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Muxich, Germany, Out. 8, 13%3).
After wecks ot constant travel
and sight seeing in Italy we have
at 1ast found a resting place in the
peautiful city of Munich. We
crossed the Alps to-day by express
train over the Breuner Pass. llow
our hearts were rejoiced to find a
large package of home letters aviadit-
ing us here!

with ns to the table, and before we | cator.
de- | was the repetition

had finished our supper we had
voured also our mail. The good
news from the dear Normal, cot-
ing from half a dozen sources, Was

inspiring. The improvements in|
chapel, dining room, dormnitories;

the jarge Senior elass, the increased |

number of students, the introdue-
tion of gas tor heating and the
other marks of progressail brought
cheer and fresh encouragement for
the future. 1low mach we shall
enjoy participating again in the
great work being done at the Nor-
mal, when these days of travel and
school visitation are ended. We
may not be able to see the fall term
close, but e expect to see the win-
ter term open.  Thus fur we bave
had no opportanity to study educa:
tional work excent in Switzerland
and to a very small extent in Traly.
This will employ nearly ail our
time during the six weeks or more
that we shall spend in Germany.
The recent graduating classes (espe-
cially that of 1839) that discnssed
with me so frequently the life and
teachings of Destalozzi may e in-
terested to learn that [ visited Zu-
rich, the place of his birth, and
Yverdon, where he conducted for
twenty years the schoel that gave
him his world-wide fame. Strange
ag it may appear, I found one of
Pestalozzi’s pupils (the lass one)
still living, at Yverdon, although
Pestalozzi’s work ended there as
early as 1825,and his life in 1827,
T made a second visit to Yverdon,
_ retnrning all the way from Geneva,
for the purpose of obtaining an in-

|turview with the old gentleman.
1 [1e is nbout ninety years old, teeblo
in body, but with clear intellect.
Ho is the anthor of several hooks,
ineluding a large biography of Pes-

securing the author’s autograph on
the fiyleat. The hour spent hy this
| venerable pupil of Pestalozzi (Roger
ldc Guimps, by name), ghall never
forget. 1lis conversation abounded

We took onr letters in reminiscences of the great edu-

One interesting ineident
of a leantifal
prayer Jearned trom the lips of Pes-
talozzi himself.

In (reneva we visited a number
of public schools, profiting most
| from what we witnessed in the kin-
dergarten grades. The five weeks
from the time of leaving Geneva 1o
this date seem more like a dream
than a reality. This dream includes
| two erossinge of the Alps, once by
diligence over Napoleon's great

road, the Simplon 1'ass,
by train over the DBrenner,
lowest and the oldest of
passes. It includes algo the ex-
quisite Jakes of Northern Italy;
the ruins in Rome and Pompeii; a

| total of several mniles, more ur less, |
| ham,

of picture and sculpture galleries
and museuns in Milan,
ples, Florenee, Bologna and Yenice;
and a strange four days’ experience
in a eity on the sea where not a ve-
hicle, nor a horse was seen in all
that time, but where nosquitves

were seen, heard and felt every | Light,
| 1oth.

night.
Although we greatly enjoyed
Italy, every day of it, we are glad
to get into the grand old Father-
land. On my visit to Hurope ten
years ago, no people impressed e
s0 favorably as the Germans. They
publigh far more new books every
year than any other nation. They
have more great universities than
any other. For the last fifty years
they have been the recognized lead-
ers in the sphere of elementary ed-
weation.  Still, if I mistake not,
the United States, which has bor-

| ette,
| tute

and once!
the |
the Alpine| ; 1
lowing: N.

Rome, N#- |

rowed so much educationally from
(Fermany, will soon surpass her.
Already we have better sehool
buildings and appliances. Our su-

| preme need is thoroughly prepared
tatozzi, a copy of which 1 purchased, i

teachers tor all our schools, and this
need i8 coming to e recognized as
clearly in America as in GGermany.
Turo. 13. Noss.
_____ e —————

TFor the Normal Review.

The teachers of Tyrone, in Fay-
Leld a most interesting insti-
at Oakdale, under the super-
vision of W. D. MuGuinis, the
teacher. L. W. Leweliyn, *35, de-
livered the school address, followed

by W, 1L Newmyer, '83. Prof.
& 17, James gave a talk on ¢ Mor-

ality in the Public Schools.” .
M. Tuckley, ’8, talked on « Atten-
tHion.” We had many other sub-
jects of the day discussed, and all
went away glad they had come.
Lower Tyroue claims to have the
Dest corps of teachers in Trayette
county. The Normalites figure
largely in it since we find the fol-
il. Samner, W. H.
Rhoades, W. Il Newmyer, W. D.

MeGuinis, and A, I, James. The

next Institate will be at Canning-
Nov. 23, 1834
A TrACHER.

e ————

Thanksgiving.

Natural gas for heat and light.

Do not fail to hear Prof. De-
Motte’s lecture, A Ieam of
" on Thursday evening, Dec.

It will form a fitting close
to a busy and Pprosperous term of
school,

Dr. Nogs and family have en-
gaged their return passage on the
steamer City of Paris, which gails
from liverpool Dec. 11th. This
may possibly enable him to reach
California for the closing exercises
of the present ternl.

Mies Clare Durgan has a position
in the schools of Altoona.

Fayette County Institute begine
on the 16th December. A great
many Seniors will attend.
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COPVRIGHTED, ALL RIGHTS RESERVED,

Short-hand.

L

LESSON XV,
KEY TO PLATE 4.
4 Feo fie vie lie lay lee mos (verh) mow (noun),
5 Oaf eve cel isle ire cur life lower,
G Wile knollkneel nmne lope league chore bol.
% Nose face sign save sore gown aims James.
& Dio leech sours soils arise Fido voyage Milo.
0 Word-Signs—For have will me my Lim in any no.
10 Never now give anyilhing that first we you.

Translate Ls 11 to 15, (The words ih Ls 11 and 12 oecur

also in the exercise below,)

After », 8k, und in gome other eases, § is wrilten downe-
wards, Sec L6, Itisthen called el sndwhen struek up-
wards, lzy. ‘Thesigns for 7, o, and o, shonld be mado
as small, light, and sharp-angled as possible. When two
vowels are written by one stem, one is placed nearer, ac-
cording to the order in whicrli they oceur. The circle & is
ulways written on the insi/e of entves. Atfirst, curves are
difficuit to wrile.  As lo degree of curvature, they should
be nearly onc-fourth of a circle, Be carcful 1o bend them
evenly throughout.  In tlis aod all rewmaining Lesrons,
gpend at least two hours in copying and re-copying the
Plate, Thea write the words as they are read to you from
the Key, compare with the Plate, pud repeat until o errors
are found, Also write and re-write the exercise & number
of times, Qcecasionally transeribe yonr shert-hand, and
compnre the translation with the original print. At first
write &lowty, and with great cure; afterwards increase your
apecd gradually.

First—Practice on Plate 4 until you ean copy il in two
minntes.

Second—8pend twenty minutes writing the word-signs
in Lessons Il and IV as they are read o you miscellane
ously.

Third—Write in short-hand the following Exereise:
Enee nay nigh know oil safo pavo file feel vale vile fame
foam TLale loaf loam Maive lief leave moil knife leak
bore door fore pore pale pile peel bale bile fuils tolls
vice,

read to the other

COPYRIGEHTEL.  ALL. RIGHTS RESERVED.

members of the only. Itis by no means necessary

The back lessons of thir course can be ob-
tained by enclosing a two ceut stamp to TIHE
AMERICAN SCHOOL, SBtreator. Il Be sure to
state what lesson this lssue contains.

All exercises are to be sent to THE AMERICAN
SCHOOL, Streator, 111, to be delivered toithe in-
gtructor,

Iv.

Propared eapecially for the Averrcan
Sonoor, Btreator, I1L., by Prof. Fldon
Moran, of 8t. Louis, Mo., (author of
the “Reporting Style” Series of Bteno-

graphic Instruction Books.)
{Copyrighted.)
When two or more persons meet to-

gether for dictation practice, the fol-
lowing plan may be adopted: Be
geated all at one table. Iimit your
attention to thielesson upon which you
may be engaged. Do nof practice for
speed upon any exercise until you have
learned to phrase and ontline it cor-
reetly. Each student should in twrn
11-E

group, the exercise being read not
from the print, but from the notes Inst
taken., When all the members of the
circle have read in turn, compare the
last draught earefully with the origin-
al, and repeat until errors cease to be
found. Write the list words a num-
ber of times, reading them as often.
Dictate slowly at first, gradually in-
creasmng the speed. Always ascertain
who iz able to read the entire list in
the shortest time. In dictating an ex-
ercise read the sentencesin the natural
way, not asa clock ticks, but as they
would be delivered by a public apeaker,
allowing the intervals to cccur between
clauses rather than between words.
When the members are not equally
advanced, those who ean do szo0 may
write each sentence dictated, twice or
three times, or oftener, instead of once

that all the members of such circle

shall have made the same progress in

order to derive great benefit from it.
HENTS TO STUDENTS,

In learning the list words a good
plan is to write the proper characters
in a column at the Ieft margin of a
sheet of practice paper, afterwards fill-
ing out eacli line by writing the words
over and over, gradually increasing
the speed. Always carry in your pock-
et a copy of this paper containing the
short-hand lesson of the current week,
to read aut leisure moments, while
traveling, waiting for the cars or
steamboats, for lazy people to keep
appointments, or whenever an oppor-
tunity for a tew minutes' study may
be had.

Most pupils press the pen too hard
upon the paper, making both the light
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and bheavy lines heavier than they
should be. This extra pressure means
more friction, more labor, more time,
leas speed. The rapid stenographer
always touches the paper lightly. It
is an excellent plan to cultivate light-
ness of touel by frequent p :ctice in
writing the thin stems as fine :s pos-
sible, executing them rapidly, L.rely
tonching the paper with the pen.

The Tearner who always cultivates a
compact style of writing will in the
ond be both more 1apid and accurate.
By compactuess of style 18 meant that
the characters be written not only
small, but elosely togother. The hand-
writing of most all -beginners is too
large and sprawling.

stories in Geography Teaching.

