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Entered as second-class wmatter.

Forty-eight Seniors.

Enrollment in the Normal thie
term, 180.

The sound of tho saw and the
file is now heard in the manual-
training shop.

The Seniors are hard at work on
their chapel recitations. Several
have already been delivered.

All are anxiously awaiting the
introduction of natural pas in the
building—none morce so than the
cook and janitor.

Dr. Noss, at last accounts, was
in Florence, Italy. lle iz now,
probably, in (Germany, wherve he
will epend some time, and then

roceed homeward by way of Paris
and London, arriving in December.

The V. E. Fournul of Educa-
Zion says of Prof. Jackman: * One
of the foremost young mien in his
department; a man ‘of ideas, of
;deas, of logical cast, of persistent
purpose; who knows what to do
and when to do it.”

This term Coal Centre sends us
ten students, Webster, scven, Me-
Keesport, 8ix, Klizabeth, throee,
Brownsville, three, Lock No. 4,
two, Fayette City, two, Tozeoe, 1wo,
Monongehela  City, two. Afier
California and Coal Centre, Web-
ster is evidently the largest place
in the Monongahela valley,

After Washington, I'ayette is the
banner county, sending us twenty-
two students. Aliegheny furnishes
nineteen, and Westmoreland fif
feen.

The Webster Fournal, of Grove
City, one of the best of our college
exchanges appreciates a good thing
when it sees it. Tt says of the
Nogrman Revisw, ¢ The paper is a
credit to its publishers and « mode]
ot its kind.”

Mr. J. C. Tlockenberry, '86, has
been elected principal of the Ligh
school of Tyrone, I'a.
gerved promotion.

B . T S

Mr. IL T. Bailey, of Amit'y, one

-\ of the State Trustees, paid the

seliool a visit a few days sinee.

Miss Fannie B. Goodman, 2
Junior of ’88,is the latest acces-
sion to the Senior class.

Mr. P, T. Gamble, '80, is book-
keeper and shipping elerk fur John
A. MeConnell & Co., Pitteburgh.

iss Emma Kriee, a student of
last term, is teaching at Portage,
Julumbis eounty.

Tev. W. T. Silveus, pastor of the
(0. 1" church, and Rev. Mr. Steffey,
pastor of the M. E. chureh of Coal
(entre, were visitors at evening
chapel recently. Their words of
counsel and enconragement were
oveeted with hearty applanse by
the students,

Miss Ilattie Geho, 'S8, and Miss
Lda Tlugyg, '89, belong to the Belle
Vernon corps of teachers.

Among our recent visitors was
Mrs., Miller, of Allegheny, mother,
of one of our Juniors.

Miss Annie V. Bell, of Oroville,
(tal., writes for the NORMAL Re-
view. A student as far away a8
¢that from the Normal is sure to
want the ReviEw.

Mr. Phillips, of Carthage, Mo.,
and brother of a former lady mem-
ber of the faealty of that name,
¢igited ns a few days ago at even-
ing chapel. Mr. PI'hillips was &
ctudent of the school in the year
1566, immedintely after the school
was chartered as a State Normnal.
le spoke of the vast improve-
ments made during the past twenty
vears, and expressed the opinion
that the twenty years to come
would seo changes as great.

Last month we gave, on good au-
thority, the name of Miss Cora
Weuaver a3 one of the students of
lagt year whose death lad recently
oeenrred. We are glad to be able
to av that the report was nntrue.

Land that Miss Weaver still lives,
A well-de- | but sorry to add that her health is

gtill very poor.

We are sorry to have
chronicle the death of Mr. W. 8
Brashear, a Junior of this year’
class. He died on the might ¢
September 23d, at his home neat
Browneville. The funeral service:
were conducted by Prof. Hertzog.

Another untrue report, which
has had rather wide currency in
the local mewspapers, is that of the
marriage of Miss Belle Da
While it is true that a Mies Bell
Day of Washington, Pa., was re-
cently married, the lady in question
iz not the one of that name so we
known to many of our readers,wh
still remains single. '

The boys of the Model School
have been thinned out a little by

the starting of the glass factory,
which is now in full operation.

The California State Normal now
has 365 graduates—one for eacl
day in the year. Of these, 202 ar
ladies; 163, gentlemen. Fiftee
classes have graduated; the sma’
est numbered two, the largest fort
sever. In five classes, the ladi
were in the majority, in nine, t1
entlemen; one class was even!
givided. Fifty-three of the ladir
Lave married. Four ladies ar
eight gentlemen are dead. Amon
the gentlemen are fourteen phys
ciang, nine lawyers and eix mini
ters. During the four years i
which Junior examinations ha
been held, 174 have passed th
tost; of these, eighty-two ha
graduated, and forty-eight are nc

in the Senior class,

The Senior class this year co
gists of twenty-seven ladies a
gwenty-one gentlemen. The J
ior class has thirty-one ladies ¢
fifteen gentlemen.  Several Seniv
and a large number of Juniors ¢
expected to enter next term.

Miss l{addie Harmony, of Fa
ette City, a former student, wa
married on Wednesday evening
Oectober 16th, to Mr. Geo. W.Spa
ter.
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Short reckonings make long friends.

Qali!onnia. When the twilight gathers they fold
— their long legs under them, and lie
TRICH FARMING IN THE GOLDEXN down on their breasts to sleep. But if

8TATE. any noise disturbs them, or an unfa-

mailiar step approaches they will ofien
rise up suddenly, like a band of senti-
nelg, stretching their long neeis to the
uttermost, and flapping their short
wings angrily. Their cry is hoarse and
booming in its sound, more like the
bellow of a deep-mouthed bull or the
yoar of a lion, only not 80 prolonged,
and when they grow very angary they
will turn and hiss like geese. An
oatric’y’s voice is rarely heard, so when
one does cry out, ita owner knows there

he raising of Ostriches in the South-
at, in California has been undet-
ten, during the past few years,
th varying degrees of success. These
1ge birds are easily domesticated and
9 taught to become 1o Jess tame than
.er varieties of wild birds when
bituated to the peaceful presence of
an. ‘The illustrations here given
present a flock of young Ostriches
thered about a keeper, whois prepar-

£ their teed. The large picture ghows | i something the matter.
¥ YT 24T B ST il

FEEDING THE YOUNG OSTRICHES.
e
-ove of mature birds on a California
sh.
striches flourish on natural pastur-
They are not at all particalar
1t what they eat, although they
‘pread and barley, scraps of meat,
pice bone or two, and have no ob-
on to lettuce. When they are once
ed they may be allowed to run
1t as they like, for they will not
“way. Some of the farmers keep
fiocks of them—iwo or three
red, perhaps; while others will
. a single brood 1n with the other
- animals.
hbre is one reason Why afew tame
iches are always welcome about
, homestead. They are as good a
ard as a pack of dogs, and as quick
?Egtect the presence of a stranger.

The ostrich does not fv; its short
wings only help it to balance its tail
and graceful figure when running. It
ig, in fact, the fleetest runner in the
world ; the fastest horse can not over-
take it, try as it may. This singular
bird does not run in a straight line, as
most other creatures do,but constantly
circles round.
make a neat; she only scoops a hole in

she never leaves them, unless her mate
gure to do at set times, 8o that she may

male ostrich has a glossy black back,
and beautiful white feathers in wings

N
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The ostrich does not
the sand with her bill, and when she is
in her wild state will often leave her
eggs in the hot sunshine to go in quest
of food; but when she is regularly fed

comes to take her place, which he i8

walk about and stretch herself. The

e ——

and tail. It is the feathe

him so valuable. Just a

farmer shears his sheep fc

the wool on their backs, s¢

farmer cuts off the ostrich’s s cwuhiers at
certain times in the year, and sells
them for 8o much a pound. The white
feathers on the male bird’s wing are
the best of all; the plumsge of the
female is a mingled white and gray.

The birds require agreat deal of care
for fear they should spoil their teathers.
For the male birds will sometimes
fight, ot dirty {hemselves stalking thro’
the pond; and the genlle mothers
will neglect thelr own appearance
whilst they are watching over their
darling chicks, who Jook likegood-sized
palls of yellow brown down us they lie
in a heap in the sunshine, ket p'ng one
apother warm, for they are very ten-
der L1t e things, and soon die without
proper care. The mother likes best to
feed them with her own eggs, for if she
hus any spoiled she carefuily saves
them for the bubies’ fist breakfast.
The farmer usually supplies them with
chopped lucerne and carrots and
pruised barley. In about a fortright
they begin to feed themseives, and
atrat about after their father ard
mother, who devote themselves unwea-
riedly to their education and fight vig-
orously in their defence.

One blow from the foot of an ostrieh
may kill a man. and the claw of the
front tee will tear the flesh from his
pones in a moment; but they never at-
tack anything unless they are [irst
interfered with.

The young ones soon grow tame, and
will lovk up in your face with their
large, speaking, human-like eyes; and
when they grow very fond, will leap
upon your shonlders to show their af-
fection, just as a tame sparrow-hawk
loves to do, But the caresses of these
young giants, are rather overwhelm-
ing.

