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Eutered as second-clacd matter.

Orexing day, Mondaijept. 6.

Mapam dropped'her card case.
Newsboy picked it up. * Thanks”
gaid she. ¢ Welks,” said he.

Me. 8. E. Wixeerr, '86, will
teach the Simpson’s school, in East
Finley township, this county.

Cricaco is spoken of as the Fla.ce
of holding the next meeting of the
National Edueational Association.

Mr. L. B. Wmsox and Miss
Lucy 8. Hertzog, both of ’86, have
been elected assistants in the Model
school.

Miss Maun Moore, 86, will
teach the Cross Roads school, Ros-
trance township, Westmoreland
county.

Mr. O. S. Jounsrow, ’83,is in
Bismarck, Dakota. He has applied
for a principalship near there, and
we hope will be elected.

SprciAr junior examination
‘Wednesday, Sept. 8. Examiners—
Superintendents Spindler and Rite-
nour and Prinecipal Noss.

Mz. J. A. Bergrey, 54, has
been reelected principal of the
schools of Somerset, Pa. The
right man in the right place.

« TgAcHERS, poets and saints are
not born—they are made by train-
ing and perseverance in right-do-
ing.”—N. 2. School Fournal.

Tux Claysville /udependent says
that several townships in Washing-
ton county have increased teachers’
salaries and extended the school
term.

J. Avp Mcluvaxe, Esq., repub-
lican candidate for judge in Wash-
ington county, was formerly a stu-
dent at California. Also county
superintendent Geo. A. Spindler,

Mg. O. S. Crarrant, ’86, will be
principal of the Granville school;
Mr. Harry Chalfant, 86, will teach
near his home; Miss Luna Chal-
fant, ’86, will teach at Woods” Run.

Pror. J. C. Gircurist, the first

rincipal of this school, and widely
IEnown as an edueator, has resigned
his position as principal of the
State Normal school, of Cedar
Rapids, Iowa.

Tur Washington Counnty Teach-
ers’ Institute will be held this year
in Thanksgiving week. The date
is well chosen. The institutes of

the best in the state.

Tue coming school year promises
to be one of unnsual prosperity at
the Normal. We predict a fotal
envollment of 6oo.  Careful, thor-
ough work has multiplied the
friends of the school.

Pror. J. B. Smrrn, Vice Prinei-
pal,wasa deleﬁate to the prohibition
convention at Harrisburg. ITethinks
rum-sellers have lorded it over the
}L)fople long enough. Mr. P. W.

organ, of the class *79, was also a
delegate.

Pror. Samont Haviwrox, for the
last four years principal of the
Braddock public schools, has been
appointed superintendent of Alle-
§heny county in place of J. 8.

ohnston, resigned. 1lis institute
will meet Oct. 25.

« Every child should be provided
with a slate and pencil on its first
entrance in school, Besides their
ase in writing and drawing, the
are a safety valve through whic
may harmlessly escape much rest-
lessness and mischief.”

A wozp of advice to young Nor-
mal teachers: Be careful to begin
well your term’s teaching. ~ All be-
ginnings are diffienlt and import-
ant. Plan your work. Ilave it
2o smoothly from thestart. Make
sure of the good will of every
scholar. It is a gross blunder to
make an enemy, if youn can possi-
bly help it. Aim to secure the fa-
vor am{) eo-operation of your pat-

rons. Compel them to helieve that

this county, we believe, are among )

you are in great earnest; that you
are a hard worker; that you know
how to teach and manage a school;
that you have a high purpose in
life.

Tuis number of the Review will
be sent to some former students
who have as yet neglected to sub-
geribe, but who, we are sure, want
the paper. By a little effort among
-our fellow-teachers you can raise
a ¢lub. Let us hear from you.

“«Trr hard work done at these
—Pennsylvania State Normal—
Schools by teachers and students,
the intense spirit of earnestness and
study that pervades the great mass
ot their students, is well nigh pro-
verbial"—Principal G. M. Phil-
1ps.

Save the New England
of Education: *Mrs. Eva D.
Kellogg, of the Pennsylvania
State Normal School, at California,
Pa., whose name has been one of the
most familiar to the readers of the
Fournal, * * ¥ * will re-
main in her present field of labor,
notwithstanding several most
tempting offers.”

purnal

Pror. Joserd JENNINGS, Who
was formerly a student at the Nor-
mal, and recently s member of the
faculty, is deservedly popular as
principal of the Monongahela ity
schools. Visit his school when
you will, you may expect to see
order, industry, earnestness in every
room. His salary .has been ad-
vanced to $1,100.

Tus marking down of courses of
study and the calculation of per-
centages have given the public
the idea that education is synony-
mous with the acquirement of an
amownt of information. The fixing
of a course of study has done an in-
finite amount of harm. Subjects
shounld be studied, and even these
may be so pursued as to render the
advantage a mere verbal one.—iV.

Y. SchBol Fournal




TUseful Bules for Mathematicians,

The surface of a sphere equals the
square of the circumference multiplied
by 0.3183.

The diameter of a sphere equals the
square root of its surface multiplied by
0.56419,

The side of an inscribed cube equals
the radius multiplied by 1.1547.

The diameter of a circle eguals the
square root of the area multiplied by
1,12838. .

The diameter of a sphere equals the
cube rouot of its solidity multiplied by
1.2407.

The cirecumference of a circle equals
the diameter multiplied by 3.1416, which
is the ratio of the circumference fo the
diameter.

The area of a triangle equals the base
multiplied by one-half of its height.

The diameter of a circle equals the
circumference multiplied by 0.31831.

The side of an inseribed equilateral
triangle equals the diameter of the cir-
cle multiplied by 0.86.

The surface equals the product of
the diameter and circumference.

The radius of a circle equals the cir-
camference multiplied by 0.159135:

The circumference of a circle multi-
plied by 0282 equals one side of a
square of the same area.

The area of acircle equals the square
of the radius multiplied by 3.1416.

The square roof of the surface of a
sphere multiplied by 1772454 equals the

_circumference.

The area of a circle equals one-quar-
ter of the diameter multiplied by the
cireumference.

The area of an ellipse equals the pro-
duet of both diameters and 7854,

The radius of a circle equals the
square root of the area multiplied by
056419,

The circumference of a sphereequals
the cube root of its solidity muitiplied
by 3.8978.

The side of a square equals the di-
ameter of a circle of the same area
multiplied by 0.8862.
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Suocess in the Schoolroom.

Fellow teachers, 1 shall present
«Know Your Subject” as the third ele-
ment of power in schoolroom work.

I have heard a great educator say,
“So soon as a teacher becomes so well
versed in a branch that he need not pre-
pare each lesson previous to coming
before his class, that soon he is good
enough to stop teaching.”

1t is a truth—other things being equal

8 E

—that the teacher who can present the
facts of a lesson in a clear, logical or-
der, so that the minds of his pupils can
grasp them, will best interest and best
instruct his classes.

The teacher who thinks he can go in
the school-room, take it easy and suc-
ceed by tollowing some high-spun theo-
ry he may have gotten from a class in
didacties in some college, or from some
book on teaching, will have his mind
mis-abused when he learns by experi-
ence, what it takes to do true teaching.
He will learn by experience that teach-
ing must be done on a very practical,
common-sense and hard-work basis.
Napoleon was very well versed in mili-
tary tactics, but Napoleon would have
et his Waterloo long before he did
had he not studied the plan of each
battle from a practical, hard sense
standpoint, had he not taken all the
details into consideration. The sup-
planting of ignoranee by knowledge in
the preparation of each lesson will be
to the mind of the pupil a hard-fought
pattle. The teacher is the commander.
His generalship must direct the child’s
mind forces on to victory. If he has
given the plan of battle but little
thought, how can he hope to lead those
forces forward to conguest?

