinthe late 1800’s inthe United Sates ( Baader, 2004). Baader
(2004) saidthat Fobel’s view unlike his Ger nan counterpart Pestal ozzi, recogni zed t hat
famlies al one could not integrate their children wth various languages and backgr ounds
intosociety The rapidrise of kindergarten was because of the need for childrento build

social cooperation and was seen as a way of “naking citizens” ( Baader, 2004).

During the late 1800’s and early 1900’s relig on played a significant rdeinthe
lives of the people inthe United Sates. Fhving alarge i mm grant popul ation, reli g ous
views varied therefore religon played ardeinthe beliefs of how ki nder garten shoul d be
taught. Early duringthe t wentieth century there was a period of debate between
conservative and liberal ki nder garten prograns (Prochner, 2011). Due tothese different
ways of thinking there were an array of kinder garten nmaterials createdto appeal tothe
varying beliefs of individuals (Prochner, 2011). Inthe United Sates, kindergarten began

as a play-based enrichnent program(Perry, 2010). Duringthe late nineteenth century;
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Miton Bad ey, the fanous gane pioneer, designed aline of kinder garten mat erials that
included al phabet Bl ocks which were ai ned at the hone narket as well as the

ki nder garten classroombased onthe ideas of ki nder garten (Prochner, 2011).

Inthe second half of the Twentieth Century, the United Sates began ret hi nki ng
education once the Soviet U on had launched Sputnik the world’s first satellite ( Roos,
2019). Roos (2019) discussed howstudents were pushedinthe areas of nathe natics and
science but the enphasis inthose areas was short lived Uited Sates President Reagan
again pushed the concept of nore hone work and stronger academcs wththe release of
“A Nation at Rsk” (Roos, 2019). This docunent expressed concern about the learni ng of
the chil dren at the ti ne conpared tothe educational progress being nade in countries

such as Japan and South Korea ( A Nation at Risk 1983).

Inthelatet wentieth century society has noved fro m out cones-based educationto
utilizing hi gh stakes testing in order to quantify howschools and students are perfor mng
ineducation Sandardized assess nent testinginthis nanner has devel oped as aresult of
“No Child Left Behind” (2002) which promsedthat all students wll be proficient in
reading and nat he matics by 2014 (Ktzgerald 2015). Schools and students were highly
scrutinized by testing perfor mance, and nodifications were nade on howthe datais
interpreted The latest Act signed by United Sates President (banma, The Every Sudent
Succeeds Act (2015), nairtains positive expectations inter ns of grow h expectations
(Every Sudent Succeeds Act, 2015). Perfor nance renains a factor injudging students,
whi ch also affects how educat ors vie w ki nder garten perfor nance and ki nder garten
retention Thereis pressure onteachers and admmistrators to nake sure students are

perfor mng at grade level as early as possible.
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Pennsylvani a ki ndergarten regul ati ons

There are nany regul ations regardi ng ki nder garten inthe state of Pennsyl vani a
Since 1895, the Pennsyl vania School Code required childrentoregister for school by the
conpulsory age of eight (Rvera 2019). Act 16 of 2019 (2019), anended the public code
to nake the conpulsory age for school nowsix years dd Accordingtothe Pennsyl vania
Secretary of Education Pedro R vera (2019), lowering the age is supported by research
and wll benefit child devel opnent through hi gh- quality educati on prograns and wll
support interventions for student needs and ensure deficits are renediated early. In
Pennsyl vania, decisions regarding early entrance int o ki nder garten are left to the Local
Educational Agency (LEA) ( Acceleration Institute, nd). Dstricts nay set the specific
elighlity date for kindergarten entrance and if they woul dlike to have early entrance for
students, they are able toset the requrenents that will qualify students for earl y entrance

into kinder garten

Accordingtothe Pennsylvania Depart nent of Health(n d), when entering

ki nder garten students are required by the state to have the fol owng vacci nes:

® 4 doses of tetanus, d phtheria and acellular pertussis (1 dose after the 4th birthday)

® 4 doses of paio (at least one after the 4th birthday and 6 nont hs after the last
dose)

e 2 doses of neasles, mumps and rubella ( MMR)

e 3 doses of hepatitis B

e 2 doses of varicella (or proof of i mnunity)
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Students must have these vaccines unless they have a nedical or relig ous/ phil osophi cal
exe nption, students who do not have either nust have ared white nedical card wth a
plan and the next desi gnated dose wthinthe first five days of school (PA Depart nent of

Health nd).

Accordingtothe learning center Aato Zz (2019), Pennsyl vania requires the

fdlowng docunents toprove elighlity for regstering for ki nder garten:

Proof of the child’s age such as a birth certificate or a passport

o [ mmunizations records or a nedical or relig ous/ phil osophical exe nption

® Proof of residency such as a driver’s license, wility bill, nortgage
statenent or rent recei .

® A parent regstration state nent that attests to your child’s elighility for
school

e Hone Language Survey - thisis for one to explain the language

predom nantly spoken inthe hone

In Pennsyl vania, parents can enrdll their childin a public school kindergarten, private

school kindergarten or akindergartenthat is center-based and approved by the state.

Emergence of ki ndergarten retention

Ki ndergartenis the first ti ne sone students step int o a school, though sonme
children have had prior preschool experience before they beg ntheir educational journey.
Unlike the play-based nodel of kinder garten used inthe late nineteenth and early

t ventieth centuries, kindergarten has becone nuch nore acade m c-based rat her than



KI NDERGARTEN RETENTI ON

play-based especially wththe i nplenentation of the Comnon Core standards.
Common Core standards require students to have a greater depth of understandi ng than
prior tothe i nple nentation of the Common Core ( Mongeau, 2014). Insone states the
rigor has increased insuch a way that itens taught insecond grade prior to Co mnon
Core are nowtaught in kinder garten ( Mbador, 2019). The increase inrigor and the effect
of hi gh stakes testing has nade kinder garten retention atopic of mich debate and
consideration Teachers and schools are held nore accountable to ensure students neet
tested expectations. This has created a ne w perspective on ensuring students are

acade mcall yready to neet the expectations of first grade.

Perspectives on ki ndergarten retenti on

Ad mi nistrat or viewns

The views of admnistrators and their perspectives on ki nder garten retention have
been reviewed on several occasions. There are numer ous school factors regarding
retentions that admnistrators share wthteachers. Ki ndergarten students needto be able
tointeract wth athers toensure kinder garten success is arecurring concept that Alan
(2008) nated Range, Hblt, Hjanowski, & Young (2012), identified that adm nistrators
and teachers felt students who were retained in ki nder garten had a positi ve sel f-concept

and that this dissipated as students reached later grades.

Teacher decisions

Research studies examned teachers’ views on ki nder garten retenti on and teacher

perspectives onthe decisiontoretain children for an additional year in ki nder garten
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There are nmany reasons teachers nay consider retention for a child Teachers report that
having retention available prevents future failure, motivates students to attend and
increases parent notivations (Range et al., 2012). Overall teachers viewretentionin

pri nary grades as effective (Range et al., 2012). Inastudy by Bergin Gburn and
Gryan (1996), childindependence provedto be a factor inteacher retention decisions.
Neither age nor gender were stated as significant in deter mning retention (Bergin 1996).
Anot her study done by Peel (1997) indicated that chil dren not ready for first grade were
often the youngest intheir class and alsoidentified 1 mnat urity as a si gnificant reason for
kinder garten retention A study by Wrnke (2017) suggested that not only chronol ogi cal
age, but also gender, socioeconomc status, and preschool experiences i npact school
readiness. There are inconsistencies, however, with howteachers report beliefs and

neasures and what they do intheir actual practice ( Neuhart- Prichart, 2001).

Teacher beliefs affect the decision on whether a child shoul d be retained
Teachers have torealize that sone students wll be retained later intheir schoolingif the
students are not retained now( Hong & Yu, 2008). Teachers rate the success of students
lowinthe second year of kindergarten which isindicative of retention not being a good
way to support long ter mstudent success ( Mndez, K m Ferron & Woods, 2015).

Ki nder garten teachers tend to have aless favorable view of retained students ( Mndez et
al., 2015). Teachers also note nore problembehavi ors wthretained students than wth
regul arl y progressing students ( Anatasiou, Papachristou, & [3akidoy, 2017). Overall, the
research lends itself tothe 1dea that teachers and principals have si mlar thought patterns

inter ns of their views on ki nder garten retention

Parent vienws
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When it cones toretention and ki nder garten readiness, parents nay have views
that match or differ those of teachers and/ or admnistrators. Wst (1993) identified t hat
parents wthless education believe sitting still, counting know ngthe al phabet, and using
pencils/paint brushes were essential skills for kinder garten readiness. These skills are
more concrete for parents unlike social naturity and tenperanent ( West, 1993). Parents
of preschool ers also agreed wth kinder garten teachers that children needto be able to
verbalize their vants and thoughts, and be ent husiastic in approachi ng ne wideas and
activities ( West, 1993). Preschool parernts believe that these skills are necessary for

ki nder garten success ( West, 1993).

Parents wth struggling students often believe that they nay retainthe childnow
in kinder garten rather than waiting whenit seens the child coul d have the possibility of
being retained inthe future ( Wnsler, et al., 2014). Parents and teachers report that
students retained earl y showlower ratings in social-enotional and school conpetencies
as conpared totheir promot ed peers ( Anatasiou et al., 2017). Parents, as well as
teachers, are the nmain deter mnants of kinder garten retention and both, when asked say it

was beneficial for their child ( Anatasiou et al., 2017).

Fffects of ki ndergarten retention

Soci dl-e noti onal

The social-enotional effects of kinder garten retention have been the topic of
much research  Children who have been retained tend to score lower onratings by
teachers and parents in approaches tolearning, self-control, and irterpersonal skills

(Hong & Raudenbush, 2005). Sudents are often “rated hi gher on e notional and
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behavioral problens” ( Hong & Raudenbush, 2005). Hong & Yu (2008) completed a
study in which students retained in ki nder garten exhi bited that there was no har mdone to
social-enotional devel opment. It alsoreveal ed retention increased self-confidence in
acade mcs and reduced problembehaviors. “FEarly ki nder garten retention see ns to be
associated wthlower overall psychosocial adjustment inthe short and long ter n¥’
(Anastasiou et al., 2017). It shoul d be noted that in the study by Hong & Yu (2008),
students retained in kinder garten did not see mto be alienated fromtheir peer group or
devel op negative feelings about the nsel ves. Newkinder garten students were unlikel yto
create negative opinions of retained students inthe ki nder garten environnent ( Hong &
Yu, 2008). Itisinportant to keepin mndthat students pronotedto first grade also have
feelings of anxiety, shame because of failure, and more internalized behavior problens

than peers who had been retained ( Hong & Yu, 2008).

Acade mic

The ol ective of retention overall istypicall yto ensure the acade mc success of
students over the course of their education and nake certainthat they do not fall behind
The effects of kinder garten retention on the academ ¢ achieve nent has been examned in
prior research  Hattie (1999) states that “the effect is anong the verylowest of nany
possibl e innovations and it can be vivid y noted that retentionis over whel mngy
disastrous across nmany educational irnterventions at enhanci ng acade mc achi eve nent.”
There are negati ve acadeni ¢ effects toretention at all ages includi ng ki ndergarten
(Hattie, 1999). Children who have been retained have continuously showed lower
achieve nent inliteracy, mat he natics, and general know edge scores on all types of

assess nents ( Hong & Raudenbush 2005). Hattie (2009), states retention has a negative
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effect on academc achieve nent inreading and nat he natics, along wth affecting grade
point average. Thereis evidence that pronoted childrenlearn nore inreading and nmat h
thanif they woul d have been retained therefore leaving retainees further behi nd ( Hong &
Yu, 2007). Kndergarten students who were retained never show achieve ment hi gher
thanif they woul d have been pronoted instead ( Hong & Yu, 2007). Hong & Yu (2008)
clai mthat retentionincreases the student interest in all subjects, especialyreadi ng
Children who were pronmotedto first grade rat her than retained later showed the benefits
that fdlowed did not hold up insubsequent years (Hong & Yu, 2007). It seens that
allowng childrento nature through retention di d not i nprove readi ng and mat he natics
scores over the elenentary years and these children woul d have had the abilitytolearn
first grade naterial if promoted rather thanretained (Hong & Yu, 2007) “Those who
continue toretain pupils at grade level do so despite cunul ative research evidence

show ng that the potential for negative effects consistentl y out wei ghs positive outcones’

(Thttie 1999).

Q her effects

There are other effects for retained students o her than social-enotional and
acade mc effects. Retention greatlyincreases the drop out riskin high school for students
who were retained as compared to students who were pronoted ( Highes, West, K m &
Bauer, 2018). That contributes to how hi gh school graduates nake nore noney, a
national average of $8 000 nore annually, and are less likel yto be periodically
une npl oyed, on assistance, o in prison ( Hughes et al., 2018). Irnterestingly, those
retained earl y and those pronoted have the sane likelihood of obtaining a GED ( General

Education Devel opnent Certificate) ( Highes et al., 2018). Ina study done by Mndez et
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al. (2015), kindergarten students who are retained had the poorest 1ong-term out cones
regard ess of their socioeconomec status. Therefore, accordingtothe literature,

ki nder garten retention can have 1ong ter meffects when it cones to graduating hi gh
school, overall incone, and the abilityto naintain stabilityinseveral areas of life. The
long ter meffects need tobe a consideration when a decisiontoretain a kinder garten

student is being nade by parents, teachers, and admi nistrat ors.

De nographics and ot her Factors Rel ated to Kndergarten Retention

Ge nder

Ki nder garten teachers perceive a rel ationshi p between ki nder garten readi ness and
gender ( Wrnke, 2017). This percei ved relationship coincides wth several studies in
whi ch nales tend to be retained nore than fenales. Progressing student groups tend to
be relativel y equal in gender, but in a study done by Mendez (2015), the retai ned student
groupisinclinedto have more boys. Wen taking irto account ethnicity, gender, free
lunch status, and ELL status, only gender and free lunch status were predictors of
retention ( Wnsler et al., 2014). The gender effect inregards toretention disappears
when the child has attended preschool ( Wnsler et al., 2014). The literat ure brings about
theideathat nales who do not attend preschool are at-risk especiall yifthey are

economcally dsadvantaged

Ft hni city

The research regarding ethnicity and its rel ation to kinder garten retenti on and

school success has had varying resultsinstudies. B hnicityistoo broad a marker to
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predict indi vidual effects onretention due to socioeconome differences wthin an ethnic
group, andin addition acculturation plays ardein student success (Cosden & Z mner,
1991). Inastudy done by Hughes et al. (2018), minority grls, particularl y bl ack grls,
have a hi gher likelihood of dropping out of hi gh school if they have been retained inthe
elenentary grades. In general, students from mnority groups are nore likel yto be
retained ( Mndez et al., 2015). Justice et al. (2017) saidthat white students are nore
likel yto be ready for kindergarten K ndergarten readiness ensures students wll be nore

prepared to enter first grade.

Fanilyinco ne

There are several studies that indicatethat lowfamlyincone puts students more
at risk for retention Sudents who recei ve free and reduced- price lunches were nore
likel yto be rated as not socially or behavi orall y ready for school (Bettencourt, Goss, H,
& Perrin 2017). Sone parents consider a delayed start for their chil dren thi nkingit wll
g ve theman advantage as they proceed through school. Lowincone students rarel y
have a del ayed start due to the financial constrairnts of parents needing a place for their
childrento be while they are working ( Wnsler et al., 2014). Thus, if thereis an
advantage tolate entry for kinder garten, then lowincone students woul d be less likelyto
have that advantage. Sudents fromhighincone famlies are nore likelyto be ready for
ki nder garten (Justice et al., 2017). This nay be in part because social-behavi or readi ness
skills are essentiall y devel oped before erntering ki nder garten and they are for ned
pri narilyinthe context of the famly (Bettencourt et al., 2017). “Chil dren who begi nlife
in poverty already face structural disadvantages like lack of access toresources or

structural racis mthat increase their risk exposure to vidence, abuse, and negl ect”
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(Hnogjosa, M S, Hnojosa, R, Bight, M, & Nguyen, J., 2019, p 405). The deficits
created by lowfamlyincone therefore increase the likeli hood of a child not bei ng ready

for kinder garten and the student ulti natel y bei ng retained in ki nder garten

Acade nic

Readi ng achi eve nent

Achievenent has been a focus in prior research for deter mning factors that are
relatedtq or predictors of kindergartenretention A nmjor reason students are heldin
ki nder gartenis due to difficutyinreading (Dwyer & Rule 1997). Poor early readi ng
skills are a significant predictor of retention, and children who perfor mpoorly on the
earliest assess nents available are expectedto be retained nore frequently (Cannon &
Lipsconb, nd). Hong & Raudenbush (2005) stated that retained students usually had no
conputer and fewer books toread outside of school than pronoted students. Therefore, a
lack of resources nay play ardeinsuccess in kindergarten The current literature points
out that deficits in earl y reading skills can be a predictor of retention since readi ng skills
are often a focus when teachers, principals, and parernts are considering retention for a

child

Mat he nutics achi eve nent

Overall achievenent is often a consi deration when decidingif a child should be
retained in kindergarten Retained chil dren appear to underperfor mtheir peers inreadi ng
and mat he matics (Hong & Yu, 2007). (hildren whose end of year grades were poor are

retained in kinder garten (W nsler et al., 2014). Athough nathis a consideration as
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stated above, readingis a najor reason students are retained in kinder garten ( Dwyer &
Rule, 1997). Accordingto (aessens and Engel (2013), advanced nathe matical skills are
predictors for success acade mcally for all students. This leads one to conclude t hat
although nat he matics is a consideration it is only deliberated inretention when there are
ot her factors such as lowreading achieve nent or behavioral concerns, inspite of

mat he matical skills being a strong predictor of student success.