Ostriches are naturaily so mild and
shy that they require great gentleness
in managing them. They always take
to the women on the farm, and run
with delight at the flutter of a dress.

Even when they are angry, and
in the very act of attacking some in-
truder with beakand claw, amaid with
a bowl of barley in her hand could eall
them off in a minute These birds
become so docile with kind treatment
that the little children of the fumily are
often indulged with aride on thair
backs,

A full grown ostrich can carry two




Short pleasures, long lament.
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men on its shoulders at once; but it runs
at such a rate that it riders are in dun-

ger of loosing their breath.

As I said before the ostrich is not at
all particular about its food; although
it eats grass like a sheep, and loves to
browse on the wild rosemary and aro-
matic herbs which grow on the sandy
downs, it wil swallow almost any-
thing it meets with, animal or mineral,
as if it bad neither taste or smell, It
must be confessed it is z bit of a gor-
mandizer, gobbling up chips, stoues,
nalls and even money, if any come in
its way, and it hag been known to

—_— e

It is claimed that the rearing of these
birds in California, has been a fairly
profitable venture, but reports from
Australia, where larger investments
have been made, are not so encourag-
ing. Results turn upon a great many
contingencies, as in the case of every
special undertaking, and the revenues
thus far derived do not justify omne in
advising novices togointo the business,

Rewards and Pumishments,

It is & nice question to consider
how far & system of rewards and

poison itself by devouring quick lime | punishments is useful in the admi-

or bits of copper. The chick

the ostrich lasts about five years. Dur-
ing that time the farmer lets the you g
birds run about in flocks; but as th ¥y
frow older, the male birds are oftei
shut up in separate paddoeks, to kee],
them from hunting one another, They
are very much afraid of horses and
dogs. In a regular ostrieh cam p, a8
the farm is ealled, where only ostriches
are kept, the owner often chooses to
ride round and look at his hens and
collect their eggs, because the aight of
his horse makes them 380 quiet. The
egg of the ostrich is dirty white in
color, marbled over with yvellow. 1t is
very large, and weighs between two
and three pounds.

hood of  1stration of the affairs of a family

dueed wholly either by fear or b

cupidity, is of very little moral
force or velne. Where it ig possible

to have it 8o, the punishient or the

reward should flow naturally from
the behavior without reference to -
prior threats or promises. In thus

dealing with the young it should
also be remembered in their favor,. .
a8 mitigating their offenses, that,: -
not being of matare minds, they ~
can not reasonably be expected to.
be as thoughtful, considerate, and
attentive to duties as their elders, -
It is these very qualities that are.to.
be developed by training. It is .

SCEXE ON A CALITORNIA O3TRICO RAiNCH.

circle-~that is, in the training of
children.  That punishment may
be needed as a mutter of discipline
may be admitted without going to
the extreme views of former gen-
erations as expressed in proverhs of
the people. That rewards may be
properly given for good behavior

may also be admitted, and yet cau-
tion is needed in making the awards,
and especially in the making of
promises. The general principle that
should gnide one in attempting to
train & child by means of rewards
and punishments should be the cop.

sideration that good behavior, in-|

necessary, therefore, to be mereifal
and to overlook some fanlts that, .
however annoying they may be, do -
not indicate
but, on the econtra » Qualities thag

are worth develo ing and bringing

under control, 'Phus 8 boy fond of -
reading, with a curions mind, may -
loiter on hig way home from schogl -
to look into the workshops and read -

the papers displayed in store win. s~

dows. "He can not appreciate the =
concern his mother feels at his un..
explained delay; if he did, bein
an honest and loving bhoy, he woul
hasten home to apprise ber of his

a vicious disposition, ;
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dilence is the sanctuary of truth.

“welfare. Yet he should not be per-
mitted to develop unchecked this
habit of loitering, but should be
taught by admonition the duty of
showing consideration for others.
 Without previous mention of a re-
“ward for a correction of his bad
~ habit, he should nevertheless be
iven some equivalent for the sacri-
_glce he has made when he hurries
past the bookstore that he may
- ‘yemch home at the appointed or
. proper time. Ifhe should find there
some of the papers or booke that
- he would have liked to have read
© . surreptitiously he would be en-
couraged in the good part of his
habit—studions curiosity—and be
aught not to exercise it 8o as to
ain or solicitude to others.

e playtul boy, whose high animal
irits and thoughtless zeal draw
‘him into games when he should be
‘st home, needs the same kind of
‘treatment. Punishment would be
.in the nature of cruelty to the high
* ppirited youth not yet old enough
' to appreciate the concern his parents

. feel when he is absent and bhis
- whereabouts are unknown. e also
needs to be taught consideration for
.- others, and may properly be re-
- warded with opportunities for the
_fun he desires after he reaches
* home, having avoided temptations
to play upon the way. The tastes
of children should be consulted and
& fair substitute at home or under
parental supervision should be pro-
vided for that which, if unprovided,
they would naturally seek outside.
As to punishments, deprivation of
that pleasure or enjoyment which
they might have had if they had
behaved well usuaily suffices us &
lesson on the counsequences of dis-
obedience or other fault. Threats
and promises should alike be avoid-
ed and the child allowed to learn
by experience that pleasure ou the
onie hand or pain or disappointment
“on the other follow upon good or
evil conduet. Threats of punish-
ment are particularly injurious, for,
. if thoughtlessly made, they may be
.. forgotten by the parent, but not by
the child, and the latter does not
* fail to take the impression that
" threats are meaningless and may be
avoided. There is the further objec-
" tion that they may destroy the
natural frankness of the child and

1

ceal his shortcomings. Promises ot

rewards for good behavior are
almost equally objectionable. If

regarded at all, they lack moral
foree, inducing a more or less de-
coitful appearnnce of good behavior
for the sake of reward and develop-
ing cupidity rather than the moral
quality—the desire to do right. Per-
cetion is not to be looked for in
children: one must be lenient with
theiv faults, at the same time striv-
ing to direct them in the right way
by moral suagion rather than by
threats of punishment or offers of
reward. 1f their affeetions are de-
veloped and they are trained .to
show consideration for others, which
is by no means an easy tagk, espe-

cially with the very youug, there
will be no difficulty in getting them
to behave well, to be prompt, ohe-
dient, thoughtful, and kindly.—
Baltimore Sun.
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Beyend the Mountains.

1 am so glad, 8o lad to know

That just beyond the mou ntalns,

Lies the land of puro delight-—

The Jand of crystal fountains—

The Jand of youth, of love snblime;

The land wlhere fricode ng'er sever,

But wall and talk, yes, on and on,
Faraver and forever.

I know it'e only just beyond
The rough and ruogged hills,
Whare we will meet those gone before—
Where there's no pains nor ills;
And wo will tnke them by the hand,
Forget death’s chilling river,
And in the sunshive of His love
Wwe'll live and love forever.

Beyond the mountnains' snow crest peaks,

Reyond the sunset'a clory,

W'l find & land where all ia love—

The land of upcient story}

The land of peace, of milk and wine,

Where is no fitful fever;

Wlere cryatal afreams we've Scen in dreams
Flow on and ou forever,

Beyond tle mountain high and blue,

Beyond the gtara above il ;

Beyond the sun with dazzling elow,

Beyond all we can covet—

s a aweet home for you and me

Beglde the «olden river,

Where friends will meet and loved ones greet,
And live and love forever.

It iz not far beyond the hills,

Beyond the sunset's splendor,

T where we'll meet on Bden’s shoro

In sunehine calm and tender—

Where Learts will no more be bowed down,

Nor hands witn cold will ghiver,

But vespers whisper sweet aud low,
Trarever aud forever.

In that fair land are many eyes
Awsatching for my coming;

Jead him into small deceits to con-‘

And in the shade of sylvan boughs

A true Jove-song are humming.

1 know they'll take me by the hand

To help me o'vr the river,

Where [ can view elysian fields
Forever and forever,

I love to think of that bright land

Where anery slorms can’t gather;

Wheros wintry winds with chilling wail

Are not allowed to enter;

Where all is gay, a8 biithe as May,

And all is snmmer weather,

And aunlight pure will light our way
Forever and forever.

What do they Think?

O, wlhiat do the hungry people think,
As they walk in the streets of the town &t night,
And the hearth-fircs glimmer, and gleam, and
Tlink
Throngh many a window, werm and bright?
For they drift in the dark like the flecks of form
Om the tossing waves of the turbulent gea,
With never & haven, and never a home—
These Iuckless waifs of humanity.

And many a mangion, taliand fair,
Is lifting its head to the wintry skies,
A-bloseom with all thatis rich and rare,
That wealth ¢an purchase or art deviee;
And ont through the portals comes burst of light,
And murmure of music and laugliter sweoet-—
Ah, what do they say to the Liomeless wight
Who is wandering past with his weary feett

Does he ever think, when the windg are cold,
And the hunger causes a ceaseless pain,
And the storm is beating his garments old,
And chilling his Lieart with ita dull refrain—
Does ho agk how it is thatin many o life
Phe rosce are alwaye 1n sweetest hloom,
While his are the longings, the endless strife,
The deys of sorrow, the nights of gioom{

You say they are idle, and weak, and bad,
That pity i& wasted on guch as they?
Ah, mapy & vegrant, worn anid sad,
Could tell you a tale if he woald, to-day—
A story of failure, of hopes that Lled,
Of totl, und hardehip, and boundlers woe,
OF wrongs tlat embittered, of wounds that bled,
And dreams that were lost in the long ago.