Each lesson should be as carefully
prepared by the feacher as the pupil.
A short study of thelesson will arrange
a good plan of presentation, will bring
up new illustrations, examples, figures;
will bring up the difficulties that pre-
sented themselves to the teacher’s mind
when he was student, and thereby as-
gist him in directing the minds of his
pupils.

A well-prepared lesson will beget a
confidence on the part of the pupils in
the teacher—a thing they must have if
they succeed well. A well-prepared
lesson will stimulate both teacher and
pupil to better work.

e I ——— e

& Man Who Conld Keep School.

Here is the way a slim teacher man-
aged a school at Cranberry Gulch. 1t
is not new, but as we have not recently
geen it in print we give il as one way
of conguering a bad school:

« Mister, no doubt you have all the
learnin’ that’s required in a school
teacher, but it wants more than learnin’
to make a man able to teach school in
Cranberry Guich. You'llsoon find that
out if you try. Wve had three who
tried it on. One lays there in the
graveyard, another lost his eye; thelast
one opened school and left before noon-

time for the benefit of his health. He
has'nt been back sinece. Now youw're a
slender build, and all your learnin’ will
only make it worse, for all our young
folks are roughs and don't stand no
nonsense,”

This is what one of the district trus-
tees said to my friend Harry Flotoe,
when he made application for the va-

cant position of teacher.
“l,et me try. 1Xknow I am slender,

but T am tough and I have a strong
will,” said Harry.”

« Just as you like, There's the school
house, and I'll have notice given if you
want it done,” said the trustee.

«1 do,” said Iarry, “and I'll open
next Monday at 9 a. m.”

The notice was given, and there was
a good deal of excitement in the Gulch
and along the Yuba flats. More than
fifty young people of both sexes made
an exeuse to drop into the tavern to
get a sight of the fellow who
thought he coald keep school in that
district, and many a contemptuous
glance fell on the slender form and
youthful face of the would-be teacher,

Eight o'clock on Monday morning
came, and Harry Flotoe went down to
the school-house with akey in one hand
and a valise in the other.

“Teady to slope if he finds we're
too much for him,” sald a cross-eyed,
broad-shouldered fellow of 18.

The school-house was unlocked and
the new teacher went to his desk. Some
of the young folks went to see what he
was going to do, though schoel was not
called.

Harry opened hig valise and took out
alarge belt. Then, after buckling it
around his waist, he put three Colt’s-
navy revolver's there, each six barrels,
and a bowie knife eighteen inches in
the blade.

“ Thunder! he means businegs!” mut-
tered the cross-eyed chap.

The new teacher now took out a
square card about four inches each
way, walked to the other end of the
school-house and tacked it up against
the wall. Returning to his desk he
took a revolver from his belt, and quick
as thought sent ball after ball into the
card till there were six balls in a spot
not much Jarger than a silver dollar.

By this time the school-house was
half full of large boys and girls. The
little ones were atraid to come in.

Then the teacher walked half way
down the room with a bowie knife in
his hand, and threw it with so true a
hand thsat it stuck quivering in the
center of the card.




He left it there and quietly put two
more of the same kind in his belt and
reloaded his yet smoking pistol.

“ Ring the bell; I am about to open
school.”

He spoke to the cross-eyed boy, the
bully of the crowd, and the boy rang
the bell without a word.

“The scholars will take their seats; L
open school with a prayer,” he said
sternly, five minutes later.

The scholarssat down silently, almost
breathless. Afterthe prayer the teacher
cocked a revolver and walked down on
the floor,

“ We will arrange the classes,” he said,
311 who can read, write, and spell will
rize. Of them we will form the first
clags.”

Only six got up. He escorted them
to upper seats, and then he began to ex-
amine the rest. A whisper was heard
behind him. In a second he wheeled,
revolver in hand—

“ No whispering allowed here!” he
thundered, and for an instant his re-
volver lay on a level with the cross-
eyed boy's head.

“I"ll not do it anymore,” gasped the
bully.

“See you do not, I mever give a sec-
ond warning,” said the teacher, and the
revolver fell.

1t {ook two hours to organize the
classes, but when done they were all
organized.

Then came recess. The teacher went
out too, for the room was crowded and
hot. A hawk was circling over head,
high in the air. The teacher drew his
revolver, and the next second the hawk
came tumbling down among the won-
dering scholars.

From that day on Harry kept school
for two years in Cranberry Guleh,his
salary doubled after the first gquarter,
and his pupils learned to love as well
as to respect him, and the revolvers
were out of sight within a month,

They had found a man at last who
could keep school. This is a fact.

SOME paper says:
« A boy will eat and a boy will drink,
Angd a boy will play all day;
But & boy won't work and a boy won't think,
Because he's not built that way.”

This is the commonly received theory.
A boy won't; heought to, he must be
made to. This is the philosophy: What
a boy wants i3 just the thing he must
not have, and what he don’t want, is
just the thing he must be made to take.
On this theory ail the past eduecation of
boys is based, and it was wrong. A
boy will work, and willingly tog, it he

is only approached by right motives.
Motives rule hoys. Wehave seen aboy
work harder at his play than he ever
could he made to do, digging potatoes.
Boys do think. They sometimes think
too much, or at least not according to
right principles. Plenty of work, and
plenty of thinking, of the right kind,
can be gotten out of boys, if they are
taken on their right side. The study
most needed just now is boy study. It
has been sadly neglected in the past by
those who have had most to do with

their education.

—_ e — e
Te Lire worth living? Yes,
They let un live to-day
A n:]ee!:l and earnest life,
With holy motives rife,
Fraoght with that pure desire
That truth and love inspire,

——————

Pasteur's Latest Experiments,

In view of the great interest recently
manifested in regard to hydrophobia, a
brief statement may be desirable as to
Pasteur’s latest work in this connec-
tion; namely, inoculation against hy-
drophobia. In a paper read before the
French Academy of Sciences, October
26th, 1885, he referred to his previcus
work in attempting to make the twenty
dogs upon which he operated proof
against rabies. Of these, he was posi-
tive that success attended but fifteen
or sixteen cases out of the twenty. It
was found necessary to keep the dogs
three or four months te be sure of the
refractory condition, The method was
not, therefore, prompt enough to be of
general applicability.

He states now that after almost in-
numerable experiments he has devel-
oped a prompt and practical method
applicable to all animals including man.
These are the easential points: A rab-
bit is inoculated by removing a por-
tion of the wall of the skull and
applying the virus, or marrow, from a
mad dog, under the membrane lining
the brain. Rabies are developed after
abont fifteen days. Virus from this ani-
malis passed in the same mannerto a sec-
ond, then from the second to the third,
and so on. After twenty to twenty-five
such pagsages the period of 1mncubation
is shortened to seven days. Experi-
ments of this character, begun by Pas-
teur in November, 1882, and continued
for three years, show that this period
is not further reducible. A pure virus,
always identical, then, is obtained, and
ia constantly and conveniently availa-
ble. The marrows of these rabbits are
infected their whole length. If portions
be detached and suspended in dry air,
the virulence of the rubies will slowly

and gradually disappear. The method,
then, of making a dog in 4 short time
proof against rabies is as follows: The
dog is inoculated under the skin with
the sterilized broth in which one of the
dessicated pieces of marrow has been
cooked. The pieceof marrow used has
been dried several days, 80 a3 not to be
full strength, The following days the
dog is similarly operated upon, but with
more recent marrow, till inally a piece
is used that has been suspended in dry
air for only one or two days. The dog
is then found to be proof against rabies.