Teacher i nstructi onal practice

The classroom practice and instructional nethods used by teachers have an effect
on the success of the students intheir dassroons. Accordingto Alan (2008), students
needto be abletofdlowrules and routines inthe classroom Sudents need to be able to
showirnterest inlearning ne w concepts and become invol ved intryi ng ne wactiwities
( Alan, 2008). Teachers need professional devel opnent to ensure they are using the best
practices and engaging students inlearning They needto be ableto provide social-
behavi oral skills instruction to hel p students who are having difficulties inthose areas
(Bettencourt et al., 2017). Sudent needs require support through best instructional

practices and student engage nent in cognitive and social-enotional 1earning

There are kinder garten classroons that in practice are not desi gnedto neet the
varying needs of the students. NAEYC (nd) gves the fdlowng warning signs when it

cones tothe kinder garten classroons:

e Teachers provide whole group instruction nost of theti ne. Childrenrenainin

their seats wthlittleirteraction wth one anct her.
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e Wor ksheets, workbooks, and flashcards are used Students are expectedtolearn
abstract ideas such as addi ng wthout the use of mani pul ati ves.

e Teachers use stickers and treats as rewards for students to get work done. Explicit
wor ds are not used by teachers to describe ajob well done. They onl y use wor ds
such as nice or good job.

e Teachers only use assessment insone areas, a the end of prgjects or the school
year, and do not use assess nents to adj ust instructionto fit student learni ng.

e Famly contact is mni nal and only happens when thereis a problem

The classroom practices of teachers have a negative effect on student retention outcones
if high qualityinstructional practices are nat usedinthe classroom Teachers need to use
for mative assess nents to adj ust instruction and to support skill deficits in nany areas so

students can have the chance to be successful inthe ki nder garten classroom

St udent-centered

Be havi oral

There are nany student-centered fact ors that have been examned in past research
to better understand school readiness and predictors of kindergarten retention. The future
expectations of students are shaped by the responses they recei ve through their behavi or
frompeers, teachers and admnistrators (Cosden & 7 mner, 1991). Sone of the skills
students learnin kinder garten are related to social nor ns. “In practice, nany children are
retai ned in kinder garten pri narily for behavi oral reasons” ( Hong & Yu, 2007). Sudents
need to manage anger safel y and appropriatel y ( Alan 2008). Sone students are retai ned

based on behavi or issues. Wien students have behawvi or issues and are unabl e to nanage
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their anger, they becone disruptive tothe classroom It is expected that students who are
retained wll reach a devel opnentally appropriate stage for first grade by learning and
practicing appropriate behavior over the course of the retention year ( Hong & Yu, 2007).
It is predicted that students who are retained for behavioral reasons wll i nprove their
behaviors during that additional year in kindergarten Fomthis literature, behavi or

plays a part inthe decisions of parents, teachers and admnistrators toretain students.

Soci dl-e noti onal

The cognitive and social devel opnent of a child at the begi nni ng and end of the
ki nder garten year are najor factors inthe decision toretain a child ( Hong & Raudenbush
2005). Sudents who are at-riskintheir social-enmotional devel opnent areat a
disadvantage early (Denhamet al., 2014). Several studies identify boys as being nore
likel y to be at-risk due to social-enotional issues. In one study by Bettencourt et al.
(2017), students considered to be typically nat sociall yybehavi orall y ready were nale,
African- Anerican, poor, chronically absent, and did nat attend school. Hong & Yu
(2007) stated that “intheory cognitive grow h and social-enotional devel opnent are
interrelated ” Therefore, the research leads to social-enotional aspects of students bei ng
a factor instudent success in kindergarten These social-e notional aspects affect the
acade mc achieve nent of the child and alsothe social aspects that play aroleinthe

devel opnent of relationshi ps wththeir peers and their teacher.

Mat urity

Mt urityis an area which is often discussed when consi deri ng ki nder garten

retention In one study, retentionin kindergartenis the only age at which teachers and
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principals iewed retention as a benefit for i mnature students (Range et al., 2012). New
and experienced teachers percei ve thereis arelationshi p bet ween chronol ogical age and
ki nder garten readi ness (Wernke, 2017). Being chronol ogicall y one year younger in

ki nder garten than the other students has a negative i npact on student success ( Dwyer &
Rule 1997). Astudent’s age at kindergarten has a neasurabl e effect on literacy and
language arts achieve nent earl yintheir schooling but these differences disappear by the
ti ne they reach the ei ghth grade (Perry, 2010). There are certain skills that students need
in kindergartenthat nayrelateto naturity. Kondergarten students needtobe ableto
listen ask questions to get infor mation and also use language to neet their needs ( Alan
2008). The researchidentifies that younger kindergarten students are nore likelyto be

retained (Peel, 1997).

Fanily confi guration

Famly configuration and the dynamc of the famly has ani npact on student
success in kinder garten and throughout their schooling Children who had parents that
invested intheir education and had better famly functioni ng had hi gher levels of
attainnent ( Robertson &Reynolds, 2010). The nost disadvantaged famly profile
consisted of famlies wthlowhunan capital and lowfamly functioning especialy
when there was child abuse or negect (Robertson & Reynol ds, 2010). Children who fall
intothis category are often concerned wth getting their basic needs net and are not being
supported to achieve acade mcally. “Children whose not hers had lower education levels
were nore likel yto be classified as g obal risk” (Justice et al., 2017). Mthers are often
the careg vers tothe famly and when they have alow educational attainnent, they often

do not have the capacity to support the acade mc needs of their childrenintheir
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schooling Sudents who cane fromfamlies wth singe parents and nore siblings were
more likel yto be retained ( Hong & Raudenbush 2005). Snge parents inthese situations
are oftenli mted wththe ti ne they devote to support each child wththeir acade mc
needs. Inastudy done by Hnojosa et al. (2019), the strongest predictor of grade
retention was parental incarceration The findings inthe study by Robertson & Reynol ds
(2010) indicate that the education of childrenis affected by the resources availabl e and
famly functioning thus cani nprove the likelihood of a child’s success in schoal if the
famlyis functioning in a positive nanner. The researchleads us to believe that famly
configuration, nother’s educational level, and functioning of the famly unit plays a
significant rdeinschool success. Sudents wth high functioni ng supporti ve famlies are
mor e successful than students who do not have a hi gh functioning famlyunit ( Robertson

& Reynol ds, 2010).

Ot her factors

Parent i nvolve nent

The anount of parent invol ve nent varies fromschool to school and fromfamly
tofamly. Teachers need to have the abilityto deal wth parents who are not invol ved
due tofinancial constraints or famly stressors and devise alternate ways toreach out to
these famlies to support the success of their students (Ray & Smth 2010). Komthe
research, retained students often cone fromeconomi call y disadvantaged homes where
parents nay not be able to participate intheir child’s education due to economc factors.
Economcally dsadvantaged students nay not have access to extracurricul ar activities.

Retained students are also less likel yto participate in extracurricul ar activities (Hong &
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Raudenbush, 2005). A previously stated education is affected by famly functioni ng
(Robertson & Reynolds, 2010). Therefore, parental invol ve nent in a child’s education

w1l affect school success.

d ass size

The discussion around class size and the effect that snall class size has on student
success is very preval ent, especially whenlooking at kindergartenretention Hscal
factors in districts often helpto dictate class size. When there are fewer students inthe
class, teachers are nore easily able toindi vi dualize instruction and neet the specific
needs of the students inthe classroom Teachers and principals iewclass size as an
intervention for preventing retention ( Range et al., 2012). The positive effects of class
size decrease as the grade level increases (Shin & Chung 2009). Overall student
achieve nent insnall classes is better than student achieve nent in classes that are lar ger
(Shin & Chung, 2009). Therefore, the researchlends tothe idea that s maller ki nder garten
class sizes can g ve nore opportunities for supporting a broad range of levels and skill
deficits of kindergarten students. It g ves the teacher the abilitytoindi vidualize nore
consistently for students in need of specificirnterventions for their skill deficits and

therefore increasing their likelihood of success inschool.

Preschool atendance

Anot her area to consider is whether or not a child has attended preschool. Both
ne w and experienced teachers feel that thereis a benefit when students have attended
preschool ( Wrnke, 2017). Parents and teachers view preschool as preparatory for the

expectations of kindergarten rather than it having intrinsic val ue ( Hat cher, Nuner, &
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Paulsel, 2012). Preschool alsoi npacts student personal and social skills devel op nent
(Alan, 2008). Sudents who attend preschool already have an understanding of the social
skills needed to function withtheir peers and wth their teacher. Even when aher factors
cone into play wth predicting ki nder garten success, children wth better pre- K were
more likel yto neet kindergarten success (Justice et al., 2017). Accordingtothe
literature, preschool can hel p wth school readiness not onlyinthe areas of acade mcs,
but also by preparingthem socially, enotionally, and behavi orally for ki nder garten

expectations.

Although preschool gives aninitial advantage to students in kinder garten after
first grade the intial advantage dissipates ( Ansari, 2018). Children who enter
ki nder garten wthout a background fromthe preschool experiences nay accel erate and
catch up totheir peers, and in contrast, those who erter wth a strong skill set from
preschool nay nake fewer gains thantheir peers without preschool and wthaless
devel oped skill set ( Ansari, 2008). Therefore, the research shows that preschool can give
students anintial advantage, yet the dsadvantage of not attendi ng preschool can be
overcone. Sudents who dd not attend preschool can have the abilitytolearn quickly
once exposedtothe curricdlum Achievenent of students wll adjust due to ability as

they proceed through their years of schooling

Supporti ng K ndergarten Success

St ude nt

Supporting ki nder garten success for students is necessary to avoi d any chance that

a student nay be retained. FEarlyidentification helps to prepare for effecti ve intervention
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for kindergarten students ( Dwyer & Rule, 1997). Most students have little or no risk of
ever being retained ( Hong & Raudenbush 2005). Denhamy Bassett, Znser, & Watt
(2014), said know ng a student’s enotional behavior (bath positive and negati ve), social
proble msol ving ability, and social-enotional behaviors isinportant. Screeni ngs can hel p
a teacher planto support instruction and interaction which canleadto early school

success (Denham et al., 2014).

There are often disruptions tothe learning environment by students lacki ng social
and personal skills. Bettencourt et al. (2017) addresses provi ding social-behavi oral skills
instruction to students having difficultyto support student success. This instruction nay
be done through irtervention or through classroomlessons. Sudents need to be ableto
folowrules and routines inthe learning environment, and also be able to showirnterest in
learni ng ne wconcepts and trying ne wactivities ( Allan, 2008). Therefore, inter vention
and skill buil d ng using free play and organi zed ganes can hel p buil d positive
relationshi ps, and relationshi p buil ding i npacts acade mcs in subsequent grades (Ray &
Smth 2010). There are nany reasons that students in kinder garten nay need
interventions to be successful. These reasons nay be acade mc, behavioral, o social-
enotional. Interventions can be i nplenented as easilyinfirst grade as they can bein
ki nder garten, it reduces the cost of the additional year of schooling, and avoids the
enotional and social costs of retention (Peel, 1997). Thus startingirterventions in
ki nder garten and continuing the minto first grade is beneficial. Inaddition less
independent children nay be nore challengingtoa teacher, but it is not an adequate
reason for retention ( Bergin 1996). Inthese circunstances, Bergin (1996) says a better

strategy is changing the environnent to fit the child to support student success.
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Ki nder gartenideall y needs to support boththe cognitive and social devel op nent
of children (Ray & Smth, 2010). Hnpointing the deficits of students early canlead to
effecti ve intervention ( Dwyer, 1997). The research lends to supporting both cognitive
and social devel opnent through interventions. Skill buil dng wll hel p support students
to be successful in kindergarten Wthout these necessary skills, students will have
difficulty findi ng success duringtheir ti ne in school. Identifying students who are nost
at-riskis 1 nportant. If students are nale, non- Hspanic, lowincone, have not attended a
care center, and were young erntering ki nder garten, then they had a greater likelihood of
being at-risk ( Hong & Raudenbush, 2005). Identifying risk and weaknesses, then
continuously nonitoring to nake adjust nents to support those skill deficits wll provide

opportunity for ki nder garten success.

Teacher

The success of students in kindergartenis directly i npacted by teachers.
Teachers feel alat of gult if they cannot teach well since they have the responsi bility of
the students’ well-being and educationintheir hands on a daily basis (Cheng, 2013). Itis
i nportarnt to note that teachers’ beliefs instudent abilities lead to student perfor nance
consistent wthteacher expectations (Gol dstein FEast wood, & Behuniak 2014).
Therefore, it is veryi nportart that teachers have the tools to support struggling students
inal skl deficits. This will hel pteachers have the confidence to knowthey can hel p
their students in miltiple areas and the expectations for the students canthen be positive.

The positive outl ook wll increase expectations and support student success.
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Allan (2008) stated that there is alack of professional devel opnent for teachers in
the areas of social and personal skills devel opnent. (ertain enotional assess nent tools
can be used by teachers and “the preli mnary findings can show conpl ex relati onshi ps
bet ween preschool ers’ social enotional 1earning and earl y school success” ( Denhamet
al., 2014). Thus, teachers who recei ve professional devel opnent ontodls that calibrate
social and personal learning deficits is significant so teachers can support that skill for
student success. This professional devel opnent can hel ptoidentify at-risk students early
and support them nore explicitly. Supporting students this way canleadto ki nder garten

success for at-risk students.

Teachers can also establish sone routines and relationships wthintheir own
classroons to support student success. Qher concepts that were consensus concepts
were provi ding consistency inthe classroon indivi dualiz nginstruction seeki ng
assistance fromparents, and using classroomroutines to pronote social and personal
learning ( Alan, 2008). Ensuring that teachers have the professional developnent in
these areas and are i npl ementing the m wth fidelity, can hel p support kindergarten

success for the students that they serve.

Accordingto NAEYC (n.d) in What does a hi gh-quality ki ndergarten l ook like?,

the fdlowng are areas that teachers can focus onto hel ptheir students learn best:

o (reating a community of learners where students feel they bel ong and can

hel p one anct her and share ideas.
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e Supporting devel opnent and 1earning by having a variety of learni ng
spaces, providinginteresting activities, and encouraging chil dren tothink
deeply.

e Planning curricul ar learning experiences where the irterests of the
children are expl ored and create goals wth famlies based on curricul ar
experiences.

e [isteningtq encouraging, andrespecting famlies. Aso sharing

infor mation about student learning wththe famlies.

These are all supportive cl assroom practices that pronote learning invol ve famlies, and
buildrelationshi ps for students inthe school setting The current literature supports these
practices for teachers sothat they can hel p their students achieve and be successful in
kindergarten This inturn wll hel p reduce the likelihood that the student will be

retained

Principals also can support teachers ina variety of ways. HRchards (2007)
conpiled alist of the top five behavi ors effective principals use to encourage their

teachers and conpared the top five fromt he teachers and principal perspectives (Table

1):
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Table 1
A Co nparison of the Top H ve Positive Princi pal Behaviors (Rchards, 2007)

Teacher Ranking (rder Principd Ranki ng Q-der

1. Respects and val ues teachers 1. Encourages teachers toimprove in
as professionals areas of teaching practice and

2. Supports teachers in natters professional devel opnent.
of student discipline. 2. Holds consistert, high standards for all

3. Has an open-door padlicy. me nbers of the school famly.

4. Is fair, honest, and 3. Respects and val ues teachers as
trust wort hy. professionalss.

5. Supports teachers wth 4. Is fair, honest, and trust wort hy.
parernts. 5. Has an open-door palicy.

(Greating a collaborati ve and positive environnent bet ween the adults inthe school wll
ensure that teachers feel supported as they adj ust their efforts in creating an environnent

to ensure kinder garten success for their students.

Parents

Parents play a significant part in supporting students in ki nder garten so that they
can be successful. Wen children are starting kinder garten this can be a ti ne of
apprehension for parents. Parents may mss the eager anticipation of the kinder garten
experience by having an overall anxiety regarding what wll occur as their chil dren
proceed into kindergarten ( Hatcher 2012). There are t wo conponents when consi deri ng
ki nder garten success and parents; how parents can be supportedto hel p their children and
howthe parents the nsel ves can nake a positive effect inthe ki nder garten success for
their children It is necessary to support parents and parenting skills earl y for

ki nder garten students ( Bettencourt et al., 2017). Teachers and admnistrators needto
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participate and communicate wth parents regarding personal and social skills, g ving
indi vi dual instruction when necessary ( Alan, 2008). Wien it cones toretention parents
and admmnistrators often judge ki nder garten student success by grades, rue fdlowng,
and relations wth peers and the kinder garten teacher (Owens, et al., 2015). Gui ding
parents on howto support their childrenis ani nportant concept in buil d ng a foundation

for student success in ki nder garten

Often children who are goingto be retained have parents who are less conmitted
to parenting responsi bilities and have lower expectations for their children at the
begi nning of the kinder garten year ( Hong & Raudenbush, 2005). Hnding ways to
increase the expectation of the parents for their children coul d nake a difference inthe
success of the childthroughout their schooling Schools needto find ways to educate
parents early onthe benefits of supporting their children as they enter kindergarten
Ways to support parents and famlies through the school and community can aidin

1 nprovi ng parenting responsi bilities and bettering the chances for school success.

Ad ni ni strator

Principals play ardeinthe kindergarten success. They can support teachers and
they can also support famlies. Che comnon key aspect of the i nportance of the
principal in kinder garten success is the need for the mto provide gui dance and directi on
toall parties invol ved In a study by Alan (2008), concepts energed for ad m nistrati ve
support when students have social and personal skill deficits. These concepts included
provi ding gui dance and direction, serve as a bridge bet ween school and honme, and the

principals provides school- wde behavi or expectations ( Alan, 2008). Principals need to
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be accessibletoteachers and famlies, and the guidance counsel or needs to be available
to work wth students who have personal and social skill deficits ( Alan 2008). The
literat ure suggests that principals need to communicate wth all parties, support and hel p
those invol ved and navigate through concerns toensure students have the best possible

chance of success.

Principals need to be enpat hetic to pronote teacher perfor nance ( Cheng, 2013).
When addressing teachers, rewards and punishnents nay not have any benefit since
ki nder garten teachers relate nost closely wth enpathy and care (Cheng, 2013). The
research lends tothe idea that principals provi ding support and a caring environnent
provides the best opportunityto have ki nder garten success for the students that they

SErve.

Accordingto Felsel and Krasnoff (2015), the fdlowing are ways in which

principals can hel pto support transitionirto ki ndergarten:

e Kindergarten transitioni ng shoul d invol ve famlies and comnunities.

e Professional devel opnent shoul d have opportunities to focus specificalyto
teachi ng young chil dren

e (urricdumand instruction shoul d be ali gned to the standar ds.

o Student’s data shoul d be anal yzed usedto nake adjust nent or irterventions, and
shared wthteachers and with famlies.

e Students needto attend school regul arl y and famlies shoul d call whenthe child

w1l be absert.
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e Principals needto ensure that thereis a buil d ng of awareness when it comes to

transitioni ng prograns.