A Tryst.

Alone she sitg and waits for me,
Ob, heart, be stilil

Only the fields to cross,
And then the hill,

And then her eyes’ sofi charm
My eyeg will meet

With welcome glad and warm,
And chiding sweet.

Across the sunny road
Long shadows lie;

The birds sing overhead,
The hreezc goes by
Laden with clover breath,

With suramer dreames!
Sweetheart how far and far
The {izlance peems.

I mount the hill at Tast;
There in vhe shade
Near where the cross-roads meoet
Qur tryst was made,
I see her robe of white,
Her waving glove]
Alone she waite for me,
My own true love.



Bilent waters are seldom shallow.
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An Orchard at Avignom.

The kill are white, bnot not with snow;
They are as pate in sommer time,
For herb and grass may ncver grow
Upon their slopes of lime,
Within the circle of the hiils
A ring all lowering 1n a round,
An orchard ring of Almond Glls
The plot of steny greund,
Mare fair than happier trees, I think,
Grown in well watered pasture land,
These parched and stunted branches, pink
Above the stones and sand.
O white, austere, ideal place,
Where very few will care to come.

Wherc spring hath lost the waving grace
She wearafor us at home,

Fain would I sit and watch for hours,
Tha holy witnese of thy hills,

That wreath of pale anroral lowers,
Their peace the nilence filla.

A place of secret peace thou art,
Huch peace aw in an hour of pain

One moment 118 the amazed heart,
And never comes again,

The Eiffel Tower,

Those who sanctioned and paid
for the building can have been in-
flnenced only by the desire of put-
ting up the tallest structure ever
designed, and how is it that such a
fancy pleases them? Their vanity
in gratified! In what way? M.
Liffel gains a repute of that sort as
an andacious builder in iron, and a
guite wonderful organizer of labor,
but neither the government nor
Paris gains any credit except for
wasteful eccentricity. The money
would have secured many beautiful
works of art, or founded a perpet-
ual charity, and it has been ex-
pended on a senscless thongh
striking putting together of iron
beams, girders, and rafters in un-
usaal repetition. Thesingle charm
iz bigness, and wherein liea the at-
traction of bigness? There must be
-one, for at intervals in all ages, and
ander all ciremmstances, man has
vielded to it. Just after the high.
est age of Gereek art, Lysippns, the
seulptor, proposed to carve BMonnt
Athos into a statue of Alexander;
and in our own day the New York-
ers have eonstructed 8 Goddess of
Liberty in their harbor eolossal
enough to serve as an electric light-
honse. In Asia, at all times, big-
ness has been held to be the equiv-
alent of greatness, and while the
highest in the Ilindoeo trinity vin-
dicates his supremacy in the uni-
varse by an infinite protraction of
his length, the spade with which
a god digs to the center of the earth

i billions of eubits long. The
Rabinical legends, too, are full of
Og and his wondrous magnitude—
he pnce carried on his head a rock
broader than the camp of all the
children of Israel—and if we may
trugt some translations which once
appeared in  Blackwood’s, their
authors endeavored to increase the
respect of the race for their great
deliverer, by attribating to Moses
more than mortal size. The Jin
of Mohammedan legend always,
when in wrath, towers to the sky;
and though the actnal architee-
ture of the later Arabs was distin-
guished for delicate beauty, their
imaginary architecture is usnally
marked, when they mean to make
an impression ot grandeur, by an
Eiffel-like immoderateness of mere
gizo. Nimrod probably built the
Tower of Belus for the sake of its
gurpassing bigness, as well as in
the hope of reaching to the vault
above; and the Chinese Emperor,
we fancy, thought his great wall
a work of lotty imagination, as well
ag of rather cowardly defense.
But then the Asiatics are the chil-
dren of the world, with childhood’s
lust for wonder; and the Parisians
are the world’s old men, satiated
with sights, worn out with sensa-
tions, blases with the marvels and
“ piracles” of material civilization.
They have not only intellect, but
artistic sense and a Jeen perception
of the ridienlous; and why do they
think that it they put up the tall-
est tower ever seen, a tower, too,
made, as it were, of filagree, all the
world will throng to Paris to gaze
and to admire? We can not but
think that the Eiffel Tower is bnt
one mote mark among many of a
certain decadence, it may be only a
temporary decadence, in Darislan
thonght.  The children of the
great city, all of whom receive from
her 50 strangely separate a stamp
—how the spirit of her founder,
Julian the Apostate, must exult as
he witnesses the intellectual
“progress” of his city—worn out
with work, with events, with pleas-
ure, and with excitement, are show-
ing many of the signs of satiety;
and this tower, in its unapproach-
able altitude and perfect inutility,
is one of them. Like Nero, who
must have closely resembled intel-

szctually an overdeveloped Parisian,
they have begun the search for the
impossible which marks the decay
of intellectual health. Thereis no
youthfnlness left in Parisians.
They are displaying in art the pas-
sion for cruelty as Nero displayed
it in act; they use science as a mere
means of gratification; and they
cxult even in bigness—euppressing
in that their more natural instinct
in art—itf only it is wunuvsuaal,
bizarre, even monstroug, so that it
will give them a new sensatiom.
They are so jaded, so weary, g0
hopelesa of sufficient excitement
even from the collection they are
trying to make of all beantiful
things from all the countries of
earth, that they are grateful to M.
Eiffel, even when they condemn his
work, because it is unequaled ot its
kind, and therefore givea them
something fresh to imitate, to talk
of, and to gaze at with stretched-out
necks. They are less tired for a
moment of time, just as Roman
patricians were less tired in the
arena; and therefore they are eon-
tent with their tower. They would
be more content still if, when the
exhibition is over, and the guests
have departed and the gains have
been counted, and ennud has settled
down again, the tower would snd-
denly fall. The [arisians are not
exactly cruel—at least, they do not
avow the Roman indifference about
human life and snffering—but we
wouder, if the tower could be made
to fall at an advertised point of
time, how many Parisians wounld
for any coneideration whatever mies
that crowning sensation of their
festival. Not many, we fear; and
in the temper of the great city,
even though it be the temper of
a gingle generation which in boy-
hood was over excited by disaster,
we read a somber omen for the im-
mediate future. Paris is no* prov-
inee covered with houses;’’ Paris
is a living and conscions entity;
and DParis has reached the stage in
the hunt for exeitement when ex-
ageeration is for itself a source of
delight. The omen is the worse,
not the better, because Paris, unlike
Rome, retains the artistic sense;
and before it ean delight in the
Eiffel Tower must be suppressing
much.— The London Spectator,
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8imple diet, healthy children.

A Weeded Roform In Distriot Schools.

x

In a recent letter written by a

" district-school girl from one of the

", there occurs this gentence:
" ten stodies.”
enumeration  of

thrifty, old-settled counties of Ohioe,
“] have
Then follows a long
the “studies”
which included two kinds of arith-
metic.

What a fruitless attempt at an
edueation! The teacher of the
school where this monstrous course
of “study” was being earried on, is
an experienced district-school teach-
er snd yet, apparently, she had no
jdea that good work was not being
done.

“Ten studies in such an ungraded
school probably means little or no
real study. This by no means un-
common but vain endeavor to ob-
tain an education by daily reciting
several meaningless sentences on a
variety of subjects, suggests a few
thoughts on the wretched way in
whicﬁ one subject, namely arith-
metic, is mangled in too many dis-
trict schools in the west. 1sayin
the west becanse I do not know in-
timately the condition of the coun-
%‘_y schools in other portions of the
TUhited States, though I am told
that similar faults exist everywhere,
I speak of arithmetic because it
occupies an undue portion of the
iime of both pupils and teachers
in the ungraded schools. Despite

the many good words that have

been said both in lectures at teach-

- ers’ institutes and eonventions, and
“in print in our varions educational

journals, to urge the introduction
of objective, practical methods, it

{s still far too common to find dis-

trict-school  children struggling
aloog in the study of this most
ractical seience with no more tan-
ible motive or object than to *'go
through the book.” Very often

pupils have no idea of what arith-

metic means. They have not been
led to give it a place among the ex-
‘act geiences, but rather think of it
as a series of inspired books of in-
genious puzzles or enigmas, the
@anawers” to which it i3 their
business to guess or work out by
aid of a “rale,” and of this rule
they also speak as of somemost po-
tent incantation.

The big boys and girls come into

school at the beginning of the
winter term equipped above all
things with a copy of whatever
arithmetic happens to be a local fa-
vorite; and no matter what topics
were studied in previous terms,
they expeet to turn back to the be-
ginning, and their loftiest ambition
is to go through the book by the
end of the term.