Pasteur had by this method suc-
eeeded in making, without a single
failure, about fifty dogs proof against
rabies, when, on the 6th of July, 1885,
some persons who had been bitten by
a mad dog presented themselves at his
laboratory for treatment. The one se-
verely hitten was a hoy nine years old.
Pasteur also examined the dog after its
death, and was fully satisfied that
the dog was at the time really mad.
The boy had been picked up from un-
der the dog, and was covered with froth
and blood. He had been thrown down
by the dog and bore numerous marks
of bites on hig hands and legs, there be-
ing in all fourteen wounds. Physicians
who were consulted were of the opin-
jon that the boy would certainly have
hydrophobia. Sixty hours afterthe time
that the biting occurred the boy was in-
oculated in the manner first deserbed.
The virus used was from the marcow of
a rabbit that had died of rabies fifteen
days previous. The next day the pro-
cess was repeated both morning and-
evening with virus fourteen and twelve
daysold, respectively. Thisplan of pro-
cedure,inthe main, was followed till the
10th day, when virus but one day old,
or of full sirength, was used. In this
time thirteen inoculations were made.
The virulence was in each case tested
oh rabbits, and the marrows used the
first fourdays of the experiment proved
to benot virulent; that is, the rabbits
were not made mad. But on all days

subsequently the marrows were viru-
lent, for the rabbits upon which the tests
were made all developed rabies. This
boy, then, had been finally inoculated
with virnlent wvirus, the same which
caused thie development of rabies
in rabbits in seven days, and dogs
in eight or ten days. The boy not only
escaped the rabies, which his bites
woilld have developed, but also that
with which he was inoculated by Pas-
teur, which was more virulent than
that from the mad-dog. After several
months, the boy’s health leavesnothing
to be destred. (ther persons have like-
wise heen subsequently treated with
success by Pasteur.—Prof. Kellerman,
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How te Vary a Geography Lesson.

Many things are good only for
oceasional use and still are very

for that. Some may be used
as Friday afternoon_recreation that
would not do at ail for everyday
work. ¢ Unity of plans and diver-
sity of means” is a good motto for
a geography teacher. Let me sug-
et & few ways of varying the reci-
tation, that T have seen used with
profit:

1. Geography Quiz — Let two
children come before the class and
cross-question each other until one
fails. Then let another take his

lace. This teaches questions as
well as answers, and makes pupils
think quickly.

II. Geography Match—(1) Let
them choose sides as in a spelling
match, Question rapidly from side
to side and let them take their seats
whenthey fail. (2) Let them choose
gides as before. If one fails, the
one who answers has the privilege
ot choosing one from the wther
gide. If two fail, the one who
answers may choose two,ete. If
the gnestion comes back to the side
with which it began, nothing is
gained by either. No. 2 is better
than No. 1in that it keeps them
all on the floor, but both are good
for Friday reviews.

TII. Geographical Qutline—Put
an outline on the board and let the
recitation be from that. Assign
one topic to each child at the be-
ginning of the recitation, or num-
ber the topics and pass numbered
slips, letting them draw. Arrange
the ountline to suit the advance-
ment of the class and the subject
in hand.

Boundary.
1 Capital.
Important cities.
Rivera.
Climate..
Production.
Industries.

IV. Geographical Sketching —
Let them draw an outline map on
the board without using the book.
Require quick work, and do not
permit much erasing. The chief
object of this exercise is not to test
the pupil’s ekill in ma -drawing,
but his knowledge of location.
When the outline is drawn, let

Texas.

them put in mountains, rivers,
cities, ete., as you call for them.
They may prepare the lesson by
doing the same work on their
slates.

V. Geographical Story — In
teaching productions of different
countries tell a story of travels,
pointing out places on the map as
you go. Stop when you come to
the name of & country, river, city or
production, and call on some child
in the clase to supply it. This ex-
ercise, to be effective, must be live-
ly on the part of teacher and
pupils.

V1. Geographical Game — Let
one child give the name of a town
or river; the next one, beginning
with the last letter of the name

revionsly given, etc. Example:

alamazoo, Oswego, Oregon, Nash-
ville, Erie, ete. It may be given
first with any geographical names
and then parrowed down to names
in a particular country,or to a par-
ticular class of names, It may be
extended by requiring the pupil to
give location as well as name.

VIL Geographical Puzzle—Put
something like the following on
the board as a lesson to be studied.
The children may write it, or learn
it to recite orally: ©Thave a bunch
of flowers given me by two little
friends (two capes on the eastern
coast of the United States.) Here
is a (mountains in Australia) one,
here is a (river in Arkansas) one,
and this one is as (mountains in
New Hampshire), as (mountains in
Cape Colony.) The leaf is (river
in Kentucky), that is (mountain in
British America), and this one is
nearly (river in South Africa.)
They were picked up on the edge
of a (mountains in Ore on), by the
side of a large (river in ontana.)”
Put names that may be used this
way on the board, and encour-
age the children fo make such
puzzles to be given to the clags.—
Mrs. C. H. Stanley, in the Mod-
erator.

—_— e I e

Ouvr methods of education
through the almost constant use of
books, it seems, is having an in-
jurious effect on the powers of ob-
servation in youth. To remedy it,
parents and teachers are urged to
make the cnlture of the observing

faculties more prominent. Instead
of studying geography from a map,
let it be studied out of doors; in-
stead of studying geology and
mineralogy from a book, let it be
studied from specimens and in the
field, and so on.  Then, too, in com-
position, instead of allowing pupils
to create from their own brain things
not true to nature, let them write
acourate deseriptions of things and

scenes.—[ Herald of Health.

Memory Gems.

Such a8 give ear to slanderers
are but one degree better them-
elves,

There is nothing so strong or
gafe in an emergency of life as the
simple truth.

The most completely lost of all
days is the one of which we have
not thought.

Charity obliges usnot to distrust
a man; patience not to trust him
before we know him.

We judge ourselves by what we
feel capable of doing, while others
judge us by what we have already
done.

There is no passion that steals
into the heart more imperceptibly
and covers itselt with more dis-
guises than pride.

ﬁLanguagﬁxerciaea.

Complete the lines by selecting
the proper phrase from the list at
the right:

BUSY CHILDREN.
Planting the seatter the seed,
Helping to hens and the chickens,

Feeding the corn and potatoes,
Freeing the  garden from weeds,
Driving the work for us all,
Feeding the cows to the pasture,

We little children are busy,

Sure there is horse in the stall,
Sweeping and washing the dishes,
Bringing the make up the bed;
Ironing, and sewing and knitting,

Helping to  wood from the ghed,
Taking good  lest ¢he should fall,
Watching her  care of the baby,

‘We little children are busy;
Yes, there is work for us all.

____'____#-—-——‘—-—'
Wit not great thoughts all the

time become eagier and more ac-

cessible to those who form the Aabit

of acting nobly?




About School Diseipline.

SUPT. JOHN W. DOWD, TOLEDO, OHIO.

It is difficult to say in what the
art of governing a school consists.
1t certainly is impossible to tell any
beginner just how to do it. And
the teacher who tries to be justlike
somebody else is likely to fail.
Teachers cannot be copies. When
they try to be they become carica-
tures. “You ecan’t make a silk
purse out of a sow’s ear,” is just as
trude when applied toteaching as to
anything else. And the great
trouble is that, though mo silk
purse is made, the sow’s ear is for-
ever spoiled.

The look of a real teacher is of
more worth to control and to in-
spire than all that the poor teacher
ean think and say. Indecision, las-
situe and feebleness of manner in-
vite opposition. Boys like to upset
whatever totters. Knergy, earnest-
ness and determination check in-
subordination in its beginning.

Some teachers strive for a quiet
school. A policeman with a club
can keep a school quiet. Butq[uiet-
ness, of itself, is not desirable; it
msg mesn death.

appiness is about the best thin

I have ever seen or experienced.
Children will be happy if they have
half a chance; and t&lere is no ex-
cuse for unhappiness in the school-
room. Happiness helps digestion
and discipline. The happy dys-
peptie is a rara avs; there may be
some in heaven; if so, that’s where
they belong, and I am glad of it.
I mean I am glad of their happi-
ness there.

