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TeE tall term opened Sept. Tth,
with alarge attendance of students.
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Tax total enroliment in all de-
partments thus tar is about 350.

Miss Julia L. Reed, of Sharon,
Conn., a graduate of Temple Grove
geminary, Saratoga Springs, and for
the last three years lady Principal
ot Bellefontaine (Pa.) academy, has
entered the Senior class to spend a
year in strietly professional work.

- Mge. J. C. Longdou, of the class
of 1884, is serving his second term
as Principal of the Amity school
at an inereased salary. Mr. Long-
don will be one of the orators at
the Waynesburg College contest in
Mareh.

Scienii—ﬁg Class.

The class in Cesar have read the
first twenty chapters of book I.

The first recitation in Chemistry
occurred on Saturday morning,
Sept. 19. The class consisted of
Miss Philips, Mrs. Nast, Mr. R. C.
Crowthers, Mr. A. F. Cooper, and
Mr. 8. P. West. Others will join;
the class soon.

The following is the first list of
review topics prepared by FProf.:
Smith for the Chemistry class:

1. State the atomic theory.

2 Discuss zcids, bases and salts.
8. Describe the®

preparation of
oxygen.
4. Describe the work of oxygen
in the body.

5. State the most importantprop-
erties ot mitrogen.

6. Describe mode of preparation
and properties of ammonia.

7. Ditto ot hydrogen.
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The price of the Normarn Re-
view is fifty cents a year. Sub-
seribers will please remit by pestal
note, if convenient. Where it is

« Howme Students” whohave taken
up General History may find the

following topies helpful:

1. Define the terms Ethnology,
Archeeology, Comparative Philol-
ogy, and show their relation to the

study of History.
9. Give two reasons
ness of the Babylonian monarchy.

3. Discuss the civilization of the

Chaldeans.

-

4. Distinguish between the terms

Assyrian, Chaldean, and Babylo-
nian.

5. Bonnd, geographically and
chronologically, the Lydian mon-
archy.

6. Who was Berosus? Who Man-
etho? What do we owe to each?

7. 'What effect had the geography
of Fgypt upon its civilization?

8. What three peculiar forms
distinguished Egyptian architec-
ture?

9. Name four prominent charac-
teristics of Egyptian civilization.

for the great-

boats. School larger and bett

equipped than ever. Four thol

sand dollars applied to improve
ments this summer. Advantage.
greater and expenses Jess than here
tofore. DBoard and tnition to those
preparing to teach, $168 per year
to those who graduate, $118. At
tendance last year, 541. The achoo
commends itself to those who valu
a vigorous intellectual training un
der favorable religious and socis

where.

Principal.

10. Iow is the remarkable pres-
ervation of its architectural re-
mains aceounted for?

D. E. E. Wurre, in addressing

the Fayette County Institute last
winter, said: “The best possible ad-

‘vice I can give young teachers is to

stop teaching for a year or two and
attend & good Normal school.” The
Calitornia Normal is next to the
youngest of our ten State Normal
schools. Yer gradnates are conse-
quently among the youngesr class
of teachers, and yet they have al-
ready made au enviablerecord. Last
year all the school principalships o
Fayette County, with one excep-
tion, were held by California grad-
uates, and the prineipalship of the
largest school {Connellsville) by a
lady graduate.

California, Pa., State Normal.

Delightful location on the Mo-
nongahela, fiftty miles from Pitts-

not co_nvenient, gostage stamps
may be sent instead.

burg. Easily reached by trains and

influences. Graduates of the sehoo

are in demand as teachers. Parent
seeking a safe and thorough scho
for their children should visit th

Normal beforedeciding to send else
Students can enter at an;
time. For catalogue address th

THEO. B. NOSS, PeD.

Raise Clubs.

The Normar Review will T
sent to clubs of five or more at 4
cents a year. Let us have a club
every post office where there a
California students and graduate
We will do all we ean to make t}
paper helpful to teachers. Send
the names.

T lecture course at the Norm
for the season will open Octob
13th, with a lecture on “ That Boy
by Dr. J. H. Vincent. It is e
%cted that Fred. Douglass, Jol

. Gongh and Joseph Cook will
among the other lecturers of tl
course. Former students and
friends of the school will be e
dially welcomed to these lectures

Sixce July 1, $5,000 has been ¢
pended at the California Norm
on much needed improvemen
These include the heating of eve

"| student’s room with steam, and

papering, repainting and carpeti
each room, With all these cos
improvements, the expenses to &
dents will be rather less than he
tofore. :
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Rise Eigher.

i Sgul of mine,
1’at thou choose for life a motio half divine?
et this be thy gnard and guide
trough the future, reaching wide;
‘hether good orall betide,
Rise higher!

From the mire
‘e the masses blindly grovel, rige higher
‘rom the slavish love of gold,
“rom the justice bonght and sold,
From the narrow rulea of old
Riee higher!

If thou findest,
at the friends thy heari had counied truest,
kindeat,
Have hotrayed thee, why shonld'st thou
Wear for this a frowning brow?
Leave Lheir Mlsehood far behind;
Rise bigher!

And at lasg,
When thy sorrows and temptations all are past,
And the grand Death Angel hringa
Summaens from the King of Kings,
Thou shalt still. on angels’ wings
Rize hlgher,
—Helen G. Hawthorne,

_— ——
Spirit of the Times,

Calel, Cushing, in one of the
rreatest of his great speeches,
peaking of the progress of nations,
st “As soon as we cease to
row we begin to perish.” This
an certainly be said with added
nd intensified force in regard to
e teacher.—Supt. C. S, Smyth,

il

Let ns rejoice that while the en-
rance of the educational institu-
ions is thronged with inereasing
umbers of admissions, the gates
‘h;"h open for exit on commence-
n t day are guarded with more

sus care, 80 that all who pass
must respond to the challenge
f the warden.— Fournal of Edu-

al1on.

It will greatly aid in our disci-
line to make a clear distinetion be-
ween doing wrong and doing right
n the matter of obedience. Simp-
v to prevent digobedience is not a
igh grade of suceess, while to win
ositive obedience is to tone up the
ntire school and make a perma-
ient impression on the character.
~American Teacker.

. Money wiil purchase beautiful

nd costly works of art, but, un-

ortunately for aspiring ignorance,

w0t the “capacity” to appreciate

hem. Good taste and education
¢ E

are the only keys whichwill unlock
the doors of art, music and litera-
ture; and no amount of mbney or
social ambition will reveal their
treasures to the coarse-minded and
pretentious.— Zouth’s Companion.

The newspapers are generally
copying the remark that < Mrs.
Hayes, Mrs. Garfield, and Miss
Cleveland were all school teachers.”
The same may be said of several
Presidents, any number of Sena-
torg, and of more than half of the
Supreme Judges. There is some-
thing acqnired in the life of the
school teacher which fits men and
women for the highest and best du-
ties of citizenship. There can be
no better training given to any
young man or woman than in the
school-room  as  teacher.—/nter-
Ocean.