Some dozen years ago, I bad the

ood fortune to teach a winter sehool
in Central Ohio. I say good for-
tune, because I believe that the ear-
nest teacher, what ever her grade of
work is eventnally to be, can learn
many things in one such terin’s ex-
perience, for which the best normal-
school drill offers no equivalent.
This particular district had, for sev-
eral years previous, been Llessed,or
cursed, with teachers not below the
average county school teacher in
Ohio and Indiana, hence a few rec-
ollections of this espeecial school
may fairly serve as illustrations of
gome of the eommon faults to
which T wonld call attention.

One curious observation which I
made interested me exceedingly.
Tt seemed that there were certain
dread bugbears that the pupils ex-

ected to encounter, the fame of
which had been tranemitted from
generation 1o generation. The
most formidable of these were, di-
vigion of fractious, compound pro-
portion (the famous double rule of
three” of our fathers and grand-
tathers), * analysis "’ and bank dis-
count. Prejudice forced the pupils
to make hard work of these topics.
Could books have been banisbed
for a time and practieal instruction
been given orally, omitting terror-
striking names, I think the bridges
might have been crossed unawares,
but to go throngh Ray’s ¢ Third
Part” was the required object of
pupils, parents and committee.

When I announced the first les-
son in square root, without having
gaid anything of the rule, an over-
grown boy of seventeen raised his
rand and asked: “ You want us to
learn the rule?”

« T don’t care about that, I want
you to be able to make a rule for
yourzelves in a day or two,” I re-
plied.

«If you wish to commit eome
lines to memory, better take a Dbit

of poetry from Scott or Longfel-
low.”

The helpless look of surprise of
the whole class will never be for-
gotten. It had been the custom to
memorize the rule the first thing
and many pupils who would have
been utterly unable to find one edge
of a cubical box whose capacity
was given, could ratile off the rule
as glibly as they could repeat the
“ gounting ont ”rhyme of ‘“eny
meny, mony mike,” ete., and with
just ‘abount as definite a meaning.
Soon after we took up the subject
of evolution, I heard some of the
pupils wondering “if the teacher
would get out the blocks.” From
the tone, I inferred that this “ex-
planation with the blocks” was
looked upon as rather a neat con-
juring trick, which certain teachers
were able to perform, while others
were not. L also learned, by fur-
ther conversation at recess, that
now and then in times past there
had been some pupil who was bright
enough to manage this performance
with ¢ the blocks” and up to the
point of being able to go through
with it in the pnblic examination!

It is needless to multiply illus-
trations to show the unintelligent
and therefore nseless way in which
farmers’ boys and girls o often are
kept month after month and term
after tern learning rules and work-
ing examples. I can not hope, in
this little paper, to make general
suggestions regarding methods, but
I wish to make a strong plea for
better teaching, in our country
gehools, Better teaching means
better teachers, you say? Yes, that
is it.

Our hard-worked farmers and
their wives can not, as yet, expect
their children to leave the distriet
sehool able to read the Bucolies of
Virgil in the original, but they have
a right to demand that Mary shounld
be able, quickly, and with a smooth
brow to compute how much paper
will be required for the sitting-room
walls and how many yards of car-
pet for the floor, or to weigh the
butter for market, or that Joe shall
be able to calenlate how many bush-
els ot grain any bin in the granary
will hold, or how many feet of
lumber can be gotten out of asaw-
log. And either Mary or Joe
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should be well able to keep the
family accounts or to reckon
interest for their father. And we
can not obtain these practical re-
sults of the study of arithmetie,
until teachers lead children to think
of fractions as definite parts of real
things, of the varions computations
under interest ag so many simple
applications of the principles of
fractions or of percentage, instead of
misty abstractions.

They must not be allowed to im.
agine that their object is to obtain
answers corresponding to those in
the book, but rather to learn how
intelligently to perform the various
operations neecﬁ'ul to solve such
arithmetical problems as ocenr in
the affairs of every.day life.

In short, the arithmetic teaching
should be 8o conduected as to train
the logical powers of the pu}fxilﬂ
and to cultivate the judgment rather
than the memory.-—Mys, Fanny D.
Burgen, Peabody, Mass.

- i

School Government.

G. P. B.

The first requisite of the best
government of a school is that the
teacher have e clear notion of what
it is for. Its immediate purpose
is to maintain the organization of
the school by helding every indi-
vidual member to the proper per-
formance of his duty as a member
of it. In this view the teacher is
a8 much subject to its laws as the
pupils. Itis a vicious doctrine
that the teacher’s will determines
the law of the school. Ou the con-
trary the teacher’s will must be
subject to the law of the school.
The law must be enforced in order
that the work of the school can be
properly done. The teacher is there
to enforce it against his own and
the pupils’ impulses to violate it.
Hence the necessity that the teacher
shall have attained to the power
and habit of self-control.

But while the immediate pur-
pose of school government is to
secure the necessary conditions for
the mastery of the branches taught,
the chief end of it is the moral
edueation of the child. This point
needs to be put strongly. Tt is
through the proper administration

of school government that the child
forms the habit of self control and
matures & disposition to obey law.
What have been called the *cardi-
nal school virtues” of regularity
and punctuality in the discharge of
all school duties, ot tndustry, of
sflence, of giving to every one his
due, of treating all with " Aindness
and courtesyfare the great moral
influences of the school and do even
more than the knowledge of the
branches to fit the pupil for eitizen-
ship. The teacher who sces all this
will see that school government is
not a matter of his own eaprice,
the laws of which are his own mak.
ing, but is something intinitely
above that, effecting the future
well being of the echild. By this
view the iindhearted teacher who
loves her pupils, and would avoid
giving them pain, is strengthened
to maintain a proper digeipline
even at the expense of some pain,
for the ultimate good of the child,

Having tormed an adequate es.
timate of what the government of
the school should do for the child,
the next important question is how
to enforee it. Our first important
injanetion is, be kindly in earnest,
and avoid an apologetie attitude
toward the children. ~ Never apolo-
gize for doing anything right.
Show to them that the requirement
is reagsonable and ought to be
obeyed. The child is more than
half conquered when his own con-
viction is on your side. DBut it is
wholesome for children to know
that obedience is expected and must
be given. But don’t be in too
much of a hurry inimportant cases.
Promptuoess in matters well under-
stood 18 necessary. Iut cases often
arise in which time is an important
element in securing obedience. An
obedience that is notin aceord
with convietion is of little educa.
tional worth.

The next injunction is, Do not
attempt to “trat all children alike.”
There was never a greater miscon-
ception than that a company of
children are to be thrown into one
hopper and ground out by the same
process. In the matter of govern-
ment it is especially important that
each pupil be made an object of
special study, and treated in the
light of his disposition, his home

training, his intelligence, and his
age.

et
Principles of the Kindergarten.

The fundamental idea of the kin:
dergarten is unity. Therefore we
present each object alone because
the idea of unity should always
precede that of variety, and finity
should be conceived as the basis
from which variety is evolved, and
by presenting it alone the attention
of the children will be concentrated
upon that one object. By showing
the object at rest before presentin
it in motion the mind of the ehil
is not confused by two rapidly suec-
ceeding impressions. 'We have the
child view the objects from many
standpoints that it may accustom
him to judge carefully and choose
accordingly.  We emphasize the
salient characteristics that the child
may learn to distinguish the ealient
and permanent from accidental and
transitory qualities. We repeat
the exercises given with gifts with
other objects, that the typical sig-
nifieance of the gitts may be brought
out.

Objects should be presented in a
reguiar sequence in order to brin
out the principle of continuity ang
to establish the habit of viewin
the individual in its conneetion, an.
we let this sequence move from the
known to the unknown, from the
simple to the complex, from the -
concrete to the abstract, from the
definite to the indefinite, from the
homaogeneous to the heterogeneous,
and from the general to the partic-
nlar and from the particular to the
general, because this corresponds to
the law of progression which gov-
erns the development of mind.

Every object used in the kinder-
garten must be considered as a key
to the outer and an awakener of the
inner, or must interpret the outer
world and arouse all of the dor.
mant faculties in the child.

We develop the three-fold nature
of the child by appealing to his
thought by snggestin% and explain-
ing to his feelings’ by music and
the agsociating of each object with -
his affections and to his will by re-
quiring him to handle, divide, recon-
struct, traneformn, ecombine and cre-
ate.—Zstelle Husted.
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Fiditor, LizziF B. HIGREE.

Qur new president, Mr. Charles|
Graves, took his seat on the 11ith
inst. Clios, all join with him to
make it & prosperous reign.

Our weekly experience meetings,
conducted by Miss Eve C. Downer,
are very pleasant and_profitable to
the “ model teacher;” a good aid
to the study of the character of
children.

Miss Carrie Snyder, a former
member, is now attending the L'itts-
burgh Female Seminary.

Miss Olive Hank and Miss Mary
Murray, former students, will join
the Senior class the coming term.

Mrs. Dode Stockdale Meclean,
of Uniontown, visited her mother,
at the Normal, last week.