Tt is one thing to entertain children
with stories—to give a few discon-
nected ideas—-and quite another to
make stories the medinm by which to
secure geographical knowledge. “Beven
Little Sisters” by Jane Andrews, to be
found in the “Public School Library,”
is a very suggestive book. Her charm-
ing pictures of child life arrest and
hold the atteniion atonce. Agoonack,
Gemila and Pen-se are children like
themselves. The coneept of a desert
built uwp by such stories is not
merely a barren stretels of gand, but &
vivid picture of lifein such a region.
Gremila has no permanent home, lives

in tents, and wanders from one 02818
to another. She travels on camels over
barning sands. Ths sun makes her
eyes hurt, and her head ache. Bhe
gees an ostrich, and knows the value
She meets
8 caravan of a hundred camels, loaded
with carpets, spices and morocco.
Frigid climate no longer slggesis
mere cold, but all the conditions that
grow out of it. It makes Agoonack
dress in skins, live in a snow house
that is heated and lighted with bear’s
fat, cat only meat, travel om a sled,
ete. The long darkness, the first ap-
pearance of the sun for guch a little
while, the gradual lengthening of the

of its eggs and feathers.

days until the sun does not go away
even at night, tell plainly the cause of
the cold. The intense heat of sum-
mer, the extreme eold of winter, the
difference in length of our winter

and summer days, the difference in|

temperature when the sun is over-
head snd when it is near the hor-
izon, are all of interest now,
and will be carefully noted in order to
understand why it is so cold where
Agoonack lives.

Palm trees and other tropical vege-
tation in the abstract are not neces-
sarily interesting; but the palm tree
trom which Gemila gathered dates, or
the one that provided BrownBaby with
milk has acquired an interest that
makes it worth while to contrast it
our treeg and note similarity and dif-
ference.

‘While the primary purpose of the
story of Gemila is the idea of life in
the desert regions, there are other as-
sociated ideas that will, or at least can,
be developed in connection with that
one. The oasis in the desert presents
the contrast of fertile and sterile goil,
and suggests at least one reason for it.
The full significance of the absence
of trees and grass, will be appreciated
hest by contrast with forest and
prairies.

In the story of the Mountain Maiden
the ideas of form and height of moun-
taing, of slopes, peaks and passes—of
variation of vegetation with altitnde
—_of modes of travel, occupations, ete.,
will call out all needed material for
ideas of difference between mountains
and hills, hills and plains, plains and
plateaus. In short this story affords
the menns of developing all common
relief forms; and ina way especially
adapted- to secure their association,
and to emphasize likeness and dif-
ference.

We would say to the teacher that the
essential thing is to have a definite
iden of what it is aesirable to teach,
and then select muterial from all
available sources. Decide what com-
mon geographical [eatures will be

- ———

needed for the study of the continent,
genailv those of less frequent oceur-
rence to be developed as required.
Geleet stories that will bring out im-
portant points. Btudy these stories
carefully. See what other points are
developed incidentally. Look about
for natural features, products and
pictures to use as analogies and con-
trasts. Note the simple laws of in-
texdependence. Have these all clearly
in mind. Read the stories to the
children a paragraph or two ab a tione.
Read with expression. Ask the
children to reproduce. Question on
the separate points to show similarity
or difference from that which they
know or can observe. LRemember all
the while the points to be secured, 80
that questions and illustrations shall
tend in that direction. When a story
is completed, review and drill upon
ench foature. Point outall character-
{stics common to all features of that
kind, and the ones pecaliar to this
one; and thus from the partienlar
lead to the general concept. In short,
gee that the children have been taught
gomething of value, and not merely
entertained.——School Education.

SOME TEACHING DE VICES.

TracriNGg THE TIME OF Dav.—A lit-
tle time can be taken at the close of
the reading lessons for this purpose.
Make a clock-dial ont of pasteboard
and pieces of tin, or what is better,
procure an old clock: then practice
telling the exact hours, that is, min-
ute hand at twelve, while the hour
hand is changed from hour to hour.
Next, let the hour hand remain at
twelve, and drill upon the time past
the hour; as five, ten, or fifteen min-
utes past half past. Then would
come five, ten or fifteen, ete., minutes
to half past the other hours. Last,
teach to tell the number of minutes to
any given hour.-—Schoot Devices.

A Prax vor Lancuace Work.—Read
a story, letit be immediately repro-
duced in writing on one side of gheets
of paper of the same gize. Ilo not
correct. Temporarily bind them for
the free criticism of the members of
the school. Such inapection will doa
great deal of good.
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One Duty for Teachers,

Prompt and exact obedience to the
rules and commands of the teacher
are evidence of his fitness to control.
The teacher who permits delay in the
execution of his orders, or who is sat-
jofied with an imperfect compliance
with them, gives conclusive evidence
against himself as a guccessful dis-
ciplinarisn. 1 am reminded here of
ap incident in my experience which

forcibly illustrates my point. A few
years ago L dropped into a neighbor-
ing town, and having several hours of
leisure time I concluded to visit the
family of an old and intimate ac-
quaintance of mine. I had not been
in the house very long when the
mother of the family announced to
Charley, her oldest boy, that she had
an errand dow 1 street which she de-
gired him to attend to atonce. Char-
ley, who was just then stirring a cab
with a sharp stiek from behind the
gofa, announced his willingness to
comply, but never moved an inch in
the direction of the errand. A few
minutes later on, the mother looking
up and beholding Charley sealing the
back yard femce with the eat in the
lead, she ealled out in Vigorous tones:
“Charlsy, I want youto go immedi-
ately on that errand.”  “Yes'm, 7 was
the quick reply, but no move was
made to suit the action to the word.
Again & few minutes later the mother
on looking through the window be-
holds her dear boy ascending the tall-
eat tree in the garden, with the cat
already on the topmost bough. Des-
peratiop now seizes h»sld of the mother
and rushing into the garden she
wists & switeh from its fastenings, in-
tending to use it in the enforcement
of her command. Charley, relying
on the maxim that “prudenee is the
better part of valor,” had  already
glipped down the tree and ont the yard
gate, and stood there looking over the
tops of the pales. The mother sceing
that the distance was too great be-
tween hersell and Charley to make
use of the switch, resorts to the tongue,

that ever-ready instrument of the
mother in the control of her child.
“Charley,” she exclaimed, almost
frantic with rage, “are yon going to
do that crrand ?”  And then Charley,
goeing it was probably best, owing to
his mother's exeitement, to increase
the distance botween himself and the
gwiteh which she Leld firmly in ber
Tiand, awaiting only the opportunity
to make it, began to move.
And you should have seen him go.

use of

| His steps didn’t seern over half an inch

long, and they followed ench other so
slowly that the mind wandered in 1ts
effort o reckon them, and refused the
task. The mother did not return im-
mediately to the entertainment of the
guest, so I picked up a magazine and
was soon lost to the world around 1ne
inreading the first of Kennon's arti-
cleg on Siberian lxiles, and at one
awhile on the appro-
priatencss of handing over the Amer-

time I mused

ican hoy who refnses to obey liis moth-
or to the Russian Government for the
purpose of exiling him. Forty-live
minutes elapsed by my watch, and on
looking down street I actually beheld
the motlier of that boy ecoming up
street carrying the packages which
Charley should have bad at the door
a half howr Dbefore. Charley had
mounted the step of the ice-wagon and
reached the yard gate in time to glide
in past his mother as she opened it to
admit herself. As sle passed the par-
lor window she called in to me in tri-
umpli: «I always make Charley obey
me.” This is a fair sample of the
training which boys are receiving in
many of the American homes of to-
day. To correct this false training

becomes the imperaiive duty of the
teacher, if they are to be gaved from
utter ruin; and I hail with delight the
teacher about the
dead earnest, and with a fixed deter-
mination to succeed.

who sets task in

Language Work.
Langnage work, in the form that it
ig assuming more and more, verifies

the truth of the adage: “There is nol

excellence without greatlabor.” There
is no other subject toughtin our
schools that needs so mueh individual
attention, and so mueh work outside
of elass recitation as composition.
Each of the many varied productions
that ave written weekly or fort-
nightly, as the case may be, must be
criticised by the teacher himself, and
forty ov fifty such manuseripts are
oftentitoes enongh to strike terror to
his very soul. Much may be done,
however, with pupils of the more ad-
vanced grades to induce a eareful self-
criticism by which the teacher's task
will be somewhat simplified at least.
One means of aceomplishing this is &
series of questions that will suggest to
the pupil some of the points to be ob-
gerved. The entire list may be
given to the class, and those bearing
upon certain general deficiences may
e marked for speeial references until
such difficulties are conquered. Again
individnal pupils may require such as
are called fer by their own needs.
Then, too, the teacher in criticising
may eall attontion to particular mis-
takes by placing the mumber of the
qnestion in thie margin, thng making
the pupil's correction the result of in-
vestigation.  Appended is a list of
questions, whiell way be extended or
adapted as the nature of the cluss de-
mands:

1 Is my composition written neatly?

9 Ts each word spelled correetly?

3 Is this group of words a sen-
tence? ~

4 Is therc a subject for each predi-
eate?

5 Is there n predicate for cach sub-
jeet?

¢ Does each verb agree with its
subject in person and number?

7 Have I used the past indieative
with an anxiliary in any predicate?

8 Have I used the past participle
without an auxiliary in any predi-
cate?

§ Are my adjectives placed near
the word they modify, and do they ex-
press exactly the idea intended?
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10 Have 1 used double forms of
comparison?

11 Are my adverbs properly placed,
so there will be no doubt as to what
they modify, especially, “only”?

12 In my sentence containing a
series of adverb phrases, is it clear
what each modify?

18 Have Iplaced an adverb be-
tween the preposition and the intini-
tive?

14 Have
where I wished to cxpress a negation?

15 Am I sure I used the right
preposition.

16 Is “ecither” followed Dby “or”
and “ueither’” by “nor”?

17 Have I joined thrce consecn-
tive clauses by “but.”

18 Have I used the progressive
form of the verb where the ordinary
form wonld be better?

19 Are all my pronouns

I used two mnegatives

in the
proper case form, especially those
used as atbributive compliments?