School-life should aim at the de-
velopment of character. Nothing
is more essential than noble aims,
readiness to work from a sense
of duty, ambition for knowledge,
and reverence for truth. Dut the
aim to stand high in class, in order
to excel ome’s neighbor, is any-
thing but noble. That pride which
possesses the mind ot the gifted
scholar, who can easily outrank the
less favored one, is in no sense no-
be.—Supt. S. 7. Duiton, New
Haven,

Whatever you can make the pu-
pil love is already practically his
own. If you make him love nat-
ural science, he from that moment
begins acquirement along that line,
and his conquests are a perpetnal
delight. The same is true in math-
ematics, language, or history. To
impart a fervent love for any
knowledge is to make victory there-
+in certain.  Too little time is de-
voted to the art and philosophy of
faseinating pupils with the inter-
esting phases of a subject. Itis
above diseipline, method, or drill,

because it reduces disciplineto a
minimum of effort, vivifies meth-
od, and accomplishes in a day what
“drill” would waste a week upon.
Teach, win, electrify them with
love of study and with love of each

study. —American Teacker.
e

Tur largest room under one
roof, and unbroken by pillars, in
the world, is at St. Petersburg., It
is six hundred and twenty feet
long by one hundred and fifty feet
in breadth. Twenty thousand wax
tapers are required to light it.

The good teacher will have, in
the first place, a good conscience.
Hig counselors should be few, but
those of the best kind, if they can
be got at.  ile should read the best
books, for they can always be had.
[e is a hard working man, and has
no time to wasteswith the foolish
theories and quack nostrums which
everybody stands ready to peddle
out. Ile should, in the brief hours
Lie can spare from technical prepa-
rations, keep himself well ac-
quainted with the living thought
and the drift ot the action of his
time.— The Critic.

Punctuality.

Wihile the children are writing
see as many of the slates as you
can. A eorrection made at the
time he is doing the work will be
remembered by a child twice as
long as one made after it is done.
You may be surprised to find that
while in his oral repetition of the
story the child seemed to recognize

the sentence, in his written work
he does not.

Letter Writing,

BY J. V. COOMBS,

From a report trom Washington
we learn that daily 15,000 dead Jet-
fers are poured into the postoffice
department. 460,000 dead letters
are received cach month, 5,400,000
per year. The cause of these dead




letters is, to a great extent, careless-
ness. Last year over $3,000,000
was received among these stray let-
ters. Some of the letters are with-
out stamps, some without address.
Others were so illegibly written
that no one eould translate them.
Pupils may be able to parse and an-
alyze and also to write a fair hand,

et not able to write a good letter.

t is not sufficient to tell pupils to
write a good letter; but you must
show them kow o wrile a letter and
gee that they do wrile 1.

To be able to write a correct let-
ter is an accomplishment worth at-
taining. Many persons fail to se-
cure positions because they write
such poor letters. Not long ago a
university graduate wrote for a po-
sition in one ot our western colleges.
After reading the letter the presi-
dentof the ooTlege said: “ We need
just such a man, but this man can
bot write a decent letter. Ilis work
would damage us.”

Letter writing has become an
every-day business. Each day we
mow down fields of them, and each
night we see new crops rising up
before the dull seythe. Since letter
writing forms such a prominent

art in the world’s business every
institution ought to sustain a de-

artment of letter writing. A com-
plete letter consists of the followinf;
parts: Heading, Introduction, Sal-
utation, Body and Closing.

The postoftice and state should be

laced on first line and on the right
Eand. If the town is small the
county should be given. 'The next
line should contain the date. The
introduetion should be written a line
below the date and on theleft. The
first word ot the body of the letter
should be placed one lire below the
salutation and in the middle of the
E:ge. Every new paragraph should
in in the middle of the line.
MODEL.
DANVILLE, ILL, }

Nov. 15, 1882,
ME. A. L. CLARK,
My Dear Friend:
We are all grati-
fied to hear that you will be with us.
Yours very truly,
T. B. LAKE.
I am aware that some persons
who have. given the subject mno
higher investigation than a dime
letter writer, object to the use of

the colon after the salutation. There
is & rhetorical rule for the colon. 1
know of none for the comma. I
have carefully examined Hart,
Brown, Wilson and Parson, and all
agree in the use of the colon. These
are the highest anthority. Thead-
dress on the envelope should begin
near the middle,

The paper and envelopes should
correspond in size and color. Many
persons get VFapm‘ too large for the
envelope. The paper, when folded,
should go into the envelope loosely.

MATERIAL.

Paper.—The paper should be of
a good quality. Poor paper shows
bad taste and disrespect. Good
material costs but little more than
poor material,

Ink.Thebest ink isblack. Gol-
ored inks fade and also are mnot
agreeable. Red ink should never
be used. Red ink means close up
aCCOUNts.

Envelopes.- The envelopes should
be of good material and adapted to
the size and color of the paper.
Do not use fancy or highly colored
envelopes.

HOW TO TEACH LETTER WERITING.

1. Write on the board a good
form. Call attention separately to
each part—heading, date, salutation,
body and closing. = Require pupils
to copy the form.  Write a similar
letter on the board and require pu-
pils to punctuate correctly. Keep
at this work until your pupils are
fully familiar with the form of a
good letter. Teach the pupils the
proper distinetion between My Dear
Sir and My Dear Friend, My Dear
Miss and My Dear Madam, Dear
Sir and My Dear Sir, ete.

2. (vive instruction as to the sub-
ject-matter. DBreak up the old ster-
eotyped forms, as ¢ 1 take my pen
in hand,” « I must close,” etc.

3. Be careful about punctuation.
Many pupils who are faught to put
a period after Mr. will also put one
atter Miss, unless made to see the
difference. Better too tew faults
than too many. Often we see a
letter punctnated as follows: Mr
J; T, Bales. The above is no exag-
geration.

4. Induce pupils to notice the
form and contents of good letters.

5. Show pupils how to fold the

paper before placing itin theenvel-

ope. Fold up the bottom so thatit

will be nearly equal to the envelope;

then turn down the top in the same

manner. '
CAUTIONS.

1. Never allow a blot to be seen
on the paper or envelope.

2. Do not allow flourishing.
Plain penmanship is preferable.

3. Do not write on margin. Use
another sheet. o

4. Do not think you have tanght
letter writing because you have
shown pupils how, but see that ZZey
write several good leitcrs before
you quit the subject. -

5. Take nothing for granted, bu
give instruction on everything con-
nected with the subject, evento the
placing of the stamp.

6. Require pupils to write a let-
ter of friendship. Let this be writ-
ten on good paper and placed into
the envelope. Have the envelope
properly addressed. The teacher
should personally criticise the let-
ter, return it to the pupil and re-
quire it to be rewritten. Request
pupils to write a reply to the first
letter. After two or three letters
have been written pupils may be
permitted to eriticise one another’s
letters.

7. Teach the forms for business
letters. .

————— R —————— = et

A MNistake.

Some people look upon teachers’
meetings as organized conspiracies
against patrons, pupils and tax-
payers. It isamistake. They are
conspiracies against ignorance and
wrong methods of teaching. The
active, wide awake, progressive’
teachers meet for mutual improve-
ment, that they may grow able to
do better work in their schools,
Fducational questions, plans and
methods are discussed, and to par-
ticipation in these disenssions all
who are interested in edueation are
invited and welcomed. It affords
teachers real pleasure to find pa-
trons taking an active part in the
exercises of these meetings.— A, 7.
Bell, in Jowa Teacker.
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School Esenys.

JOB. F. LYON,

Perhaps no subject gives the av-
erage teacher more anxiety than
essay writing. In many places it
is abhorred by teachers and pupils
alike; yet every true teacher feels
that this ought not to be so.

Children love to talk. They en-
ter with animnation and enthusiasm
upon the exploits of the school

round or the sights at the fair.