These ideas are hel pful in supporting the transition int o ki nder garten for the new
ki nder garten students. They can hel p principals support the success of the ki nder garten

students that attend their buil d ng

Supporting Instructional Practice

Screeni ngs

Ki ndergarten reg stration is a natural place to gaininsight on ki nder garten
students. Screening nethods toidentify at-risk students early, hel ps student success in
ki nder garten ( Mndez et al., 2015). Parents need to g ve infor mati on on functioni ng and
behaviors (Owens et al., 2015). Screenings obtain infor mation prior to kindergartento
support ki nder garten success and shoul d be conprehensi ve, multi-for mat, nulti-step and
linked to service delivery (Owens et al., 2015). Early screenings g ve staff ti ne to assess
needs and make decisions regarding nonitoring and intervention (Owens et al., 2015).
There are challenges in using screening wth young children and it is difficult toidentify
risk at ati ne when variations in devel opnental behavior is nor nmal ( Owens et al., 2015).
Frane works are used to strengt hen needs assess nents to nore effectivel y target and
tallor services, and are also used totarget and reeval uate popul ations on a regul ar basis
(Robertson & Reynolds, 2010). Hfective planni ng and use of the data fromthe
screenings nake a difference inthe success of a kindergarten student who is starting wth

one or nore skill deficits.
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Areas for screening need to be in social-enotional and cognitive areas. Mbst
predictors of kindergarten retention are pretreat nent neasures in social-emotional
outcones and cognitive areas ( Hong & Yu, 2008). Hvinginfor nation from screeni ngs
hel pidentify students at risk of retention and support is then provided intheir skl
deficits. Lowscores inlanguage, cognitive, and fine notor assess nent, as well as nore
behaviors and social issues, are hel pful inidentifying children who nay be at-risk for
retention ( Wnsler et al., 2014). Inthe study done by Wnsler et al. (2014), child
language and social skills are key targets inidentifying those wththe nost likeli hood of
retention since parents and teachers consider these when final retention decisions are
made. There needs to be palicies in place so students enter kinder garten with an easy
transition (Ray & Smth 2010). The literature reflects that screenings are neededto
ensure supports are in place sothat transitions are s noot hinto kinder garten and
throughout the kinder garten year. This wll g ve students the best possible chance at

ki nder garten success.

The Pennsyl vania (ffice of Child Devel opnent and Early [earning (nd)

suggests assessing a child’s donains of 1earni ng thr ough the fol ow ng

1. Approaches of learni ng through play

2. Language and literacy

3. Cognitive Devel opnent

4. Health wellness, and physical devel opnent

5. Social and enotional devel opnent
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This shoul d be done through screenings, diagnostic assess nents as needed, for mative
assess nents and summmative assess nents and t he infor nati on can then be usedto nake

infor ned decisions.

A assroo m practice

 assroompractice varies not only fromdistrict to district, but also bet ween
classroons wthinthe same builldng Dfferences inclassroomand district policies have
aninpact on early experiences in school (Cosden & Z mner, 1991). It isimportant to
support teacher classroom practice through professional devel opnent to ensure teachers
have best practices in place. Sudents who have personal and social skill needs are often
disruptive inthe classroom and there is often alack of opportunity for professional
devel opnent inthese areas to support dassroomteacher practice ( Alan 2008). Social
devel opnent invol ves interacting wth peers constructively (Ray & Smth 2010). Ray
and Smth (2010) also poirt out that comnuni cation skills and conflict resol ution are
devel oped along wth buildng a community of mutual understanding Teachers needto
be abletoincorporate all of these practices intotheir dassroomand consistent classroom
practice i nplenented wth fidelity wll hel pto support students. Prowviding professional

devel opnent is one way to make this happen

Acade mcallythere are many classroompractices that can be used wth fidelityto
support kinder garten success. Repeated practice of nenory skills, strategies for 1earning,
acade mcs of nathe natics, language arts, and science can hel p students attainthese
concepts and strategies more efficiently and builds fluency (Ray & Smth, 2010). A

predictor of kindergarten success as defined by Ray and Smth (2010) is fluency in all
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acade mc areas in kindergarten Therefore, bulldng fluency inreading and nat he natics
skills coul d be key in supporting students in ki ndergarten and eli mnating the possihility

of retention

Teacher also can support students through classroom practice by devel opi ng
student irterests and trying ne wactivities ( Alan, 2008). Alan (2008) suggests
1 npl e nenting instruction in conj unction wththe regul ar curricul umto support social
strategies. Engaging students intheir learning whileincorporating acade mc and social

skill buill d ng can support student success inthe kinder garten classroom

Additional supports

“Top-perfor mng systens have well-devel oped highl y coherent and very
de nandi ng instructional systens that incorporate student perfor nance standards,
curricd um assess nents and instructional nethods” (N SL, 2018 para. 2). Itis
i nportart that the school itselfis also functioning with a syste min place that supports
hi gh perfor nance teachers and teaching hi gh quality ali gned instruction, and hi gh quality
or gani zation and nanagenment ( About N SL, 2019). Mking sure all of the systens inthe
school are functioni ng toget her hel ps toincrease student achieve nent and creates hi gh
perfor mance schools ( About N SI, 2019). Principals needto nake sure all systens are
wor king together. Wien systens are worki ngtoget her, supports are nore readily
availabl e and teachers understand howt o access those supports for their students. This

w1l 1 nprove achieve nent not onlyin kinder garten, but across the grades inthe school.

( her supports nay alsoneed to be considered toensure instructional practices

areinplenented to support student success. Dstricts nay focus on class size reduction
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toensure that kindergarten classroons are a nanageabl e size and teachers have the
abilityto support all student needs on anindividual level. Admnistrators needto engage
in data-dri ven decision nakingto use accunul ated infor mation to support student deficits
(Harvey, & (nle, 2018). Bettencourt et al. (2017) suggest three sustainable strateg es

that can be used to support students and famlies:

1. Duringthe earliest years, parents needto be supported and the school
needs to hel pto strengt hen parenting skills.

2. Educators of students wth e notional and behavi oral challenges need
professional devel opnent on nental healthtopics and consultations from
nental health professionals.

3. All students needto be provided experiences that will strengt hen their

social-behavi oral skills.

Social-behavi oral skills also coul d be delivered through a school - wde positive
behavi or support frane work (S WPBS) to ensure all students are provi ded consistent
expectations for behavior (Scott, Gagnon, & Nelson, 2008). SWPBS is atiered delivery
model that provides nodeled behaviors wthtiered supports (Scott et al., 2008).

Screeni ngs are done to ensure that all students who need support can get the behavi or
support that they nay require (Scott et al., 2008). Hong and Raudenbush (2005) stated
that retained students tend torecei ve lower scores inself-contrd and are rated hi gher on
enotional and behavior problens. The future expectations of the child are shaped by the
responses of the child’s peers, teachers, and admnistrators (Cosden & 7 nmer).
Therefore a programsuch as a school- wde positive behavi or support program woul d

hel pto support kinder garten students earlyinthe area of behavior. It would alsotier
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support for students who struggle wth de nonstrating appropriate behavi ors inthe school

setting Kern and Minz (2004) explainthe tiers as fdlows:

e The first tier is focused on prevention, is applied school- wde by all staff
in all settings.

e The secondtier is for at-risk students who coul d be at-risk for behavi or
issues.

o The thirdtier, the final tier, is for intensi ve support of students who have

ongoi ng behavi or probl ens.

Overall SWBPS has becone a very promsing approach to support students (Kern &
Manz, 2004). Gingthis systemfor students who are at-riskinthe ki nder garten setting
woul d be beneficial intargeting students and supporting students who would ot her wse
have behavioral or social-enotional issues which woul dinhibit their learning and

decrease their likeli hood of bei ng successful in ki nder garten

Prograns such as these can be expensi ve for districts (Bettencourt et al., 2017).
Although they can be expensi ve, the literature contri butes tothe idea that nanagi ng
student behavi or can be a significant factor in kindergartenretention It is likel y that
school wde behavior support systens wll guide schools to adopt effecti ve instruction
strategi es to support student behavi or skills (Kern & Manz, 2004). The cost of students
repeating a year is very costlyto a district and also coul d have negati ve effects for the
student inthe future. Therefore, it nakes sense that the upfront cost would be muchless
thanthe long ter mcost not only fiscallytothe district, but in miltiple ways tothe

student.
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Concl usi on

Ki ndergartenretentionis atopic of debate by all stakehol ders. The idea at the
inception of kindergarten was that it woul d be play-based and nowit has becone an
acade mc endeavor just as grades one through t welve are inthe educational system
Testing accountability and the i npl e nent ation of the Comnmon Core have brought
attentiontothe achieve ment of students and their readi ness to nove to first grade. This
has ledto a deeper examnation of kindergarten retention and better ways for supporting

student skill deficits.

Ad mnistrators, parents, and teachers are inconsistent wththeir perspectives on
ki nder garten retenti on and ki nder garten readi ness skills. Parents and teachers feel that
students retained earl y benefit fromthe retention (Anatasiou, 2017). There are several
skill sets that these three groups feel arei nportant for kinder garten success. Parents tend
tofocus on concrete skills such as know ng the literacy skills, nuneracy skills, sitting
still, and hol ding a pencil/paint brush ( Wst, 1993). Athough those skill sets are
soneti nes included teachers and admnistrators woul d e nphasize “de nonstrating the
abilitytolearn fromexperiences”, “seeking hel p when the student needs it”, and “bei ng
abletoirteract appropriatel y” ( Alan 2008).

When consi dering ki ndergarten retention, there are nany concerns that cone into
play. Teachers noted nore proble mbehavi ors wth retained students ( Anatasiou 2017).
Ki nder garten students who were retained never showachieve nent hi gher thanif they
woul d have been pronoted rather thanretained (Hong & Yu, 2007) Retentionincreased
self-confidence in academ cs and reduced probl em behavi ors ( Hong & Yu, 2008).

Retention greatl yincreases the drop out riskin high school for students who were
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retained in conparisonto students who were pronoted ( Highes et al., 2018). The
literature alsoreveals that students who are retained in kinder garten nay do better during
the retention years and possibly for the next few but eventuall ythey wll lose the gains
that had intially occurred through the kindergarten retention ( Hong & Yu, 2007). There
is noreal benefit for kinder garten retentioninrelationtothe infor mati on provi ded from
the literature.

The literature instead suggest that supports needto be put into place for academe,
social-e notional, and behavi oral skill sets. Farlyidentification hel p determ ne
appropriate interventions for kinder garten students ( Dwyer & Rule, 1997). Teachers can
put appropriate instruction in place when students are screened for acade mcs. The sane
istrue for social-e notional skills. Wien students are screened teachers can plan
instructioninthe area of social-enotional learning to support the ki nder garten students in
their dassroom( Denham et al., 2014). Behavi or supports can be put into place wtha
frane work such as SWBPS where it woul d tier support for students who struggle wth
de nonstrating appropriate behavi ors inthe school setting (Kern & Minz, 2004).

There are several specific recurring factors that could put a student at-risk A
strong factor in deter mning at-risk students was poverty. Wnsler et al. (2014) noted the
strong roe famlyincome plays instudent performance. Boys tendto be retained nore
often wththe gender effect disappearingifthe student attended preschool ( Wnsler et al.,
2014). Sudents who are at-riskintheir social-enotional devel opnent areat a
disadvantage early. (Denhamet al., 2014). The literature alsoreveals that children wth

mot hers wthlower educational attainnent, children of single parent famlies, and
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famlies wthlowlevels of functioning (abuse, neglect, etc.), are children who wll be at-
risk

The literature expresses that supporting ki nder garten success through screeni ng
and interventions is very i nportant to support student success in ki nder garten and
throughout their years inschool. Admnistrators need to nake sure all of the systens in
the school are functioni ng together which hel ps toincrease student achievement and
create a high perfor mance school ( About N SL, 2019). By doingthis, supports can be
put irto place and easily accessible. Teacher can be g ven professional devel op nent.
This shoul dinclude professional devel opnent and nental health consultations for the
ki nder garten teachers who can work wth children on social-e notional and behavi oral
issues ( Bettencourt, 2017). Admnistrators need to support teachers wth care and
concern

F nally, teachers and adm nistrators need to support parents. Parents need to be
supported early wth parenting skills ( Bettencourt, 2017). Parents of retained students
have lower expectations and are less commttedto their parenting responsi bilities. ( Hong
& Raudenbush, 2005). The literature presents the idea that teachers and adm nistrat ors
need to communi cate wth parents, evenifthereis a needto be creative inhowthey
communicate. This wll ensure parents are infor med of the students’ progress and are
bei ng supported wth whatever helpthey nay need

The literature researched directs us tothe idea that at-risk students need supported
through interventions. These irterventions need to be social-enotional, behavioral, and

academc. Screenings needto be done early, looking for at-risk students, and keepingin
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m nd key identifiers such as lowincone. Kndergarten retention has mninal to no
val ue, rather it often has negati ve consequences for the child retai ned
Research Questions

Currentl ythere are a hi gh nunber of kindergarten retentions inarural district.
The purpose of this study is toinvesti gate four research questions. Hrst, what arethe
criteria used by teachers to deter mne a student shoul d be retai ned in ki ndergarten?
Second, 1ooking at students who have been retained in kindergarteninthis setting, what
factors predict that they were at-risk for retention? Third how can the infor nation from
this research be used toreduce retentions and benefit student success in kinder garten?
F nally, how can the infor nation fromthis research be used to support instructionto

m ni mze retention?
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Chapter 3
Met hodol ogy

Introduction

The title of the study, deter mning howto reduce ki nder garten retentions thr ough
teacher and student supports, wll be discussed The purpose of the studyis to deter mne
why thereis a high nunber of retentions, what factors are causing a high nunber of
retentions, and identifying additional supports that can be put into place toensure
ki nder garten success for all students attending an el enentary school inthe district. The
setting where the research took place wll be described al ong wth details on the
participants. The research plan and howit relates tothe literature wll bereviewed A
description of the research plan wll be discussed al ong wth any fiscal i nplications.
F nally, the research design, the nethods used, and a description of the data collection
wil be explained
Purpose

There are currently a hi gh nunber of kinder garten retentions in a school district.
The purpose of this study isto deter mne why there is a hi gh nunber of retentions, what
factors are causing a hi gh nunber of retentions, and identifying additional supports that
can be put into place to ensure kinder garten success for all students attending an
elenentary school inthe district. Deter mning commonalities of the students bei ng

retained in kinder garten and why the retentions are felt to be warranted by the teachers
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were examned Identifying areas of teacher and student support that would reduce the
nunber of students being retained wereidentified The study looked at the criteria being
usedtoretain students inkindergarten The factors that were comnon anong students
who were retained were investi gated through the de nographic, behavi oral, and
achieve nent data for each kinder garten student retained duringthe 2018- 19 school year.
A deter mnation of whether these factors contribute tothe likelihood that these students
wer e retained can g ve insight to howto better support the students and teachers inthose
areas toreduce the nunber of kindergarten retentions inthe school district. The reasons
that teachers felt students shoul d be retained in kinder garten were identified by surveyi ng
the teachers. Additional supports that coul d be put irto place that can hel p reduce the
nunber of kindergarten retentions were considered. Both student-centered supports and
teacher-centered supports in areas that need additional attention were identified so
professional devel opnent can be targetedto better support ki nder garten students.
Teacher professional learni ng can hel ptoreduce the nunber of ki nder garten retentions.
W ththe increase of the acade mc rigor in kindergarten kinder garten retention
has becone nore prevalent ( Mongeau, 2014). Common Core standards require a greater
depth of understandi ng than what was taught prior tothe i npl e nentation of the Co mnon
Core ( Mbngeau, 2014). Teachers and schools are held nore accountable due to hi gh
stakes testing and this accountability has created a ne w perspective on what nakes a
student conpl eting kindergarten ready to neet the expectations of first grade. Therefore,
it is1 nportant to find commonalities anong those ki nder garten students who are retained
to deter mne if irterventions can be put into place toreduce the nunber of ki nder garten

retentions.



43
KI NDERGARTEN RETENTI ON

Retention canlead toincreased dropout rates ( Highes, Wst, K m & Bauer,

2018). (ne study deter mned that students retained in kinder garten had the poorest 1ong-
ter moutcones regard ess of their socioeconomec status ( Mndez, 2015). The long-ter m
effects of kindergarten retention needto be considered Screenings can help ateacher
planto support instruction and interaction which canleadto school success (Denham et
al., 2014). Screening shoul d be conprehensi ve, milti-for nat, muilti-step, and linkedto
service delivery (Owens et al., 2015). Whnsler et al. (2014) states screeni ng infor mati on
can hel pidentify students who are at-risk through lowcognitive, language, and fine
mot or assess nents, as well as kinder garten students wth behavi oral and social issues.
Understandi ng specific infor nation on the students being retained inthe district nay also
g ve admmnistrat ors and teachers focus on what screeners woul d be beneficial tothe
ki nder garten students inthe district sothat students can have better supports prior to
retention

The goal of this study was to devel op ways toreduce the nunber of kinder garten
retentions inthe district. Ki ndergartenideally needs to support the cognitive, behavioral,
and social devel opnent of children (Ray & Smth 2010). Supporting students inthese
areas wll hel ptoreduce the nunber of kinder garten retentions that occur in the school
district each year. Teachers also need professional devel opnent to support the needs of
the students intheir dassroons.
Setti ng partid pants

The school district has approxi nately 4 167 students in grades K nder garten
through t wel ve. The number of students has declined over the past decade. Fnroll nent

was approxi nately 5 300 students a decade ago ( Grabtree, Rohrbaugh, and Associates,
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2011). The district encompasses approxi mately 251 square mles. The district

popul ation is roughl y 36,500 residents. The staff consists of about 325 teachers, 222
support personnel, and twent y-three admmnistrators. Thereis a high school, mdd e
school, four elenentary schools, andthe district also has its own career and techni cal
center. The district runs its own K12 cyber school inadditiontothe brick and nortar
buildings. The hi gh school houses grades nine through t wel ve. The career and techni cal
center consists of students in grades nine and ten part-ti ne and it houses a conprehensi ve
program which provides a full-ti ne experience for students in grades eleven and t wel ve.
The mdd e school services grades sixthrough eight. The elenentary schools contain
grades kindergartenthrough five. Thereis no district-funded Pre- Kinder garten available
for students. Thereis Head Sart, Pre K Counts, and several private preschools located
inside the district borders. Sone of the Head Sart dassroons and Pre K Counts
classroons rent space indistrict buil dings.