When everybody is happy in his
school work, whoever breaks in
upon it is made to feel by the
united sentiment of the school that
he is a nuisance that ought to be
abated; and the school will help to
abate him.

The best work is done when fear
is absent from the mind. Fear
renders it impossible to do work
which, without it, could and would
be well done. Fear used to be con-
sidered the chief ingredient of
achool discipline. In the old days,
with “apt alliteration’s artful aid,”
it was said that “lickin’ and learn-
in’ go together;” “mo lickin’ mo
learnin’.” “ Spare the rod and spoil

the child” was a favorite maxim.
It is only in these latter days
that the rights ot children to con-
siderate ang sympathetic treatment
have been acknowledged. A sort
of chemical reaction has taken place
in the old adage, and it now reads
in perfect consonance with the feel-
ings of an enlightened humanity:
“ Ipoii the rod and spare the child.”
do not say that there are no
cases in which corporal punishment
should be used; gut T do say that
it is oftener used to gratify the
temper and disposition of the
teacher than it is to benefit the
child. For one, I do not believe
that children are born into this
world little, in order that they may
be flogged by parents and teachers.
The rather do children come into
this world weak and helpless, in
order that they may be so sur-
rounded and held up by love and
sympathy, that when they come to
years of maturity they may be able
of themselves to stand np and quit
themselves as men and women.

All diseipline which is the mere
exercise of superior physical power
is absolutely worthless; yea, posi-
tively harmful, in the tormation of
character. It is not so much that
a boy shall not do wrong now, as
that “he shall not choose to_do
wrong when he is free from”the
restraints of school. Discipline
that does not reach forward in its
effects beyond school days is not of
the sort that is nseful In building
up character.

There are those who sneer at
moral suasion; brisk, brusque,
forceful, forcible men and women
who believe in the wholesomeness of
the switch. Locke characterizes
whipping as a lazy method of pun-
ishment. It is so easy to give a
blow. The whip, the musc%e, the
disposition is all that is needed;
and the whip, the muscle, the dis-
position are easy to get; but the
power of the whip is of & different
order from that of moral suasion
and coercion,

There is no argument in a club,
and that is why it is so easy to
wield it. To exercise moral coer-
cion requires judgment, reflection,
regsoning, and that is why it is so
difficult. Government of torce and
by force is the easiest.

Locke says that the use of whip-
ing is in vain when the pain of
aving done wrong is not greater

than the pain caused by the blow.
To this assertion of Locke I say
“Amen,” and pause for a response.

Teach Respect for Law.

The Sea Captain, who issued the
order to scour the anchor, when
his men became mutinous, because
unemployed, well understood the
secret of governing. The employed
are seldom hard to govern, whether
adults or children. The idle ones,
the laboring men who never work,
were the ones who did most to en-
courage the recent strikes and re-
sorted to greatest violence. Idle-
ness promotes discontent, and dis-
content leads to erime. Hence, the
teacher has a double reason for en-
torcing industry. First, the gov-
ernment of the school demands it,
and, second, the habit formed b
the embryo citizen while in school,
will influence his atter life and
make him contented and law-abid-
ing. Respect for law and order
should be impressed upon the child
at school, and he should learn that
liberty does not mean license.

—_

Time-Table Problems.

Hang up a railroad time-table in
the room, and send pupils to it to
fill blanks in problems like the fol-
lowing, or such as are adapted to
the ability of the class. Each pupil
having worked his own prob-
lem may report upon it, or he may
give the problem to the elass for
verification:

1. An express train goes from

to in hours.
How many miles an hour?
2, The  distance between this

town and is miles.
A train leaves here at and
reaches there at How fast

does it run

3. If a train running twenty:
eight miles an hour leaves here at
4:15, when will it reach ‘
which is miles from here!

4. How many hoars and minute:
would it take to walk from here i«
, which is — miles from
here, at the rate of four miles az
hour?
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On School Boards.

Didn’t this “boy” in writing this
essay on boards get some help from
his sister? It reads as if he did.
It may not be applieable at all out-
gide of ———, Nebraska, but legiti-
mate attempts at composition writ-
ing embracing facts ought to be
encouraged. "Phis is what the ¢ boy ”
gaid in his essay on boards:

“There are several kinds of
boards, sign-boards, base-boards,
dash-boards, clap-boards, side-
boards, paste-boards and school
boards.

I think I will write abont school-
boards, because my sister is a
teacher, and I can remember a good
many things she has said about
them, and that will help me some.

I don’t know whether school-
boards are always made of green
lamber or not. 1 heard my sister
say once the board wasn’t half
baked. Guess she meant it wasn’t
kiln-dried. May be it warped, and
turned over on the wrong side, or
may be it shrank badly, when ex-
posed to the dry question of wages.

School-boards are of different
shapes, some are square and pol-
ished on both sides; some are longer
than they are broad, and so thin
they bend under slight pressure.

1 asked my sister what kind of a
board ours was, and she said it was
a good-looking board, but when put
to any mse it was full of slivers.
There was a young lady staying
with my sister the evening I was
writing this, and she said she
thought some ot the board would
make good hitehing-posts. I asked
her if it was because they were
such big sticks. She said that
wasn’tit. Then they both langhed;
they thought I didn’t know what
they meant, but I did, because I saw
Mr. Jones take her to church, and
he is a member of the board, and
she acted asif she though he would
be good to tie to.

The school-board is used for the
purpose of getting the cheapest
teac}l)wrs they can find, whether they
know anything or not, and to vote
down women’s wages, and to leave
men’s as they are. This kind of
board is elected by the people,
1mostly men.

They most always get the closest

grained they can find; then when
the teachers say they don't get pay
enough, the people say it is the
board. The teachers say the people
had no right to get such hard wood
for their bourd, and the beoard say,
“ what are you going to do about
it%”

Sometimes there is a weak place
in the board, and when thrown
against some hard guestion, it splits
and goes all to pieces, then they
either get a new one, or stick the
old pieces together again with tafty.

y sister says thereis too much
slang in this, but father says slang
is mighty and shall prevail. He
knows because he is a man. Men
know everything, because they can
vote.

Sometime I will write about
other kinds of boords, if you have
not been too badly bored with this.

—%. B.

A corresronpENT asks 1 “ What
is the highest test of a teacher’s
suceess?’ All marks of success are
to be looked for in the teacher’s in-
fiuence on the character of his or
her pupils. One hundred per cent.
in every study can not in the slight-
est degree compensate for a little
germ of inculcated eelfishness; an
enhanced love for others stands first
always and always; power to do
others good, second. (ghoosin and
giving the best to others is the high-
est in man, and the highest aim ot
education. T am called upon every
day to estimate the value of teach-
ers—to do so, T watch the pupils.

Do they love to work?

Do they work economically?

Do they work for show, (“to be
seen by men?")

Are they very careful not to an-
noy others by any slight disorder?

Order for one's gelf is to concen-
trate upon the work in hand. Order
for others is to give them the best
conditions for the best work,

1f I could wateh pupils in their
homes I could judge of a teacher’s
value in the best possible way. A
ﬁir] who allows her mother to scrub

oors while she thrums the piano
has been badly taught somewiere.
I know you will say, “ How! Do
you expect the teacher to overcome
the defects of home and street train-
ing?” 1 expect the teacher’s sole

motive will be the formation ot
habits which make up the character
—-conformable to God’s design in
the creation of the child; I expect
the teacher to meet every defect,
physical, mental, or moral, with that
training and teaching best adapted
to the overcoming of bad habits,
whether they had their origin in
heredity, home, state, or the street.
i The whole child goes to school,”
some one has said, and the whole
child must be educated.