'he same child, when asked to pnt
his story on paper, generally loses
his wentud fervor;-—and is this not
due to his want of ekill and the la-
bor with which he puts it down?
The old practice of writing formal
essays once a week, or less fre-
quently, did little to cultivate a
ready habit of writing. Experi-
ence teaches that less formal work
and more frequent practice is neces-
BATY.

This can be secured by putting
pupils to the test in writing on the
regular leseons. There is no branch
ot school work that offers Dbetter
opportunity for composition than
reading. The variety of topies, the
choice language of the se}
the literary allusions, the historic
and scientitic references, present a
most enticing field for the essayist,

But do not frighten the pupil by
telling him to write an essay.
‘When the lesson is assigned let the
teacher point out certain topics to
be looked up. When the class is
called next day, let some two or
three be sent to the board to write
all they know about the subject.
Let the work be criticised by the
whole class. Be sure to note the

writing is shallowness. An ordin-
ary critic will dispute about forms
and fashions in writing, and leave
the most startling propositions un-
questioned, provided the{ are rhe-
torically correct. In daily compo-
sition the thought will be more
eritically examined.

On special days let certain pupils
bring on paper what has been as-
signed. They can read before the
class and then listen to eriticism,

- Not only in reading, but in ar-
ithmetic, in gramumnar, in geography,

et
—

in history, and in all high school
studies, the habit of writing prompt-
ly and accurately what one knows,
can be practiced daily.

The old eustomn, which made pu-
pils think up a subject and then
write an essay on it, was most dis-
couraging. It is not at all remarka-
e that children dreaded it. Let
wipils write what they know about
womething now in hand, and they
will be as ready in writing as in
talking. Give them daily practice
as much in one way as in the other,
and few wili wake any difference
whether they are to talk about a
subject or write about it,

Bupa, 1L, July 29, 1885,

—_— -
Toung America and His Education.

The American boy considers
hiniself a man at about the age of
sixteen. To bim the idea of re-
maining in school atter his voice
begins to change is preposterous.
e will never consent to squander
the prime of lite in hum-drum ex-
ereises with slate and lexicon.
That sort of thing is for children,
but men of sixteen must be doing

: for themselves in the arena of actual
ections,:

life. There is gomething pathetic-
ally ludicrous in this young Ainer-
ican scheme of doing for self.  Tlow
many, alas! have done for themselves
by engaging prematurely in the
tasks that should have followed
practical education!  "Tis a delusive
precept that urges youth to grasp
frantieally at the fore-lock of Time
—acapiflary remnant much abused.
Tome flies, says the impatient fath-
er and more impatient mother,
therefore our gon must fly, Let us

'have a school on wings to bear him
matter, as well as the manner, of:

work. The great bane of all essay !

through an wmrial course ot study.
The brief flight ended, the boy be-
gins life. Ife esteems himself not
only a gentleman and a scholar, but
a man of business, a lion in society,
a politician, a eritic, a philosopher.

‘Tle has graduated into the self-im-

»ortance of inexperienced ignorance,
Ie sits cross-legged before the Sun-
day newspaper sueking cigarettes;
he has a theory of “finance” and
talks jronically on the woman qunes-
tion; he bluffs his seniors in con-
versation, and indulges in a thous-
and other manly performances.
Young Americs feminine is the

counterpart of her precocious broth-
er. She, too, is impatient—even
more impatient of the school re-
gtraints and longs to cast them off,
She gets through the seminary be-
fore you supposed her throngh the
Third Reader. IHer mental acquis-
itione culminate in the graduating
essay—thrilling produection!-—ele-
gant flower of originality that blos-
sorns, alas! only to exhaust the par-
ent stock which flowers no more
torever., After commencement all
study ceases, all reading drops ex-
cept- the lighter novels; even the
piano lessons intermit, like the
chills of a half-defeated ague. For
is not Esmeralda’s edneation fin.
ished? She finished that at school.
And now Esmeralda is doing for
herself. Sheispractically edncated.
She is accomplished. She is ready
to marry.

The eagerness of parents for im-
mediate results in e&ucation defeats
its purpose by communicating a
similar feverish restlessness to the
vouth, who, instead of regarding
their sehool duties as regular busi-
uess to be discharged with dutitul
fidelity, are constantly looking be-
yond their books to an imaginary
“actual life” of business or pleas-
ure. This illostrates exactly the
national fault which Tlerbert Spen-
cer criticised when he visited the
[Tnited States. He observed, as a
general tact, “ The American, eager-
ly pursuing a future good, almost
ignores what good the passing day
offers him; and, when the future
good is gained, he mneglects that
while striving for some still remoter
good.” The dreadtul delirinm for
early participation in whatare called
the actnal affairs of life prevents all
moderate living.

Actual affairs! What affair can
be more actual than that of bring-
ing youth to the state of manhood
and womanhood? What business
can be o inportant as the acguisi-
tion of power to do business? Itis
not education to send children
throngh school, or to send school
through them. The pupil must ab-
sorb the sehool; must digest and
assimilate the elements of knowl-
edge and virtue. This takes time.
The boysand girls who “go through”
are sometimes diseducated—they
lose their natural aptitude for the
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very pursuits which schools profess
to fit them for. They go through
and come ont half deve%oped phy-
sically, not half developed mentally,
without established moral prineiples
or power of self-government; with-
out the strong armor of experience
or the sharp weapons of discipline,
and, rushing into the confliet for
subsistence, for pre-eminence, for
riches, for happiness, they miser-
ably fail.— Educetional Review.

& Bit of Experience.

Prof. R. M. Streeter, Superin-
tendent of Schools, Titusville, Pa.,
gives this bit of interesting ex-
. perience. It is altogether so wise
and useful in its conclusions and
outcome that we are sure it will
greatly help hosts of young teach-
ers, and pupils too:

I see John away in one corner,
anxious to get his head behind the
boy in front of him. That means
he is going to whisper., Now, what
is the use of waiting for John to do
that ¢ I don’t wait. I say, “John
do yon want anything ?” Of course
he  lies, and says, “No, sir.”
“ Why,” T say, “ what were you
goin% to whisper about?”

%1 was only going to ask him to
take his knife.”

“'Well, do take it; only let me
know when you want anything
like that, and don't get down be-
hind Tom in that fashion. Tom,
will you let John take your knite?”

Out comes the knife; John takes
it, uses it, and, when he gets
throngh with it, looks at me with
lifted eyebrows, and points the
knife at Tow. [ nod; Tom takes
the knite; and that is all there isto
it. Another time, when John
wants anything, he asks for it, man
fashion, for two good reasons: he
knows he can have what he wants
if it is necessary; and he knows he
will be caught it he don’t. So, then,
if they eare to whisper, you can
stop the whispering by watching
them.

I hope I shall not shock any of
iou teachers when [ tell you that 1

ave a great deal of sympathy tor
a boy, big or little, who has stug-
gled an_apple into the school
room. He has brought it with
him with the best intentious in the

world. He doesn’t expect to be
mean about it. He hasn’t the
slightest idea of eating it. He does
take it from his pocket, but that is
beeause the apple is so large that
it is painful I;Lere, and he puts it
into his desk for safe-keeping. But
the first half hour he forgets all
about it; but when he stops a mo-
ment, tired with his work, with his
elbow on the desk and his head
upon the palm of his left hand,
there comes floating up from that
desk to the nostrils of that school-
boy an aroma that the pertumes of
Arabia cannot equal, Even then no
thought of guile drifts like a fancy
across his mind. It smells so goo
that he puts his hand under to rub
the lnscions frait, and carries to
his eager nose the perfuned hand.
Then the temptation comes; then
the head goes down; then, quicker
than light, the sharp teeth cut the
red skin; and for the next five
minutes that is the most studious
boy in the room.