Mr. Lee Smith, ’89, visited his
sister Clara, of the class of "40, on
the 11th. Clios were glad to see
him well again.

Mr. H. V. Philips, now editor
of the Carthage Banner, Missouri,
was welcomed back at the Normal
on the 16th, and after a short ad-
dress, in which he pictured the
school twenty years ago, the school
gave him their usual salute.

Miss Fannie Goodman, a former
(Mo, is again with us as a Senior.

iss Retta Morrison, a firm Clio

room at Finleyville.

Mr. O. S. Chalfant, '86, visited
us a few evenings since.

A debating society, to be held
in the chapel hall, on each Saturday
afternoon, is talked of at present.
May it not result in talk alone but
be pushed to success.

Dr. G. W. Gallagher, of New
Haven, a graduate of ’8% and an
ardent worker for Clio, while in
school, was married Oct. 17, in the

Impearishabls

“ The crucl an 1 the bitter word
That wounded ns it fell,
The chilling want of sympathy,
We feel, but never tell.

« The hard repulse that chills the heart
Whose hoper are bounding igh,
In an uatading record kepg, —
Theee things shall never die.

« Let nothing paza; lor every hand
Muat find some work to do;
Lose not u chnnece to waken Tove;
Be firm and just and true.

w G0 shalla light that can not fade
Pesm on thee frow on high,
And apgel voiees say to thes,
T hese thilnes shal) never die””

BEFER J—

A Decalogie.

1. Never put off till to-morrow
what you ean do to-day.

9 Never trouble aunother for
what you can do yourself.

3. Never spend your money be-
fore you have it

4, Never buy what you do not
want beeause it is cheap; it will be
dear to you.

5. Pride eosts us more than hun-
ger, thirst and cold.

G. We never repent of having
caten too little.

7. Nothing is troublesome that
we do willingly.

8. Ilow much pain have cost us
the evils that have uever happened!

9. Take things always by the
amooth handle.

10. When angry, count ten be-
fore you speak; if very angry.
a hundred.

e ———————
The school ig treated to two se-
lect orations a week by memnbers
of the Senior elass.
Teacher to Senior elass—You all
have musie in youor henrts?
(lass—Y es.
Teacher—Then of eonrse you
can sing.

First Presbyterian church, Con-
nellaville, to Miss Sadie Johnston.
Clio extends to them the hand of
congratulation.

Manunal Training is a grand suc-

Senior—That is the trouble; the

| music is in there, and we can’s got

it out.
“Rome” has been the sabject
of much stndy and thought for the

cess this term. All enjoy it.

Seniors for the past week.

| Mr. Arvchie Powell, of Dravos-
| burg, favored us with an extempo-
\mu]eous talk on the night ot the
| 18th.

Dr. Noss has sent several letters
to us from Europe. When last
heard from the Dr. and Mra. Noss
were sojourning in Ttaly and enjoy-
ing excellent health.

Mra. Nose also writes very inter-
esting letters which are read to the
school by some member of the fae-
ulty and are enjoyed by all.

A neat, substantial sidewalk has
been put down outside the enclos-
ure gurrounding the campus, which
adds muel: to the appearance of the
property and makes a pleasant
promenade.

Prof. Dell, while out driving a
few evenings sinee, received some
painful though not serions injuries;
fis horse took fright on Third-st.
and ran, throwing him out, with
the resalts stated.

Knowledge ie of two kinde: we
Lnow a subject oursclves, or wo
know where we ean find informa-
tion npon it

AMiss Annie Andrew, a former
student, is attending echool at
Waynesburgh College.

The bage ball seazon is over. The
eoliege boys have made a good rec-
ord this year. DMessra. Smith and
MeCnllough say thet they will re-
tire for the season.

Mr. Tazenbaker, au old FPhilo,
will be with ns at the opening of
the spring term,

Orations and ‘elagzies are the
chief objuets of -attention for the
Seniorsat present. They enterinto
this work in the whole-souled way
that scems to characterize all of
their efforts.

The boarding students of the
college have organized a debating
club to meet at chapel hall, on Sat-
urday afternoons. Its object is to
dovelop the powers of expression
and public argument.
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MUTTOVN;EI;' JPALMA SINE PULVERE.

Editor, GEORGIE McKowN.

Eight weeks of our schooi term
have passed. Dusy weeks they
have been——filled with hard, earnest
work; and it has not been in vain,
for rarely has so much of the year’s
work been eompleted at so early a
date.

Buat for all this, society work
has not been neglected; nor should
it be. Trueit is that the knowl-
edge acquired in school is of
maximum importance in the prep-
aration for life work; but equally
true is it that there is no more po-
tent factor in success in that work
than the training given by the soei-
ety. Then let us put our whole
souls into the work; let each mem.
ber do his utmost toward making
this the brightest and best year in
Philo’s history, and in the end we
ghall be profited and Dhilo hon-
ored.

With the deepest of interest we
listen to the letters of Dr. and Mrs.
Noss as they eome to us from across
the the waters. None have been
more interesting than those from
Italy wherve they are at present.
So vividly do they describe that
one almost fancies himselt trans-
ported to her sunny shores.  Many
relies have been secured by them,
each of which will constitute a
theme for an instrictive and enter-
taining talk. Althongh we have
in Prof. Smith an ideal prineipal,
yet we long for the day when Dr.
Noss shatl again be with us to
cheer, counse] and encourage.

Death has once more entered our
ranks, and taken away one whom
we cannot fail to mniss from among
the most earnest workers and ar-
dent lovers of education—DMr. W,
8. Brashear. We have good reason
to believe that he has left the cares
of earth, only to join in the glo-
ries of heaven.

Migs MacPherson spent [ast Sab-
bath with friends in Monengahela
City.

A course of lectures will be giv-
en at the Normal during the com-

ing winter. It s possibie that De.
(tonsanlus, of the TPlymounth
Chareh, Chicago, may be one of
the lecturers. Those who have
heard Dr. Gunsaulus know what a
rare intellectual treat is in store for
us if the Novial be so fortuate as
to secure him.

We are glad to learn that Mesars.
T. C. Conklin and T. I3. Dell, stu-
dents of Iast year, expect to return
to school at the opening of the
spring term. Muach snceess to
them in their good work of teach-
Il]g.

Mr. G. B. Lewig, a good Thilo
worker, is teaching near Prosper-
ity this winter. [’hilo extends her
best wishes for his success.

Mr. R. M. Day, an earnest I’hilo,
now teaching near Washington,
Pa., will enter school next spring.
We hLear encouraging reports of
his work as teacher.

These lectures prowige to  be
more than ordinarily good, and we
hope to see many former students
on thesd oceasions, The course
will begin with an eutertainment to
be given Wednesday, November
27th.

With pleasure we learn that Miss
Ilattie Westbay will veturn after
the holidays. Miss Westbay is an
ardent worker and will be warmly
weleomed by Philo.

Mpr. Lee Sinith, *89, who has been
ill for some time, had sufliciently
recovered to pay the Normal a tly-
ing visit a few daye since,

Miss Minnie Conrsin, '8, who is
teaching in M-Ieesport, this year,
paid her friends af the Normal a
weleomne visit.  T’hilo wishes her
sucecess.

Misges Minnte MceMunn and
Nettie Crawford, two of IPhilo’s
bright lights of *s0, intend visiting
the Normal after Dr. Noss’ retarn.

We hear that Miss Nettie Craw-
ford, ’89, is doing admirable work
in the sixth ward, Allegheny. Philo
extends congratulations,

Miszs Mable Mountsier, 82, has
entered &chool at Oswego, New
York.

A petition signed by a number
of students was sent to the faculty
azking that school be dismissed for
a day that those who wished might
go to the exposition. The number
of signerz not heing sufficiently
large, the request was not granted,
but quite a number obtained leave
of absence and attended Friday,
October T1th,

The Seniors have finished their
first elassic. [ts subject, “ An In-
vective against Rome”

At last the material for manual
training work has arrived, and un-
der Miss Esgeling’ efficient instrue-
tion many are becoming expert in
the usc of the plane and the saw,
This year not only the Seniors but
the Model School pupils will take
this work. Next term the practice
teachers will he required to teach
this in addition to the regular
Muodel School work.

There are many mannal training
schools in the [United States, but
only gix or seven of the famons
Slojd sehools.  We are prond to be
numbered with the pioneers in thie
work.

The Misses Sterline were very -
g ¥

agreeably surprised by a visit from
their parents and sister, Miss Mary,
a former standent,

Philo was fortunate in securing
Miss Cora Davis as a member,
Misg Davis, whe comes from Colo-
rado, is qnite a singer and will, we
trust, tell nus muach that will be in-
teresting concerning her western
home.

Mr. Shape, prineipal of the
Brownsville schools, paid a flying
visit to the Normal, Saturday, Oet,
19th.

Mr, Archie PPowell, a Junior of
B9, was with us from Friday till
Monday. DBoth socicties gave him
a cordial reception.

b

bt
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Bloth is the mother of poverty.

s

A Dakota Wheat Field.