The best immediate lest of leach-
ing is to be found in the home;
found in the desire to help parents
by work. Next to home, look at
the pupils in society—see the girls
walking and talking with young
men; see the young men with the
girls. Coarseness, simpering, silli-
ness, means bad education. “ Make
us responsible for all these things!

No, but you should so live and
teach that your pupils will shrink
from all forms of meanness; and
if you do so live and teach, your in-
fluence must be felt as a power
which develops a direct, steady, and
continuous growth toward better
thoughts and better acts.—7. W.
Parker.

Tux power which technical train-
ing gives a teacher can hardly be
overvalued. Take the matter of
chirography alone. Mark the grasp
of the subjeet, which the well-
trained teacher has, and observe
what she can accomplish by its
means, Where an untrained in-
structor would need time for the
examination of the slates, and then
find the work requiring care and
pains, the expert detects what is
wrong at a glance; sees inan instant
the difficulty, and knows just how
to set about correcting it. Nor is
this all. Possessing not ouly the
knowledge in her mind, and the
practice(f eye, but the skillful hand
as well, it Tollows that her pupils
must of neceesity become good
writers, becanse they will never
have any but correct forms set be-
fore them

Tue reading which molds char-
acter is usnally done in early life.
At this plastic period, vile books
and pgpers scathe and scorch the
soul as fire does the body, and such
scars are seldom eftaced.




Object Leszsons.

BY ELVIRA CARVER.

State Normal School, Westfleld, Mags.

In giving your lesson let your aim be
three-fold: To train the children to
observe and think; to lead them to ex-
press their thoughts well, both orally
and in writing, and to give them knowl-
edge, to be used later in the study of
the sciences.

With these ends in view, the follow-
ing plan for an elementary geography
lesson was made out, and has been suc-
cegalully used with children eight
years of age. In previous lessons the
children had been taught the differences
and the resemblances in plants and ani-
mals, and had also been taught that
both these forms of life are useful to
man for food, shelter, and clothing.

cOow.

1. Lead the children to give a de-
geription of e cow.

2. Tell them about two or three of
the most valuable kinds.

3. Lead them to discover thefollow-
ing parts: Mide, hair, flesh, bones,
horns, hoofs, and milk.

4, Study each part for its uses to
man.

(z) Hide, changed to leather—boots,
shoes, harness, ete.

(&) Hair—plaster.

(¢) Flesh — eaten.
ecandles, soap, ete.

(1) Iones—fertilizer.
() Horns— combs, buftons, knife-

handles, hoops, glue, gelatine.

() Milk—butter, cheese.

5. Children select the parts good for
food, shelter, clothing.

Hints upon the Lesson.

Specimens needed for the lesson—a
bhit of skin with the hair on it; a small
piece of leather, plaster, beef, tallow,
oleomargarine, candle, bone, butter,
cheese, a horn, & comb, a button, a
knife, and a little milk,

Don’t help the children too much.
Tor instance, after the parts and their
uses are taught, oblige each child, for
busy work, to malke out, on paper, his
own classification, something as fol-
lows:

Food—flesh, tallow, milk, hoofs.

Shelter—-hair.

Clothing—hide.

Suppose some boy, in classifying,
writes ‘tallow’ under both food and
clothing, because tallow is made into
soap, and scap is used in washing
clothes. Oblige him to prove his classi-
fieation to be correct, or convinee him

Tallow, butter,

that it is wrong; that is, aim to make
the children think as well as observe.

For the purpose of training them to
become keen observers, and also for the
purpese of encouraging in them inde-
pendent research, set the children, a few
days before the lesson is to be given,
to studying, outside the school room,
several animals—as the cow, the horse,
the deer, the goat,the sheep—which are
alike in some particulars and unlike in
others. Take four or five minutes each
day to test their work, by allowing one
child to describe, without naming, some
animal he has in mind, and requiring
the other childrgn to name from the
deseription. A boy, who has in mind a
cow, may say, “ I am thinking of an an-
imal which has horns and gives milk,
One child will suppose him to mean a
goat; another, a deer. In this way the
boy will find out that scmething more
must be discovered by him befors he
can properly describe what he had in
mind. To make the lesson still more
profitable, the teacher may suggestthat
nothing shall be said about either the
size or the color of the animal. When
a child reveals to you, by his descrip-
tion, that he has found out that a cow
is cloven-footed, and a horse is not;
that a deer has branching horns, and a
cow has not—he shows you that his
powers of observation are being rapid-
ly and properly developed.

If the children are a little younger

{than those to whom this lesson was

given, the same plan may be used, but
less information imparted. If, on the
other hand, they are older, the lesson
may be extended. They may be taught
something of the great western plains,
and theiradaptability tograzing; some-
thing of how the cattle upon these
plaing are reared; and of how this

great industry cheapens food, not only
for poor people in our country, but also
for those in Euroje.—Journal of Edu-
cation. :

-

Tur time has come when ances-
try without character or education
counts for little. A tide is sweep
ing over this country and England,
that will carry away with it all fie-
titious burriers built in former gen-
erations, that have kept the people
apart. In 1832, there were added
half a million to the number of
English voters, in 1867 a full mil-
lion more was added, while the last
year has increased the number by
two millions more. The invidious
distinetion between “upper classes ”
and “lower classes” will soon be

historiecal, and we shall have sen-
sible and reasonable separations
founded on education and natural
ability. The man who does the
best ¢s tAe best, not he who was born
the best. There will always be vast
distances between the classes of
men, but these gaps will not be
made as nations make their canals.
A man will be a man if he proves
himselt having manhood, and not
because his father was a lord. The
only salvation for the race is in so
educating the youth that they will
be able to turn to the best account
the natural abilities they have given
them by a common Father.— Zeack-
ers’ Institute.

Do wor be troubled because your
work is not up to the standard of
educational writers, association ora-
tors, and institute lecturers. These
eritics, who, if they get a chance
gingle-handed, will lecture an andi-
ence with voice or pen as though
they alone had the philosophy
which suecceeds, will eriticise each
other a hundred-fold more severely
than they will the unlearned, the
unschooled novice. Do your best.
Learn from the best masters at your
command. Do not, however, on
any account, be disheartened be.
canse you do not reach any man’s
standard. There is ne one way
which is so superior to all others ag
to make the search for it the great
aim of life. There are, however,
many better ways. Seek sowme one

ot them, and do your best.
. .

Tuk intellect is something more
than a memorizing machine. It is
the understanding, the thinking
principle, the faculty of the mind,
which originates, receives, and com-
prehends ideas. The understand-
ing relates to things done as well as
to things said. The thinking prin-
ciple works, in minds that are con-
stituted for such a purpose, much
mnore actively in front of a machine
or a mechanical problem than it
does over a text-book. Ideas relate
to material matters as well as to
mental propositions.—Beston Her-
ald. '

_———

InTrRLUIGENOE means, all, for the
people, by the people. Illiteracy
means night, darkness and prema-
ture decay.




For Roproduction.

(With the class all in order and
attentive, read the description to
them slowly and distinetly. Allow
no interruption of any kind during
your reading. Then allow, say 20
minutes, for the pupils to write it
out and hand to you).

In summer when walking in the
woods we often find pretty little
snail shells. Some are empty, and
some have a live enail within, The
shell is the snail’s house. 1t grows
upon his back, and_he carries it
about as he walks. If we touchhis
house or his body he will draw him-
gelf up into the shell and remains
until he thinks danger is past.
‘When he comes out he first puts
out his head. Then from his head
will rise four soft horns, two long
and two short ones; then, if you
watch closely, you will see his eyes
move up to the tips of his horns;
then the body is pushed out of the
shell. The body is long and flat.
The side that rests on the ground
is called the foot.

When the snail crawls he first
puts his head forward, rests it upon
the ground, and then the other parts
follow. He moves very slowly. A
lazy boy is sometimes said to be as
slow as a snail.