Now, I like apples, and T sup-
FOSB I have done what that boy
has jnst been doing a good many
times in my life. I saw him when
his hand went into the desk; when
that big bite lett the apple T heard
it; and T saw every eye in that
neighborhood turn to me to see if
I knew what was going on.  From
that day to this the rest of those
schoolboys believed that 1 never
knew about that apple being eaten.
A day or two afterward, when they
had forgotten it, and the apple-
eater happened to be at my desk, 1
said to him, quietly: I didn’t
blame you much the other day

when you ate that apple. It was al

good one; and if it hadn't been in
school 1I'd have asked you for a
bite. Youwd better not bring any
more—do you think you had?” It
was worth half a dollar to see that
boy open his eyes and to hear the
wonderful tone in his voice as he
exclaimed, “Did you see me?”
“ See you!” said I, “of course [
did; but I thought you wonldn’t do
it again if Tasked yon not to;and
you won't, will you?”

«No, sir;” and it came out in
that honest, hearty voice which a
teacher likes to hear. I don’t think
he ever did, tor two good reasons,
I had used him as I would like to

be used under the same ciream-.
stances; and he felt sure that he
would be canght again if he did.
So I say that the boys can be kept
from eating apples by watching
them, and treating them with a
dose of the Golden Rule, it you get
a chance.— Educational News.

e e
How Far Shall I Help the Puplilt

It is always a very diffieult ques-
i tion for the teacher to settle * how
Hfar shall I help the pupil, and how
| far shall the Pupil lf)e required to
'help himeelf?” The teaching of
| nature would seem to indicate that
|the pupil should be tanght mainly
to depend on his own resources.
This, too, I think, is the teaching of
common sense. Whatever is learned
should be so thoroughly learned
that the next and higher ste
may be comparatively easy. An
the teacher should always enquire
when he is about to dismiss one
subject, whether the class under-
stands it so well that they can go -
on to the next. He may, indeed,
sometimes give o word ot sngges-
tion during the preparation of a
lesson, and by a seasonable hint
save the scholar the needless loss of
much time, ) ;

But it is a very great evil if the
pupils acquire the habit of run-
ning to the teacher as soon as &
slight difficulty presents itself, to
request him to remove it. Some
teachers, when this happens, will
send the scholar to his seat witha
reproof, perhaps, while others, with
a mistaken kindness, will answer
the question or solve the problem
themselves, as the shortest way of
getting rid of it. Both these cases
are generally wrong. The inquirer
should never be frowned npon; this
may discourage him. He should
not be relieved from labor, as this
will diminish his self-reliance with-
out enlightening him, for whatever
is done for a scholar without his
having studied closely nponit him- -
selt, makes but a feeble impression
upon him, and is soon forgotten.

The true way is, neither disconr-
age inquiry nor answer the ques-
tion for the pupil. Converse with
the scholar a little as to the prinei-
)les igvolved in the guestion; re-

er him to principles which he has
| before learned and now lost sight
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of; perhaps call his attention to
some rule or explanation before
given to the class; go just as far as
to enlighten him a little, and pus
htm on the scent, then leave him to
achieve the victoryhimself. There
is a great satisfaction in discovering

a difficult thing for one’s self, and
the teacher does the scholar a last-
ing injury who takes this pleasure
from him. The teacher should be
simply suggestive, but should nev-
er take the glory of the victory
from the scholar by doing his work
for him, at least not until he has
given it a thorongh trial himself.
—D. P. Page.

—_— R ——min
Idleness,

~ There is an adage which says,
“Money is the root of evil,” and it
is a fact that money plays a big
part in the production of crimes
and misery. But while this is trune,
it appears to me that the prime
cause, or the origin of evil rather,
might be traced farther back than
merely to the root from which all
evil springs. There is a scil, in
which this root finds nourishment,
that contains the vital constituents
of the whole plant, and furnishes
it with the power to fructuate. It
ripens the bitter truit thereof, and
perpetuates its reproduetion. This
soil is called Idleness. A thorough
snalysis of it shows that it con-
taing the most veromous poisons.
It produces pothing but evil
Nothing else will grow in it. The
root, money, however, if placed in
another soil, may bring forth an
abundance of good things that
bring joy to the heart and relieve
the suffering body. It may even
be the means of gratifying the
yearnings of a mnoble spirit, or of
rescuing the body from peril and
death. It is a splendid medicine,
if judiciously used, and its prepa-
ration is simple. It is to he put
up in the genuine sperfs of hon.
esty, and should be well corked

—.

with economy; should be shaken
before taking, and taken in small
but well measured doses. For a
slight attuck of extravagance, or
a disposition to indigestion in the
organs ot reason, the bottle need
only to be smelled of; but fora
severe attack of vielousness, atand
off a few paces and look at the hot-
tle till the devil goes out. DBut
don’t fool with Idlenese, for it is
like a bloodthirsty beast of prey;
and, although it wears the appear-
ance of harmlessness, it fastens its
fangs into its unwary vietim, and
gnaws continueusly at the vitals of
his moral nature, It is even more,
and does still more; it sows the seeds
of dissipation that bear fruits in the
shape and nature of theft, arson,
murder, and in fact, everything that
is akin to total depravity. It trans-
formns beauty into a fiendish sear-
edness and clothes its victims in
rags and misery.

J. R, Warxer.

R

The Dicticnary.

In many ot our schools the dic-
tionary is a book which is looked
upon with a good deal of reverence
but seldom wused. This is wrong.
One of the first and most import-
ant duties of the teacher is to
teach the scholars how to nse the
dictionary. More families would
own dictionaries if the parents
knew what one of these books con-
tains. Many teachers do not know
how to use the dictionary. If they
have an ocecasion to consult this
book it takes so long they resolve
never to do so again. Our author-
ity for spelling, pronouncing and
defining words is derived from the
dictionary. Every thought we ut-
ter, every wish we make known, is
expressed by means of words. How
vastly important it is that we know
something about these words which
we are using continually. The story
of the curious congressman illus-

trates this point. A curions con-
gressman was looking for the word
curious under “q,” but could not
find the word. Said another con-
gressman, who was observing the
acts, “That word does not begin
with q.” “That is so,” remarked
the other, “I might have known
that it begins with %k, and with
that he fell to looking under “k.”
We have many just as curious in-
dividuals in our midst. Knowing
how to find a word is a very small
part of the knowledge required to
use the dictionary properly. Schol-
ars should be required to consult
the dietionary on all oceasions
where there is the least doubt con-
cerning the meaning or pronuncia-
tion of a word. It has been cus.
tomary from time immemorial for
the teacher to decide all controver-
gles about words, and the scholars
have learned to say, “ It is right be-
canse teacher said so.” This is
wrong. Scholars should be tanght
to say, “It is right because my
dictionary says so.”— Ewx.

et
—

Braing and Work.