20 Are my relative clanses intro-
dnged by the proper prououn?.

21 Has the varb in the relative
clause the proper form asio person
and number?

9% Ts my relative clause made to
modify the right word?

21 Have I made unnecessary repe-
titions:

(a) ag to words or expressions?
(I} as to thoughts or ideas?

21 Have I left ont necessary words?

25 Have I left out scntences, or
inserted wrong ones thus breaking the
line of thought?

96 Have I nsed the best word to
express my meaning?

97 Have I left margin and para-
graph margin?

28 Does each sentence begin with
a capital?

29 Does each pronoun begin with a
capital?

30 Is the right mark of punetuation
placed at the end of each sentence?

81 Are commas placed where they
belong in each series of words or
phrases.

29 Are “yes,” “no,” aud nouns of
address properly seb off?

33 Are absolute phrases and inde-
pendent adverbs set off?

31 Are quotation marks
where they belong?

35 TIs each formal quotation not at

placed |

the beginning of a sentence preceded
by some mark of punctuation ?—Cen-
tral School Jowrnal.

Valuable Hints,

I send » few suggestions which
have been very helpful to me, in the
hope that they may prove equally
useful to some one else,

1 Make your own blackboard sten-
cils by using a pin to outline some
map, or large pretty picture of a
house, or animal. If the picture is
pasted on a heavy picee of paper be-
fore the outline is shown, so much
the better. It will last.

2 Try the following method of
making a sectional map. 1 have
found it very nice for teaching direc-

tion, location, produets, eto.

Draw the the map on heavy paper,
(or clse on thin paper and paste it on
the heavier afterward,) then with a
sharp knife or sciysors, cut carefully
vound each boundary line.
your judgment may direct.

3 To those who wish tubles for the

Use as

little ones in number work, or some-
thing clse and have very little room:

Take board,
side of it to the wall with hinges and

a wide fasten one
arrange legs at the outer edge, to fall
against the wall. The board is fas-
tened up with a loop or button when
pot in wuse. 1f you prefer, have
heavy cords from the wall to the outer
cdge of the table to hold it steady
when in use. — Teacher in School Hdu—

catiorn.

The Training of Teatchers,

Practically it is true that a large
number of elementary teachers do unot
believe in training. Their mission,
as they eonceive it, is to get certain
facts and rules into the minds of pu-

pils, not to train the minds to right
ways of acting. When this sort of
training is urged upon them, they are
cither indifferent, or reply that it takes
too much time. “Don’t teach arith-
metic by rnles and cases, but by analy-
sis,” we urge. "But the pupils don't
get over the ground in that way,” is
ihe reply. Now nothing is more cer-
tain and more fully established by ex-
perience, than that pupils advance
much more rapidly when taught ration-
ally than when taught by the routice
and formal process, and yeb appeat-
ances support the affirmation of the
elementary teacher, By the right
method beginnings are slow. The ele-
ments must be clearly and firmly
erasped, and the right method of ap-
proach to a problem made habitmal.
This takes time, and the routine pu-
pil meanwhile gets ahead in the book.
But in a year or two conditions are re-
versed, The routine pupil is complete-
ly out-distanced in the race. This makes
little impression because teachers fail
to note the more remote resulis of
their work. They commit the old er-
ror of sacrificing the future for the
present, and then congidering the out-
come not their fanlt. The most im-
portant thing for a teacher to leamm
and act upon is that of training o
right habits of thonght and study is

always more valuable than imparting

knowledge. The elementary teacher
is atrainer. What o great misfortune
it is thai so few know what habits
they ought to form ox how to go to
work to form them!

Knowledge is beneficial only as it is
practical; knowledge gained is not
necessarily power- acquired; children
should leave school not only with a
knowledge of what is in the books
studied,but they should know how to
apply what they have Jearned. Iach
recitation should be made applica-
ble to some oulside purpose. It is
the natural desire of the child to
know, and the teacher should study to
furnish him that which will be to him
of the!greatest benefit— £a.




Manners of Writing.

New Views apour CHIROGRAPHY.

“Ridicule wonld attach to any at-
tempt by a teacher to conform the
voices of his pupils to his own voeali-
zation; that is to say, train them daily
to imitate not only his accentuation,
but also his precise tones. Such a man
would be rightly denominated a luna-
tie.”

“No doubt about that,” assented a
reporter for the Chicage Herald, to
whom, the foregoing was addressed by
# West Side physician, noted for his
cool head and level judgment.

“Yet theve’s searcely a school for
little folks in all this dominion of ours
where st equally idiotic demand is not
made by instwactors. I refer to the
teaching of penmanship.”

“But writing is a mechanical opera-
tion, and being such—-"

“The highest authority,” intexrupt-
ed the doctor, “no less a person than
Charles Darwin, has declared hand-
writing to be inherited, as the eyes,
nose and color of hair. Yet, p eda-
gogues insist that children snall write
like somebody else-—follow copies
written for them by teachers, or print-
ed seript, in this way doubling the
task of the little ones.”

«'What is to be done about it?”

«Let me give you a bit of personal
experience in this matter of interfer-
ing with congenital tendencies. Ihave
s son, a young man of twenty, who
was born left-handed. I am myself
afflicted that way, and knowing itsin-
conveniences, I resolved to enre him
of it. My wife and I had a time of
it, I can tell you. What with taking
spoons and kpives and forks out of his
left and transferring them to his right,
causing him to step forward with his
right foot instead of the left, and the
ten thousand other interferences with
his predispositions, we did make his
life miserable and our own as well.
When it came to learning how to write
there was & regular tug of war. The
boy was in a constant state of silent

revolt. Unknown to us he learned to
write with his left hand. This he was
punished for until he gave it up.”

“Tots of trouble, eh?”

“Don’t speak of it! Well, sir, after
twenty years of training heisn’t cured
of left-hand propensities. Any thing
that he touches himself he does with
his left hand, beeause that is natnral;
and he is continnally making morti-
fying blunders. So constantly taught
that the use of the left for the right
hand is wrong, when he discovers at
table that he is entting his food with
his left hand, ke becomes confused
and stammers out an apology. Dt
as to his chirography, it would amuse
you to see it. It is like nothing inall
the world of hand-writing. I writea
bold, open, free back-hand, while his
is a hotch-poteh of back, straight and
running, and is, besides cramped,
pinched, broken, jagged, infinitely ir-
regular and altogether bad.”

“Tiet him go back fo firat primci-
ples.”

“Can’t be done, because it is too
late, or certainly he could not acquire
& free, plain hand, nor a modestly
decent one, without years of practice.”

“There are people who write well
with either hand.”

“That is true, but they sare ambi-
Jdextrous. Such persons are, however,
exceptionally rare in this world. To
get back to this business of learnivg
to write—no two hands are alike, but
the shape of hands, their size, cell and
tissue arrangement, ete., ave inberited.
Sometimes one inherits fiom the
mother, sometimes from the father,
sometimes from both. Now, one’s
hand-writing depends upon the hand
structure. Were this not true the
plan in vogue for teaching penman-
ghip would be perfectly correct, and it
would be the easiest task in the world
to bring all ehildren to identical hand-
writing. That is, if all ihe schools of
America used the same copy-sets, all
the children who attend sehools ecould
be taught to imitate their sets perfect-
1y, and would from daily practice make

this style their own. This, I say,
would be easy and would be the result
if their hands were molded in the
same shape.”

"I see what you are getting at.”

“Possibly, and possibly not.
with me for a few moments.

Keep
Those
infinitely curious and stupeudounsly
wonderfnl organs, if I may be permit-
ted to so term thom, the voeal chords,
with the conformation of u larynx,

tongue, inner wall of the mouth and
the lips, so differ in individuals that
10 two voices are alike, and, as 1 have
said, no aitempt is made to causc
them to perfectly agree in scund.
Creater tlexibility, compass, richness
and sweelnoss are comwunicated by
intelligent instruction, but the origin-
al, natural, individuality of voice re-
maing, So it is possible by practice
to improve the handwriting of a child,
but either it will be only an improve-
ment upon the birthright style or it
will result, as in the case of my boy,
in erippling, gnarling and sparling the
style. Voices of children and grown-
up people have been cracked or rnined
altogether by ipjudicions use or im-
proper training, precisely as present
instruetion ruins the hand-writing of
hundreds of thousands of children.”

“But good hand-writing is not al-
together dead.”

“No, and hecause the tendeney to
held to beredity is stronger than the
obstinute teaching in wvogue. Oncc
the child is ont of its environment of
misdirected instruetion, nature asseris
itself. You see, it is in this wise: It
is absolutely impossible for two men
The pupil
never succeeds in precisely imitating
the line of copy at the head of the
page upon which he writes. To the
casual eye there is o rescmblance, but

to write preeisely alike.

the individual crops outin every word.
The *set’ copy ceasing before the mus.
cles, nerves, ete., of the hand are com-
pletely formed and hardened, asImay
say, gradually nature is restored and
ihe hand becomes nimble. Writing

then ceases to be a pain,”
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“Do you mean to sgy that it is pos-
sible to make a child suffer physical
pain in the mere operation of writ-
ng?"”

“That is precizely whatT do mean—
no more and no less. Think of the
demand made upon pupils——that they
sit in a given posture, that they shall
hold their pens in a given way, and
all that sort of nonsense. The forma-
tion of hands and fingers is such that
no particular manner of holding the
pen should be prescribed, and the same
applies to the posture of the body.
When forced out of this natural bent
pain must ensue. Then the litéle one
is told to move the hand forward in a
given way, to form the letters so and so.
All these thousand and one red-tape,
hide-bound regulations are just so
many hindrances to progress and
the cultivation of an improved style.”

“What would you
then?”

“Common sense and giving nature
u fair chance. The children should
have copies, but these copics should be
upon the blackboard, or, certaiuly up-
on paper other than that upon which
they are expected to write. They
should be told that they must use
these copics only as a scrt of general
guide; for you see, children are imita-
tive, and unless preveated their natur-
al impulses would lead them tfo seek
to follow copy in all its details. Then
as to their posture, they, of conrse,
ought to avoid cramped, unbealthy
positions, but each should be suffered
to take snch a one as was wost com-
fortable. As to the mannerof holding
a pen, that should be altogether arbi-
trary. It is results that should be in
view, and not mere manner of posing

recommend

and seeming grace of hand-motiow,
especially when these non-essentials
lead to the hindrance of the object to
to be attained.”——Chicago Tleruld.