The four elenentary schools inthe district varyin size. Duringthe 2018-2019
school year, the largest ele nentary school housed approxi natel y 588 students. The
second largest served about 517 students. Thet wo s naller served approximatel y 412 and
348 students. Pior tothe 2017- 18 school year, the district had ei ght elenentary schoals.
Due to decreasing enrolnment, four of the elenentary schools nergedirtothe four current
elenentary school buildings. The district continues decline in enroll nent nunbers each
school year whichis atrend that is expected to continue.

N net y-four percent of the district popul ationidentify as white. S xty-five percent
of the district popul ation identify as qualifying for free and reduced neals. The

elenentary buil dngs range fromfifty-seven percent identifying as economecally
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disadvantaged at the lowest end of the range to sevent y-ei ght percent identifying as
economcally disadvantaged at the upper end of the range. Twent y-t wo percent of the
district students are identified as special education and three percent are identified as
eligbe for gfted services. There are atcatal of eight students who identifyas English
Language Learners inthe entire district.

The Head Sart prograns and the Pre Kcounts prograns wthinthe district work
withthe district to prepare the students they serve to be ready for kinder garten The
district shares the kindergarten curricd um wththese prograns. Had Sart students are
brought tothe buil dngs they wll be attendi ngtotour the kinder garten classroons.
These students participate in an activity and see what the buildingis like so that they are
famliar wththe setting This is designed to hel p ease the mthrough the transitionto
ki nder garten

Occasionallythere is an event where pri nary students froma buil ding and the
Head Sart students wll attend together. These are heldin a district buil dng and done to
hel p nake surethe prograns are workingtogether. The Head Sart coordinator wll
contact the buildng principal and use an area at the school, such as the gymnasium
Head Sart students are bussed tothe programand sone of all of the pri nary students at
the school attend This hel ps create an easier transition for students as they enter
kinder garten The district also provides a Kindercanp for all kindergarten regstrants
prior tothe start of each school year to help wth student transitionto kindergarten
Students and parents spend the day doi ng activities wththe teachers, learning how
commmuni cation occurs bet ween the school and home, andlearningthe day-to-day

functions such as howto proceed through the cafeterialine to get breakfast or lunch
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Parents are provided a copy of the curricul umthe students wll be learni ng each nine
weeks. Sudents are taken on a bus ride sothat they know what it wll belike toride on a
bus before the first day of school. They are taught what the expectations? of behavior are
when riding and howt o stay safe on the bus.

There is preschool agency coordinationinthe district for students wth
disabilities. Thisis done inseveral ways. Hrst, the district coordinates wth agencies
that serve preschool children who have disabilities. The district ensures physical access
and programaccess tothese students. Next, the district works wth preschools to
coordinate prograns operated directly bythe LEA and also by ather community agencies
under contract wththe ITEA The district works withthe Inter nediate Uhit through the
Chil dHE nd process to ensure easy transition for students who were being provi ded early
intervention services.

F fteen ki nder garten teachers were invited to participate inthis study. Nne
agreedto participate inthe survey. There are currently fifteen ki nder garten classroons in
the district. The district has atatal of four elenentary buildings. Two of the buil dings
have three kinder garten classroons, one has four kindergarten classroons, and the last
buil dng has five kindergarten classroons. Al kinder garten classroons are taught by
fenal e teachers wth varyi ng years of experience. The teachers are all considered hi ghly
qualified by the Pennsyl vania Depart nent of Education Accordingto PSEA (2016), in
the article The Every Sudent Succeeds Act: “Hghly Qudlified Teacher” Require nents,
to be highly qualifiedinthe state of Pennsyl vania, teachers must:

e Hold at least a bachel or’s degree;

e Hold a valid Pennsyl vania teachi ng certificate
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e [enonstrate subject natter conpetency for the core content areathey teach.
All fifteen kinder garten teachers were sent the survey. Nne of the ki nder garten teachers
responded tothe survey.

There were forty-t wo students who were retained in kinder garten during the 2018-
2019 school year. Each of the four buil dngs had students who were retainedin
ki nder garten during the 2018-2019 school year. Multiple students were retainedin each
of the buil dngs and the students were not all fromthe sane classroomin any of the
buil di ngs.

Ki nder garten teachers were g veninfor nation regarding their participationinthe
study before conpleting the survey. The ki nder garten teachers gave consent to use the
infor mation upon conpl etion of the survey as stated inthe infor nation ( Appendi x A).
The school board approved the research being done inthe district ( Appendix B. The
superintendent ( Appendix O andthe principals (Appendix D all gave consent for the
student infor mationto be usedinthe study. No students or parents were directly
interviewed to garner the infor mation contained withinthis research study.

Research Han

The rigor insone states has increased sothat concepts taught in grade t wo prior
tothe Common Core standards are nowtaught inki nder garten ( Mador, 2019). This has
created a ne w perspecti ve on what nakes a student ready for grade one. Hattie (1999)
stated that retentionis one of nost disastrous interventions at enhancing acade mce
achievenent. The literature suggests that supports needto be put into place for academc,
social-enotional, and behavioral skill sets. There are several specific factors that coul d

put astudent at-risk for kindergartenretention Wnsler et al. (2014) noted that thereis a
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strong relationshi p bet ween famlyincone and student perfor nance. Retained student
groups are inclined to have nore boys ( Mndez 2015). Sudents are often “rated hi gher
on enotional and behavioral problens” ( Hong &Raudenbush, 2005). Retained students
al so under perfor mtheir peers inreading and nat he matics (Hong & Yu, 2007). Sone
students cone into kindergartenthat had attended preschool. Athough preschool g ves
anintial advantage, that advantage dissipates after grade one ( Ansari 2018). Takingirto
consi deration the above points fromthe literature review the research study was
desi gned to pinpoint if there are any specific commonalities anong the students who are
bei ng retai ned in ki nder garten

Accordingtothe literat ure, teachers report having retention available prevents
fuure falure, notivates students, and notivates parents (Range et al., 2012). Teachers
rate the success of students lowinthe second year of kindergarten whichis indicative of
retention not being a good way to support student 1ong-ter msuccess ( Mndez et al.,
2015). Thus, surveying the teachers inthis study is crucial in understandi ng what criteria
they use torecomnend a student for ki nder garten retention

Looking at the reasons teachers recomnend retention can provi de insight to why
students are being retained and what interventions can be used to support these students.
Once specific problemareas are identified the areas that need to be screened or screened
earlier can be decided Farly screening g ves staff ti ne to assess needs and make
decisions regarding nonitoring and intervention (Owens et al., 2015). Accordingtothe
literature, lowscores inlanguage, cognitive fine mot or assess nent, as well as behavi or
and social issues are hel pful inidentifying students who are at-risk for retention ( Wnl ser

et al., 2014). It was i nportant duringthis research that acade mc, social-emotional, and
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behavioral factors, as well as denographic infor nation were looked at so co mnonalties
anong retained students coul d be deter mned These comnonalties canthen be
addressed toreduce the nunber of kinder garten retentions inthe district.

Uking the research fromthe literature review common at-risk factors were noted
anong the kindergarten students that were retained duringthe 2018-2019 school year.
Identifying these fact ors gave the opportunitytotarget additional areas where supports
need to be put into place to hel p ensure that nore students are successful in kinder garten
and the nunber of kindergartenretentions inthe district can be reduced Supports nay
be acade mc, social-enotional, or behavioral. Supports for teachers nay be put irto
place sothat they can better address the acade mc, social-enotional, or behavi oral needs
of these students.

Thr ough data examnation, understandi ngthe decision naki ng process of teachers
when recomnend ng retention was investigated Understandi ng whet her the decision
making process inthe district was consistent across all of the elenentary build ngs and
consistent wth all of the ki nder garten teachers needed deter mned Identifying comnon
factors that the kinder gartenteachers were usingto decide if a student should be
recomnended for retention neededto be examned Ae there comnon demographics,
behavioral concerns, and achieve nent concerns that teachers prioritized as reasons for a
student to be deter mned as a candidate for kindergarten retention? The reasons that
teachers identified as factors inthe decision naki ng process for retaining kinder garten
students needed to be understood Unhderstandi ng consistency anong teacher decision
making woul d hel ptotarget supports that need tobe put into place for students. This

also woul d hel pidentify areas of professional devel opnent that woul d be beneficial for
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all kindergartenteachers inthe district. If consistency islacking then a focus nay need
to be nore teacher specificinter ns of professional devel opnent. Inconsistency woul d
also signifythat admnistration needs to work on specifying nore clearly what factors
shoul d be considered when deter mning a student has successfull y conpl eted
ki nder garten

Once comnon factors are identified anong the students who are retained
supports need put into place to hel p ensure nore students are successful inki nder garten
and the nunber of kindergarten retentions can be reduced inthe district. Schools need to
have systens that incorporate student perfor nance, curricuum assess nents, and
instructional nethods (NISL, 2018). Wen looking at the comnon factors that identify
students for kinder garten retention these systens can be used or nodifiedto support the
ki nder garten students tobe successful. Looking at the common fact ors that teachers use
in deter mning that a student is a candidate for retentionis also a way to deter mne what
supports nay be i nportant to have for students. Deter mningteacher criteria also wll
g ve ideas to better support teachers in hel ping students inthe areas identified These
criteria nay also be a way to provide professional devel opnent for the teachers and staff
in understandi ng the effects of retention and the important factors that need to be
consi dered before retention is considered for a student.

Accordingto current figures provided by the business office, it costs
approxi mately $10, 845 dollars to educate aregul ar education student inthe district. It
costs approxi natel y $23,801 to educate a special education student. Wien students are

retained in kinder garten there is an additional year of costs for each student over the
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course of their education of the equi valent of that year. This study looked at the potential
savings tothe district wth a reductioninthe number of retentions.

In additionto poatential savings in financial ter ns, the literature lends tothe idea
that retention has a short-ter mand l ong-ter mnegative i npact on students. As stated
before, Hattie (1999) said that retentionis one of the nost disastrous irnterventions for
academc achievenent. Therefore, the costs of supporting students through screeni ngs
and interventions was looked at duringthis study. The study examned both the savings
inter ns of dollars and the fiscal invest nent that can reduce the nunber of students being
retained Successful students wll nake a positive i npact tothe comnunity through
acade mc success and a better qualified workforce.

Research Design Mthods, and Data (ollection

A mxed nethods approach was usedinthis study. It tookirnto consideration
qualitative data and quantitative data There are several itens that were examned during
this study. Denographic data of the students was anal yzed Achievenent data was
examned for each student. The behavior data of each ki nder garten student who was
retained was alsoidentified duringthis study. The perspectives of ki nder garten teachers
wer e deter mned through anal yzing qualitative and quantitati ve survey data.

Ki nder garten retention was consi dered fromt he teacher perspective. Teachers were
surveyed onthe fdlowng topics: parent invol venent, class size, reading achieve nent,
mat h achieve nent, naturity, behavi or, preschool attendance, famly confi guration
social/enmotional concerns, and instructional practices. Teachers were also asked whet her
retention shoul d be ateacher, parent or teamdecision. Teachers gave their perspectives

on supports that mght reduce kinder garten retention, and supports that can be put into



52
KI NDERGARTEN RETENTI ON

place to better support kinder garten teachers and staff. K nder gartenteachers gave

infor mation regar ding their thoughts on communication wththe parents of a student who
is a candidate for kindergartenretention Chi-square tests and ANOVA were used to
examne Likert scale data. (pen-ended questions were coded and then exam ned

De nographics of students who have been retained duringthe 2018- 19 school year
wer e anal yzed through a quantitative approach. The factors chosen to be investi gated
wer e based on the infor nation gat hered fromthe literature revie w process. Gender,
ethnicity, economcally disadvantaged status, age, famly confi guration, and special
education status were all areas data wll be anal yzed for comnonalities. Preschool
attendance is another factor that was examnedinthis study. HKequency of characteristics
were examned This along wth using chi-square tests, t-tests and ANOVA were usedto
anal yze categorical information on students that were retained in kinder garten during the
2018-2019 schoal year.

Comnonalities in achieve nent anong students who were retained during the
2018-2019 school year were anal yzed Report card grades in ELA ( English Language
Arts) and nathe matics were examned Inaddition, 1 BELS scores were evaluated from
the beg nni ng of the year (BOY), the mdd e of the year ( MOY), and the end of the year
(EOY). Kondergarten screeni ng scores for the students that were retained will also be
examned Tests of central tendency were done tolook at the grade and achieve nent data
for the students who were retained in kindergarten. Special education status for retained
ki nder garten students was examned, including specific categorical infor nation

Behavioral data was looked at for the students who were retained duringthe

2018-19 school year. An anal ysis of how behavior nay be a factor in ki nder garten
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retention was done. Ita docunentedinthe student infor nation system was anal yzed
Behaviors that occurred were placedinto categories. The nunber of incidents that
occurred for each of the students who were retained in ki nder garten was deter mnedto
see if behavior was a factor inthe decisiontoretain the student. Fequency was 1ooked at
toexamne how oftenthere were behawvi or referrals for each student retained in

kinder garten In addition, the frequency of the type of behavi or issue was also examned

Once the I RB gave approval for the research study ( Appendix F), collection of
data began Denographic data was colected throughout the nonths of Dece nber,
January and February. Also colected duringthisti ne were ELA and nat he natics
grades, kindergarten screening data, prior preschool experience infor nation, and I BELS
scores. Al of this data was pre-existing data available onthe students who were retained
in kinder garten during the 2018-19 school year. Data was collected as available for each
student. The teacher survey was sent out in (Google For ns in md-January and teachers
were g ven one weektoparticipateinthe survey. Aremnder was sent out afew days
prior tothe close of the survey. (Once the survey ti neline cl osed access was also
discontinued tothe teachers. Ihta was organizedirto a spreadsheet as it was collected on
students. Teacher survey data was enteredinto a spreadsheet in Mirch to be anal yzed
Data anal ysis occurred during the nonth of Mrch and April.

Accordingtothe literature, admmnistrators need touse data-dri ven decision
making to use accunul ated infor nation to support student deficits (Harvey & Ohle,
2018). Infor nation was looked at to deter mne the factors that are produci ng the hi gh
nunber of kindergarten retentions inthe school dstrict. Sudents retainedin

ki nder garten during the 2018- 19 school year were identified Sudent data was collected
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fromseveral sources. These sources included the student infor nation system
achievenent data collection todls, teacher retention for ns, and ot her availabl e student
records. The kindergarten student data was denographic, behavi oral, and academc.
Ki nder garten teachers were surveyed on the criteria they use to deter mne if a child
shoul d be retained in kindergarten The kinder gartenteachers that were surveyed are the
current 2019-20 ki nder garten teachers inthe school district.

The four elenentary school principals provided alist of the students fromeach of
their denentary buil dngs that were retained during the 2018-19 school year. Those
ki nder garten students were then placed onto a naster list. The kinder garten students
were codedto ensure all of their data re nai ned anony nous. Additional infor nation was
then gathered about each ki nder garten student. The infor mation gat hered incl uded
achievenent data, behavioral data, and de nographic data

Academc achievenent data was collected on each student who had been retai ned
inkindergarten [J BELS testing scores were available for the retained ki nder garten
students. Beginning of the year (BOY), mdd e of the year ( MOY) and end of the year
(EOY) benchnarking data was provided for each student (if available). The data was
then placed into a spreadsheet in preparationto deter mne any trends inthe data. Gade
infor mation for ELA and nathenatics was procured fromthe student information syste m
N ne week grades and final grades for each subect were gathered Inadditionto
DI BELS bench nar ki ng scores, report card grades, and ki nder garten screening scores that
were available were colected and placed into a spreadsheet to deter mne if there were
any notable trends for the students that were retained in kinder garten at the end of 2018-

19 school year.
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A kinder garten screeni ng takes place at kinder garten registration each year inthe

district. The kinder garten screening tool for the 2018-19 students had atatal of 59 points

and consisted of assessing the foll ow ng areas:

First nane witing - students needed to de nonstrate their abilityto write their first
nane (1point).

Colors - Sudents were to point tothe correct coor (9 poirts).

Nu nber recognition - Sudents were to say the number when the person doingthe
screening pointedtoit (10 poirts).

Basic math skills - students had toidentify the box wth a certain nunber of
objects, the greatest number, and count the ob ects in a box (6 poirts).

Shapes - Sudents had topoint tothe shape said by the assessor (4 points).
Capital/lower case al phabet recognition - Sudents had to say the letter when it
was pointedto by the assessor (18 poirts).

Phone m ¢ awareness (blending and rhymng) - Word were said brokeninto
phone mc segnents and students pointedtothe correct picture of the word (6
points). Sudents thenrepeatedthree words which were said as they looked at a
picture of each They had toidentify whicht wo of the three were rhy m ng wor ds

(5 poirts).

The tatal nunber of points correct were counted for each student assessed and placedinto

a spreadsheet.

Beginning of the year IBELS data was conpared tothe ki nder garten screeni ng

datato see if there was any correl ation bet ween the t wo sets of data Another conparison

was nade bet ween the end of the year [I BELS scores and the fourth nine weeks ELA
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grades. Both of these were done to seeif there was any significant relationship bet ween
the sets of data

DI BELS scores were also looked at toseeifthere was appropriate growhinthe
students in ELAthroughout the kinder garten school year in whichthe students were
retained Trends in ELA and mat he matics grades throughout the year were alsolooked at
toseeifthere were trends instudent perfor nance. These anal yses were done toseeif a
pattern coul d be established to recogni ze students who nay need supported earlier inthe
ki nder garten year. This in turn woul d provide students support intheir areas of weakness
and potentially hel pto deter the need for retention at the end of the ki nder garten year.

Behavioral data was also gathered on each student. Dscipline infractions for
each retained ki nder garten student was pulled fromthe student infor nation system FEach
infraction was placedinto a category depending on the nature of the infraction These
categories were bus behavi or, inappropriate behaviar, insubor dination, fighting physical
aggressior/ cont act, inappropriate language, and ather. The type of discipline infractions
were examned along wth the nunber of discipline infractions for each student retained
in kinder garten during the year in which a deter mnation for retention was nade.