There are two ways of doing
work, and these two ways we have
daily illustrations in the man whom
the world terms a “drudge”—who
seems only half alive, and plods on
from day to day, not from any pride
or interest he takes therein, but
because he must work. The other
man is keenly alive and active,
There is scope for brain-work along-
side of his manual toil, even in the
lowest menial service, and he knows
it. Now, those are the workers
every vocation needs—men that
aim to reach the highest attainable
point in their department. Beware
of grooves! They are excellent
things to facilitate the movements
of a piece of machinery, but when
it comes to adjusting them to the
human mechanism there should be
righteons rebellion.
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School CGovernment.

All government {s a means to an
end. School government should
always be treated as a means and
pever as an end. We frequently
hear young teachers, especially of
the stronger class, say, © 1 am
going to have order, if 1 don’t have
anything else.”

This class of teachers will, in all

robability, have nothing else.

hat an unhappy place the family

is where the parent rules with no
object in view except rule.

In many families things are so
ordered that little or nothing is ev-
er said abeut government, and yet
everything is in perfeet order.

In some schools, where the desire
for knowledge is created and sus-
tained, good order follows as a nat-
aral result. This always gives a
very pleasant stute of affairs.
Nothing along the line of school
work is more beautiful than this
patural, resaltant order.
~ Much of the disorder in schools

and fam ilies resnlts trom the want
of a proper center of gravitation.
All  government s coneentric.
That every particle of matter in the
Lniverseattractsevery other particle
of matter with a force directly pro-
portional to its mags, and decreasing
as the square of the distance increas-
es, is a law of minds as well as of
matter.

Who has more soul than I, is
sure to be my master. Around
him I wmnust revolve by the law of
gravitation of minds. Who has
Tess, I rule with equal facility.
Let there be doubt as to the proper
center, and confusion follows. I
meet a person on the street, or in
the car; a glance determines wheth-
er he is my superior or my interior
in soul qualities. If he be my su-

erior, ql must acknowledge it; if
Ee be my inferior, I elaim the right
to rule.  The same law applies in
the school-room.

If the teacher
possesses qualities of soul whieh
entitle him to rule, he will find lit-
tle trouble in assuming his natural
position, and he will naturally be-
come the center of a system.
Around him as a center will re-
volve the other miuds, and all in
perfect harmony.
"The teacher may

fail to establish l

himself as the center. e may
have all the gualities necessary; as
a college education, and the advan-
tages of an excellent early training,
and vet if he lack the tact of im-
pressing his many good qualities,
and of showing how much heis really
worth to those around him, he will
live at such a distance from them
as to have very little attractive
force. :

In mind, as in matter, the at-
traction decreases “as the square of
the distance increases.”

This may account for the fact
that some of the best teachers are
those of limited, early edncation,
but having the power of coming
very near to those with whom they
are associated, they thereby make
up for what they lack in “mass ”
of mind gualities.

He that has the faculty of arous-
ing and ot stimulating, will have
good government as a result of his
efforts.

If the whole time is employed,
and the general order good, 1t is
hetter that nothing be said about
rules, order, or government, Mind-
growth is the great object of school
worl, not order,

Order iz a means, not an end.—
W. H. Putnam, in Public School.

Drawing.

A dot, the first mark to be made
by the child, why? it is the begin-
ning of a line, and drawing con-
sists of lines. A line is a succes-
sion of dots. The first lesson in
drawing should be to make one
dot, then another, and a third at

an equal distance from each other.

This practice of making dots as
guides to drawing is very bene-
ficial, as it assists the eye in judg-
ing distances, and where long lines
are required, if the dots are regu-
lar, a straight, enrved or broken
line ean be readily made. In the
lower grades it would be well to
renumber the dots and when call-
ing tor aline say straight line from
(5 to 7.) As the scholars advance
their eye becomes quick and their
judgment more reliable, The num-
bers can be discarded and the tigure
gradually placed on the blackboard
by the teacher, the pupils following
closely, making the lines immedi-

ately after, they are drawn on the
board. They soon will be accus-
tomed to draw the figure when it
is placed on the board entire, and
the teacher has then ample oppor-
tunity to go from scholar to scholar,
giving such necessary assistance as
the pupil may need. The dot sys-
tem is used in a large number of
schools in the United States and
we have found it practicable here.
—Index.

Friday Afteraoon.

I answer to a letter of inguiry ask-
ing for suggestions relative to “ Friday
afternoon exercises ” aleading and pro-
gressive teacher wrote this: * IfT were
teaching in a country school 1 should
make my Friday afternoons the hap-
piest half-days of the week. With this
object and that of inatruction in view,
guceess will surely follow. Pupils may
be led to do much work under the im-
pression that they are playing. Among
the many things that you do the follow-
ing are presented as examples:

“1, Have a pronunciation test. Pre-
pare and put on the board at least ten
words commonly mispronounced. Do
this soon enough to enable the earnest
pupils to consuit tne dictionary.

w3, Davote twenty minutes to ‘speli
ing down,’ using words commonly mis-
spelled.

«3. Have a chart or map exercise,

%4 Read a short sketch and have pu-
pils reproduce the thought orally or in
writing. :

“5, (+ive out work either orally or
from th® blackboard, requiring work in
addition, subtraction, multiplication
and division combined. Teach squares
of nambers.

«¢. TLet each pupil give a sentiment
from a standard author. If possible
induee the pupil to develop the thought
in his sentiment. (Language lesson,

«7. Put * queer queries " on the board
for investigation. Do this a week in
advance. It will stimulate observa-
tion. Parents will become interested.

# 8, Require pupils to answer rapidly
ten questions about current events,
dates, places, persons, etc. N umber the
answers from one to ten and crificise

1 ag in a written speliing lessons.

“g. (dive a practical lesson in civil
government.

«10, Conduct an exercisein false syn-
tax. This work is very practical. Re-
guire pupils to correct sentences with.
out giving the grammatical reasons
In this way you can do much to teacl
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the true use of the verbs, TEACH, LIE,

| BIT, LAY, 8ET, the true use® of the past
tense and past partciple of irregular
verbs, and also to discountenance many
vulgarisms, It is better to do thisthan
to teach the list of presidents of the
United States.

“11. Require older pupils to write,
fold properly, enclose and address a
letter of some kind.

“The above are among the things
that pupils can and will do. You can
not expect to bring about all of these
results atonce. Itis an easy matter to
state wHAT to do. But it takes time
and patience to learn mow to do these

© things. When the very young pupils
grow weary let those of them who pre-
fer it go home. You need not hope to
gecure the willing co-operation of all
your pupils. If half of them try at first
you may feel encouraged. Giving sen-
timents is a pleasant exercise. Every
teacher should own an Emerson or a
Longfellow calendar and place it in his
school room. If you know of anything
in addition to the above that adds in-
terest to the ahove suggestions please
to let the teaching fraternity hear from
yout. If the plan of having ‘ Friday af-
ternoon’ exercisesimpresses you favor-
ably don't fail to attempt it, no matter
how small your school, nor how unruly,
nor how limited your supply of books
and appliances, nor how brief vour ex-
perience. But of one fact you may be
assured: Unless you are willing to do
much extra work out of regular school
hours you can hardly hope to win."—
Geo. C. Martin.

Esgentials. .

There are a few matters of neat-
nes¢ and politeness which every
teacher should impress wpon ler
pupils in order that they may torm
good habits in these respects:

Boys should remove their hats on
entering the school room and leave
them off while there.

Pupils should never enter the
school room without cleaning their
shoes or boots as carefully as when
entering their mothers’ parlors.