RY HAMNLIN GAGLANT.

Like lignid goid the wheat tield lics,
A marvel of yellow and russet and green,
Theat ripples and raas and floate and flivs,
With the gubtle elindows, the chaoge, the sheen
That plays in the golden hair of 2 girl—
Aripple of amber—a flure
Of light ssweeping after—a curl
In she hollows like dwir ing foot
Of fairy waltzers, the colors run
To the western siun
Throagh the deeps of (ke ripening whaat,

Broad as the ficckleas, roaring sky,
Mysterions falr us the moon-lit seu,
The vast plain fames on the dazzled eye
Under the fierce sun’ alchemy.
The slow hawk stoops
Te hiz prey in the deeps;
The sunflower droops
To the lazy wave; the wind sleeps,
Then all in dazzling links and louops,
A riot of shadow and ekine,
A glory of olive and amber and wine,
Ta the western sun tke colora rin
Through the desps of the ripening wheat.

0, gloriona land! My weatern land,
Outapread beneath the setting sun!
- Unce more amid your gwells [ atand,
And cross your eod-lands dry and dua.
I hear the calls of jocund men
Who sweep amid the ripening erain
With swifi, etern reapers, onee again.

The evening splendor Mhods the plain
The crickets’ chime
Makes panscless thyme,
And towurd the sun
The splend id colors ramp and run
Before the wind's fact
In the wheat!— Youtd's Canviprpion.

Watching Pupils.

In many graded schools teachers
are required to stand in lalls, en
staira and on the school grounds
during mornings, noon intermnis-
sions and recesses, to watch the
pupils as they pass into the bnild-
ing. Aside from the loss of valu-
able time used in this police duty,
the practice is open to serious ob-
jections. It tends to suggest the
Spartan idea of honesty; all right
to steal, but wrong to be caught at
it. If pupils are watched at every
turn they are inclined to take ad-
vantage when they are not watelied.
It is the business of the school to
80 train the pnpil that he will gov-
ern himself. This habitual watch-
ing will not so train him. It may
be necessary to do this police duty
for awhile, but it onght to result in
something better. It ought to he
a means of reformation. Il chil-
dren are forced to be orderly it
ought to fix in them the habit of

orderly conduet, so that eventually
it would become 8o strong that they
would behave properly whether
watched or not.

It they are @/ways watched they
are never thrown upon their own
responsibility, and of conrse their
power to resist teinptation is weak,
They are like a tree that has grown
in the middle of a great forest,
When the forest is eut away and it
i left on acconnt of ite beauty, the
first storm Dblows it down because
it had been protected by the others
and had not been strengthened by
resisting storm after storm. Ounr
pupils should be like a tree that has
grown in an open field where from
the first it was subjected to storms
and was given strength from mother
earth to resist them, and by so do-
ing grew strong. Tet us wateh
enough to know what temptations
there are to resist, and then let us
talk with the pupils about them in
such a way as to get them to deter-
wine {wili) to resist them, then
give them an opportnnity to test
their power. It a pupil can not
suceeed help him. This help may
be to wateh him, or deprive lim of
the privilege, or it may be corporal
punishment—but whatever it is, it
should be of snch a character as to
make the popil determine to act
properly, and then he must have an
opportanity to carry out his deter-
mination.

Reform must cowme from within.
A whipping can not reform a hoy.
It possibly may call his attention
to his sins and so atimmnlate his will
power that he will retorm. Too
much is done for the pupils of
many graded schools in one diree-
tion and not enough in another.
Too many rales or regulations are
to be obeyed just because they are
regulations. While there is a moral
training in this, there is a higher
moral training growing out of their
being made to see the justice of
these requirements. They obey
them because it is right. They
grow to need no regulation. They
act npon principle,

—

Discipline in Higher Educatien.

A number of circumstances have
served to arouse in the eduncated

part of our American people an

interest in the discipline of its col-
leges and universities. In England
questions of this kind do not find
much place in the public mind.
Parents are content to leave their
gons to thediseretion of the school
authorities. The moral and disci-
plinary condition of the universi.
ties is not often heard of in public
debates.  On  the continent of
Europe there is even less interest in
the social quality of the higher edu-
cational establishments. The reason
for this difference between the state
of mind in the Old World and that
in the New is probably in some
meagure attributable to the more
active moral sense of our people;
but it is doubtless in some part due
to the fact that our institutions of
learning are gencrally in the con-
trol of trustees chosen in one way
or another from men who are en-
gaged in other work than teaching,
European universities, with rare
exceptions, have no relations to the
public which will permit their
graduates, much less those who
have no relations with the schools,
to influence the conduet of their
authorities. It cannot be denied
that there is mnch reason for fear
a8 to the effect of the influences
which await & young man when he
goes from the home to a great
school. 'Whatever be the organiza-
tion of the life in snch an establish.-
ment, theyouth is necessarily parted
from all those eircumstances which
serve to mold his character and
control his conduct beneath the
family roof. In place of those con-
ditions he finds himselt ina large
and more or less free society, com-
posed of his teachers and of the
young men of his time. Theideals
of his class-mates are natorally
somewhat peculiar, College society
retains the average motives derived
from along past. These motives
are unqualified by the experience
ot active life, and so remain archaie,
However much the teaching hody
of the school may endeavor to affect
the tone of the student life, it al-
ways abides singularly by itself, a
creature of yonth; not alone of the
youth of our own day, for the tra-
ditions of other generations dwell
there. Itis indeed to this isolation
of student life from the influaences
of the moment, to its separation




Sluggards cause their own misfortunes.
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from the active world, that we owe
muach of the good which it affords
to those who partake of it. Initas
in a stream & youth’s intellectual
frame is purified and strengthened
by the motives of his kind. If he
be strong enough to keep afloat,
the effect is wondertully bettering.
Though the inflnence of academic
life is on the whole extremely ad-
vantageons, acting in a myriad
ways to widen and deepen the bet-
ter motives of youth, it brings dan-
gers with it. At the age when
young men generally resort to these
schools their propensities toward ill
as well as toward good are strong,
and are uncontrolled by habit. In
all such assemblages ot youth, like
minds tend to fortn smail societies,
in which thgre may be moral gain
or moral loss. No school, however
small or however well watched, is
free from the poesible evils of snch
association. At most the systen
of government can only diminish
the dangers. Inno case can they
be entirely avoided.—Prof. N, S.
Shaler, in the Atlantic Monthly.

-—-_———*______
& Method of Uonducting a Reading Class,

Preparation to come out. Rise
and stand in the aisles. March to
recitation seats and stand—books
agide. Exercises—position of body,
feet, head, eyes, book, hands; breath-
ing and vocal gymnastics, pronun-
ciation of words, phrases, clauses;
pronounce the words of the lesson
in reverse order. Practice pitch,
rate, inflections, force qualities of
voice, ete. Sit. Call on individ.
ual members of the class promiscu-
ously to rise and read. Drill, drill,
drill.

Blackboard exercise. After each
pupil has read let him step to the
blackboard without the book, and
write, on previously prepared line,
the sentence that the teacher may
dictate from the lesson. Ile writes
this while the next reads, and does
Lot pass down until the next one
has done reading. They then ex-
change places. The last five min-
utes are spent in criticising the
written work.

Advantages of the blackboard
exercise. 1. It secures a careful
study of the lesson; 2. It improves
the spelling, writing, punectuation
and use of capital letters; 3. It

teaches neatness, accuracy, care; 4.
It strengthens the memory; 5. Tt
cultivates close observation and crit-
iciem; 6. It creates a healthful
rivalry; 7. It consumes no more
time, and those pupils who have
read and know they will not be
called on again are generally inat-
tentive, restless, or mischievouns.
This exercise keeps thewn profitably
employed.

il ——— 00
The Boops of Object Teaching.

JOHN 1, TEAR, CHICAGO,

The figure of mind development
is a triangle.  Oune side of this tri-
angle is an object; avother, the ab-
stract4dea; and the third, the mind.
The first stage of mind growth is
the recognition of the objective
side—the object must be examined,
known; the next stage, a little later,
is the recognition of the abstract
idea as sowething related to but
distinet from the object; the third
stage, whieh comes last of all, is
the recognition of the mind iteell,
distinet from bt exercised upon
the other two. The development
is not-complete natil the mind cir-
eumseribes the triangle and recog-
nizes the unity of calture in the
triangle of phases,

The objective side forms the base
of this triangle, which rests upon
the earth. The other two eides
meet in an apex pointing toward
heaven.

This figure of the triangle may
suggest the provinee of objects in
teaching. They seem to be neces-
sary subjects of study, and there.
fore, of instruction, until the ideas
which they furnish can be thought
with the objects out of sight and
out of mind. In nnmber the child
is firat taught to distinganish be-
tween groups of ohjects and to per-
form operations with them: a little
later, to perform these operations
with the objects not in sight but
thought of—“in mind.” The last
step 18 to uge the abstract numbers.
The child’s mind has gone from
four counters, orfour mardles to Forer
of anything. But by thecontinned
use of ohjects the child would never
get beyond the first step. Ile
would be limited to simple separa-
tions and combinations would never
reach the science of number.