De nographic data was also calected for the students who were retainedin
ki nder garten during the 2018- 19 school year. Data was cdlected fromthe student
infor mation syste mand placedinto a spreadsheet. The folowng de nographi ¢ indicat ors
were collected for each student:

e Gender ( nal ¢/fenale)
e Date of birth

e Special education status
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o Specific Learning Dsability
o Intellectual Dsability
o Q(her HFealthI npair nent
o Speech
e FEconomecally disadvantaged status
e Race/ Bhnicity
The data for each of these areas were recorded as they were available for each retained
ki nder garten studernt.

There are factors that put students at risk for retention Anal ysis of de nographic
infor mation can provi de infor mationthat nay pinpoint a specific group that is at-riskin
the district. Accordingto the literature, when takingirto account, et hnicity, gender,
economcally disadvantaged and English Language Learner status, only gender and free
lunch status were predictors of retention ( Wnsler et al., 2014). According to Justice et
al. (2017), white students are nore likel yto be ready for kindergarten Wth these
exanples in mnd itisimportant tolook at the de nographicinfor nationinthis study to
see if there are de nographi ¢ patterns wththe students who are being retained in
kinder garteninthe district. It also may identify professional devel opnent that is needed
for the teachers and staff rel ating tothe specific demographic indi cat or(s) to ensure that
students are learninginthe way that is best for their gender, ethnicity, economc status, or
any other identifying factor that mght be i npacting their learni ng

A survey was giventothe current kinder garten teachers inthe school district.
The survey was done wth conplete anonymty. The survey was sent through Google

For ns and data was collected There were fifteen ki nder garten teachers and nine of those
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ki nder garten teachers chose to conplete the survey. The survey asked both quantitati ve
and qualitative questions. The first t wo sections of the survey used Li kert scales and
were quantitative in nature. 'The first section had ten questions that participants
ans wered The participants were asked torespond tothree questions inthe second
sections of the survey. The last section used open ended questions, therefore were
qualitative. There were three questions inthe third section of the survey. The responses
tothe open ended questions were coded The survey responses were anonymous.
Participants gave their consent tothe survey when they submtted their responses as
outlined inthe cover letter explaining the study being conducted

The survey was devel oped to deter mne what factors ki nder garten teachers
believe they shoul d consider when decidingif a student is a candi date for kinder garten
retention The first section of the survey was set up wth a Likert scale. 'The choices on
the Likert scale were “highl y si gnificant, sone what si gnificant, slightly significant, and
not significant”. The kinder gartenteachers were giventenitens torate as to what extent
factors deter mne student retention The itens they rated were “parent invol ve nent. class
size, reading achieve nent, nath achieve nent, naturity, behavior, preschool attendance,
famly configuration social/enotional concerns, and instructional practices”. Al of
these itens were reviewed whenlooking at the literature. A quantitative anal ysis was
used for this section of the survey.

The second section of the survey consisted of three statenents. Fach of these
statenents was ina Likert for mat. The choices were “al ways, soneti nes, occasionally,
and never”. The three statenents were:

e Retaining a student should be ateacher decision
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e Retaining a student should be a parent decision

e Retaining a student should be ateamadecision
A quantitative anal ysis was also used for the data collected fromthis section of the
teacher survey. Teacher, parent, and admnistrator perspectives onretention were
examned during the review of literature for this study.

The third section of the survey contained open ended questions. There werethree
questions askedinthis section These questions were qualitative. The questions were as
fdlows:

e What supports are necessary toreduce the possibility of a child bei ng retai ned?
e What supports for teachers/staff can be put irto place toreduce the possibility of a
child bei ng retai ned?
e Describe the communicationthat should occur wth a parent of a student whois a
candi date for retention?
These responses were coded based on the responses fromthe ki nder garten teachers who
chose to participate inthe survey as part of this study. Aqualitative anal ysis was usedto
look at the data fromthis section of the survey compl eted by the ki nder garten teacher
participants. Wien review ng literature for this study, various acade mc, behavioral, and
social-e notional supports were examned
Validity

Construct validity was usedinthis study. Asurvey of teachers showed the
believed teacher criteriaused for deter mning a student who shoul d be recomnended for
kinder garten retention 'The questions were desi gned based onrel evant existing

know edge on kindergarten retention Face and content validity were alsousedinthis
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study. The survey appears to gather the infor mation on what factors caused students to
be retained in kinder garten and what criteriathey are using for the retention. This is the
criteria for face validity. For content validity, the study addresses the reasons for
ki nder garten retention 1 ooki ng at de nographic, behavioral, and acade mc concerns. The
study takes int o account acade mc progress throughout the year and teacher perspectives
on the criteriathey use for deter mningif a student is a candi date for ki ndergarten
retention Additional demographic, behavioral and acade mc data onthe students who
were retained were examined Ohce the comnonalities anong students were deter mned
and the reasons teachers defined as a student who shoul d be retained in kinder garten, then
areas for student and teacher supports coul d be deter mned toreduce the number of
ki nder garten retentions in the school district.

Data was carefull y calectedto ensure it was accurate and fromreliabl e sources.
All data anal ysis was reviewed for accuracy. Reporting of the infor mati on occurred
based on the results of the anal ysis of the data.

Inthis study, triangul ation of data was done for the reasons of student retention
Met hodol ogical triangul ation was used by gat hering data and docunentation, survey
infor mation and through the research fromthe literature review Miltiple sources of data
were used These sources incl uded infor nation fromthe student infor mation syste m
teacher survey infor nation, kindergarten entrance examinfor mation, [I BELS testing
infor mation and infor nation provi ded through student records. Teachers were surveyed
ontheir iews of what the criteria were for the retention of a ki nder garten student.
Teachers were asked questions to understand their reasons for the retention of

ki nder garten students. Grades were examned to see trends in achieve nent.
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Ki ndergarten I BELS scores were consideredtoa when eval uating achievenent of the
ki nder garten students. Kindergarten entrance exans scores were examned along wth
whet her the students had attended a Pre Kprogram Behavioral data was also gathered
fromthe student infor nation syste m

Peer debriefing was done by consulting wththe Capstone Faculty Commttee
Advisor andthe Gapstone External Commttee Advisor. Peer debriefing occurred wth
cohort peers on aregul ar basis. Peer debriefing helpedtoreflect onthe data colection
process, anal ysis of the data, and interpretation of the datathat resulted fromthe study.
The COM D 19 pande mc reduced the anount of consultation and debriefing beg nni ng
in Mirch 2020 due tothe social distancing and additional work de mands by those
invol ved

Care was takento ensure the research data collected was accurate and consistert.
Using the student infor mation syste mgave accurate final grades, exact registration
infor mation and de nographi cs provi ded by the parents duringthe registration process.
All behavioral records were contained wthinthe student infor nation system The sane
student database is used throughout the district. All regstrationinfor nation is inputted
through the registration office. The report cards were generated fromthe student
infor mation system [1 BELS scores are recorded by the trained Title I staff who gave
the benchmar ki ng tests to each of the kinder garten students.

The goal of this researchistofind a way toreduce the nunber of kinder garten
retentions inthe school district. The techni ques usedinthis study were done wth a
systenatic approach.  Mbst, if nat all, infor nation collected woul d be available in all

school districts. ingthe sane techni ques, this research study coul d be used in anot her
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conparable district wtha si mlar issue wth kindergartenretention The nethod used for
collecting survey data woul d easily be usedinthe sane way wthresults reflective of the
district in which the study is being done.

If a district wthasane or different denographic didthe study, the sane
techni ques could be used. Based onthe literature, the results nay be different due tothe
reasons teachers are retaini ng or the de nographi c makeup of the student population This
woul d result in different supports requiredto be put into place to address the needs of the
at-risk students. Professional devel opnent needs may also be unique tothe district based
on the results of the study and the specific needs of their ki nder garten teachers and staff.

Understandi ng the setting of the study, what the studyis tryingto gather
infor mation on, and the participants who were used inthe study, contributed tothe
dependability. Therefore, detailed research was done on the setting of the district.
Infor nation was gathered onthe de nographics of the student participants. The
ki nder garten teachers inthe setting bei ng studied were used to gather survey infor mati on
to provi de setting perspective onthe students who were retained in kindergarteninthe
school district. Detail was provided on howthe study was done and also howthe data
was gathered which wll contribute tothe reliability of the study deter mning why there
are a hi gh nunber of kindergarten retentions inthe school district and what supports can
be put into place to support the staff and students toreduce the nunber of ki nder garten
retentions.

Data collected was fromthe various sources inthe study. [ta was double
checked for accounting errars. Procedures for data collection were consistent wththe

plan outlined for the Internal Review Board as they were approved Athough I ama
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principal in one of the elenentary buil dngs, all of the data used had been inputted by

ot her parties. The only exceptiontothat isthe behavioral datainputted fromthe
elenentary bullding I serve. Dita fromstudents who were retained was usedinthis
study. Teachers that were asked to participate inthe survey where assigned tothe
classroons inthe district. Thereis sanpling bias in this study due tothe study surveyi ng
a specific set of teachers inasinge school district. Thereis asothe possibility of
response bias inthis study if the teachers tried t o ans wer the questions in away that they
thought they are expected to ans wer rather thanidentifying their true beliefs through their
ans wers.

The researchinthis study wll i nprove educational practice. Hrst, it wll improve
practice inthe district by identifying factors that are causing students to be retainedin
kindergarten It wll look at de nographic, behavioral, and social enotional factors. It
will examne the teacher perspective on what criteria deter mnes a ki nder garten student
shoul d be recomnended for retention The research wll hel p gai n understandi ng of what
supports need to be put int o place toreduce the large nunber of kinder garten retentions
inthe districts. The study wll hel pto pinpoint the professional devel opnent that is
needed to be provided toteachers and staff that is based in best practice tobetter support
students toreduce the number of kinder garten retentions. The research wll contribute to
the overall literature by contributing tothe overall data onthe causes of kinder garten
retention in certain settings. It wll also contribute tothe overall literature by providing a
valid study using nethods that nay support the same researchin ather districts

experiencing a hi gh nunmber of ki nder garten retentions.
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Chapter 4: Data Anal ysis and Results

Introduction
Data was colectedinthe fdlowng areas for this research study; student
de nographics, behavior, acade mc, and teacher criteria used for ki nder garten reterntion
Teacher survey results were examned Qher results were anal yzed based multiple
sources concerning de nographic, behavioral, and academc data Denographic data was
collected to see the frequency of characteristics among student who were retainedin
kindergarten Hequency of behavior referrals tothe office were collected and the types
of behaviors that occurred wereidentified Academic data was gathered and exa mned
for neasures of central tendency. The next step was to anal yze the datathat has been
collected
The research questions considered during this study were:
e What arethe criteria used by the teacher to determi ne a student who
shoul d be retai ned in ki nder garten?
e [ooking at students who have beenretainedin kindergarteninthis setting
what factors predict that they were at-risk for retention?
e Howcantheinfor mation fromthis research be used toreduce reterntions
and benefit student success in ki nder garten?
e How canthe infor mation fromthis research be used to support instruction

to mn mze retention?
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Duringthe data anal ysis for this study, statistical methods were usedto anal yze the data
available to gaininsi ght to the research questions. Then a deter mnation of why thereis a
hi gh nunber of retentions, what factors are causing a hi gh nunber of retentions, and
identifying additional supports that can be put into place to ensure ki nder garten success
for all students attending an elenentary school inthe district.

Results

Ki nder garten teachers were given a survey containingt wel ve Li kert scale
questions and three open ended questions. Ffteen teachers were sernt the survey. Nne
teachers agreed to participate inthe survey. The first nine questions asked the extent to
whi ch certain factors deter mne student retention The first factor was parent
invol venent (Hgure 1). 77.8%of the teachers felt parent invol venent was a “highly
significant” factor in deter mning student retention. 22 2 %stated that parent invol ve nent

was “sone what significant” in deter mni ng student retention

Parent involvement
9 responses

@ Highly significant

@ Somewhat significant
Slightly significant

@ Not significant

H gure 1. The extert to which teachers believe parent invol ve nent deter mnes student
retertion

The extent to whichthe kinder garten teachers believed class size was a

deter mnant of kinder garten retention was examned next (Hgure 2). 66 7% of teachers
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felt that class size was “highly significant™ 33.3% believedit was “sonewhat

significant”.

Class size
9 responses

@ Highly significant

@ Somewhat significant
) Slightly significant

@ Not significant

Figure 2 The extent to which teachers believe class size deter mines student reterntion

Reading achieve nent (Hgure 3) was the next factor that ki nder garten teachers
were asked Al of the kinder garten teachers stated that reading achieve nent was “highly
significant”in deter mning if a student was a candi date for kinder gartenretention Mth
achievenent was also a factor that teachers were surveyed on as a deter mnant for
kindergarten retention (Figure 4). 55.6%believed that nath achieve nent was a “highly
significant” factor in deter mning kinder garten retention while 44. 4 %felt it was

“sone what significant”.

Reading Achievement
9 responses

@ Highly significant

@ Somewhat significant
D Slightly significant
@ Not significant

Fi gure 3 The extent to which teachers believe reading achieve nent deter mnes student retenti on
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Math achievement
9 responses

@ Highly significant

44.4% @ Somewhat significant
) Slightly significant

@ Not significant

Figure 4 The extent to which teachers believe nath achievement deter mnes student retention

Mt urity was anot her factor ki nder garten teachers were surveyed to deter mne if
they felt it was a factor inthe decision for kinder gartenretention (K gure 5). A“highly
significant” response was gven by 88 9%of the kinder garten teachers. 11.1%-chose

“sone what significant” for naturity being a determ ni ng factor of kinder garten retention

Maturity

9 responses

@ Highly significant
@ Somewhat significant

@ Slightly significant
@ Not significant

H gure S The extent to which teachers believe maturity deter mnes student retention

Ki nder garten teachers were asked to consider if behavior was a criterion usedto

deter mne if a student is a candidate for kindergarten retention (K gure 6). 44.4%stated
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that behavior is a “highl y significant” criteria when considering a student for ki nder garten
retertion 22 2%believed that it was “sone what significant” 11.1%consideredit to be
“slightly significant”. 22.2%stated it was “not significant” as a deter mnant for

ki nder garten retention

Behavior

9 responses

@ Highly significant

@ Somewhat significant
Slightly significant

@ Not significant

F gure & The extent to which teachers believe behavi or deter mnes student retention

Next, kindergartenteachers were askedif preschool attendance was a determ nant
for kinder gartenretention (Hgure 7). 44 4%of kinder garten teachers ans wered t hat
preschool attendance was “highly significant” in deter mningif a student would be a
candi date for kindergarten retention 33.3 %said preschool attendance was a “sone what
significant factor” determi ning kindergartenretention 22 2 %felt preschool attendance

was “not significant” in deter mning if a student woul d be retained in ki nder garten
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Preschool attendance

9 responses

@ Highly significant

@ Somewhat significant
@ Slightly significant

@ Not significant

F gure 7. The extent to which teachers believe preschool deter mnes student retention

Teachers were asked towhat extent famly configuration can deter mne
ki nder garten retention (Figure 8). Teachers that replied “hi ghly significant” contained
22.2%of the teachers who participatedinthe study. 55.6%saidthat famly confi guration
was “sone what significant” in deter mning kindergartenretention “Not significant” was

the response by 22. 2 %of the kinder garten teachers who participated inthe study.

Family configuration

9 responses

@ Highly significant

@ Somewhat significant
@ Slightly significant

@ Not significant

H gure & The extent to which teachers believe fanly configuration deter mnes student retention
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The next itemthat the kinder garten teachers considered was soci al/e noti onal
concerns (Hgure 9). 33.3 %of the kinder garten teachers who participated stated that
social/enotional concerns were “hi ghly significant” in deter mning a candidate for
kindergartenretention “Sone what significant” was the response from44.4 % of the
ki nder garten teachers and 22. 2 %stated that social/enmotional concerns were “slightly

significant”.

Social/Emotional Concerns

9 responses

@ Highly significant

@ Somewhat significant
Slightly significant

@ Not significant

H gure 9 The extert to which teachers believe social/enotional concerns deter mne student
retertion

F gure 10 shows responses fromthe participants regar di ng instructional practices.
44. 4% of the kinder garten teachers who participated inthe study responded that
instructional practices were “highly significant”. “Sone what significant” was the
response from44. 4 %of the ki nder garten teachers who responded 11. 1 %responded t hat

instructional practices were “slightly significant”.
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Instructional Practices

9 responses

@ Highly significant
@ Somewhat significant

44.4% . P
@ Slightly significant
@ Not significant

F gure 10. The extent to which teachers believe instructi onal practices deter mne student
retertion

The next three questions inthe survey asked whether the teacher, parent or team
shoul d nake the decision on whether a student should be retained A shownin Hgure
11, 22 2%of the kinder garten teachers who responded chose “al ways” when asked
shoul d retaining a student be ateacher decision 55.6%responded “sonetimes” and

22.2%responded “occasionally.”

Retaining a student should be a teacher decision

9 responses

@ Always

@ Sometimes
@ Occassionally
@ Never

F gure 11. Kindergartenteacher belief that retenti on shoul d be ateacher decision
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When the kindergartenteachers were asked if retention shoul d be a parent
decision (Hgure 12). 11.1%statedthat it is “al ways a parent decision” “Soneti nes”
was the response from33.3%of the teachers who responded and “occasi onally” was the
choice by 44.4%of the kindergarten teachers. (I the kinder garten teachers surveyed

11. 1 %ans wered “never”.

Retaining a student should be a parent decision
9 responses

@ Always

@ Sometimes
Occassionally

@ Never

A
NV

H gure 12 Kindergarten teacher belief that retertion shoul d be a parent decision

Ki nder garten teachers who participatedinthe survey were asked if retaining a
ki nder garten student shoul d be ateamdecision (Figure 12). 77. 8 %responded that it
shoul d “al ways” be ateam decision 22 2%chose “soneti nes” as their response when

ans wering the survey.
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Retaining a student should be a team decision
9 responses

® Always

@ Sometimes

D Occassionally
@ Never

H gure 13. Kindergarten teacher belief that retention shoul d be atea mdecision

F nally, teachers were given three open-ended response questions. Teachers were
abletotype their responses. Feedback fromthe teachers is included wth each question

posed

What supports are necessary to reduce the possibility of a chil d bei ng ret aned?