The snail lives upou plants. He

ets his food mostly at night.
hen winter comes he crawls un-
der a log or stone, draws up into
his shell, makes a kind of door to
keep out the water and snow, and
sleeps till warm weather.

Boys and girls sometimes make
very pretty collections of the shells
that have been left by the snails,
They have a spiral twist, are varied
in color and size, and are rather
easily broken. The snail never
leaves its shell, and when it dies
the shell is its tomb, which soon
ghows no trace of its former oceu-

pant.—Adapted.

One morning in early spring two
jndustrious robins agreed that it
was high time they were building a
house. They flew about from tree
to tree in the neighborhood, but
conld find no place that suited
them. At last they lighted on the
braneh of an apple tree that grew
by the kitchen door of a large, old
farm-house.

« Just the piace,” said Mr. Red-
Breast, as he squinted one eye at
Patsy, the kitchen girl, as she came
to the door and fluttered the table-
cloth, and sent the erumbs flying
about on the ground, ¢Just the
place togetaneasyliving. Don’tyou
see, my dear, 1 can pick up enough
crumbs under this very tree to keep
you from morning till night? As
for bugs and worms I could gather
them by the seore from yonder gar-
den. Tfousckeeping here will Dbe
only fun.”

“ Ah! but look at that cat and
think of our nestlings,” said Mrs.
Red-Breast, with a little flutter of
motherly excitement.

« Ah,to be sure, the cat,” re-
Eeated Mr. Red-Breast, as he craned

is neck and peered down between
the leaves at the hungry-looking
tabby sunning herself on the kitch-
en door-step.

“ Well, never mind the cat, Mrs.
R.,” said Mr. Red-Breast bravely,
as he hopped about on a limb,  «I
ghall always be so near that I can
take care of you and keep au eye
on the cat.”

« Oh, yes! and the cat will keep
an eye on you. I know the way
of cats,” retorted Madam Robin.
But she said no more, for she knew
it wounld be useless fo argue.

Soon the nest was built. The
days went by, and lo, and behold
four little robins in the leafy
home. Not a day paseed, however,
but the old ecat sat with hungry
eyes watching the old birds as they

ew in and out, and up and down,
in search of food for their hungry
brood. Many were the times that
either one or the other barely es-
caped her fierce claws.

At last the day came when one

of the young robins spread his

wings and flew out of the nest. He
had  searcely touched the ground
when the cat sprang upon him and
devoured him without mercy. The
next day another met the same
fate, and so on, until the last poor
robin was gone.

«(), if we had only built our
nest farther away from danger,
even if I did have to work harder
for a living!” moaned the poor
father robin.

Little folks, you can readily see
the moral of this story. The pleas-

antest and easiest way of doing
things is not always the safest and
best.

— e ———

“Teaching Arithmetic.

To secure accuracy and rapidity:

Require mental solution in all
grades.

Secure analytical methods of so-
lution.

Formulas should follow not pre-
cede analysis.

Make use of a great variety of
supplementary problems.

each one thing at a time. -

Give pupils but little personal
help.—M. A. Reed.

The pupil must be careful not to
rob the teacher of his inalienable
right of discovery; mot to do all
the thinking for him, and he should
remember that the quality of the
work done, and the manner of do-
ing it, are much more important
than the number of pages passed
over.—C. E. F.

Let the pupil construct every
line ot the multiplication table for
himself, but remember that is
not Zearning the table, it is making
it. The clearest comprehension of
the “why” does not pack that table
away in the child’s memory. The
tug is all to come yet, and nothing
have we ever found but the repefs-
tion, or skipping around, will ever
make the table second nature to
the child.—Mrs. Eva D. Kellogg.

Objects and illustrations are to
form the basis of all instruetion.
The pupils must handle objects,
and tﬁe teacher must be an expert
in using apparatus, blackboard and -
crayon. is applieation to objects
should be invariably followed by
exercises in the rapid solution of
problems, and a review of the nu-
merical relations of the numbers
just treated.—D. C. Luenberg.

The child may be taught the
mechanical proeess of performing
an arithmetical operation long be-
fore he is able to formulate therule
which governs the process. The
proper plan is inductive, and if the
pupil be properly taught he may in
time be led to formulate the rule
for himself, and thus make it &
valuable part of his own knowl-
edge, which he may have at com-
mand on all occasions. The Jow
should precede the w#y in all pri-
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mary instruction in number. This
plan of instruction will serve to
create thought, and thus tend to
answer one of the chief ends of
education.—A. V. Raub.

Language Study for Advanced Grades.

Study carefully the following
proverbs, and write out your ex-
planation of their meaning, or make
plain their meanings by illustra-
tions or short stories:

1. We do not have to rub down
a pearl upon a polishing stone.—

tndn.

9. A man will not build a hut
until he has been drenched, nor
stoop until he has hit his head.—
Telugu.

3. When we cross one mountain
another appears.—Arabzc.

4. Til-.gotten rice boils to noth-
ing.—Clunese.

5. A small-minded man looks at
the sky through a reed.— fapan-
ese.

6. He is a bookease, not a scholar.
— Talmud.

7. Who stands still in mud,
sticks in it.—Chinese.

8. Hunger is the best sauce, and
fatigue the best pillow.—Ffendus-
lanee.

9, When once thy cart is over-
turned, every one will point out to
thee the way.—Persian.

10. Be of good memory if you
become a liar.—Arabuc.

Gompnuitﬁa Qutline.

DESCRIPTION OF SOME TOWN. *

Loeation—Name of State, near what
river, lake, mountain or other
natural object, on what railroad,
near what large city.

Size of town—Length from one end
to the other, number of inhabi-
tants, growth or decrease within
last few years.

Streets and important buildings—
Street improvements, a8 paving,
shade trees; school buildings,
churches, court-house, or other
public buildings; parks-—how
made attractive, etc.

Occnpation of its citizens—Describe
large manufactories, produce
houses, or other commercial or
industrial interests that afford
the people alivelihood.,
Nore It the town described is

a large one, the topics may better
be divided among the pupils,—one
describing the city in a general
way, another its buildings, another
its industries, or even one of the
many interesting enterprises. Such
work sets pupils to observing and
to estimating the value or impor-
tance of the things deseribed.

Word Selection,

Select from the list of words here
given the proper one for insertion
in the sentences following:

Entangle, Bewilder,
Implicate, Puzzle,
Involve, Perplex,
Complicate, Embarrass.

1. The crafty man is not infre-

quently in a web of his own
weaving.

2. Through being in that
dishonest affair, he is in
difficulties.

3. Wemay — ourselves with

exercises too difficult for us, till
our minds are wholly

4. The bondsmen are in
eircumstances, because the treasur-
er’s acconnts are at present —
in mystery, and they fear they may
have to make good some heavy
losses.

Flock, bevy, fleet, pack, gang,
host, shoal, troop, eovey, galaxy,
horde, heap, drove, mob, school,
corps, swarm, band, publie, ecrowd,

community, throng, part,;r.
A peaceful had long been
molested by a of thieves. At

last the general took the mat-
ter in hand and a of horsemen
was sent out to sconr the country
in pursuit of this of robbers,
this of rnffians. One of them
was traced to a country town where
a had gathered to witness the

demonstration of some political

; but he escaped in the ——
which was as thick as a — of
bees.

The teacher can prepare sentences
to illustrate the uses of the remain-
ing words, or she may call upon
the class to suggest them.

The exercise will be a failure it
it comes short of making the class
gee clearly the specific and eorrect
application of each word.

—a———
ILurrerAcy i barbarism decapi-
tating and destroying civilization.

An Ezercise in Modifiers.