The home seems to be the place
to begin geography, not because of
its importanee as fact, but becanse
the child must obtain within his
horizon the elements with which to
constroct in his imagination that
patt of the earth which he does not
sce. The correctness of his mental
picture of the earth will depend
upon the fidelity with which he
observes and studies the objects
within his horizon. These home
ovjects must be studied, they
must be returned to again and
again to correct and re-inforce
the ideas; but they must be left be-

hind when the mind travels to

other countries. The ultimate end
is ideas; as soon as these are fized,
the objects must be put out ot the
way.

Important as objects are in furn-
ishing the elements of knowledge,
they must yield to the mind’s de-
cree.  “Thus far shalt thou go and .
no farther.” Thought deals with .
the abstract. Objects are but step-
ping-stones, which lead to some-
thing higher and better. Mind is
not matter; something that we are
prone to forget in our enthusiasm
for Manunal Training.

Forever studying the individnal
peculiarities of plants may fill a
Lead with ideas, but it will never
make a botanist. The mind mast
weave these ideas into the web of
thought. Accurate observation and

a definite study of things munst be =
the means of clear ideas, but if the -

mind is forever kept upon mate-
rial things, it will never get beyond
the base of the triangle; it will be
of the earth earthy.

Tracneg, is rot a large amount
of the labor yon perform in the
school room lost, because you do
not wait?  You make a fine speech
to your pupils on the subject of
good order, and then commence
work with a noisy school. You
have performed the Zubor necessary
to secure good order but you have
not warled tor it. You explain a
principle, and instead of waiting
tor the pupil to apply it, make the
application yourself, and thus lose
the fruits of your Jabor,

“Ifow poor are they who have not patience,
What wound did ever heal but by degrees!™

‘““Patience and resignation are the pillars
Of humarn peace on earth.”

e e e




Small matters win great commendation.

Flity Years Apart.

They ait in the winter gloaming,

And the fite burns bright between;
One has passed seventy summers,

The other just seventeen.

They rest in & happy silence,
As the shadows deepen fast;
Onelives in the coming future,
And one in the long, long past.

Each dreams of a rush of music,
And a question whispered low;
Oune will hear it this evening
One heard it long ago.

Each dreams of 4 loving husband,
Whoge brave heart is hers alone;
For one the joyis coming,
For one the joy hae fiown,

Bach dreams of a life of gladnees
Spent under the sunny skles,
" And both the hope and the memory
Shining in the happy eyes.

Who knows which dreamie the brighteat,
And who knoews which {s the best?

- The sorrow and joy are mingled,

But only the end is rest,

—_— e

The Ueos of Examinaticns.

PROF. W. H. PAYNE.

Examinations may serve three
legitimate and well defined pur-
poses. They are a fest, a discipline,
and a motive. In this paper I will
_speak briefly of each of these uses.

1. An examination s a {est
This subject will be greatly simpli-
fied by recollecting that an ordi-
nary recitation is an examination,
one purpose of which is to test the
pupil’s knowledge of the subject
which he has been studying. With-
out such a test it can not he known
whether the pupil is making real

ins in knowledge, what heips he
needs in the way of instruction,
and whether the teacher’s methods
of instruction are successful. It is

wite as important that the teacher
should test his own work as that he
ghould test the pupils’ work. A
teacher must have a “guiding sen-
sation,” and this can come only
from knowing what effect his in-
~ ptruction has produced upon his
- pupils. .
Now an examination differs from

& recitation only in these partieu-|

lars; it covers more ground; it is
~more rigorous; more depends upon
it. Usually the ground covered by
an examination is an entire subject,
or an entire book—the pupil is held
. responsible for the entire field trav-
ersed in & month, s term or a year;
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it is not a single gne<tion oceurring
on a subject that is fresh in the
memory, but a series of questions,
making demands on the under-
standing ol a general topic, and fail-
ure in the examination means loss
of standing in the class or in the
school.

No one wiil deny that snch tosts
are legitimate and necessary, but it
is thought to be anjust that so much
is sometimes made to depend on the
issue of sneh an examination. Ior
example, snppose tho standard set
up for presing into the high sehool
is 75, and that the yesult of the ex-
amination is 740, Ts it just that
the pupil should miss promotion
by this poor ene-tenth? It ig to be
saidl in reply, that no reputable
superintendent bases fitriess  for
promotion solely on the result of a
finul exaumination, but on the aver-
age quality of the recitation work
during the year, combined with the
result of the examination; that in
such an extreme case 2 second trial
may be granted: that it the final
vesult is still T:£.9, there may be an
appeal to the court of equity; the
superintendent  weighing ail the
facts in the case, such as the pupil’s
history as a student, his industry,
his age. his health, ete, cte; and
that experience has shown that pro-
motions muade on such an oxact
systen are very much safer than
when niade on the Lasis of “gen-
ral impression” or sagacious guess-

ing.
2. An examinalion as a disci-
pline. As the recitation is an in-

dispensuble  teaching instrument,
the examination is alzo a teaching
instrument, but of higher ]u_)wui'
and broader seope.  The second
half of the knowing process, per-
haps the Detter half, is the repro-
ductive effort of the wmind, the
offort to restate under somne cliange
of formy what has been taken up
froan the hook or frooy the Tips of
the teacher. This ¢ffurt involves
memary, concentrafion, discrimina-
tion, judgment and skill in expres-
ston.  In an examination the mind
is engaged in its characteristic
work, théntine, and is working its
very best, under a powerful but
normal stimulins, Perhaps the most
atriking mental phenomenon  dis-
played in an examination is concen-

trafion, and the teacher may resort
to ueitinl cxperzment in proof of
this. Without previoms warning,
let pupils be required to write
down their thoughts on some topic
which they may be presumed to
know something about, but on
which they have never seriously re-
flected. These may serve ag topies:
«Express the distinctive significa-
tion of the words pupdl, scholar,
student, disciple;” ‘*write out a
definition of slang.” A demand
for the payment of a bill requires
us to take stock of our assets. A
question 18 a demand which re-
guires us to take stock of onr mental
resQurces.

5. An examinalion as a molive.
The ideal adjnstwment of motive is
a combination of the attractive and
the propulsive-—the pupil is attract-
ed by the hope of gaining some-
thing, and at the same time is urged
torward (zis @ tergo) by the fear of
losing something; there is a pull
and a push.  An examination pre-
sents this idcal adjnstment of
motive; it holds out the hope of
approval or promotion, and also
excites a fear of disapproval or loss
of standing. This donble stimulus,
when wisely applied, is invigor-
ating and wholesome, and is one of
the choieest instrnments in the
armory of the teacher. The best
of students will work more faith-
fully if they know that a final
account is to be taken of their
mental possessions; while sluggish
students will do no good quality of
work under any other condition.

Tt is as difficult to make a pen pie-
inre of an ideal schoeol, as it wonld
be to depict in words the ditference
hetween an actor -like Booth and
the nondeseript who struts and
rants upon the rural stage.

In art, a picture by Turner may
contain nearly all of the points that
go to make up a master-piece, and
stilt have few things in common
with a painting of a similar scene
by Claude, of equal merit and equal
power.

The variable elements in a good
school are numerous. The one con-
gistent element, without whieh no
school can be above medioerity, is
the free self-activity of the pupil.

By which I mean the steady, un-
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remitting eonscious application to
his task of each and every pupil in
the school. No rhythm, no system,
no besuty, no one of the many
variable elements may be present,
and yet the school be incomparably
above those having these evanes-
cent features strongly developed.

Undonbtedly in the first stages of
primary teaching, the acquisition of
knowledge shounld be pleasurable—
this is the etage where what may
be termed indireet attention is to
be relied upon. Dut in the develop-
ment of character, in the creation
of power by inculesating the prin-
ciples of self-denial, self-renuncia-
tion and daty, we must approach
the question from a different stand-
point.

To do this properly, the qnality
or faculty of direet, conscions, atton-
tion must be brought out. Instead
of following Iroebel and the kin-
dergarten, we must follow Kant
and Rosenkranz —instead of en-
deavoring to remove all temptation
from the path of our pupil, we
must develop a power that will
enable him to resist that tempta-
tion.

To do otherwise is to base the
theory of life upon the vanities and
glories of superticialty. George
Eliot, in her great novel Lomola,
shows how Tito, merely from a
desire to do what is pleasant, and
a disinclination to be disagreeable,
ultimately becowmes utterly unable
to grasp the significance of duty,
and ends his career with infamy.

It is this tendency of mankind
to push himself along the Jine of
least resistance that we onght to
aim to frustrate, by developing
what we have termed the constant
element in a good school. 1In our
next number we hope to be uble to
carry this inquiry out in another
direction, and show which of the
go-called variable elements are of
most value.

— ———————

Thers Ars No Equlnoctial Storms.