Teacher feedback for this question consisted of several itens. Title I/ reading
support was addressed by three of the teachers. Parental invol venent was noted by four
of the teachers who participatedinthe survey. Pre K H was nentioned byt wo of the
ki nder garten teachers. Sarting date based on birthdate, transitional kindergarten ti ne,

and class size were all noted by teachers who participatedinthis survey.

What supports for teachers/stgff can be put into place to reduce t he possi bility of

a child bei ng ret ai ned?

Four staff nenbers responded that nore Title I time and s naller class size/ nore

staff woul d be a support for teachers/staff toreduce the possibility of a child being
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retained in kindergarten Two teachers stated that more collaboration and more
professional devel opnent woul d support teachers/staff and reduce the possibility of a
child being retained in kinder garten Qher responses by indi vi dual teachers included
mor e resources, a classroomaide in each kinder garten classroom PreK special education

support, and counsel or support.

Describe the communicationthat shoul d occur vith a parent of a student whois a

candi dat e for retention

The last open-ended response where teachers described how co mmuni cation
should occur wth a parent for a student who is acandi date for retention, four teachers
stated that notification shoul d occur throughout the year. Two teachers stated that parent
conferences shoul d occur. (he teacher stated that report cards were a for mof

communi cation that should occur throughout the year wth parents.

Several denographic factors of the retained kindergarten students were exam ned
inthis study. Gender, ethnicity, economcally disadvantaged status, age, special
education status, and preschool attendance were examned for the students that were
retained in kindergarten Denographic data was looked at for frequency to seeif there
were common de nographic factors anong the students who were retained in

ki nder garten during the 2018- 19 school year.

When looki ng at the frequency for each factor, forty of the forty-t wo students
retained in kinder garten identified as economcally disadvantaged That is 95.2%of the
students who were retained in kindergarten Forty-one of the forty-t wo students

identified as white, whichis 97.6%of the survey population (ne student, o 24 %
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identified as black Fourteen (33.3% students identified as fenal e and t went y-ei ght
(66.7% as nale. Special education status was also examnedinthis study. Wen
looki ng at frequency, t went y-t wo students or 52 4% of students were not identified as
needing special education services. Three students (7.1% wereidentified as having a
“specificlearning disability”. Four students (9 5% wereidentified as “intellectually
disabled”. Four students (9.5% wereidentified as “cther healthi npair nent”. Nne

students (21.4% were identified as needing “speech” services.

Birthdate was examned duringthis study. (I the students who were retained
three (7.1% were born on or before Nove nber 30, 2012 Seven (16.79% of the retained
students were bornin Decenber, January, or February. Thirteen (31.0% students were
bornin Mirch April, or May. There were nineteen (45. 2% students borninJune, Juy,

and August.

Preschool attendance was another characteristic that was anal yzed for the students
that were retainedin kinder garten duringthe 2018-19 school year. Thirty-Five of the
fort y-t wo students had provi ded what type of school experience they had prior to entering
kindergarten Sxteen (38 1% of students attended a Headstart program One student
(249% attended a Pre KCounts program Three students (7. 1% attended anot her type of
preschool programprior to entering kindergarten The nunber of kinder garten students
who were retained during the 2018- 19 school year and did not recei ve any for nal

schooling prior to kindergarten was fifteen (35.7%.
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Seventeen of the fort y-t wo students took the kindergarten entrance examprior to
entering kindergarten The mmn mumscore was 17 %and the maxi numscore was 63 %

The nean value scored by the 17 students who took the test was 37.4%

English Language Ats (ELA) report card grades, (Table 2) were examned for
each of the four nine weeks andthe final grades were also examned Thirty-eight of the
fort y-t wo students had report card grades in ELA during the first nine weeks. Forty had
ELAreport cards grads for the second nine weeks. Forty-one of the forty-two students
had third fourth and final nine weeks nine- week report card grades in ELA for the 2018-
19 school year. Duringthe first nine weeks, students who were retained averaged 61.3 %
for the nine weeks. The standard deviation for the first nine weeks was 15.29048. The
nean for the second nine weeks was 57.5% wth a standard deviation of 17.97570. The
nean for the third nine weeks was 49.4% wth a standard deviation of 16.37994. During
the fourth nine weeks’ students retained in kindergarten during the 2018- 19 school year
averaged 53.1%in ELA on their report card wtha standard deviation of 17.59147. 'The
final nean onthe report cardin ELA for the retained students was 55.0% The standard
deviation for the final ELA report card grade was 14. 81882 anong the students who were

retai ned in kinder garten during the 201819 school year.
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Table 2

ELA Descriptive S dtistics

N M ni num Maxi num Mean Std

Devi ation
ELA Ist 9 weeks grade 38 26.00 92.00 61.3421 15.29048
ELA 2nd 9 weeks grade 40 8.00 90. 00 57.4500 17.97570
ELA 3rd 9 weeks grade 41 3.00 92.00 49.4390 16.37994
ELA 4th 9 weeks grade 41 .00 96.00 53.1220 17.59147
ELA Final Gace 41 9.00 93.00 55.0488 14. 81882
Valid N(list wse) 38

Mt he matics report card grades (Table 3) were examned for each of the four nine
weeks and the final grades were also examned Forty-one of the forty-t wo students had
report card grades in mathe natics during each of the nine week periods and fort y-one of
the fort y-t wo had a final grade in nathe matics for the final report card Duringthe first
nine vweeks, students who were retained averaged 61. 1 %for the nine weeks. There was a
standard deviation of 2432611. The nean for the second nine weeks was a 59.0%
There was a standard deviation for the second nine weeks of 21.93394. The nean for the
third nine weeks was 50.1%and the standard deviation was 24. 74189. Duringthe fourth
ni ne- weeks students retained in kinder garten during the 2018-19 school year averaged
59.2%in nathe matics on their report card wth a standard deviation of 21.99376. The
final nean onthe report cardin nathe matics for the retained students was 58. 6% The

standard deviation for the final nathe matics grades was 19. 69629.
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Table 3

Mat hematics Descriptive S atistics
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N M ni num Maxi num Mean Std Deviation
Math Ist 9 weeks grade 41 .00 97.00 61. 1220 24.32611
Math 2nd 9 weeks grade 41 .00 94.00 59.0488 21.93394
Math 3rd 9 weeks grade 41 .00 95.00 50.1951 24.74189
Math 4h 9 weeks grade 41 16.00 100. 00 59.2195 21.99376
Math Hnal Gade 41 10.00 93.00 586098 19. 69629
Valid N(list wse) 41

Dynamc indicators of basic earlyliteracy skills (DI BELS) testing scores (Table

4) were examned during this study. Twent y-six students had scores for the beg nning of

the year (BOY) and end of the year (EQY). Twenty-seven students had scores for the

m ddle of the year ( MOY). The nean beg nning of the year score was 4 1, mi ddle of the

year 59.2 and end of the year 69.5.

Table 4

Descriptive statistics D BELS dat a

BOY IO BELS Score 26

MOY IO BELS Score 27

N M ni num Maxi num Mean Std Deviation
.00 33.00 4.1154 7.54362
.00 144. 00 59.2222 40.29443
.00 126.00 69.4615 35.83878

EOY IO BELS Scores 26

Valid N(list vise) 25
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Anot her factor examned inthis study was behavior. Behavior records were
examned on forty-t wo students. Table 5 wll showthe nunber of referrals for the
students who were retained in kinder garten during the 2018- 19 school year. Twenty-six

students were not referred tothe office for behavior. Che student was referred 18 ti nes.

Table 5

Frequency o referrds for students ret ained in ki ndergart en

Nu nmber of referrals 0 1-4 58 9-12 13-18

# of student referred 26 9 4 2 1

There were atatal of eight y-five anong the students retained in kindergarten Thirty-
seven of the referrals were for bus behavior, t venty-t wo were categorized as
inappropriate behavi or, eighteen were for physical aggression t wo were inappropriate

language, one was insubordination and five were categorized as o her.

Triangul ation of data was done inthis study. The reasons teachers identified as
factors for retaining students vwere examned Demographicinfor nation on students
retained in kinder garten for the 2018-19 school year was also gathered and exa mned
Academc data on students was investigated Report card grades and benchnarking data
from IO BELS testing were all reviewed Behavioral referral data was alsoreviewed for
the students that were retained in kinder garten duringthe 2018- 19 school year.
Schooling prior to kindergarten was identified Literature reviewinfor nation was
examned and considered when looking at the results of the survey and the de nographic

infor mation for the students that had beenretained. Prior research results and the current
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study data were consideredto seeif the study had comnon identifiers for retention The
study results and the teacher surveys were also examnedto see if the reasons teachers
identified as factors in students’ retention were consistent wththe students who were

retai ned in kinder garten during the 201819 school year.

Discussion

1. What are the criteria used by t he teacher to det ermi ne a student who should be

retained in ki ndergarten?

Accordingtothe survey data callected fromthe teachers inthe district who
participated inthe study, reading achieve nent was a criterion that they unani nously
agreed was “highly significant” as a criterion when considering a student for ki nder garten
retention Mturity was another criteriathat teachers who participated inthe study felt
strongl y about. 88 9%of the teachers chose “hi ghly significant” when looking at
mat urity as a criterion for kindergartenretention 11.1%statedit was “sone what
significant”. Mthenatics achievenent was alsolooked at by nany of the teachers, but
the responses were not as strong a criterion as reading achieve nent. 55.6%chose “hi ghly

significant”, while 54. 4% chose “sone what si gnificant”.

Teachers also responded relati vel y strongl ytothe survey data for parent
invol venent and class size and being a criterion that contributes to a student being
considered for kindergarten retention 667 %of teachers stated class size was “highly
significant” and 33. 3 %of teachers responded wth “sone what significant” when looki ng

at class size as a factor in kindergarten retention Teachers responded wth “highly
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significant” 77. 8 %of the ti ne when asked about parent invol ve nent being a factor in

kindergartenretention 22. 2 %responded wth “some what si gnificant”.

2 Looking at students who have been retdanedin kindergarteninths setting what

factors predict that they were at-rvisk for retention?

Accordingtothe kindergartenteachers who participatedinthe study, 100 % of
the mfelt readi ng achievenment as a criteria was™ highl y si gnificant” when consi deri ng
whet her a student shoul d be retained in kindergarten The nean final grade in ELA
whi ch incl udes reading and all 1anguage arts naterial, for students who were retainedin
ki nder garten during the 2018- 19 school year was 55. 0488 Accordingto Dwyer and Rule
(1997), a naj or reason students are hel din kindergartenis due to difficultyinreading
Poor earlyreading skills are a significant predictor of retention and children who
perfor mpoorly on the earliest assess nents available are expectedto be retained nore

frequently (CGannon & Lipsconb, nd).

When considering nat hematics achieve nent, 55.6% of kinder garten teachers
stated that nath achievement was a “hi ghly si gnificant” factor in deter mning
kindergarten retention while 44 4 %felt it was “some what significant”. The nean final
grade in nat he matics for students retained in kinder garten during the 2018-19 school
years was 58 6098 % with a standard deviation of 19.69629. Athough nathe natics
achieve nent is a consi deration, readingis a naj or reason students are retained in

ki nder garten ( Dwyer &Rule, 1997).

88.9%of kindergartenteachers who participatedin the study felt naturity was

“hi ghl y significant™ as a factor considered for kindergartenretention Accordingtothe
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literature, a student’s age at kindergarten has a neasurabl e effect onliteracy and language
arts achieve nent earl yintheir schooling but these differences disappear by the ti ne they
reachthe eighth grade (Perry, 2010). (G the 42 students retained thirteen were bornin

March, April o My, and nineteen were borninJune, Juy, o August. Therefore, ataota

for thirty-t wo of the fort y-t wo students retained inki nder garten were born March or later.

3 Howcantheinformation fromthis research be used to reduce retentions and

benefit student success in ki ndergarten?

Accordingtothe literature, screeni ng early can help deter mne which students
may be at-risk for kindergartenretention Takingirto considerationthe criteriateachers
consider when deter mning if a student is a candi date for kinder garten retention, students
can be identified based on de nographic data. They also can be identified based on

achieve nent throughout the year.

Inthis study 95.2%of the students identified as econom cally disadvantaged
Since the elenentary buildi ngs range from 57 %t o 78 %i dentifying as econom call y
disadvantaged the percentage of 95 2%has statistical significance as a characteristic for
students who wll be considered for retentionin kindergarten Thirty-t wo of the forty-
t wo students also have a birthdate that occurs on or after Mirch 1, 2013. This alsois

statisticall y significant since it 76.2 %of the students who were retained in ki nder garten

Understandi ng the criteria teachers use toidentify the students in ki nder garten can
also g ve direction on student and teacher supports that needto be put irto place to
support those areas. 100% of the teachers stated that reading achieve nent was “hi ghly

significant” when deter mningif astudent is a candi date for retention Teachers also
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notedthat nmaturity was a factor intheir decision-making process for decidingif a student
was a candidate for retention Continuousl yidentifying students who are struggling
acade mcallyinthe area of reading and alsothose that the teachers identify as 1 mnat ure
for kinder garten wll provi de opportunitytotarget support tothose students toi nprove in

their areas of need

4. Howcantheinformation fromthis research be used to support instruction to

m ni nize retention?

Ki nder garten teachers focused hi ghl y on reading achieve nent as a criterion to
deter mne if a child should be retained in kindergarten Teachers stated that nat urity was
a significant factor in deter mningif a child was a candi date for kinder garten retention
Teachers used nathenatics achieve nent as a criterion for ki nder garten retention,

although it was not determi nedto be as significant of a criterion as readi ng achieve nent.

The literature discusses howreadi ng achieve nent is areason students are retai ned
inkindergarten This was supported by the teacher survey responses that 100 %of the
teachers who participated inthis study felt reading achieve nent was a “highly
significant” criteriain deter mning if a student was a candi date for kinder garten retenti on
Perry (2010) stated that the age of a student in kinder garten has a neasurable effect on
literacy and language arts achieve nent and that these differences disappear by the ti ne
the students reach ei ghth grade. Teachers felt naturity was a significant criterion for
kinder garten retention This was supported by the ages of the students that were retai ned
in kinder garten during the 2018-19 school year. Screening nethods toidentify at-risk

students early, helps student success in kinder garten ( Mendez et al., 2015). Inthe study
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done by Wnsler et al. (2014), childlanguage and social skills are key targetsin
identifying those wththe nost likelihood of retention since parents and teachers consi der
these when final retention decisions are nade. Therefore, screening students earlyin
language and social skills, can hel pidentify students who are weak inthose areas.
Identifying students wth early birthdays who nay struggleis an additional criterionto be
examned when looking at the students who have been screened Supporting bot h
students and teachers in areas identified as factors for the students bei ng retained in

ki nder garten are necessary for reduci ng the nunber of retentions inthe school district.

Summary/ Transition

Understandi ng what criteriateachers are using toidentify students for
ki nder garten retention is i nportant in understanding howt o reduce the number of
ki nder garten retention inthe school district. Identifying specificinfor mation onthese
students is also hel pful. Appl ying prior research to support these students and teachers
will be necessarytoreduce the nunber of retentions inthe school district.

Students who have poor achieve nent inreading are targets for retention based on
the results inthe study inthe area of English Language Ats and also by the survey
infor mation provi ded by the teachers who participatedinthe study. Sudent birthdate
was noted as a factor in kinder garten retention since thirty-t wo of the fort y-two students
had a birthdate of Mirch 1 or later inthe school year. Teachers noted that mat urity was a
factor looked at by 88 9% of teachers as “highly significant” while the ather 11. 1 %stated
it vas “sone what significant”. This leads tothe needto address the areas of reading

achieve nent and mat urity based on the findi ngs from prior research
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Chapter 5
Concl usions and Reco nmre ndati ons

Introduction

This study was designed to deter mne howtoreduce ki nder garten retention
through teacher and student supports. It isinportant to understand the criteria teachers
use to deter mne if a child is a candi date for ki ndergarten retenti on so supports can be put
in place toreduce the number of kindergarten retentions. Identifying specific
infor nmation includi ng demographicinfor nation is hel pful to deter mne which students
are nore likelyto be a candi date for kindergartenretention Appl ying prior researchto
support these students, teachers and famlies wll hel ptoreduce the nunber of
ki nder garten retentions and increase the success of these students throughout their ti ne in
the school district.

This chapter addresses the concl usi ons fromthe study includi ng the effectiveness
of the results and if the results support the conclusions. Applications of what was learned
fromthe study wll be discussed and i nprove nentstothe district toreduce the nunber of
ki nder garten retentions. Fscal i nplications wll be addressed based on the results of the
study and howthose 1 nplications nay i npact the district over ti ne.

Future planning wll be discussed based on the results of this study. The planni ng
will be based on howthe results of this study can be used toreduce the nunber of
ki nder garten retentions in the district. Snce this study occurred during the 2020 COM D

19 Pande mc, additional considerations wll beidentified so adaptations for future
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pl anni ng based onthe results wll be considered and the nunber of ki nder garten
retertions inthe district will be reduced
Concl usion

The purpose of the study is toreduce the nunber of ki nder garten retentions by
deter mni ng supports that can be put into place for students and teachers. There are
comnon factors anong students who were retained in kindergarteninthe district. Inthis
study these comnon factors wereidentified and they wll be used totarget students who
are at-risk for kinder garten retention Screeni ng these students inthe identified
de nographi ¢ and achievement areas wll reduce the nunber of ki nder garten retentions in
the district. Identified demographic areas were students who identified as economcally
disadvantaged and students who were born after March Ist prior to starting ki nder garten
Teachers stated that reading was “hi ghl y significant” when deter mningif a student
shoul d be considered for ki nder gartenretention Student who were retained had reading
achieve nent bel owexpected levels.