HSave Time,

By arranging the plan for recitation
before-hand.

By studying your pupils before
recitation.

By not saying toe much to the class.
well propared its lesson.

of each pupil's work in recitation,
By giving every member of the

permitting the same pupil torecite too
often.

By not repeating questions:

By not permitting pupils to re-
peat questions or answers.

By Lreaking the bad habit of using
the words <well” and ¢why."

By not repeating answers to pupils.

By requiring pupils to respond
promptly.

By requiring pupils to be attentive
s0 that they may gain in class what
they did not get while studying.

By requiring those prone to fiekle-
ness to give a repetition of the answers
of others.

By working with that part of the
class for whom there was not room at
the board,

By laving the whole class listen
while one I8 reciting.

By not having useless and too
long eontinued discussion.

By deciding promptly and clesrly
points in dispute.

By reviewing frequently and thor-
ghlyuo!

By observing what points should be
restudied for next recitation.

By judiciously assigning the next
legson.

By refraining from seolding and by
giving due praise.——'f’ha Mudel Teacher.

Notes on Teaching Reading.

Teader take a Second Reader, oo-
casionally, and read a lesson.

tluently.

ticle, see that the class know who is

kv.rhich the selection_ Was written,_

By disinissing a class that has not

By marking in elass book the result

class an of portunity to recite, and not

Let the class in the Fourth or Fifth

This
will give them the habit of reading

Before commencing to read an ar-
the suthor; and tell them what you

know respecting him, and also the oc-
casion or the [eircumstances under

In teaching reading remember al-
ways, that ideas are very different
from the lips of the living teacher,
from the same ideas in the printed
book.

A teacher was once asked: How

many times has your class been
through the Fifth Reader?” Bix
times,”" was the reply. Why so many
times?”  “Oh, I want my scholars to
learn it thoroughly.”
Repetition does not
necessarily mean  thoroughness.
What we want in the country schools
is progress, rather than repetition.—
Tdiana Schozl Journal..

All nonsense!

Slate Exercises in Letter Writ-
ing.

1. Draw on your slate a figure fo
represent the back of an envelope.

9, Show by lines where the stamp
belongs.

3. Rule four lines to show where
you would place the four items of a
superseription, and use the marks of
puncination after the lines that you
would use after the items.

4. Describe the position of the
lines. _

5. Write the superscription of a
letter that is to be mailed to some
person whose address you know.—Es.

For an Attractive Schootroom.

A clean floor.

Clean windows.

A well-kept teacher’s desk.

Clean blackboards.

Clean crayon racks.

A room well dusted every morning.

Whole, neat curtains, evenly drawn.

Tidy walls, whitened, tinted, or
papered.

(Good pictures, well hung.

A well-filled bookease, well kept.

As good a “center-table” asat home.

A well-covered and adorned “man-

tel.”
(Yood mottoes,’ well hung.

Choice bric-a-brag, ... £
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Review.

CdL 0. ARNOL

o, Editor.

Another mouth has come and L mal.
gone, throngh which Clio has pass- | smoothly

Everything is moving along
and quietly, but with a

ed during the prosperons and ably |vim and energy of purpose that
conducted administration of Mr.|plainly indicates there i3 a mark

Graves, and entered
term with F. L. Cottom as its pres-
ident. With snch a worthy person
at the head and the wholesouled
and energetic support which her
members never fail to give their
resident, Clio is sure to continne
ger onward and npward march.
Although all the students are
given enough work by the several
teachers to keep them very busy,
yet the members of Cliv delight 1o
steal enough time from their daily
class.work to enable them to keep
gociety booming by their excellent
performances, eo that those who
visit her frowm time to time ¢an not
£ail to see that there is no lack of
interest upon the part ot her mem-
hers. Let the good work go on!
The reward of success awaits the
diligent and brave.
Once more has the grim monster,
Death, invaded the ranks of Clio,

and in departing with its eaptive;

upen another ! ahead which azust be reacked.

Clio has lately added, in the way

lof improvements, two new lamps
to the buck part of the hall. Those
who now visit society and wish to
|take notes from our interesting de-
bates, can do so without having to
come forward 1o a light.

M. J. G Long, an enthusiastic
ICHU. of last year's class, is success-
fully administering to the wants ot
“«Young Ameriea,” at Thombottom,
near his home in Franklin Town-
ship, Favette Co., Pa.
| The Normal Debating Club.
| whiclt tneets in the chapel cvery

l The familiar face of Mr. (reo.

Tarker, another of Clio’s able work-
ers in 88, was seen among the
many who visited society on the
evening of the 18th of November.

I J. A. MeKee, a Clio, '84, is now

teaching his fourth term at Buena
| Vista, the hanner school of Frank-
! lin Township, Fayette Co., Pa.

I Who is here so base as to say
(Mo is not “beoming ™7 None.
'Then she certainly is hooming.
This no one denics.  We are thor-
loughly organized and almost every
| member is doing efficient work.
| Peace and harmony prevaii in our
i ranks.  We Lave a society of able
members, sound reasoners and ener-
e tie workers.  Can Ciio fail under
|such  encouraging cireurstances?

!Satul'day afrernoon, iz in a flourish- } We answer, no.

ing condition. Al its members
are highly pleased with the under-
| taking and with the benefit they
lare deriving from the time thas
1apent. It is something new at the
| Normal and supplies a want long
felt nmong the students. of better
faeilitios for learning to debate and

left us mourning the luss of another ;i to speak extem},.nr;meonsly‘, as well

loved and honored member, Mr.
Grant M. Danley of the class of 783,
who died at his home in Washing-

as an exeellent drill in parliamen-
tary nsiges.
The * Seniors ' are busy reading

ton Co., after a prolonged strugglen g stndying along the line of their

with that dreaded foe consumption,

Although Mr. Danley had heen |

out of society for some time, yot

we feel that in his death Clio fins !

lost avaluedand respected member,
and those who hnew him, a true
and loving friend. .
Hardly has there heen a time
gince the beginuing of the present
term, when our hall could lay aside
her robes of mourning. One by
one has death claimed his vietime,
till with Mr. Danley’s death Clio
has mourned the loss of five of her
respected membere, Thus we have
been constantly reminded that

sep,agves have their time to fall,
And flowers to wither at the north wind's breath,
‘And stars to set, but all
Thon haat all seasons for thine own O Death.”

Surely the present isa prosper-
ous and profitable term at the Nor-

L chapel “orations,” which they will
begin writing soon. _
Suciety was favored with quite a
lspirite(l address by TDrof. Hall on
the evening of Nov, 16th. The
Professor is one of Ciio’s most
worthy members and, thongh as a
cchool we would be sorry to lose so
able a teacher, yet as a society we
would be pleased to send such a
worthy and able representative to
the oftice for which he is a candi-
date, viz. Superintendent of Schools
in Washington Co. Clio wishes
him suceess.

Mr. William Jones, principal of
the Webster schools, and Misses
Vogel and Sheplar, his assistants,
ali Clios in days gone by, speut an
evening with society not long sinee.

I She shall mareh on with solid
|ph:Llanx until lier efforts shall be
erowned with sucecss, as they have
so often been belore,

The Chinese immigration ques-
|t.i0n is believed to have been per-
manently settled at last: and that,
ltoo’ by the Seniors. Althonghit
swas not antil there had heen :ﬁ:my
lengthy disenssions and tlerce “ver-
| bal combats” hefween the friends
}uml admirers of ©Jahn Chinaman?
jand  the  patriofic defenders  of
“PBeother Jonathan.”

Ar J. M. Lavhue, one of Clios
| most able and active members, and
her only politician, went home to
vote on the Sth.

The entertainment given by the
Schubert Quartette, on the night of
‘I Nov. 8th, was we!l attended and
pronounced a grand success by the
overs of fun and musie. Judging
from this first of onr entertain-
ments and lectures, we may expect
(uite & treat from those that are to
follow. The next in the course is
a lecture by Prof. DeMotte, to take
place Dec. 10th, instead of Nov.
924, as was first announced.

The latest improvement at the
college—natural gas for lighting
and fuel.
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8. Axna REED, Editor.

The seniors are very much pleas-
ed with the sloid work. They find
Mies Lsselius a very cflicient teach-

er.
Ase McKown epent Sunday,!

Nov. 3, at her home.

Mise Greatheal was agreeably
surprised by a tiying visit from her
two sisters, who reside at Belle
Vernon.

Mrs, Noss writes very interest-
ing aceounts of visits to the (rer-
man cities, Munich and Dresden.
They have speut the time lurgely
among the schools, and have every-
where heen  cordiully reecived by
Snperinteudentﬁ, }n'incipuis and
teachers. They found three normal
cchoolg in Dresden and have heen
favorably impressed by the work
soen.  Derlin and Paris will be vig.
ited this month, thence to London
and home.

Aligs Flla MeConnell, one of
Philo's bright lights of 85X,
teaching in the seeond  ward,
Keesport.
¢ead.

Thilo wigher her sue-

Philo’s new officers are as fol-|

lows: DPresident, Mr. Johusong
vice-president. Miss [oster; secre.
tary, Miss Mcllowny attorney, Me.
Ilansel; critic,
marshal, Mr. Criley treasurer, AMiss
Westhay.

Miss Tteis, who has beenat Belle
Vernon for a few days, has ve-
turned.

The eoncert given in the chapel
Nov. § by the Schnbert (Quarteite
was well attended and highly ap-
preciated by all present.

Miss Minnie Coursin, one of
Philo’s Taithfnl workers, is doing
admirable work in the third ward,
McKeesport.  Philo extends her
best wishes for her future welfare.

Mr. Thompson, an old Philo,
who is teaching at Webster, paid
the Normal a visit recently.

Mr. Weddell, one of Thilo’s con-
testants, paid the school a tlying
visit Fricﬁly, Nov. 15.