Slates should be cleaned with a
sponge or damp cloth, and not in
the usual way, that of spitting on
them and rubbing out with the
hand. :

Pupils should not interrupt one

another, nor raise hands for eriti-
cism until the one who is reciting
has finished.

If a pupil receives a favor from
the teacher or one of his school-
mates, he should be taught to ex-
press his thanks.

Let everything that has been
scattered on the floor during the
day be picked up before dismissing
at night. If this last is carefully
attended to every day there will
soon be nothing to pick up. If all
these things are insisted on by the
teacher from the beginning of the
term there will be little trouble in

getting all to comply with them.—
Mys. F. W. Rowe.

Tae Seniors gigh as usual over
Geometry and Mental Science.

Tar Senior Class at present
numbers about forty. The new
members with one or two excep-
tions, are all High School gradu-
ates.

S —

A varcE supply of kindergarten
material has been purchased for
the Model School, and is being nsed
under the direction of Miss Brooks.

“Bravrivon for sitnation™ is the
California Normal, located on the
left bank of the placid Mononga-
hela, fifty miles from Pittshurg.
The town received its name when
laid out, in the days of the Califor-
nia gold fever,

A rarcE number ot new books
have just been received for the li-
hrary. These have been purchased
with the money derived from the
last lecture course. The surplus
turned aver to the library amounted
to about 170,

Tur board of instruction at Cali-
tornia consists of Theo. B. Noss,
Ph. D, Principal; J. 3. Smith, A.
M., Vice Principal; Prof. G. G.
Hertzog, Mathematics; Miss Belle
M. Day, Grammar and [Rhetorie;
Miss H. Lenore Philips, Literature
and Eloeution; Prof. E. P. Fenno,
A. B, History and Algebra; Miss
II. E. Brooks, Methods and Critic
Teacher; Prof. I'. R. Hall, Princi-

al of Model school; Mrs. Mary G.

o0ss, Assistant; Prof. W. K. Stiffy,
Principal Music Department; Miss
Jennie M. Ewing, Assistant.

Turre are two flourishing liter-
ary societies at the California State
Normal, meeting every Friday even-
ing. The large, new library and
reading room, well supplied with
newspapers, periodicals and books,
is a favorite resort of the students
and teachers. All the teachers but
one are located in the building with
the students,convenient for counsel,
help and restraint.

e ———

SeveraL figures are written in a
circle on a blackboard and one is
placed in the center. The teacher
then points to each figure in the
cirele in turn, the pupils adding
it with the one in the center as she
does so. Then she points to them
promigcuonsly. The central figure
is then changed and a new set of
problems appear. The same dia-
gram will do for subtraction and
multiplication. Three or four col-

umns of figures are placed upon the
board and the pupils asked to add
each one and stand as soon as it is
finished. By changing two or three
figures an entirely new problem is
made. Let the pupils choose sides
for an addition match. They pre-
pare slips of paper and write tLeir
names and the side to which the
belongat the head. Then the teach-
er gives them several numbers
which they write upon the slips
and add. As soon as finished the
pupils stard and a monitor colleets
the slips, the teacher ealling out 1,
2, 3 and 80 on in the order in which
they rise. When all have finished
the teacher announces the result of
each paper. It number one is cor-
rect t]he paper is marked 100, if in-
correct, zero. No, two is 99, No.
three is 98, and so on. The mark-
ings are then added by the pupils -
and the side which has the largest
sum wins. This is the fairest kind
of a school contest we have ever
tried, as every pupil can take part.
Accuracy counts flor most, but rap-
idity aids very much; and the pu-
pils have to figure out the result ot
their own contest.

-
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_The Queer Socholars.

The sun waa shining softly,
The day was ealm and cool,

When forty-five frog scholars met
Down by & ehady pool—

For lttle Trogs, like little folles,
Are slwaye sent to school.

The master,
Besought them to be guick

Tn anewering his questions,
Or elae (his voice was thick)

They knew well what wonld happen,
He pointed to his stick.

erched upoen & stone,

Their lessons neemed the strangest thinge,
They learnt thet grajges were Sour ;

They said that four and twenty daye
Exactly made an hour ;

That bricks were made of houges,
And corn was made of flour.

That eix times one was ninety-five,
And “yes " meant “no " or * Day."

They always spent * to-morrow »
Beafore they spent © to-day,”

Whilst each commenced the alphabet
With * z ™ instead of “a!™

Ag soon a8 school was over
The master said ** No noiae 1

Now go and play at leap-frog,”
(The game & frog enjoye),

« And mind that yon behave yourselves,
And don’t throiw slones at boys [™

—Selected.

—_— e
GrreaTsEss and excellence

achieved by singleness of aim and
concentration of purpose to a single
thought. The shallow river runs
wide but not deep. One may spread
over a large surface, know in a sort
of agnostic way many things,but he |
who would drink deep at the fount-
ains of wisdom, must patientlystudy
Errors, like

a few things well.
straws, upon the surface float.

who would seek for truth, must

dive below.

et —= T
It is sometimes the case that a

gchool has as many classes as it

scholars. Thig is a great evil. ‘When |

Primary Reading.

Many teachers seem to think
something must be done with the
alphabet, and the absurdities of the
old methods of learning to read,
manifest themselves.

Giving the names of the letters
alone will not suffice. In fact, will
not afford the least assistance in
Jearning to read, or eall the words
at sight.

The name of the letters in mak-
ing words is of no more use in
learning to spell or read than the
word flour is in making bread.

Reading requires that the words
should be taught objectively in the
concrete.

The names of the letters are to
be learned for thejr name’s sake
only, and they are necessary only
as a matter of convenience in talk-
ing about them.

In teaching children to read
them, the first thing necessary is to
present some idea or thought, either
objectively 7. e. by the use of an
object, or pictorially, that is by the
exhibition of the picture of the
object. We must illustrate, in or-
der to cause the child to perceive
and conceive—then the words and
their ideas find lodgment in the
mind, and become a part of the
child’s self. They are then his own.

arc

e

has

there are twenty or thirty classes for
one teacher to hear, the work will
necessarily be done ina very superfi-
cial manner. A to have as few
classes as possible, and to put each
pupil just where il belongs. Do
not be arbitrary about it. Reason
the matter with the children, and
if necessary, with their parents.
Show them the necessity for a
thorough classification. Kindly ex-

Henece we must teach the name
of the object at sight—this is the
word sign of the idea ohbtained by
seeing the object. Make that name
as familiar to the eye as the object
or picture,so that the word will sug-
gest the idea,and the idea the word.

But again in teaching children

ose the false pride which would
eep them from going to a lower

class when their own good and

good ot the school

sition.—2&. 7. Cross.

emanded it,
and the false economy which wonld
keep them from buying a new book
when the same reasons made it
necessary. Be firm and patient and

to read, something more is needed
besides teaching them to call words
at sight.

The meaning, and as far as pos-
sible, the usge of the words should
be tanght, so that as soon as a word
is heard or seen the meaning should

the

the medium of thought.

kind and you will overcome oppo- lbe recognized, thus making words

Too mueh importance cannot be
attached to this subject, for the
success of every pupil depends
chiefly upon the proper observance
hereot.

TFurther, the pupil must be
taught how to make out new words
for himself.

To do this he must learn to give
all the elementary sounds of our
language accurately.

First, in every word, when prop-
erly pronounced in his hearing;
second, whenever he sees the letter
or letters which are used to repre-
sent any sound; and finally he
should be taught to notice sueh
letters as liave no sounds or are
silent.