As aresult of the study and supported by prior research, one way toreduce the
nunber of kindergarten retentions is through targeted professional devel opment for
ki nder garten teachers. Kindergartenteachers need to be nade aware of the factors that
the students have in common who are retained inthe district. K nder garten teachers need
to be presented wthinfor nation fromprior research on howthese fact ors affect the
learning of the students in their cdassroons. Demographics factors needto be understood
incl udi ng how ki nder garten students are affected by identifying as economcally
disadvantaged The effects of student age at the time they enter kinder garten wll be an

area where teachers receive professional devel opment sothe teachers can understand how
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age affects patterns inreadi ng devel opnent (Perry, 2010). Teachers wll be provi ded
traini ng in supporting early readi ng skills and in understandi ng reading devel opnent of
students. Teachers wll also need to understand prior research onthe short-ter mand
long-ter meffects of retention

Ki nder garten teachers surveyed stated that reading was a “hi ghl y si gnificant”
factor when deter mning if a student was a candidate for retention Reading grades in
ki nder garten are conposed of all conponents of English Language Ats (ELA). The
final ELA grades for students who were retained in ki nder garten support that readi ng
achievenent was a factor as stated by the kinder gartenteachers. The nean final grade in
ELA was 55.0488 Man, also known as average, is a neasure of central tendency
deter mned by adding all scores together and dividing by the tatal nunber of scores
available. Sudents are considered having a passing grade whenthe neanis a 60.
Therefore, students who were retained are scoring on average al nost five percentage
points bel ow what the district has deter mned as a passing grade. Beginning of the year
Dynamc Indicators of Basic Farly Literacy Skills (11 BELS) scores for the retained
students had a nean of 41154. For the end of the year [T BELS scores for the 2018- 19
school year, the nean was 69.4615. In prior research, Dwyer and Rule (1997) stated a
maj or reason students are hel din kindergartenis due to difficdtyinreading. Poor early
reading skills are a significant predictor of retention, and children who perfor mpoorly on
the earliest assess nents available are expectedto be retained nore frequently (Cannon &
Lipsconb, nd). Therefore, identifying students who are testing poorly at the beg nni ng
of the year in I BELS and putting specific supports in place for those who have low

ELA grades, wll decrease the nunber of kindergartenretentions inthe district.
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Tar geting students earl y and based on specific skill deficits wll be necessaryto support
student success and toreduce the nunber of kindergarten retentions inthe district.
Consideration of student prerequisite skills needs to be examned al ong wth the
skills that they enter kindergarten wthto deter mne if there has been significant growh
withthe student throughout the school year. The mean IO BELS score for retained
students was 4. 1154 at the beginning of the year. The nean IO BELS score a the end of
the year was 69.4615. This shows that there was grow hinthe reading skills of sone or
all of the students who were retained This study deter mned that baseline infor mati on on
student skill levels when entering kinder garten wll provide areas totarget for
renediation Sudents who are nonitored while recei ving the targeted instruction and
showgrowh are students who wll have the ability to achieve over ti ne. Sudents who
start wthreading skill deficits unlike their peers will need targeted instruction for
multiple years and should continue to grow It mayrequire multiple years for these
students to buill dthe skills they need to succeed at grade level, but wthtargeted skill
building they wll not needto be retainedin kindergarten Sudents who are not grow ng
even wthtargeted readi ng instruction wll need additional assistance, irtervention and or
diagnosis as to understand their difficutyin growng their skillsinreading This nay
include special education supports, behavior nodifications and physician assistance.
Therefore, students who show growh nay need multiple years toreach grade level and
retaining these students at the kindergartenlevel will not be beneficial tothese students.
Based on prior research the effects of retention over ti ne wll lead to negative outcones

for the retained students.
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This study also consi dered de nographics that were comnon anong the students
who were considered for ki ndergartenretention Forty of the forty-t wo students who
wer e retained in kinder gartenidentified as economically dsadvantaged That is ninety-
five percent of students who were retainedin kindergarten that identified as economecally
disadvantaged Thisis asignificant percentage since inthe elenentary buildi ngs the
anount of students identifying as economcally dsadvantaged ranges fromfifty-seven
percent to seventy-five percent. “Children who beginlifein poverty already face
structural disadvantages like lack of access toresources or structural racis mthat increase
their risk exposure to violence, abuse, and negect” (Hnojosa, M S, Hnojosa, R,
Bright, M, & Neuyen, J., 2019, p 405). Sudents who recei ve free and reduced-price
lunches were nore likel yto be rated as not socially or behavi orall y ready for school
(Bettencourt, Gross, Ho, & Perrin 2017). Therefore it wll be i nperative toi mnediatel y
deter mne students inthe district who identify as economcally disadvantaged that are
ent eri ng ki nder garten

Student birthdate was noted as a factor in ki nder garten retenti on since thirty-t wo
of the forty-t wo students who were retained had abirthdate of Mrch Ist or later inthe
school year. Sudents who had a birthday after March 1st and turned five bet ween Mirch
Ist and the start of kindergarten were a comnon factor anong the students who were
retai ned in kinder garten during the 201819 school year. It was noted by teachers that
mat urity was a factor by 88 9 %of teachers stating it as “hi ghly significant”, while the
other 11. 1%statedit was “sone what significant”. Astudent’s age at kindergarten has a
neasurabl e effect onliteracy and language arts achieve nent earl yintheir schooling but

these differences disappear by the ti ne they reach the ei ghth grade (Perry, 2010).
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Ki nder garten students need to be able tolisten ask questions to get infor nation, and also
use language to neet their needs ( Alan 2008). The researchidentifies that younger

ki nder garten students are nore likel yto be retained (Peel, 1997). The reading skills of
these students and the grades in ELAtherefore may be 1 npacted by student naturity
since thirty-t wo of the fortyt wo students did not turn five until after Mirch lIst prior to
starting kindergarten Therefore, students nay not have had skills that would hel pthe m
be successful inreading Accordingto Hong and Yu (2007), alowng childrento nature
through retention did not i nprove reading and nathe matics scores over the elenentary
years and these chil dren have the abilitytolearn first grade naterial if promot ed rat her
thanretained Thus, the ki nder garten students who are considered for retention wll
likel y i nprove inthe skills they need to be successful learners and have the abilityto
growintheir readi ng skills as they nove through subsequent grade levels.

Screeni ng students as they enter kinder gartenis important to knowthe
prerequisite skills they have as they enter school. Benchnarki ngthese students
throughout the year is 1 nportant in nonitoringtheir grow h and adj usting instruction as
they attain skills and can wor k towards newskills. It is necessary to do additional
screeningin multiple areas for students who are not growngintheir reading skills during
the school year. Deter mning why they are not achievingis essential to understand how
we can hel pthe kinder garten student be successful in kinder garten the first ti ne. Initial
screeni ngs need toinclude acade mc infor nation al ong wth behavioral data and
infor mation fromparents regarding nedical concerns, social/enotional concerns, and
trauna that has occurred prior to entering kindergarten A prior literature has addressed,

acade m ¢ success can be affected by non-cognitive factors. The school staff needs to be
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aware of what cther concerns nay inhibit the childslearning nonitor progress, and work
with parents earl yto hel p the msupport their chil dren sothat they can be successful in
ki nder garten and throughout their additional years inschool.

Appl ying prior research to support at-risk kinder garten students and ki ndergarten
teachers wll be necessary toreduce the nunber of retentions inthe school district. It is
i nportart that the district has a hi gh functioni ng syste min place that supports hi gh
perfor mance teachers and teaching, high quality aligned instructional systens, and hi gh
quality organi zation and manage nent ( About N SL, 2019). Conponents of a hi gh
functi oni ng syste mincl udi ng sustai ning and educating teachers, aligned curricud um and
strong leadershi p need to work har noni ousl y to support student learning Screeni ng
students toidentify risk factors is necessaryto nake aninfor ned decision on supports
that wll be put irto place for these students. These supports need to be based in best
practice. Mking sure systens are functioni ng together hel ps increase student
achieve nent and creates hi gh perfor mance schools ( About N SL, 2019). Identifying
student needs as they enter kinder garten and having options in place to address acade mc,
social-e notional, and behavi oral concerns is necessaryto support acade mc success and
reduce the nunber of kindergartenretentions inthe district.

This study supports addressing readi ng skill deficits wll reduce the nunber of
ki nder garten retentions in the district. Denographic data needs to be 1ooked at due to
most of the students who were retainedidentified as economcally disadvantaged and
tuned five Mirch Ist or later prior tothe start of ki nder garten  Screeni ng students
effectivel y wll target student needs and reduce the nunber for kinder garten retentions in

the school district. The studyis supportedinthese areas through prior research since
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readingis often a factor in kindergartenretention A naj or reason students are retai ned
in kinder gartenis reading ( Dwyer and Rule, 1997). Sudents who identify as
economecally disadvantaged are retained nore frequentlyinthis study. Sudents from
hi ghincone famlies are more likel yto be ready for ki nder garten according tothe prior
research (Justice et al., 2017). K ndergartenteachers often state naturity as a factor in
their decisiontoretain students andthis was alsoa factor inthis study. Prior research
states that a student’s age at kinder garten has a neasurable effect onliteracy and
language arts achieve nent earlyintheir schooling, but those disappear by the ti ne they
reachthe eighth grade. This study supports screeni ngs to be used toidentify students
who are a risk Mndez et al. (2015), states screeni ng net hods toidentify at-risk
students early, helps student success in kindergarten Therefore, the findings relatedto
why students are being retained in kinder garten as they relate tothis study align wththe
prior research as statedinthe literature review ($ing screenings toidentify at-risk
students wll result inthe reduction of the nunber of kinder garten retentions inthe
district if supports are put irto place for these students.

This study provi ded information on the criteriathat teachers inthe school district
use to deter mne if a student wll be retained in kindergarten Teachers noted criteria
used, specificall yreading achieve nent and naturity, in deter mning if a student shoul d be
considered for retention in kindergarten The study pinpointed de nographics that were
comnon anong students who were retainedin kindergarten Sudents were often
identified as economcally disadvantaged Sudents also had birthdays where they turned
five prior to kindergarten on Mirch Ist or later. Prior literature stated that screeni ng

students earl y and provi ding supports in deficit areas wll hel p support students to be
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successful in kindergarten. Therefore, the teacher criteria used to deter mne ki nder garten
students who are considered for kinder garten retention along wth common

de nographics, can hel p focus the screeningthat will be nost beneficial for the district to
use toidentify students in need of additional supports and toreduce the number of
retentions that the district has at the kinder garten level.

This study was conpleted duringthe 2019-20 school year. Duringthe 2019-20
school year the COM D 19 virus occurred and instruction was delivered online for the
remai nder of the school year after Mirch 13, 2020. The study itself was unaffected since
the infor nation gathered was fromthe ki nder garten students during the 2018-19 school
year and these students had been retained at the end of the 2018-19 school year. Al
teacher surveys were compl eted prior tothe i npact of COM D 19 during the 2019-20
school year. Ifretention data wereto be cdlected duringthe 2019-20 school year, it nost
likel y woul d be significant]ly different inthe results due tothe COM D 19 pande mc.

In deter mning the criteria that teachers are using for considering a student for
ki nder garten retention, targeted supports wll be put into place to support teachers,
students and parents. Know ng teachers focus onreading as a significant factor in
deter mning a student for kindergarten retention it isinportant to ensure that all teachers
are g ven professional devel opnent inthe best practices they shoul d be using inteachi ng
readingtotheir kindergarten students. Teachers needto also have professional
devel opnent in ways to support struggling readers at the kinder gartenlevel and those that
cone in wth fewer prerequisite skills. Teachers needto have professional devel opnent
and learn best practices so they can differentiate for the diverse learners that enter

ki nder garten inthe school dstrict. Teachers need professional devel opnent in
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supporting students who are struggling readers across the curriclum Applyi ng best
practices across the curricul umto support student readi ng and differentiating for student
skill deficitsin all subjects wll provide opportunity for students to devel op their readi ng
skills at a quicker pace and reach grade level expectations nore rapidy.

Ki ndergarten students wll be screened when regsteringto deter mne skill levels
inreading This screening wll deter mne who is behind at the start of kindergarten and
what prerequisite skills they do not have as they enter the kinder garten classroom The
screeni ng needs to g ve specific infor nation on various skills the students have prior to
starting kindergarten The results wll be thoroughlylooked and a plan put into place to
support the deficit areas these students have as they enter kindergarten These supports
will address the students’ deficits directly, and also provide best practices to teachers so
they canteach the concepts wth fidelity, Parents need tothoroughl y understand the
results and what skills their chil dren need to develop to be successful at the kinder garten
level. Sudents wll be benchnarked throughout the year so adjust nents can be nade to
their instruction Sudents who need intense support wll beidentified Title I teachers,
or other teachers identified to provide support, wll nonitor these students conti nuously
and wll adjust instruction continuously urtil students are able to benchnark wth grade
level appropriate skills.  assroomteachers wll differentiate in all content to support
grow hinreading for the students who areidentified as strugglinginreading Honing
student readi ng skills across the curriculum wll gve students nore skills to reach grade
level expectations nore quickly. Teachers need professional devel opnent to understand

skills that are cross curricul ar that wll provi de an opportunity for the students to

1 nprove.
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De nographics of incomng students wll be considered in additiontothe
screeningtool. Sudents who score lower onthe screening tool and have de nographic
factors that are comnon anong retained students, will be i mnediatel y nonitored nore
closel y since multiple factors put the mat risk for kindergartenretention Title I teachers,
or teachers identified to provi de support, wll target these students. These teachers
provi ding support wll do a diagnosticto understand skills that need to be devel oped
Teachers provi ding support wll gve this infor mationtothe classroomteachers.
Teachers wll contact the parents of the student and provi de support tothe parents to
gui de the min hel ping their children wththe skills they need to be successful in
kinder garten Teachers prowvi ding support and ki nder garten teachers wll work wththe
parents on aregul arl y schedul ed basis to plan for continued tar geted support for the
student to be successful in ki nder garten

Due tothe COM D 19 pande mc, alterations tothe plan nay be necessary.

Ki ndergarten reg stration for this year was conpleted prior tothe closures of schoals.
Most students entering kinder garten registered at that ti ne. Initial screenings were done
using the available screeningtool for nost of the students who wll be entering

kinder garten There are students who signed a waiver to start ki nder garten earl y and
students who registered for kinder garten after the initial kinder garten regstration date.
Devel opnent of a virtual screening and one that can be done using social distancing wll
need to be put in place due tothe occurrence of COVI D 19. Howthe screening wll be
admmnistered wll depend on the stipul ations provided by the Pennsyl vania Depart nent
of Education (PDE) andthe Center for sease Control (CDCO) on howlearni ng wll 1ook

as we proceed intothe 2020-21 school year. Wen planning for the future based onthe
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results of this study and the possible ramfications of COM D 19, the screening wll be
significant to have conpleted prior tothe beg nning of school especiallyif we returnto
school using a virtual learning or hybrid nodel.

Al'so, when consi deri ng planni ng for atool to benchnark students wththe
potential for online learning due tothe pande mc, the district wll needto be devel op a
way to nonitor progress of targeted students throughout the school year. The tool wll
need to be admnistered based on health and safety gui delines required by the PDE

During the 2018-19 school year, forty-t wo students were retained in ki ndergarten
On average inthe district aregular education student costs approxi nately $10, 844. 64 to
educate each year. Aspecial education student inthe district costs approximatel y
$23,801. 18 to educate. Twenty of the forty-t wo students retained in ki ndergarten during
the 2018-19 school year had been desi gnated special education Twenty-two regul ar
education students bei ng retained costs the district approxi natel y $238 582 08 for an
extra year of education Twenty special education students cost the district
approxi mately $476,023.60. Thisis atctal cost of approxi mately $714, 605.68 to have
these farty- t wo students retained in kinder garten and educated for an additional year. A
large nunber of retentions occurring each year has a significant i npact onthe district
financiall y over ti ne. Abetter use of the noney woul d be to put nore screeni ngin place,
additional supports for students and famlies, and professional devel opnent far teachers.
Professional devel opnent for this study wll need to focus onthe effects of retention
economcally disadvantaged students, supporting struggling readers, and the devel op nent

of children by age over tine.



97
KI NDERGARTEN RETENTI ON

Reducing retentions by fifty percent woul d save the district approxi mately
$357,302. 84 Over the course of ten years that woul d be $3, 573,028 40. This anount is
based on halfthe tatal amount stated above of $714, 605. 68 for the 2018-19 student
de nographics of those retained and the costs at this ti ne on average toretain a regul ar
education student or a special education student. Additional costs on average wll
increase each year based on the increase of the general cost of services. Ifthe district
invests inreduci ng the nunber of kinder garten retentions based onthis study, the 1ong-
ter msavings 1 nplications woul d be si gnificart.

Reco mne ndati ons

Based onthis study and prior research, the fol owing recomnendations wll
reduce the nunber of kindergarten retentions inthe school district. Hrst, students who
identify as economcall y disadvantaged need to be identified upon regstration. Sudents
with birthdates Mirch It ar later also need to be identified upon registration.  These
groups of students need to be nonitored closel y.

Screeni ngs in earl y reading skills needto be g ven a the ti ne of registration. This
needs toinclude language and literacy screening Al so screening for approaches to
learning through play. Sudents needto be screened not only to understand where they
have skill deficits, but also ways in which they have already devel oped to approach
learning newthings. These screenings needto not only be given, but the results needto
be examned wth fidelity and a plan for each student for nally witten

Benchmarking in I BELS needs to be done regularly throughout the school year.

Students who are not naking progress needto be supportedtoi nprove intheir reading
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skill deficits. Adiagnostictest can be g vento students who are not scoring at grade
level onthe benchnark to hel pidentify the skills that need work

Professional devel opnent needto occur for teachers to hel p support student
success in kindergarten Teachers needto be trained ininterpreting benchmar king data
and understandi ng student academc growh Teachers needtolearn multiple ways of
supporting students inreading The nethods need to be based on the information on
what children are being retained and what deficits or skills students have whenthey are
entering kindergarten Teachers need trained on understandi ng the effects of poverty on
student learning Teachers need to be trained on the effects of poverty onthe ability of
the parents to support the childreninthe hone. Professional devel opnent on the effects
of retention also needs to occur.
What (oud Have Been Done Dfferentlyinthe Study

Readi ng skills deficits that were common wththe students retainedin

ki nder garten coul d have been looked at nore closely. The length of ti ne the teachers
have been teaching and the lengt h of ti ne they have been teachi ng at the kinder garten
level is also sonet hing that coul d have been researched Previous topics for professional
devel opnent for the kinder garten teachers and whet her that professional devel opnent
1 npacts retertion based on prior literature and i nplenented wth fidelity coul d have been
examned Asoa parent survey on parent perspective as to why they agreed toretention
for their childin kinder garten coul d have been conducted
Future Drections for Research

A screeningtool wll be put into place that specificall y focuses on criteria the

ki nder garten teachers use to deter mne if a student shoul d be retained in ki nder garten
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Specifically, readi ng skills and nat urity were deter mned to be significant factors the
teachers inthe district usedto deter mne if a student woul d be retained in kinder garten

A thorough investi gation needs to be done to determi ne what prerequisite skills incomng
students have inreading and howthe students are currentl y supported when they do not
have the prerequisite skills. Adeter mnation wll be nade on howto support these
students consistently. Professional devel opnent on teachingthese skills wth fidelity wll
also occur. Benchmarking and frequent nonitoring of student progress wll be done and
adj ust nents nade as students attainthe skills.