Very enconraging reports have
been received concerning the work

is|son
M- [nongahels City =chools,

Mies MeWhirter:|

\at Powhatan that is heing d
'Mr. Foules and Miss Baker,
i were former students here.

e, Thomas, a good Philo work-
er, paid the Normal a short visit
[riday, Nov. 15.

Aiss Fee, of Convelisville,
vored us with a short visit.

f’dw "

l111(:- latent PoOWErs of the mind.”

= —
one Ly | methods class. Sowe of the senti-
who . mients were as follows:

“The music of the child’s devel-
opment should have for its keynote,

| Trith.”

| “Tudueatiou is the awakening of

oIt vou would be askillful work-

Migs MeCrickart, who was called s max, hetter gharpen your toels than

home swldenly by the death of her|

grandmother, hins returned.

 Miss Montgomery,of Pittehurgl,
| who has heen
several days
' home.
l The lectnre. which was to have
Nov.
postpoz;ed until Dee.

past, hus returned

lh(‘cn given in the chapel on
'1:22. hias been

19. 7
Misses Lizzie and Jo Musgrave.
tormer  DPhilog, are teaching in

Pehonsetown, Pa.

We were favored by a visit from
‘Misa Van Veorbis and Miss Jami-
Cwho are teneling in the AMo-

Mise MeRKown has been appoint-
ed valedictorian and Mr. Hansel sa-
Intatorian.

The Seniors are working hard on
their orations.

I Two beantiful hanging lanmips
Phito Fall,and improve its appenr-
ance very much,

visiting Mies Tudt for

have been placed in the rear of

seck soft woeodl”
i -~Life is not o short but that we

Lmay thoroughly master all that s

Ineecssary.”

| =Aemory is the safe in which we
I store away thoughts.”

| )Method is a mine of precious
'metaly practice, the gold; theory,
e stone.”

| «The one essential element of
| snevess is perseverance.”

“Trne learning is never drudg-
Lery.”

| wKuowledge is that food from
| which all may be fed; no one filled,
[nor the quantity lesgened.”

Az a mason prepares the stone
{for its place in the wall, 80 educa-
|tion prepares a man for his sphere
in lite”

«A man is edneated when he can

make 2 tool of every faculty,and can

I
|
‘iapply it to practical purposes.”’

Afr. W. N. Carr, of Uniontown,

Iwho attended school here in the

| spring of 88, is now preparing for

Aiss Louw Jennings, anold Philo, 1 college at the Redsione Academy.

is spending the winter
hone in Hazlewood.

iss Durns has returned from a

visit to her home.

The Washington County Insti-
tute will be held during Thanlks-
siving week, Col. Parker and Dr.
10 0. White will be there to assist in
the work. There is no doubt but
that a large number will be pres-
ent.

Miss Ella Neemes, a former Phi-
lo, who is teaching at West New-
ton, intends visiting the Normal in
the near future.

Mcr. John Jennings paid Califor-
nia a short visit Sunday, Nov. 10.

Prof. Hall has been having the

at her

| Mr., Carr wasa good Philo, and we
all wish him success.

(hinese immigration has been
diseussed by the Seniors, and the
weneral opinion now is that they
will have to go.

My, J. M. Layhue, of Fayette
county, dropped his work and went
home to vote. The returns seem
to indicate that he voted the wrong
ticket. .

Mr. Owen Altman and Mr. Ster-
ling, of Masontown, will be with
vs in the spring term. Two more
for Thilo.

Mr. A. J. Johnson is now chosen
president of Philo. He is s strong
debater, fine talker and will make
a good president. Luck to him.

Seniors give original sentiments in {
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History a Fundamental {Study.

How Rhistory  should be taught, and by
whom, are by no means inditferent
questions.  The pupil must, first of all,
feel some of that fire of enthusiasm, of
that warmth of convietion and ideality
which glows in the Dlreast of the
teacher. Then he will awaken, then
he will begin to work for himsell, and
with Limself and upon himself. With-
out this awakening, without this self-
activity, all work in schieol is vain,
mechanical and noprolitable.  Decp
interest in the subject, and faith in the
person of the teacher, yes, faith, pure
and simple, are the most powerful
levers in all schoel work, butin no
other study are they more direetly {elt
than in history.

With this Ihave mentioned the
most important factor:
History is by no means something
which any amateur may read up to-
day, aud teach to-morrow. It isa
conception formed of many percep-
tions; it is, aphoristically speaking, an
inner experience whieh must have be-
come the teachers, own, and of which
he ean speak as readily and vividly as
of an experience of every day life. A
true teacher of history can speak of
the Punic wars with as much authority
and declsion as he can relate cvents
which happened to himself only yes-
terday.

If he can do that, he will teach
history usefully, with reference to the
present time, and not too usefully in
the sense in which it becemcs unhis-
torieal; that is to say, not so that the
eomprehension of the spirit of {imes
and men is lost, and all is saturated
with cant, and colored with prediciions
of the teacher. It is a grand thing to
be a teacher of history!

¥n no country is history taught less
than in America, and in no couniry
are more laws made and broken than
here. The former is the
latter the effect.

Nowhere are theory and method
wanting now-a-days, especially not in
affaira of State. The machinery of

tha feacher.

cause, the

the Btato works more lively than at the

time of the Declazation of Indepen-
dence, thongli that period was exceed-
ingly rich in action. The politieal
doeumnents of that glorious period of
Amertean history, from 1775-178Y,
£ll no more space than do the pro-
ceedings of one uneventful session of
Congress now-a-days. But the papers
written by the founders of the Uuion
all bear unmistakable stamps of great-
ness, and show traces of the life and
action of a greater race than ours,
grester in philosopbic insight, greater
in pur ty of motives, greater in deels
and aspirations.
tion like

To rear a genera-
that laid the firm
foundation of this remarkable strue-
ture, the United States of America,
must be our object, or we could not be
worthy its protection.

the ona

Dr. Hilty in Bern says in  a most
excellent essay on instruction in his-
tory: Above all,
history should be seen, and not merely
memorized. It should not consist in
mere names and dafes, nor in bom-
bastic glittering generalities, nor yet
in dry synoptical enumeration of
events. That bas been ourfato under
the hands of an amateur in history
teaching. He gave his house-
made synopsis, and required of us to
learn by heart from 2 text-book of
general history, which was, like all
text-books of history, superficial fo a
fault.

It must be the object of the teacher
of history to make the matter of in-
struction ehjective, co that it way be-
come nourishment for the imagination
of the pupil. The teacher should
make use of all possible anxiliaries,
sueh as geographical maps, artistic

it seems to we,

us

representations of things and events,
He should consult and make frequent
use of standard works on special his-
tory, and induee his pupils io refer to
them, But let him shun the ‘terrible
tersptation’ of overloading the mem-
ory of his pupils with indigestible
dates and names, which will socon be
forgotten, only have the fatal effect of

weakening the memory. Pupils who

have mervely memorized history will

not be able to vecall historical events
and personages with accuraey; they
will invariably “kill the wrong man,
at the wroug time, in the wrong
place, and for the wrong reason.”

The greater number of educated pe1-
sons can, shortly after leaving sehool,
reeall but very few of the things they
learned by no other agency than the
printed  page the
And as to dates, I dare say, vone re-

and mnemory.
maiu inalienable property of the learn-
er which he can at any time commanid
or turn to recount. llow few pupils
obtain a tolerable correct idea of the
Greek and Roman world, or of Ger-
man, Freueh and FEoglish Jife, during
the middle ages. 1t is a lamentabl?
fact, that no pertod of history is ever
presented in its totality in schools, so
as to afford o bird’s eye view. I1f the
reader be inercdulous, let him in the
company of friends aud educated per-
gons, propose such questions as thesc:
What was the general state of affairs
in Ilurvope during the 15th century?
Who was Pope then? Who were the
grent potentates then?  What
the gencral boundaries of Franece,
Ttaly and Germany? What remark-
able cvents happened during thattime?
In what state or condition were law,
art, education, religion, or industry
and commerce? Or take anc other

were

century.

The rcader find how
vagie are the ideas upon historieal
facts among friends, and how little
the faculty of transferring one's
thonghts back into remote periods of
Listory is developed.

will soon

How can it be,
when the pupils in school are fed with
detached fact and names which ap-
pear to them in no other connection,
then that they follow each other chro-
nologically. The pupils are not made
to see the cusual nevus between the hig-
tories of different nutions. Historieal
coneeptions which are vividly imprint-
ed upon the memory, and influence
the mind and character of the young,
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are never the result of mere names, or
of synoptical presentation. There 18
a world of difference between the syn-
opsis of a good novel, and the novel
itsell.

History will ever remain o conposition,
the work of art of a master. It is
never u lifeless photograph that can
be handed around. Noone can grasp
or reprceent faithfully the events of
even a single year with all its sim-
wltaneous facts and cvent, just as they
oeeurred. He will be obliged to cown
bine and group them and then ereaie
a fancy picture which bears the true
feattures only in its general character.

The Llistorian and the teacher of
history ave, or ought to be, artists in
ihe true sense of the word. DBut the
talent to create clear coneceptions and
vivid inrer representations of histori-
cal events, and to suggest or cause
them in the imagination of others is
almost ag rarve as creative geniuses arc
in the art of poetry, painting and
seulpture. Not even a comprehension
of the desirability of such models in
historical presentation is found ire-
quently. And yet we have in litera-
ture admirable masterpieces of histori-
eal writing which can be reeommended
heartily to teachers and pupils. They
create indelible impressions upon the
impgination.  Think of Thierrey's
‘History of the Merovingians,’ Carlyle’s
Letters and Bpecches of Cromwell,’
Carlyle’s ‘French Revelution,” Pres-
cott’s ‘Conquest of Peru,” and the
wonerfully objective description of the
beginning of Norman rule in England,
as found in the history of the *Abbey
of St. Fdmundsburg' (in Past and
Present.)

He who reads these books will get
a positive picture, n picturc in bold re-
lief of the respective times ard of the
persons acting in then. Something
of their spirit will tonech him, and
their history is henceforth engraved
upon the tablet of his memory, as is
an actnal experience. Buch books
have a soul, something that ean not

the latter is a grave yard. Ouoly mas-
ters can produce picees of art; but
since good books like those mentioned
above, and many others are easily ac-
cessible, they should be made auxil-
jaries to the lessons in school, and to
the studiss at home.