If we had a phonetic alphabet,
this direction, if fully understood
and carried out, would invariably
help the pupil to eall & new word
at sight. But with the present al-
phabet, as soon as the pupil has
learned the most common sound
represented by any letter or letters,
he has dome the most essential
thing to enable him to call any
new word, and will thereafter need
but little help, comparatively, from
his teacher. The a-b, ab’s; e-b eb's;
the b-w, ba’s; the b-e, be’s; and the
b-l-a, bla’s; and b--¢, &le’s, can be
made very usefn} in teaching him
to communicate and articulate the

| elementary sounds correctly.

Finally, as a matter of course,
the pupil must learn the names of
the letters in their common order,
in print and script form at about
the same time. When these steps
are carefully taken, in the order
given, the ability to call words ai
sight will, generally, be readily se-
cared, so that the subsequent work
will consist chiefly in combining
words into sentences and learning
their relative meaning. Thus the
Sentence Method is the natural
outgrowth of the Word Method.—
H. E. Ryan.
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A Dear Little Schoolma'am.

With her funny little glarses you'd have thonght
her very wise, .
If it wapn't for the langhter that was peeping from

her eyes;
Just the gueerest and the dearcst little achool-
ma'am ever known, .
‘Whoee way of teaching noys and girls was certain-
ly her own.

€Y give my brightest pupil,”™ in a pleasant tone
she pai
%4 listle cormer by himself to show that he ie

head,
And, to spare the feelings of the dullest boy, T

pot -
All the others in a clecle, 8o you can't tell which is
foot.

1 Whenever any pupil in his lesson doesn't misa

I encourage his endeavor with a penny sugar-kiss;

And, since this sight upon the rest might too se-
verely fail,

I take 5}19 ox of kisges and I hand 'em round to
ail,

“J've asked them what they'd like to be a dozen
timeg or more,

And each, 1 find. intends, when grown, to keep a
candy etore

8o, thinking that they ought to have some knowl-
edge of their trade,

I’ve put a little stove in, just to show them how
it's made.

Y Enthusiastic? Bless you, it is wonderful to sce
How intercsted in euch things 2 little child can

ha;

And, from their tempting taffy and their lusecions
lollipops,

I'm sure they'll do me credit when they come to
open shops.” :

And, with & nod that plainly showed how free she
was from doubt,

Bhe deftly smoothed the wrinkles of her snowy
apron oft—

Just the ¢neerest and the dearcst schoolma’am )

ever known,
Whose way of teaching Doys and girle was really
her own. —Nt. Nicholus.

——e e e R e

General U, 8, Grant.

S0 many admirable and fitting
thoughts have been penned during the
last few weeks concerning thisremark-
able man that we deem it more appro-
priate to give some of these thought
gems than to write anything that might
alm to be original, We are indebted to
The Current, of Chicago, for gathering
the selections which follow:

As one by one withdraw rthe Iorly actors

From that great piay on hi~tory’s stage eterne,

That lurid, partial act of war and peace—of old and
new coniending,

Fought ent through wrath, fears, dark dismays,
and many a long suspenae; i

All past—and since, in countless graves receding,
mellowlng,

Yictors and vanquieh'd—Lincoln's and Lee’s—now
thon with them

Man of the mighty émysfand equal to the days!

Thou from the prairies!—tangled and many-vein'd
and hard has been thy part,

To admiration has ii been enacted!

= Wall Whitman.

He set himself to work to earn his
living as an individual citizen. This
position made him understood of the
millions of men who were doing the
same daily work, and it was plain that

* the *defender of the Union” was a

part of that heroismn commen of the
peopleand they regarded him, therefore,
a3 higher than themselves, inasmuch as
he was an incarnate part of them all.—
Louisville Commercial.

From no section of the country will
eome warmer expressions of admiration
and patriotic pride in his achievements
than from that against whieh,in a ¢ivil
war, his powers wera directed. —Lowuis-
ville Courier-Journal.

A great life is a constant and power-
ful force drawing mankind out of dark-
ness, weakness and wrong up into light,
strength and actual truth.—Clevelgnd
Leader and Herald,

His name was equal to an army.—
Chicago T'ribune.

He goes to posterity as the greatest
warrior of his time, the most devoted
child of his loving counfry.—Chicago
News,

And when the names of kings vrow dim
The nationa still sho']l know of him,
I'or he shall have, while years roll on,
In patriot hearts his Paptheon.
—flenry Randall Waite in Boston Beacon,

‘When, after lingering and painful
illness, the patient suiferer of Mount
MeGregor passed quietly away, the most
famons man of his age closed a career
as remarkable as any in higtory.—Chi-
cago Herald.

Welcome from fields where valer fought
To feants where pleasure waits;
A pration gives you #miies anbought
At all her opening gates!
Forgive us when we prees your hand—
Your war-worn fealtires gcan.
God sent you toa biceding lund;
Our nation found its man,
—O. W, Holmes in 1865,

The foremost general of his time.—
The Boston T'ranscripi.

The true GGeneral Grant lives in the
monuments he lefs behind him.— Boston
Beacon.

Hir name was ad a sword and shield,
His words were armed meun,
Ho mowed his foemen as o field
Of wheat is mowed--and then
Set his strong hand to make the shorn earth smile
again, —I, €. Bunner in Puck,

e is not the dead hero of any see-
tion, but of the nation.—New York
Graplie.

He was not only a great soldier, but a
great man. He was a typical Ameri-
can.—HRansas City Evening Star.

Kow that he Lius gone the South will
recall only the fact that he issued ra-
tions at once to the beaten Confeder-
ates,—Columbia, S. (., Register.

A true-hearted, unassuming old man
whom every American has learned to
love. —Daily Business, Chicago.

Grant was essentially the man who
performed without rhetorie, who fought
without bluster, who gained vietories

without apparent thought of celebrat-
ing himself.—Cincinnati Enqguirer,

Iis fame c¢an never be obscured.
Posterity will do him justice.—Denver
Opindon.

e sleeps and every heart is sad.
His country loves him as he loved his
countiry.—Flgin Every Saturday.

To no other human being, purely on
his personal merits, his public services
and his strength of character, have all
civilized mankind paid such honors.—
Chicago Evening Journal.

Grant has not died in vain.—Mv.
Beecher in American Art Jonrnal.

There was a marvelous penetration
in his eye, a combination of shrewdest
good sense with a somewhat finer tem-
per, and yet entire self-control, A most
stern, executive mode, a hard, compact
judgment, which impressed you at once
with the real massiveness of the man.
—Joseph Cook.

The most conspicuous example of
the kind of men Ameriean common-
wealths are able to evolve when there
is need.—The Oritic.

The great soldier who transformed
the words of Lincoln’s proclamation
into faets has passed away.—dmerican
Art Journal.

He had ne historical models, but
worked out his own course from his
good sense and thoughtfulness.—Hon.
Hamillon Fish, :

He fought with no spirit of hatred,—
Boston Home Journal.
e e ——

Nature of Mental Growth.

AN INSTITUTE LESSON,

Motlo—
O'cr wayward childhood woulds thou bear firm
riie,
And sun thee in the light of happy faces,
Love, hope and patience, these mnst he thy

graces,
And in thine own heart let them firat keep
sehool. —{loleridge.

STATEMENT L—The mind grows as
the body grows, during early childhaod.
‘We must care for the body of the child,
that the mature mind may have a
healthy, perfect instrument with which
to work.