Student de nographics wll be looked at upon reg stration to see factors that will
put themat a greater risk for kindergarten retention. Sudents who wll tun five Mirch
Ist or later prior tothe start of kindergarten wll have anincreased likelihood of being
retained in kinder garten according tothe results of the study. Sudents who identify as
economcally disadvantaged wll also have anincreased likeli hood of being retainedin
kinder garten Prowviding these students additional supports inthe classroom wll be
necessary to ensure they are successful in kindergarten Working wththe parents of
these students wll be done to provide the parents the skills to support their child so that
they can be successful inkindergarten Gvingteachers professional devel opnent on
child devel opnent and on best practices for instruction for young students, will hel p
teachers to better support the learning styles of their students and wll reduce the nunber
of kindergarten reterntions inthe district.

The 1 npact of COM D 19 has shown that it is 1 nperati ve to provide parents wth
the skills they need to support their childrento be successful. A students enter the

ki nder garten setting, basic technol ogy skills, such as navi gating a Learni ng Manage nent
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Syste mand using conputer technol ogy, wll be necessary. It is necessary to buil d strong
lines of communi cation bet ween hone and school. Parents needto be educated on
techni ques to support students wththeir hone work In case of additional needto
provide education online, parents wll need provi ded avenues to get support sotheir child
canlearnthe naterial asthey wouldina brick and nortar classroom

There are several topics that need cl oser examnation and nay generate a new
round of research questions. The grades for these students were basedin ELA Teachers
felt reading achieve nent was a “highl y significant” criteria used to deter mne if a student
shoul d be retained inthe kindergarten Snce the ELA grade enconpasses a broader
category of infor mation are there comnon skills that these students are struggling wth
that can be addressed to hel p support their success inthe ki nder garten setting and g ve
themthe skills to be promoted to grade one? Inaddition mnaturity was a criterion that
teachers used to decide if a student was a candi date for kindergartenretention. Mny of
the students had their fifth birthday on or after Mirch It before they started kinder garten
A closer examnation woul d be hel pful tolook at specific skills lacking inmat urity as
deter mned by the teachers and the general devel opnent of children at that age. Wat
additional professional devel opnent can be used to devel op skills for teachers to support
these students? How does age at kindergarten correl ate tothe skills that are taught in
reading? How does the age at kindergarten correlate to howthe reading skills are taught
by the teacher? A deeper l1ook at reading skills and teacher instruction for students in
ki nder garten woul d be hel pful to understand if the instructionis appropriate for the
mat urity level of the students.

Summary/ Concl udi ng state nent
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The criteriateachers use to deter mne if a student is a candi date for retention is
i nportarnt to understand This infor mation can help focus support for students, famlies
and staff in areas that teachers feel arei nportant when deter mningif a student is a
candi date for retention Inthis study, reading achieve nent and naturity were areas
teachers felt were “highly significant” when determi ningif a student was a candidate for
ki nder garten retention Accordingto Dwyer & Rule (1997), a naj or reason students are
heldin kindergartenis difficdtyinreading Astudent’s age in kindergarten has a
neasurabl e effect onliteracy and language arts achi eve nent earl yin school, but these
differences disappear by the ti ne they reach ei ghth grade (Perry, 2010). Sudents inthe
district who were retained had lower scores inreading Asothirty-t wo out of the forty
t wo had birthdays where they turned five Mirch Ist or later, prior to entering
kinder garten Therefore, it is1inportant to understand who the younger students areinthe
ki nder garten It is necessary to screen students for skills needed to be ready toreadin
ki nder garten and to nonitor these students throughout the school year and offer support
for the skills wth which they are struggling (fering professional devel opment for
teachers to better support students inreadingis necessary. Professional devel opnent also
needs to be offeredin better supporting younger students and howthey learn so that they
can be successful in kindergarten Teachers need to understand that naturity factors
based on birthdate wll fade as students age and continue through school. Therefore, the
negative effects of retention are not necessary for students to endure if they can catch up
as they continue through school. Teachers need to understand the 1ong ter meffects of

retention and alsothe devel opnent of students over ti ne.
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Screeni ng students early for skill deficits inreading wll hel pto focus support to
these students intheir areas of need Uhderstanding the de nographics of students who
have a greater risk for being a candi date for retention can also provide an opportunityto
predict who nay be a candidate for kinder garten retention and who nay needto be
monitoredto ensure they are naking progress through the kinder garten year. Screeni ng
students in acade mcs as well as behavi oral and demographic factors wll hel p deter mne
students who have deficits. It wll gve focus to students who are lacking skills inthese
areas. Screening students wll provide a baseline for those that nay need extra support to
be successful duringtheir kinder garten year and therefore reduce the number of
ki nder garten retention inthe school district. This inturn wll save noney for the district.
It wll alsoreduce the likelihood of the negative effects that retention can cause for
students both nowand inthe long ter m

Ki nder garten retenti on has negative effects for students. Uhderstanding whois
being retained inthe district is necessary so supports can be put in place to hel p these
students intheir areas of concern Inthis district, students are hel d often due toreading
achievenent and maturity. Professional devel opment needs to be focused for staff. This
professional devel opnent needs to provi de staff the knowl edge of the effects retention
has on students. The professional devel opnent needs to support staff understandi ng of
student devel opnent over the course of their ti ne inschool. The professional
devel opnent also needs to g ve the teachers skills toinstruct students at their level of
mat urity in ways that are age appropriate. Screening students early on for skill deficitsis
alsoinportarnt totarget students who nay need additional readi ng support to be

successful in kindergarten. Al of these techni ques wll hel p reduce the number of
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retentions in kinder garten and provi de better overall outcones for the students inthe

district.
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Appendix A

Dear Partid pant:

M naneis Trad Kuhns and| ama doctord student at Cdifornia University o PA. For ny find
prgect, | amdeter mn ng howtoreduce ki ndergarten retenti onthrough teacher and student
supports. Ths prgect has California University of Pennsylvani al nstituti ona Review Board
approva from8/13/19 through 8/12/20. Because you are a ki ndergartenteacher inthe dstrict,
| aminviting youto partid pateinthis research study by conpl eti ng the attached survey. There
is nin mal tonoriskin partid pating The fdl ow ng questi onnaire wil require approxi matdy 20
m nutes toconpl ete Thereis no conpensationfor respond ng noristhere any known risk In
order toensurethat dl infor mati on wll remnsi n confidentid, dease do not i nd ude your na nre.
Copies o the prgect wll be providedto ny Caifarria University of PAinstructor andtothe
Conndlsville Area Schod District centrd administrati on. If you choose to partid pateinths
prgect, dease answer dl questions as honestly as possild e and returnthe conpleted
questionnaires pronptly. Partid pati onis strictly vd untary and you nay ref use to partid pate at
any ti me. Survey partid pation wll be anony nmous andresuts wil be kept confidentid. Resuts
will be housedinasecurelocation at West Gawford Elenentary. Thank youfor taki ng the ti me
toassist mein ny educati onal endeavors. The data cdlected wlil provi de usefd infor mati on
regard ng ki ndergarten retenti on If you wou dlike a summary copy o ths study pl ease
conpl ete the Request for Inf or mati on For mand returnit to neinaseparate envel ope

Conpl etion and return of the questi onnaire will i nd cate your wllingness to partici pateinths



119
KI NDERGARTEN RETENTI ON

study. If yourequire addtional i nfor mati on or have questions, d ease contact nme at the nunber

listed bd ow

Sincerdy,
Trad Kuhns

KUH8759 @ al u edu

(Imstructor’s Name and enail - DOr. Kevi n Lordon, | ordonca u edu)


mailto:KUH8786@calu.edu
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Appendix B
August 14 2019 VOTI NG MEETI NG
h de de dls

M ew Mbde

& 14/2019 [700PM 8 00PM @ Sen o Hgh Schod Audtaium201 Fdcon D¥ive
Agenda

August 14, 2019

Thi s Agenda bd ongs to nenmbers o the Board Me mbers Goup andisvisHetothe public

Research Survey Request

Request approvd fa Ms. Trad Kuhns, prind pd, requests per nissionto conpl ete a
research survey o schod dstrid ¢4f and access the persondlyidertifiad ei rf o nati on
of sdudentsingades k1inthe Conndlsille Aea Schod Dsirid as arequirenent o
the Doctard Capstone Prged fa the Educaiond Adnmini straion and Leadershi p
Programthrough Cdifania Unversty d Pennsylvan a per Pdicy 235 1. The st &f survey
isvdurtay, anonynous, and does na didt persond irfa nation The survey and dd a
conpil dion wil conp ywthinstituiond ReviewBoard (I RB) regu dions and approvd.
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Appendix C

August 7, 2019

M. Brad ey

Superi ntendent

732 Rockri dge Road, Conndlsville PA 15425

RE: Per mssi onto Conduct Research Study

Dear M. Brad ey,

| am writing to request per nmission to conduct a research study in the
Conndlsville Area Schod Dstrict. | am currently enrdled in the Education
Ad nministration and Leadership programat Glifornia University o PA and amin
the process of conpl eting ny Doctord

Capstone Prgect. M study wll be looking at the causes for the nunber of
ki ndergarten retentions in the dstrict. The Capstone Prgect wll requre |RB
Approva and dl IRBrequirenents wll befdlowed throughout the process.

Your approva toconduct this study wll be greatly appreciated | woul d be happy

to ans wer any questi ons or concerns that you may have

If you agree, kindysign bd owandreturnthe signedfor m

Sincerdy,

Trad

Kuhns
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Approved by
“Ses c;i;ﬂl\ ﬁ ‘ @m&cj V/t' 5

Print
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Appendix D

August 7, 2019
M s. Kuhns
Pri nd pd

215 Fdls Ave.,, Conndlsvill e PA 15425

RE: Per nissi onto Conduct Research Study

Dear Ms. Kuhns

| amwriti ng torequest per nmissi onto conduct a research study i nthe Connélsyvill e
Area Schod Dstrict. | amcurrently enrdledin the Educati on Ad ministrati on and
Leadership program at Gdifarnia University  PA and amin the process o
conpl eting ny Doctoral

Capstone Prgect, M study wll belooki ng at the causes far the nunmber o
ki ndergarten retentions in the dstrict. The Capstone Prgect wll require | RB
Approva and dl IRBrequirenments wll be fdlowed throughout the process.

Your approva toconduct this study wll be greatly appreciated | woul d be happy

to ans wer any questi ons or concerns that you nmay have

If you agree, kindysign bd owandreturnthe signedfor m

Sincerdy,

Trad Kuhns
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Approved by:

Iracs Kin An A y-7-19
pri nt Sign Date
August 7, 2019
Vk. Porter
Pri nd pa

125 A easant Vdley Road Connellsville PA 15425

RE: Per missi on to Conduct Research Study

Dear M. Porter

| amwriti ng torequest per mssi onto conduct a research study i nthe Connédlsyvill e
Area Schod Dstrict. | amcurrently enrdledin the Educati on Ad ministrati on and
Leadership program at CGdifornia University o PA and amin the process o
conpl eting ny Doctoral

Capstone Prgect. M study wil be looking at the causes for the nunber o
ki ndergarten retentions inthe dstrict. The Capstone Prgect wll require IRB
Approva and dl IRBrequirenents wll be fdlowed throughout the process.

Your approval toconduct ths study wll be greatly appreci ated. | wou d be

happy to ans wer any questi ons or concer ns that you nay have.
If you agree, kndy sign bd owand returnthe signedform

Sincerdy,

Trad Kuhns

T Dt (A e
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Pri nt Sgn Date

August 7, 2019

Ms. Romanishan

Pri na pd

14 Schod House Road, Nor nal \ille PA 15469

RE: Per nissi onto Conduct Research Study

Dear Ms. Romanishan

| amwriti ng torequest per nissi onto conduct a research study i nthe Connellsvill e
Area Schod Dstrict. lamcurrently enrdledin the Educati on Ad ninistrati on and
Leadership program at Gdiforna University & PA and amin the process o
conpl eting ny Doctoral

Capstone Prgect, M study wll be |looking at the causes for the number of
ki ndergarten retentions in the dstrict. The Capstone Prgect wll require |RB

Approva and dl IRBrequirenments wll be fdlowed throughout the process.

Your approval toconduct this study wll be greatly appreciated | woul d be happy
toans wer any questi ons or concerns that you may have

If you agree, kndy sign bd owand returnthe signedform

Sincerdy, Trad Kuhns

Approvey vy:
Shephanie Kognisha m
—L’ZﬁDate

Print Sign
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August 7, 2019

M. Snyder

Pri nci pa

711 Rdge Bvd, Connellsville PA 15425

RE: Per nissi on to Conduct Research Study

Dear M. Snyder

| amwriti ng torequest per nissi onto conduct a research study i nthe Connelsvill e
Area Schod Dstrict. | amcurrently enrdledin the Educati on Ad ninistrati on and
Leadership program at Gdiforna University o PA and amin the process o
conpl eting ny Doctoral

Capstone Prgect. M study wll be | ooking at the causes for the nunmber o .

ki ndergarten retentions in the dstrict. The Capstone Prgect wll requre | RB
Approva and dl IRBrequirenents wll be fdlowed throughout the process.

Your approval to conduct ths study wll be greatly appreciated | wou d be happy

to ans wer any questi ons or concerns that you may have

If you agree, kindysign bd owandreturnthe signedfor m

Sincerd
y, Trad
Kuhns

Approv
ed by:
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Appendix E

Capstone Survey Questions

(This surveyisfor k ndergarten teachers onl'y)
To what extent dothefollowngitens deter mne student retenti on:

1 Parent i nvd ve nment
Mark on'y one ovd.
H gh'y si grificant
So e what sigrificant
Slightly si grifi cant

Not si grificant

2 dass size
Mark on'y one ovd.
H gh'y si grificant
So e what sigrificant
Sightly
si gnifi cant

Not si grificant

128
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3 Read ng achi eve nment
Mark on'y one ovd.

H gh'y si grificant
So e what sigrificant
Sightly si grificant

Not si grificant

4 Mat h ach eve ment
Mark onl'y one ovd.

H gh'y si grificant
Some what sigrificant
Sightly si grificant

Not si grificant

5. Mat urity
Mark on'y one ovd.

H ghl'y si grificant
Some what sigrificant
Sightly si grificant

Not si grificant
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6. Behavi or
Mark on'y one ovd.

H gh'y si grificant
So e what sigrificant
Sightly si grificant

Not si grificant

7. Preschod attendance

Mark on'y one ovd.

H gh'y si grificant
So e what sigrificant
Slightly si grificant

Not si grificant

8 Fa mil y confi gurati on
Mark on'y one ovd.

H ghl'y si grificant
Some what sigrificant
Sightly si grificant

Not si grificant

9 Sodci d /E nmoti onal Concerns

Mark on'y one ovd.
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H ghl'y si grificant
Some what sigrificant
Sightly si grificant

Not si grificant

10. | nstructi onal Practi ces

Mark on'y one ovd.
H ghl y si gnificant

Some what significant
Slightly si gnificant

Not si gnificant

Pl ease choose the response you fed is accurate for the statenment gven

11 Retaning astudent should be ateacher decision
Mark on'y one ovd.

A ways
Soneti nes
Occasi onally

Never

12 Retain ng astudent should be a parent decision

Mark on'y one ovd.
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A ways
Soneti nmes
Occasi onally

Never

13.  Retain ng astudent shoul d be atea mdecision
Mark on'y one ovd.

A ways
Soneti nmes
Occasi onally

Never

14, What supports are necessary toreduce the possibility of a chld be ng retaned?

15.  What supports for teachers/staff can be put intopl ace toreduce the possibility of
a chil d bei ng reta ned?
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16.  Descri be the communi cati onthat shou d occur wth a parent o astudent whois a
cand datefor retenti on

This content is neither created nor endorsed by Goog e

Google ry s


https://www.google.com/forms/about/?utm_source=product&utm_medium=forms_logo&utm_campaign=forms
https://www.google.com/forms/about/?utm_source=product&utm_medium=forms_logo&utm_campaign=forms
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Appendix F

I nstit uti onal Revi ew Boar d
California Uni versity of Pennsyl van a
Mor gan Hall, 310
250 Uni versity Avenue
Califorria PA 15419
instreviewboard@a u edu
Meli ssa Sovak, PhD

Dear Tradi,

Pl ease consi der ths enuil as offidd notificationthat your proposal
titl ed “Det er nini ng howtoreduce ki nder garten retenti on thr ough
teacher and st udent supports.” (Proposa #18-081) has been
approved by the Califarnia Uni versity of Pennsyl vani al nstit uti ona
Revi ew Board as ame nded

The effective date of approva is §1319 andthe expiraion dateis
812 20. These dates nust appear onthe consent far m

Pl ease notethat Federad Pdicyrequires that you natifythe | RB
pronptly regard ng any o the fdl ow ng:


mailto:instreviewboard@calu.edu
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(1) Any additions or changes i n procedures you mght wsh fo your
st udy (additions or changes nust be approved by the | RB bef ore t hey
arei npl enented)

(3 Any eventsthat affect the safety or well-bei ng of suljects

(3 Any nodfications of your study or ot her responses that are
necessitaed by any events reportedin (2.

(49 To conti nue your research beyond the approva expiration date of
812 20 you nust file additi ona inf or mati onto be consi dered for
conti nui ng review P ease contact i nstreviewboard @al uedu

P ease natifythe Board when data cdlectionis conpl ete

Regards,

Meli ssa Sovak, PhD.
Chair, I nstit uti ona Revi ew Boar d


mailto:instreviewboard@calu.edu
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