In connection with this it may be
wrged let the pupils read and study
important historical documents. They
have a peeuliar conviueing power, and
can in no way Le substituted by word
of mouth, and certainly mot by a
synopsis. No one who ever read the
(Swiss) Tempach Letter, or the (Angs-
burg) Confession of Faith, or the Dee-
laration of Human Rights, or Wash-
ington’s Farewell Address, or Lincoln's
Emancipation Proclamation, or King
Frederick Wilhelm’s Appeal tohis
People in (1812), and imbibed some
of the spirit that dictated these papers,
will ever forget them, or their leading
ideas, and the events connected with
them. The very fact that such words
have made history, will indelibly imprint
itself upon the memory.

How many educated persons are
able to give the leading ideas of these
immortal documents?  Test your
friends by the fireside, dear reader,
and oh, the displuy of ignorance you
will notice!

But I must come to a close. Dr.
Hilty says in substanee: ‘I male
this ‘heretic’ statement, that our text-
books in history arc mueh oo method-
ically arranged.” They permit free el-
bow-room to neither teacher nor pupil;
I mean free scope for self-thinkers
and self-activity. They make all
original development next to impossi-
ble. “The better the text-book the
wealker the teacher.”
talce this cum grano sakis and try to di-
gest it.—L. R, Klemmin School Bulletin.

The reader may

Do not slight your primary classes
in the country sehcols; remember that
two.thirds of the children in these
clagses must receive all the instruction
they can ever get in the sehool room

be found in a text-book of history;, before they are fifteen years of age,

These children should receive the
greatost care, the most cautions train-

ing, and the very best instruction that
the teacher ecan give them; teach
them how to study, how to express
their thoughts, how to ulilize what
they know, and how to apply what
they learn in the school reom.

Fvery class in school should be re-
guired to write; all above the first
reader grade should write essays; the
subject should be furnished by the
teacher, and the work done in. the
school room. The subject should be
one with which the children are fa- -
iliar, such as trees, flowers, harvest-
ing, gardening, house cleaning, wash
day, what did in vacation, etc. Out-
line the subject given, upon the black-
hoard, under tive or six heads so as to
asive the pupils an idea what is
wanted, and have them to write what
they can. The younger the child be-
gins this work the better will he sue—
ceed when he is older.

How often we hear the expressions,
«T forgot,” I did not think.” The
teacher, of all persons, is wost used to
this excuse. Thoughtlessness is the
most common of the many fanlts to
which we all must plead guilty and
yet it is the wnost common of the
many fanlts to which we all must
plead guilty and yet it is the most in-
excusable. The idea of a thinking
being pleading forgetfulness ag an ex-
cuse for failing to discharge some
duty should hring the blush of shame
to the face of him who offers such a
plea, The pupil's attention is called
to the fact that he has violated some
rule; that he has failed to discharge
some duty; that he has mneglected to
comply with some request. [mrmedi-
ately he says «I forgot,” or “I did not
think.” The teacher accepts the ex-
ense and permits the pupils to go
uneonscious of the fact that the ex-
cuse is worse than the offense, except
in rare cases, The boy whe is al
lowed constantly to offer forgetfulness
ag an excuse for the non-performance
of duty will in manhood forget to
keep his appointments, to comply with
his promises, to fulfill his contracts.
He will constantly be behind time, al-
ways making apologies and always in
trouble. The habit is formed in
youth and grows upon us as we grow
older. DBoys, il you would be prompt,
relirble business men, don’t learn to
forget. Do not have"T forgot,” 1 did
not think,” in youwr vocabulary.—

1 Mo. School Journal,
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FAITH IN CHILDREN.

BY HHODA LEE.

Tt has been said by one who under-
stands well the art of management,
¢« that it is not what you compel
children to do but what you persunade
them to do, that shows your ability as
a teacher.” There is no special virtue
or advantage in a stronger will being
able to influence or subdue a weaker,
for often in forcing a child to do right
we create in him s distaste and anti-
pathy towards good that will result
merely in a violent reactior when be-
yond oune's control.

Do not mistake this persuasivencss
for the wenk voaxing and pampering
with whicl some children are treated,
but recognize in it the numerous arti-
fices which have been referred to as
the spokes of our schoolroom ‘“tact-
wheel.”
fidence in our pupils as a second and

Let us consider faith or con-

very important clement of tact, and
note some of its advantages and uses
in regard to school work.

To obtain the best work from a
person, we must think the best of
him. Thisis specially true in regard
to children. Do not undervalue their
abilities but rather err by overrating
them. Great expoctutions are gener-
ally productive of great results.

If there is any teacher who will
demoralize a class, it is the one wheo
constitutes herself some what of o
police-oftlzer or detective in the school,

It was onee my misforfune to be in
a senior class where the teacher had
the decidedly exroneous idea, that the
aim and desire of every girl in the
room was to take advantage of ber,
and deceive her whenever she hadithe
opportunity. In fact, on several oe—
casions siie informed her scholars that
esghe didn't think there was an honest
girl in the class.” You ecan readily
imagine the conterupt in which she
was held by the majority of her pupils
and how little love or eo-operation
there was in that room. The ¢<uan-
principled” did their utmost, and the
teacher, taking no pains to either ex-

pose or prevent them, denonnced hon-
est and dishonest alike.

There were girls in that room who
were the very essence of hounesty and
uprightness, and they resented this
treatment bitterly, A little boy, hav-
ing been placed in a new school, and
being asked by his brother how he
liked it, replied that «it wasn't any
use trying to be good in that room for
teaclier thought we were all bad.”

We do not think there are many
acting on that principle now. We all
{eel too keenly the poteney of faith and
trust in our children. [o not suspect
your pupils but rather repose in them
the highest counlidence possible. Tell
them you will never fail to trust ther,
nutil they have proved themselves nn-
worthy.

Some may think this far too high a
position to take in the primary grade,
and say that therc is, just here, a pos
gibility of falling into a very grave
There 1s, it's trne. A greag
many children have little or no train-

crror,

ing at home, and to trust these chil--
dren implicitly, without auy test as to
their honesty would be deeidedly
wrong. They would be likely to de-
eeive when possible, and in the prae-
tice of these petty deceits it may be
their character, instead of being im-
proved, would be irretrievably ruined.
The error, therefore, that we may
tall into isthe laek of vigilanee. There
must be the daily, bourly lessons of
uprightness and  lionesty, and the
steady implanting and cultivation of
the love of truth . And while we need
pot wuke our suspicions known, we
nisy indirectly investigate any matter
and test the honesty of our pupils,
without allowing them to think for a
morment that onr respect for them has
waned or our faith wavered. It may
be that some of these children never
Liear o kind or encouraging word at
home. No one “believes” in them ab
home, no one has any faith in their
ability to do much of any thing. Dut
they come to school after seven years
spent in that pitiable home, and when
some good, nobled-lLearted girl takes
them in hand and iu an earnest little
tallkk tells them what she thinks they
are going to do, and how she “believes”
in them, they feel that little self-re-
spect that they never had before steal-

ing into their hearts, and they deter-
mine they are not going to disappoint
heir teacher. Cultivate belief in your
upils and their desire to be worthy
of your trust will grow in proportion.

Wo teacher will ever be troubled
with ronghness or rudeness, who ap-
pears before har class a good exwwple
of a lady, letting her pupils know that
she believes they all wish, and under-
stand how to be ladies and gentlemen
at school ns well as at home. Our
little foll s love to be placed “on their
honor,” but resent being watehed, if
they think the watching is for the pur-
pose of finding fanlt or detecting of-
fences. By numerous little illustra-
tions they might be made to see the

object of our vigilanee. I have on
several occasions said to my class:
“You notice, children, that I look at
your work,and watch you considerably,
bat it is not beeause I think yon don't
want to do right. Ol no! the school
is just like going acioss a stream on
stepping-stones. Noue of you want
to slip into the water, but I have to
wateh you, just to sce that you always
step in the center of the safest and
lurgest stone. I aw here to help you
aeross the stream, talidng the way that
T am sure you will always want to
tollow, the happy way of the upright
and Lonpest.”

Two incidents which came 1mmedi-
ately under my notice, proved to me
the advisability and daty of belief and
confidence in children.

In a certain Model school in our
Province, a teacher happening to be
absent, a student was sent to take
charge of the class, The scholars
were what might be termed models of
good behavier and good work. The
moment she entered the room, she
Legan to look nbout in a suspicious
way and threaten all kinds of dire
punishment to anyone wbo offended
or transgressed any of the rules. This
wag such tmusual treatment that
some of “the spirit” beguu to grow re-
bellious, and before the morning was
over she had lost her control, and had
t0 ask assistance of the principal.

There was another division in this
sehool in which the teacher had great
trouble and which was as a rule very
difficult to manage, but in her ab-
sence one day, a student of a very dif-
ferent type was sentto the class.

Her first movement was to tell the
class in her truthful, whole-hearted
way, how little she knew of them, but
how much she expected, and how
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anxious she was to see all the good
motives she knew they had acted
upon while she was with them. Be-
fore her inspiring little address was
concluded the boys were allin a some-
what worshipful state of mind, and
the girls, apparently beut on pleasing
her, were ready to act ou her slightest
suggestion. It goes without saying,
that she had very little tronble with
hor class,

We are doing in school a great
work of mind-expanding aud know-

ledge giving, but what we need most |

just now is more of the lifting-up pro-
cess.  We need to attend to the moral
as well as the mental faculties:

“lomor to those whose words and deads,

Fhus help us inour daily necds,

Aud by rheir overflow

Tiaise ns from whal s tow.”

And in no more potent way can we
raise onr children than by beighten-
ing their self-respect. DBt to do
this we must have confidence in them,
and reliance on their desive, in every
emergency, to choose and do the right.

Place always before yonrlittle folks
a ligh ideal, ronse their ambition to
reach it, foster thix ambition by younr
faith in them, and be nssured that
this part of your discipline never will
be lost, but will leave its impress
npon your children thronghont their
lives.— Exfucational Jowrnal,

Wholesome Advice to Teachers,

Y SUPT. L. P. HARRINGTON.