It will be interesting to persons
who attribute the violence of the
elements at certain periods to equi-
noctial storms tolearn from so good
sn authority as General Greeley,

the head of the Weathar Burean
at Washington, that there are no
equinoctial etorms. The popular
belicf in the occurrence of storms
on the 21st of March and the 21st
of Septemler rests largely, it ap-
pears, on the assumption that they
ooght to oceur at such <lates.  The
21st of March muarks the exchange
of the long nights and short days
of the winter for the short nights
and long davs of the runnmer,
while the 21zt of Scptember marks
the time when the long days and
gshort nights of the summer are ex-
changed for the short days and long
nights of the winter.,  Itseems but
reascnable to the amateur meteorol
ogist that at the time of these
changes there should he a digloen-
tion of the woather arrangements
of tho one season, so to speuak, and
the subsiitution of other entirely
different arrangements, the move-
ment being attended with manifeat-
ations of a viclenee proportioned
lo the preainess ot the difference
between snmmer and winter. Such
may be said to be the popular view.
To General Graeley the equinoxes
present thewmselves in an entirely
differont aspret.  “Theeqninoxes,”
he observes, “are imaginary points
at the intersection of the cirele de-
seribed by the earth about the sun
with the plane of the eartl’s equa.
tor extended (i1l it strikes the im.
agivary dome ot the sky,” and they
are nothing more than tnis.  lence
“it is very evident,” he says © that
they ean have absolntely no influ-
ence on storms.

It might be thonght thst some.
how the lengthening of the day at
the spring equinox might affeet the
weather, but, as this lengthening
amounts to only about two and one-
half minutes daily, and is a contin-
uous action, lasting for wecks be-
fore and afrer the egninox, the
effect 1s absolutely nothing.”  Ob-
gervations made in England over a
period of fonrteen ywars and in this
eountry over a period of sixteen
years show that storms do not oeenr
uniformly on March 21zt or Sep-
tember 21st.  The English records

chronicle  forty five  storms  in

Morch, but none on the 21st. Of
eighteen storms in September but
one oceurred on the 21st. If the
tigures prove anything, they prove
that the 21Ist is not the charmed
da e, but that storms are “much
more ubandant just before and after
the equinoxes than near them.”
The American statisties include the
stormn centers observed between the
102d weridian and the Atlantic on
exch day from the 16th to the 26th
ot March and Septewber in each
year from 1873 to 1883. “They
show,” says General Greely, “an
inereasa on the 2ist of March and
a diminution on Septesber 2%st.”
As reapects the present year, the
Chicf Signal Officer observes that
the Atlantie cosst alone had any
rain or high wind on March 20th,
21st, or 224, the reet of the conntry
having had nnusually ealm and clear
weather on those days.  Assuming
that the equinox brings a storm for
one part of the country, it could not
well do the same for the whole area
of the United States, Changes of
the westher are brought to us by
movements  of  the  atmosphere
across the country from west to
east at intervals of three or four
days. If the East has one kiud of
weather on a given day the far
West almost invariably has o differ-
ent kind, <The evidence prepon-
derates largely,” General Greely
concludes, “in favor of the view
that there is no storu period oceur-
ring eiwch 21st of March and Sep-
temiber.  The popular belief s
alie st entirely based on the fact
that our storms during Mareh oceur
at an average iuterval of about four
days. If a storm occurs two or
three days before or after the 21st
it is regarded as the ‘equinoctial,
and no thought is given to the tact
that ine the regular order of things
a gtorm is bound to ccear on oue
of those days.”  We may continue,
therefore, it appears, to call storms
gestrring on or near the 21st of
March and Sejptembor “eguince-
tial,” provided only we nnderstand
clearly that the equinox does not
produce them. They are niere co-
ireidences, which, like our 4th of
July storms and the St. Patriek’s
drizzle, ean not be agsuined to have
sny causal eonnection with partieu.
lar dates, — Baltimore Swun.




Solid sense is ever fovorable to wit.

. How to Keep Up an Intersst in Language
Throughout the Course.

I. J. WOODS.

I would begin teaching language
in the PRIMARY grade.

«What!? says one. * Teach lan-
guage to the Primary grade!”’
Certainly, and I would begin teach-
ing it the first day the child enters
school. A prominent educator tells
us “Expression is the index and
measure of thought and the world
geldom gives a man credit for more
knowledge than he knows how to
uge. Given a mind well stored with
tacts and the ability to express those
facts, and the result is mental
power. Speech without thought and
thought without speech are equally

owerless.”’

It becomes us, as teachers, to
consider how we can give to the
children nnder our care snch train.
ing as will enable them to use their
mother-tongue correctly snd with
facility, Much of our language-
training is unconscions. It begins
~ at our mother’s knee and contintes
while memory lasts. Whatever
tends to clear expression is lan-
goage training. Clear thought or
clear secing is the first condition
of a clear and beantiful speech.

I wounld begin training that
thonght and the ability to express
it as soon as the child waes under
my control. Betore the ehild could
write I would tell him little stories
and ask him -to repeat them to me
or the class. Get pictures for the
children to look at—children are
always pleased with pictures—and
tell stories about what they see in
the pictures. Ilave them deseribe
all about their homes; or, shonld
you find out that the chitd has been
to town or visited some place of
interest, ask him gnestions about
what he saw. Get him to tell it in
 his own words and lead himn to
think you are interested in what he
is telling yon. Ae soon as possible
ascertain in what channel the little
fellow’s mind is most interested
and lead him to talk about the sab-
jeet. Tell the children to notice
everything on the way to schoo]
and then tell you ubout it. ‘Luig,
i addition to getting thew to talk
and tell what they see, teaches ob-

write, if it be but a mere serawl,
have him copy little sketches of
poetry or anecdotes from books, or
as you tell it to him. Then tell
him a pleasing story-—not too long
at first—and ask him to write it
from once hearing it told. Then I
would read him a story to-day, and
to-morrow or next week call it up
and see how nearly he could pro-
duce it. 1 have tried, after follow-
ing this course for awhile, the plan
of telling only half of the story and
then having the child finish it in
whatever way he liked, It is really
amusing to see in how many ways
a clagss of a dozen little fellows will
terminate a story after hearing the
teacher read or tell the first half.
After thev are written, examine
them and, no matter how poor they
are, find something to praise in
each one. Little fellows like flat-
tery as well as older ones. They
ghould be criticised, but not too
severely. Compare them with each
other. ~ This will stimulate the
poorer ones to do better and the
others to do still better next time.

Jut, teachers, never be guilty of
giving a Sceond or Third Reader
grade an  abstract subject, like
« Happiness,” “Tope,”  Cheerful-
pess,” “ (rratitude,” and the like,
to write about. Such subjects are
tar too deep for the average teacher
to write npon. Iow, then, can we
expect a child of immature mind to
write ubout them?

Then do not ask them to put
their thonghts wpon paper uuntil
they can express themselves with
rensonable clearncss in conversa-
tion. 1 remember a little incident
of my earlier school- KEEPING.
(It was not TEACHING). I had
a ¢lass in the Fourth Reader which
[ wanted to begin the subject of
language. T stepped to the board
and wrote, 3y Sehool.”  This, I
snpposeid, wag a subject upon which
all condd write. Now, children,”
aaid I, % You may write all yon can
abont your sehool. Tell where it is,
how many pupils there are, what
you study; deseribe the room, tell
what the housse is built of, and
everything else about jt that you
please.” In duve time 1 collected
the papers and sat down afterwards
to read them. Here s a fair speci-

gervation, Assoon as the child canmen:

«My school is on a hill and is
made of wood and of boards and
brick and plaster and there is a
stove in my room and some pic-
tures and & motto and T am first-in
my class and there haint no fence
round it and there is a picture of
George Washington and a waste-
basket and the teacher wont let us
pnt apple-cores in it and I study
riting and rithmetic and reading

tand geography and language and

there are two chimneys painted red
and I like my teacher.” [Children
always do like their teacher on such
paners, |

Now what shall a teacher do with
such a paper? Correct it? Noj
rather burn it, as I did, and sit
down and retlect. Something like
this may arise in the teacher’s
mind, “Does the child know how
to write a betrer exercise? Has he
ever been tanght? Did we teach
him anything about it?” To all
such questions there can be but
one answer. Noj he does not know
how, he has never been taught, he
was given an exercise far Leyond
his ability. He was asked to make
s hricks without straw.”

Tt is the first duty of the teacher
to aid the pupil in the collection of
implements and material for future

work. First determine where to
begin. The sentence is the unit of
expression. 1f they can write but

one correctly, begin with that.
There is a great ditference in chil-
dren, and most of this difference
vou will find in the home-training.
Those children whose parents far-
nish good books for them to read
and enconrage them to talk by
talking with them, usually express
themselves clearly. Those who
have their ears boxed whenever
they ask a question that their
parents cannot answer are naturally
sparing of words.

After bringing the pupil to that
point in which he reproduces
stories and then enlarges them, I
would have him invent stories of
his own. Story writing, invention
in a simple and conerete form,
deseriptive letters, paraphrasing,
which consists in transposing poetry
into prose or prose into some other
way of saying the same thing—
this work may be continued almost
indefinitely with good results. This