For a drill in the use of modify-
ing words, phrases, and clauses,
ut upon the board short sentences
ike,—The boy rode; George left
school; Mary wrote; The house
burned; The bird flew, ete. Then
ask the pupils to add to eacha
word telling why? when? where?
how? Then a phraseanswering the
same questions, and lastly,a clause.
1t may not be possible to get all
this done in every case, but it will
give occasion for the exercise of in-
genuity in seeking for causes, etc.
In a similar manner words,
Ehmses, and clauses may be asked
or to deseribe or limit the subject.

Mernobp is thg;éry hinge of busi-
ness.— /K xchage.

Tue victory of defeating the Blazr
Bill would be a dishonorl to any
party.

To covErN this new generation
and be equal to the demands of this
new lite, new and larger men are
needed.

Do nor lean upon the text-book.
It should be a help and not a hind-
rance to the progress of both teach-
er and pupil.

Wuex we know how to wish good
for all, and practice it, then every-
thing becomes transformed. Truth
reveals itself, the beautiful beams
torth, and great actions become re-
gplendent.

Tre best evidence that a teacher
is trying to better himself in the
work ot teaching is the fact he reads
educational Woia and learns what
others are doing to improve them-
selves in their noble undertaking.
—Normal School Instructor.

A Tracner ought to know a very
great deal more than the mere sub-
ject-matter which he teaches his
class. Boys are great questioners;
and it is a bad thing for the master
if their questions are too much for
his understanding. — Kducational
Record.

A oob teacher is not always
made by experience. Some of the
poorest teachers in the country
have grown gray in the service.
Unless there 1s a disposition to be
benefited by the mistakes that are
made, experience counts for but lit-
tle.—Normal Index.
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Five Suggestions.

These fize distinct and specific
suggestions on the Science of
Teaching,” made by the State
Board of Education of Indiana,
will, we are sure, be of real value
to our younger teachers every-
where.

1. The teacher may first question
the class in regard to the subject
matter of the lesson; next, as to
the persons, places and objects men-
tioned; then as to the leading
thoughts or incidents of the piece;
lastly, as to pronunciation or mean-
ing of any new words found in
the piece. The reading may then
begin.  After a pupil reads a
paragraph, call upon him, or some
other members of the class, to give,
as nearly as possible, what is stated
in that paragraph. Criticising and
questioning may then be in order.

9. The proper way to lead a
pupil to form an idea of a moun-
tain range, is to form a srall model
out of clay. It may be done by
calling his attention to some ridge
or high ground known to him, and
impressing him with the idea of
the immense size of the mountain
range.

3. Aside from imparting a
knowledge ot the branches, a
teacher should endeavor to incul-
cate habits of cleaniiness, industry
and honesty. Jle should inspire
his pupils with a desire to be true,
noble and honorable.

4. Perception, memory, imagina-
tion, reason.

5. Langnage lessons differ from
lessons in grammar in bearing di-
rectly upon the needs of the pupil.
The  former deals directly with
proper language; the latter deals
with prineiples and single words
before dealing with language.

Tre long-looked tor thing that
doesn’t happen, and the desired
good that is a long time in coming.
are the very things that will surely
be, if we keep on in the path of
guccess. The thing to do is to
keep working in the right way, and
we'll get what we need sometime,
and no mistake about it. The diffi-
culty with all unanccessful people
is, they don’t travel in the road
that leads to success, or if ocea-
sionally they do get in it, they get

out about as soon as they get in.
They haven’t the gitt of continu-
ance. They lead hop-gkip-and-
jump sort of lives, now here, now
there, now you see them, now you
don’t. They are brilliant by fits
and starts. They have steam
enough, but its very uncertain what
its going to do. The steady pull-
ing ox plows more acres in a day
than the trisky horse. It has
always been said that a long pull
and a strong pull will pull some-
thing before it gets through pull-
ing. The thing is to keep on pull-
ing at something worth pulling,
and capable of being moved.
Suecess in knocking away obstacles
consists in knowing what ought to
be moved, and what can be moved,
and then finding out the weakest
place, and going af #. The man
of success is just as certain before
he begins as when he hears the
hurrahs at the end. This is what
made Grant so calm. Ile knew
success before it came. The same
is and must be true of all success-
ful men. They know what ought
to be done, what can be done; they
find out the vulnerable point, and
then go at it with might and main,
day in and day out, years in and
out, if necessary, but they go at it,
and keep going at it.
—_— el ——

The Public School Should Make Good
Writers.

Admitting the value to every
young person of a good command
of the pen in starting out in life—
and public opinion is about unani-
mous on this point—why not let
the work be done largely in the
public schools, and thns do away
with the necessity of sending a boy
to the business college, except he
desires to extend his knowledge
and power with the pen, and de-
velop into the skilled pen-artist?
We can send him out a ready
writer, and that is sufficient to
carty him through all ordinary
work in commercial life. Do the
principals of our public schools de-
sire to bring about this result? T
am satisfled that they do, and are
ready to weed out and cast away
old and effete methods and take on
something better, and this not to
please any authors or publishers

who may have books to be eonsid-
ered, but for the good of the rising
generation and the uplifting of the
stapdard of writing. Let there be
a long and strong pull by teachers
in every grade, from the principal
down to the lead-pencil classes, and
good results will surely follow,
which will be a sufficient reward
for the labor bestowed.

The Duty of Teachers to Strike,

NoTE—During a recent discussion
in a private “club,” the following re-
marks were made by a teacher. The
contain some sentences well wortﬂ
reading.

« Teachers are the meekest race
living. They will take more abuse,
advice and direction, than any other
class of workers. They seem to
be especially adapted to being ex-
amined. I know of an old woman
teacher who has been examined
twenty consecutive years. She
teaches a district sechool in which
only the common branches are
taught, but the law vequires that
she must pass an examination in
geography and geometry, arithme-
tic and algebra, botany and biology,
history aud orthography, in order
to hold a first-class eertificate: and
the district will not have any teacher
who is not strictly first-class.

« All this s nonsense that would
not be tolerated in any other pro-
fession, and it teachers were not
craven they would not tolerate it a
year. By whom are teachers ex-
amined? Who are chosen to in-
spect their work? Doctors, law-
yers, ministers, merchants, and (in
one case at least) a saloon-keeper,
are chosen inspectors of schools.
Would other classes of professional
workers stand such nonsense an
hour? You know very well they
would not!

“«We have genuine teachers,
thank God! They are the salt ot
the crowd. If it were not for them,
T don’t kuow what would become
of our country., These teackers
have self-respect enough to stay for
fifteen and twenty years in one
place. I know of one who has
stayed forty years,and he is staying
yet, and likely to stay for many
years to come. He has staying
qualities. The Board can’t tnrn
him out. * They don’t want to, but
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if they did, I don’t believe he would
he people have come to be-
leve in him, and look upon him as
much & part of themselves as their
houses and farms. He commenced
by making ecalenlations to stay, and
the people soon began to think that
his calculations were about right.
The third year almost any other man
would have gone, but he didn’t.
He made his calculations to stay,
and sazd so. 'The majority agreed
with him, and the 7z was passed.
He has had as little trouble as any
professional man could have had.

« Teachers should demand the
following:

1. One examination on enter-
ing the profession, and one only.

2. Pay graded to conform to the
time of service, increasing each
year by a small amount until a
specified time of continnous work
is reached, then a pension for the
rest of life.

3. Supervision by teachers only.
The law should prohibit the office
of superintendent being held by
any one who has not regularly en-
tered the teachers’ ranks.

4. FEntrance into the teachers’
ranks should depend upon some-
thing more than a college diploma
or a State certificate.

« What would be thought of a
minister who should base ghis right
to preach on the fact that he was a
college or university graduate, or
that he had passed a State exami-
nation. We have medical colleges
for making doctors, managed by
doctors; theological geminaries for
making ministers, managed by min-
Zsters; law schools for making law-
yers, managed by .lawyers, but no
tpachers’ schools for teachers, man-
aged, by teachers!”