It should be the teacher's business
to promote pupils from grade. Chil-
dren shonld be able to read well from
any first reader when they take the
second and so with the second.  How
many pupils may be found helding np
gecond and sometimes third readers
before them who cannot read intelli-
gently from a strange first reader.
Some one has done poor teaching.

Bear in mind the {act that ‘pro-
nounecing words” is not reading nor
singing the multiplication arithmetic.
Lt the pronounciation of words and
the reading be two distinet cxereises.

It is surprising how much more one
tcacher will make outof his surroand-
ings in a school room than another.
One will grumble about what he hasn’t
got, while use is not being made of
what he has. The other will use to

¢ every article
or apparatus supplied and will sur-
prise pupils with the work. To which
class do you belong?

Home one has gaid, “Good methods
are important; but they cannot sup-
ply the want of ability in the teacher.”

Should teachers be encouraged to
teach term after torm and year after
year npon the lowest grade certiticale

the very best advantag

given by the county superintendent?
Teachers should not be satistied with
this kind of work at any rate, aud
school districts are certainly not. No.
don't consider yomrself a teacher of
any county until you hold at least n
gecond grade certificate, for yon ave
not, sinec the second grade is the low-
est grade legal in all distriets.

As teachers begin their schools this
fall it should be with a determination
to do - better work than ever hefore.
If we are not advancing as teachers
we are surely gomng hack. If we ean-
not teach a better school this year
than we did last we may be sure that
we will teach a poorer one. Bach
teacher should enter the sehiool room
with this thought: “I have come to
do {or this school my very bast.” TLet
Ler have a fixed plan, even though
this is the first term, for getting the
pupils to work and for the continua-
tion of that work. The pupils must
do the work, and not the toacher, if
they wonld derive the benefit. While
they should be interested, encouraged
and stimulated by all influences at
Liand, they shonld not be led to think
that the teacher who does not do
every hard sum for them is either un-
able to do them or lacks a spirit and
willingness to aid. The child's mind
will not, gain strength by having some
one do all this thinking for him. Let
the pupils feel that you are willing at
all times to give them assistance and
that you have come to their district to
do them good. Teachers should early
in the terr: arrange a4 program, and
when yon have it perfected write it
out neatly and put it up where pupils
can secit and follow it, not always to
the minutes, but try to arrange your
reeitations so that it will about cover
the period allotted to it. 1on’t neg-
lect any. Give the smaller pupils fre-
qtient but short recitations. Try to
decide, after you have closed school at
night and your pupils have left you, in
what particular your day's work
was a failure, and if possible make

‘your next one a SuUCCESS.

1work at onee.

But you
will say this requires study, thought
and preparation. Yes, good teaching
requires preparation, study, thonght;
and, as a rule, the teacher who makes
the best preparation does the best
toaching, gets the best pay. Every
teachier should feel ita pleasant duby
to spend part of her time ont of
g=hool in preparing for the work of
the following day, in reading good -
books and becoming posted in enrrent
events. The teacher who has the
right spirit and is determined to sue-
ceed will do all this and mneh more;
but oue possessing the spirit of the
sehoal keeper who was heard to say:
“1 hate teaching any way; and the
only pleasant exercise I ever find is
digmissing school,” had better qnib
Dot take the wnoney
of a school district when yon lmow
you are not making returns. Don’t try
to make your school fit any or all
methods that you may have found at
institnte or teachers’ meetings. If a
method iz good make it your own,
study it, rearrange it if necessary, and
when it fits your sehool and your
worl, use it. The spirit that prompts
a teacher to attend assoeiations or in-
atititutes is worth more to the teach-
er than the aetual institute work.
Teachers shounld insist on having a
tidy, pleasant and  well-ventilated
achool room, free from ink danbs and
marks on wall or doors, out buildings
clean and well kept, desks cared for,
apparatus in place and ready for use,
dinner pails in their proper place (not
under the desks), crayons and erasers
sufficient; in fact, everything about
the school room in good condition.
The teaeher is responsible for all these
things and should create a pride
among the ehildren for the appearance
of the house, grounds, ete., that no boy
or girl will feel like trampling upon.
Teachers, let us use our influence in
the proenrement of many more sehool
librarvies during the cnsuing year.
Many school ofticers do not understand
what the law is. Bhow them that
you ave helping to pay for all the
other libraxies in the statc and are
getting no return unless they take ad-
vantage of the law and get' a library.
Then teachers, let us prepare, study,
think, and read upon the work of teach-
ing, even though wemay be employed
for a term, and our schools will receive
an impetus that will set them whirling
through the work of the year.— Hutch-

tneom, (Minn.) Leader.
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Conscienceoin the Common School
gt Sl

What is wanted is conscience in
{he common school—conscience prop-
erly developed and instrueted. It is not
necessary to tcll a teacher, eapable of
instructing young children and worthy
of being intrusted with such a serious
responsibility, how to sccuxe this ob-
ject. If ordinary teachers are not suf-
ficiently rich in resources, why not
make thig, of all branches, a speeialty?
Why might not persons with pecnliar
gifts, making a caveful study of the
intellectual and moral nature, be ewm-
ployed to give lessons before teachers
and scholars upon ethical topies, to be
followed ont and enforced by the reg-
ular instructor? DBut every teacher
enjoys a constant and rare opportuni-
ty, if he will prepare himself for it
and seck wise oceasions to profter the
highest form of service to his pupils.
Not by a preachment, than whichnoth-
ing is more out of place and inetfectu-
al in & school room; not by a system
of bare maxims or formal declarations
of right principles of action--but by
the centinued illustration of the high-
est form of truthfulness, conscientious-
ness and honor in his own daily life
and in the discipline of the school,
and by seizing providentinl cecasions
to correct wrong habits and to enforce
the right, is the end to e gecurced. By
thug making the development of a
correct moral character one of the
prime objects to be sought i the
achool room, a lasting and profound
impression for good may be made npon
the rapidly developing characters of
the children.— Zion's Herald.

The Girls Growing Critical.

A prominent woman physician
of Boston has freely expressed her
convietion that the great superiority
in culture of so many of the working
girlg of today over that of the average
men wlho go early inte business, exerts
one very bad effect, namely that these
young girls do not want to marry such
There is no doubt a great deal
In fact, in

men.
of trath in the statement.

other departments it has always been !
noticed that one of the standing 11l ef-
foets of the culture, say of flowers, has
been to make its votary prefer a tea
rose to a Liead of cabbage; or of mu-
gie, to prefer a harmonious orchestra
to a discordant street band; or of reli-
gion, to prefer piety to profanity. Now
there is no reason why the rule should
not work eqnally in the ease of war-
rviage. The maxim that “any husband
is better than no husband” had once
a great deal of truth in it, for the con-
dition of the uumarried women was
BShe
could no more help growing sonr than
And every
woman with the most insignificant
sprig of a hushand could twm up her
nose at her and embody a weight of
public opinion in her econtemptuous
attitude that few single unfortunates
conld hLave the dignity and self re-
speet to stand up against. Today,
however, the scales tip the other way
with a vengence.— Boston Terald.

ilow a Bosxton Puablisher was nol
taken in.

in byzone days a forlorn one.

milk in a thunder storm.

Mr. Fields, the Doston publisher,
had & wonderful memory, and his
knowledge of English Literature was
0 valuable that wheu a friend wished
to know where a particnlar passage
might be found, he started at onee
for the corner to eonsult the man who
was very likely to give the desired in-
formution.
thinking to puzzle bim and wake
sport for the company at dinner, in-
formed them priov to Mr. Fields' ar-
rival, that he had himself that morn-
wri: ten some poetry and intended to
cubmit it to Mr. Fields as Southey's,
aud inqoireim whieh of his own poems

A pompos, would-be wit

the lines oceurred.

At the proper moment, therefore,
alter the gnests had been seated, he
began;

“Friend Ficlds, I have been much
exercised of late, trying to find out in
Bouthey’s his well-known
lines, running thus”: (vepeating the
lines he had composed); “can you tell

Poems

us about what time he wrote them?”

“I do not remember to have met
with them before,” replied Mr. Fields’,
“and there were only two periods
when such lines eould possibly have
been written by him.”

“When werc those?" gleefully asked
the witty questioner,

«Somewhere,” said Mr. Fields,
ssabont that early period of his exis-
tenee when he was having the measles
and cutting his first feeth: or near the
close of hix life, when his brain had
softened and he had fallen into idioey .
The versification to the
measles period, but the expression
clearly betrays the idiotic one.”

The questiouer smiled
fuintly, bt the company roared’— New
York |

belongs

{unny

“eqcher.

To Teach Silent Reading,

1. Select a piece of easy reading,
not before studied, and assipn what
you think the class ean, by close at-
tention, read once through in a given
time of say, one, three or five min-
utes.

2. Direct the class to read silently
for that time, and stop promptly at
the end of it.

3. Immediately after reading let
each pupil write what he has gathered
in the time ocenpied by the reading.

4, Gradually increase the matter
assigned leaving the time unchanged.

A darkey wag onee attempting to
steal a goose, and just as le was
on the point of getting away with the
fowl, the lightning strnek close by,
and nearly frighicned the poor fellow
to death. Dropping the goose, he
started away muttering, “'Tears to me
dar am & mighty lot of fuss made
‘hout just oue eommon goose.”

Another darkey, says the Atlanta
News, Wog very lmsy eating a water-
melon at the Whitehall erossing as
the Btate road trnin eame in, when
the locomotive with its glaring head-
light strnck him and landed him some
rods out in the darkness. As he
picned  himgelf uwp, he excluimed,
“Who swang datlamp! who frowed
dat brick!?' The locomotive is but
alightly injured.
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Programni.

BY SUPT. W. M. COTLEMAN.

In every school room there shiould
be & program, written oub and placed
in snch position that all the pupils can
gee it, setting forth the exact time
achool opens and closes, When recess
comes and when sehool will be recon-
vened, and the time each recitation
commences. The school should bo
classified so a8 to have as few clagses
as possible and due attention should
be given to each class; and in order
that all may be ready at program time,
there should be a clock in each room,
with the face turned to the pupils.

Children will accostom themselves
to work to the program and by the
clock, and the teacher ghonld adhere
strictly lo the program and call each
class at the appropriate time, for fail-
are o do so will beget a spirit of
carcless 1088 on the part of the pupils.
Do not run over time at noon and re-
cess, be prompt if yon expect your pu-
pils to be ready when ealled 1pon to
perform their part in the daily pro-
gram. Do not form a false idea re-
garding the importance of the work
to be accomplished by the various
clagges;
work is just as important as the mter-
mediate or grammar grade work. Too
many teachers overlook this fact and
devote more than half the day’s work
to less than one-fourth of their pupils,
especinlly is this the case when the
gehool is crowded and
classes ate organized and condueted —
more for the teacher than for the wel-
fare of those taught therein—to the
detriment of the school's success and
to the lasting injury of the teacher's
legitimate work. While one class or
grade is reciting, those at their seats
ghould have their regular work, that
of preparing the next lesson. The
time for recitation should De devoted
to the recitation; no pupil should be
allowed to interrapt a whole elags to

remember that the primary

advanced

agk some frivolous or worthless gques-

{ion: require those at preparation of
their lessons to do all they ean to mas-

in hand and

ter the subject
leave what they cannot master
for the recitation; for the recita-

tion is the place and time to solve dif-
fienlt problems, discuss Lkuotty ques-
tions, and dispose of intricate sen-
If the teacher
stops the recitation to 2xplain a prob-

tenees in grammar.

lemn to oue, he must analyze = sen-
tence for another and prounounce or
Children
shonld be tanght how to stndy, as

define a word for a thivd.

well ns what to stndy; for the work of
many pupils in the preparation of
their lessons is aimless, 1. e., they
study to recite and not to know, eont-
prehend and underetand the subject
in hand; memory is exercised to the
neglect of the reason and the injury
of the jndgment. A class is called,
gome do not know the lesson, the
teacher ecomplains, they reply: one
says, <1 studied the lesson over scven
times:;” another says, ¢1 got it over
five times,” and the remainder give
similar answer as to why they are not
prepared: when, in truth and justice,
twice going over the lesson is all that
is necessary, first to get the meneral
outline of the lesson, and second to fix
the relation of one part to another
and unravel the intricate points that
may arise upon close applieation.
Many pupils work too much without &
purpose; teach them to read a sen-
terce, weigh the meaning and try to
eomprehend its true signifieance, then
recitations will become a pleasure and
your program will have a meaning to
every pupil; it will denote unity of
purpose and foster harmonious action
on the part of all. Have each day’s
work to mean something; let each re-
alize thata step forward lias been ta-
ken that day, then teaching will be-
come a pleasure and study a source of
happy results, constant effort to main-
tain discipline will be changed into a
ready interpretation of mew thoughts
that have been awakened in the pupil
by diligent application, while the dis-
position of the pupil to annoy the
teacher by a series of irregularities

will be converted into an earnest de-
gire for the acquisition of knowledge
and order, wholesome discipline,
earncst  work, and happiness will
characterize the sehool room. Ar-
range your program, get you &
clock, stick to the program, get all to
work, encourage every landible effort,
teach the pupils how to study, make
the recitation intrresting, and note re-
gult.

If you'd have sneeessin teaching,—
Don't scold.

Don't growl.

Don’t overwork.

Don’t be impulsive.

Don’t be impatient.

Don’t be penurious.

Don't be a schemer.

Don’t talk aimlessly.

Don't speak too lond.

Don’t fear hard work.

Don't be a caustic eritie.

Don't let your work drag.

Don't repeat your questions.

Don't repeat your pupil's answer.

Don't give needless directions.

Don't be a visionary eduncator.

Deon't suppress mental activity.

Don't set. yourself up as fanltless.

Don't let a scholar become dis-
heartencd over work.

Don’t fret about a little mischiez.

Don’t try to make things tro easy.

Don’t fear to work a class earnestly.

Don't put a premium upon stupid-
ity.

Don't give a class too little work.

Don't try to reform everything at.
once.

Don’t attempt the impossible with:
children.

Don't speak without the attention
of ihe class.

Don't keep a bright pupii idle on ac-
gount of dullness.

Don't keep children repeating the-
same work.——F.e.

The man who keeps his own coun-
gel does not often have to hire a.
lawyer.
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Jottings for the Literature Clascses,

A few miles ont from Geneva is
Coppet, the birth-place of the brill-
iant Madame de Stael. This was
her refuge when driven from Taris,
and the home of her last years.
Ilere she wrote her “Germany.”
We visited the old cliateau ouc
bright morning; saw its ivy-covered
walls, its tinely laid out grounds
with Lake Gioneva in fall view, and
the dense woods where her body
and that of Ler celebrated father,
M. Necker, lie. No visitors uare
ever admnitted to their graves.

In the reading-room you will
find herlife in two volumes by Dr.
Abel Stevens—a very interesting
book. '

Another excursion from Geneva
was to Ierney, the home of the
grent skeptical writer, Voltaire.
In one room stands a imarble mon-
ument, which containg his heart.
His body lies in Paris. A fine
portrait of Irederick the Great,
whose confidential friend Voltaire
was, hangs on the wall.  'The
grounds remain the same and are
beautiful  beyond  deseription.
Strange to say, near the gate stands
a small chapel bearing the inserip-
tion, “Deo erexit Voltaire.”

At Lansanne, on the shore ot
the lake, Gibbon wrote his Llistory
of Tome. Under the frees in the
garden of the hotel where we
stopped, hie finished his great task.
He describes the cvening, the scene
from the garden overleoking the
lake, and the feeling of joy that
came over him at tirst at the com-
pletion of g0 great an undertaking
and the probable establishment of
his fame. This fecling was quickly
followed by one of “tender melan-
choly™ ag he reflected that he mnst
now part with what had been hie
hourly companion for years.

Byron loved to linger on the
shores of Lake Geneva, “Clear,
placid Lemon,” as he called it. For
gome time he made his home at
Villa Diodati in the suburbs of
Greneva, and, it is said, wrote Canto
I1. of Childe Tlarold there. The
old Castle of Chillon at the upper
end of the lake is made famous by
his “Prisoner of Chillon.”

But the eity itself can boast of
many eminent writers. Ilere Rous-
geay  wroth his “Emile,” and

I»Aubigne his “History of the
TReformation.”  DBoth books are to
be found in the reading room. Cal-
vin was born, preached, wrote and
died in Geneva, and here is his
grave.

" When crossing beautifal Lake
Como, the villa ot the younger
Pliny was pointed ont to ns. 1lis
Lhome- was south of Naples, and
in the hot season it was his wont
to take refuge on this beautifnl
Ltalian lake,  Take your first leis-
wre moments to go to the reading
roon, and running your eve along
the small volumes of “Classies,”
tuke down the one marked “Pliny,”
and read his deseription of the de-
struction of Powmpeil. e was an
eve-witness to that great disaster,
and his nuele, the elder Pliny, lost
his hife in it

In the Piazmea de Spagna, in
Rome, a plain house bears this in-
seription on a tablet in the wall:
“The young FEnglish poet, John
Keats, died in this house on the
924:h of Feb., 1521, aged 267 In
a lonely corner of the [’rotestant
ecemetery we found his grave, with
these strange words on the white
head-stone:  “This grave contains
all that was mnortal of a young Iin-
eligh poet who, on his death-bed, in
the bitterness of his heart at the
malicions power of his enetnies, de-
sired these words to beengraven on
his tombetone: ‘Iere lies one
whose name was writ in water.
Feb. 24, 12217 Joseph Severn,
Lis friend and death-bed eompan-
ion, lies beside him. A tablet in
the gateway near by speaks of his
fame in spitc of his “modest epi-
taph.”

In the same cemetery Shelley’s
hesrt is buried. The tombstone
bears these wopds:

o Prerey Dvssche Shelley,
Cor Corduim.
Natus TV Angast, MDCCXOIT,
Obiit VL July, MDCCCXNIL
Nothing of him that fade

But doth sutl <t 3 sen change
Into something new and etrunge.”

Tlorence was the birth-place of
Dante. Ilis home can be seen in
one of the narrow streets. Al-
though the poet was an exile from
his native eity, it now honors him
with many monuments. His stat-
we stands in front of Santa Croce
chureh. On the pedestal are four
lions bearing shields on which are
the names of his leading works.

Inside the church is a magnifi-
cent monument to his memory,
though his body lies at Ravenna.
Santa Croce is the Westminster of
Florence. Here Michael Angelo,
Maichiavelli, the statesman, Don-
atello, the painter and seulptor, the
great (ralileo, and many others of
iess fame.

Those of you who have read Au-
rora Leigh will remember that the
closing scenes are laid in Florence.

The hill = Bellosguardo,” ¢ Maria
Novella Place,” and the © two mys-
tie obelisks with their four brazen
tortoises,” beeame familiar sights
to us. .

« Casa Gaidi,” Mre. Drowning’s
Lhiome, {s u large stone mansion,
nearly opposite the Pitti DPalace,
the great pictare gallery.  ler
body lies in the 'rotestant ceme-
tery. Iler monmment consists of a
plain  white marble sarcophagus
resting on  six small columnns,

and bearing the simple inseription,
YE.B. B On w1l
Mary G. Noss.
Mowici, Gun., (et. 16, 1884,

Althongly the attendance this
term has been large we expect a
considerable inerease for the next.
Very few of our present students
will leave us and quite a number of
others have stated their intention
of bLeing with us.

Qtudents unable to take rooms in
the dormitory will find pleasant
and comfortable accommodations
for self boarding, within a stone’s
throw of the Normal, in the old
“(lollege 1louse,” mow fitted up
and under the charge of Mr. L. W,
Morgan.

All the members of the Belle
Veruon corps of teachers, except
the prineipal are Normal graduates.
Miss lange, 78, Miss Geho, 88,
Miss Tlugg, '89, and Miss Roley,
8.

Mr. Warren Gibson has favored
Philo with fine instrumental music
for the past presidontial term.

Mr. O. A. Meradith visited his
brother, of the Senior class, a few
days ago. He will be with us in
the spring term.

The Seniors have teaching music
in the curricalum now. They onght
to have plenty of music in them, as
none was ever known to come out.