Here a member interposed, and
said:

T o ot wemal aehaols
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the growth of the mind, and no
failiarity with standard works on
education. It requires nothing ex-
cept what every intelligent citizen
ought to know. We want profes-
sional teachers, as we have profes-
sional doctors, lawyers, and min-
isters. For this I strike! and 1
intend to keep on striking, until
the vocation of teaching becomes
as honorable and as lucrative as
any other learned calling!”

It is Always Se.

Ninety-nine times in a hundred,
parents, school committees, and
newspaper reporters, will take the
word of a mischievous lad as law
and gospel, regardless of the word
of the teacher; but when an inves-
tigation is had, it is almost univer-
gally true that the boy’s statement
is false. There has recently been
a case in point in Cambridge in
the Shepard Grammar School,—
Edward O. Grover, one of the
ablest grammar masters in New
England, principal.
meetin%] of the school committe,
a member of the board from an-
other section of the city announced
that this master had taken a pupil
into his private office and flogged
him, giving as his authority the
statement of the child and his
mother. The local and eity papers
made a sensation of it. An inves-
tigation was had, and these are the
tacts, as all agree:
his mother that the master flogged
nim; he told his father, when he
found that he must appear before
the committee, that he was not
flogged, but that the master, hold-
ing a terule over him, seized him
by the shoulder and shook him.
He testified before the committee,
first, that the master rose up, ferule
s 11 and seized him: second,

At a recent
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on the pupil, the committee came
to the conclusion that the pupil’s
statement, —that he was seized by
the shoulder and shaken,—was not
to be considered worthy of belief;
and in this conclusion the pupil’s
father eoncarred.”

It is always so; and when will
the public appreciate it? When
will the press cease to annoy faith-
ful men who have earned their rep-
utation by a life-long devotion to
the profession, wit% no other
foundation for their slander but
the word of a fractious pupil?

-_— —— ———————

Intellectual Leadership.

The teacher must be the intellect-
ual leader of the youth who come
under his instruction. W hatever
else he is e mnst be the master of
intellectual military tactics. The
mind has peculiar attachment tor
any line of thonght in which it has
been developed, and follows with
enthusiastic and nnswerving loyalty
any master who has led in repeated
vietories. Soldiers care little for
the personal characteristics of an
officer from a military standpoint,
provided he be a brilliant com-
mander on the parade-ground, an
heroic leader in battle. In the
school.-room the teacher, with all
his genial qualities, mnst be a bril-
liant intellectnal leader, must
furnish the best of mental disei-
line in order to maintain the
highest respect due the man with
such professional opportunities and
responsibilities. ~ The mind will
even swear heartyallegiance to a phi-
losophy with whichithas no natural
affiliation, and to teachers with
whom it has nothing in common.
simply because the mental taculties
delight in being warshalled in thei
philosophie evolutions under exper
ITwr  wlel T OTS

TR [P Ty



16

Where They Will Teach?

The following under graduates
will teach this winter, and, as we
hope, will all return to the Normal
in the spring: W. 8. Heath, near
Lock No. 3, Allegheny county;
Alice Keyser, in Springhill town-
ship, Fayette county; Tizzie Davis
and Oscar Anderson, in Dunbar
township, Fayette county; F. J.
Boyd, in Mount Pleasant township,
Washington county; Annie Vance,
in Smith township, Washington
county; John [{athaway, in Mor-
ris township, Washington county;
Ella M. Baer, in West Alexander;
W. C. TFarabee, in Kast Finley
township, Washington county;
Miss May B. Johnston, in Con-
nellsville; Mame Fisher, Rockport,
Beaver county; Emma Menks,
Rostrance township, Westmoreland
county; Miss Kate Davie, near
Penunsville; Elleworth Phillips, in
Redstone township, Fayette coun-
ty; Mr. Alva Chalfant, near Perry-
opolis; Miss Ida 8. Dague, near
Scenery ILill; Mr. B. Colley, near
California, in Tayette county;
Miss Jennie Ache and Mr. A. O,
Gadd, in Luzerne township, Fay-
ette county.

Many others are engaged to teach,
bat we are unable to state where.
Will they kindly drop us a line of

information?
B | —
The Aim of Zdueation.

The constant aim of all Awmeri-
can schooling should be to reach
down into the lowest regions of so-
ciety and wake up the mind and
soul, that lie slumbering and dead,
to a higher life. The man who can
persnade one poor man to put forth
his own energies and fill him with
a great desire to rise above his low
estate by his own effort, is a phi-
lanthropist indeed.  And the great
merit ot our publie school—a merit
that, spite ot all its fanlts, endears
it to every true Amarican—is this:

It is all the time leading up chil-
dren and youth into a higher intel-
ligence, character and productive
power, than were possessed by their
parents. There is no such mission-
ary in a poverty-stricken, discour-
aged family as a bright child com-
ing home from school every day,
electric with some new inspiration
of knowledge. Invariably that
ckild stirs up some other member
of that family. Father, mother,
brother, sister—each is waked up
till, ere we know it, another family
is led up out of the great prison-
house where the lower orders of
men have groaned since the fall of
man, into the life and joy and
strength of a self-reliant American
life.—Rev. A. D. Mayo.

——li—
Secure Attention—How?

In the first place, let him make
up his mind that he will have it.
This is half the battle. Let him
settle it with himself, that until he
does it, he is doing nothing; that
without the attention of his pupils,
he is no more a teacher than the
chair he ocenples. With this truth-
tully realized, he will come before
his pupils, resolved to have a hear-
ing; and this very resolution wiil
have its effect npon the scholars.
Children are qunick to diseern the
mental attitude of a teacher. They
know as by instinet, whether he is
in earnest or not; and in all ordi-
nary causes they yield without dis-
pate to a claim resolutely put.
This, then, is the first duty of the
teacher. He must go to his class
with the resolute determination of
making every scholar feel his pres-
ence all the tiwe. The moment a
pupil shows that the consciousness
ot his teacher’s presence is not on
his mind as a restraining or attract-
ing power, something is wrong.
The tirst step toward producing that
consciousness, as an abiding influ-
ence, is for the teacher to deter-

mine in his own mind how to bring
it about; without being arrogant,
without being dictatorial, without
being or doing anything that is dis-
agreeable or unbecoming, he must
put forth a distinet power of self-
assertion. He must determine to
make them feel that he is there,
that he is there all the time, that he
is there to every one of them. In
the next place, the teacher must not
disappoint the attention which his
manner has challenged. He must
have something of value to commu-
nicate. He must be thoroughly
prepared in the lesson, so that the
pupils shall feel that they are learn-
ing from him. His lips must keep
knowledge. The human heart

thirsts for knowledge. This is one
of its natural instinets; and noth.
ing is more common than to see
children hanging with fondness
around one who has something to
tell them.

-—-—-————*___u___
Care for the Physical Nature.

Parente and teachers should alike
be on guard that physical health of
delicate children is not sacrificed to
gain prize medals or marks of high
standing in the class. These are
poor compensations for wrecked
bodies. While it is true that the
great masses of children will not
overtax either bodies or minds,
there are yet many exceptional eases
in schools. That hundreds of the
brightest young minds are every
year sacrificed, and their bodies
consigned to the grave, is a truth
every medical man knows. The
habit of allowing delieate and. ner-
vous children to pore over difficult
problems and, to them, abstruse
books of science late at night means
loss of healthful sleep, broken and
diseased bodies, and lays the found-
ation for multitudinous ills durin
their years of miserable life. E
child with a frail body will be more
of a man or woman at twenty-five
and know more if he or she study
three hours per day and devote the
rest of waking hours to building up
a strong body, than if twelve hours
are devoted to study.—ZAegister-
Call.