Inference—No devices for develop-
ment or for imparting knowledge
are of any real worth, unless care-
fully adapted to the present stage
of the child’s physical growth.

STATEMEKT 1I.—The mind grows by
means of nourishment, as the assimila-
tion of mental food,

The study and occupations of the
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ehild should be adapted to his present
stage of mental growth.

Inference~We must regard both the
quantity and the quality of mental
food. The mind can be starved as

. well as over-fed. While the dan-
ger of over-pressure is great, the
danger of mental starvation is not
to be disregarded.

STATEMENT IIL —There are two
phases of mental culture: (z) that of
instruction; the mind gains strength
through knowledge which coines from
without; (b that of discipline; the|
mind grows strong through its own
action,

Inference—Some teaching power, and |
some amount of study, are equally
necessary. “Skill is the expression
of power.” Power is the product
of discipline, Discipline is the re-)
sult of Attention. Attention is
attained only through study, or
concentration of thought.

STATEMENT IV.—Mental growth em- !
braces an artificial or mechanical phase ‘
and a natural or inherited phase. The
selection and arrangement of knowl-|
edge; all explanations; devices for
teaching certain branches are purely
mechanical.

Inference.—(1) Hence care should be
taken that the natural is notrover-l
shadowed by the artificial as in the|
«01d Education.” Nor should the
artificial be entirely neglected as:
we are sometimes taught in the!
New Education. (2) Methods and
devices are purely artificial. They ;
may be changed so as to adapt them
to ecircumstances, from time. to
time. Principles are natural and
unchangeable. A thorough under-
standing of principles is better
than a continual search for new
methods and devices. The educa-
tional world is in danger of going!
method-mad.

STATEMENT V.—By “furnishing the I
mind ™ we mean: (¢) imparting informa-
tion, or pointing out the sources of
knowledge; (b) acquiring those mental |
arts by which certain processes ave car- ‘
ried on and perfected. :
- Inference.— We cannot then say,!

« frst form the mind and then for-)
nizh it.” We cannot separate the,
two processes; it is better to say !
furnish the mind as you form it.”|

Skillful work requires that each pro-i
cess should receive equal attention. 1

SrATEMENT VI.—There are two laws !
of childhood. The one is the law of |

change; the other is the law of repeti-
tion. Variety of occupation preventsl

weariness of mind, and is-very essen-
tial. Mind habits, like habits of hody,
are produced by continual action, and
this is of the greatest importance,

Inference—In order to make an im-
pression, it is often necessary to do
the same thing many times., Chil-
dren should be taught the value of
-continued effort in one direction.
“Try again” is an excellent motto
for every school room.

STATEMENT VIL—Life takes onso
many forms that we are forced to con-
clude that there is one law of nature
and another law of necessity. The
first predominates in early childhood;
the latter supersedes it gradually as
life progresses.

Inference.— Whoever attempts to

« follow nature,” must also possess
a large share of common sense, 80
that he may distinguish between
those things which a child isin-
clined to do, and those things which
he ought to do. The pressure of
demand often seems to antagonize
nature and a very wise diserimin-
ation is needed in order to deter-
mine which is best for the child.

STATEMENT VIIL—The two exX-
tremes in child-life are work and play.
The distinction between these two
should be carefully observed.

Each is of equal importance, but it
is doubtful if it is ever wise “to treat
play as if it were work, or work a8 if
it were play.”

Inference—While play arouses the
voluntary activities of the child’s
mind, work alene tends to this con-
centration or direction of his ac-
tivities towards some purpose or
required result. Skill, “the ex-
pression of power,” comes fo us
through work, never through play.
Ienece some clear distinetion be-
tween the two should be observed

and tanght even in the primary
stages of education—Henry Sabin,
Clinton, Iowa.

Object Lessons.

The benefit derived from object les-
gong is becoming move and more ap-
parent in our schools. They are the
means of impressing and retaining
upon the mind the subject matter
taught, and are therefore important
factors in inciting the curiosity, awak-
ening an interest and creating a desire
to obtain knowledge from the various
avenues which lead to a liberal educa-
tion. One may read of the grandeur
and beauty of Niagara Falls, and pic-
ture in his mind what it may be, but

go and gaze on the turbulent waters of
that tremendous cataraet, and an im-
pression is made upon the mind that
cannot be erased. Seeing is believing.
A teacher may describe to his class the
beauty, system and wonderful mech-
anism of a wateh. The mind picture
thus drawn, though of the most inter-
esting character, will leave on the
minds of the class but a vague idea of
what the object really is; bat let the
teacher produce the watch and show
them the beauty of its construction and
the intricacy of its works, its use, its
value, etc., and they at once compre-
hend clearly the facts stated, and the
lesson thus taught leaves animpress on

the mind which is not easily removed.

As many of the text books do not con-
tain object Yessons,l have used this
method, and found it interesting as
well as profitable. At the commence-
ment of the term a primary geography
class is organized, including all those
who do not study geography from a
text book. This comprises mostly
those from the first, second and third
reader classes. Each day, alter the
usnal recitation in geography, a few
minutes are spent, and sometimes more
than a few, in talking about some ob-
ject. Those generally found in the
schoolroom are taken up first. For jn-
sfance, a boy in the class wants to know
the names of the different kinds of
wood that the floor, desks, shelves,
tables, ete., are made from. I take his
question as an object lesson for the
next day. Eaeh one is requested to
bring into the class pieces of as many
different kinds of wood as he can find,
and we will talk about those and that
Wwhich is found in the schoolroom also.
The next day after the wood question
has been satisfactorily answered, Wil
lie, whose turn comes next to ask a
question, wants to know if the isin-
glass in the stove door is like the glass
in the windows. The next day a piece
of mica and an ordinary piece of win-
dow glass are brought before the class,
and Dy comparing the two they can
readily see at once the difference. A
talk is then had about mica; how ob-
tained ; how found; use, etc, and also
of glass; how made; from what,and of
the different kinds and their uses, and
5o on during the term. Many questions
are asked and various subjects talked
apbout, such as chalk, blackboards,
broom, bell, slates, paper, corks, metals,
cloth, pens, and many others too nu-
merous to mention, How they are ob-
tained; from what; how made; their
culor; size; use; value, etc, are some
of the outlines of thought. By these
object lessons pupils are made to ob-
serve, think, apply and understand, and
lessons thas taught become a source of
pleasure as well as profit.—Delatoars
County (lowa) Teacher.
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“ Wanted—A Boy.”

WANTED—A hoy to run errands and make him.
self generally useful, |

Mr. Peppergrass came out, with his
cap on the back of his head and his
spectacles pushed high up on his fore-
head, to wafer this written notice on
the side of his store. And five minutes
afterward (it might have been less, or
it might have been more) a crowd of
eager little lads assembled around it,
atanding on tip-toe to read every word.

Jobnny Jarvis had just been dis-
charged from his place as eash boy in
a dry goods store, because business was
dull and customers few,

He was a fine, tall boy of twelve,
with bright, black eyes and a laughing
mouth, and he didn't at all like having
- nothing to do.

Charley Warner wanted a situation,
because there were a good many little
‘Warners, and nothing to feed them
with since their father died.

Lewis Brown had been out of regular
employment ever since the china-fac-
. tory closed last fall.

For these little fellows belonged to
the innumerable army of boys who ean
not play and enjoy the hours as they go
by, but must work and drudge and
count every day lost that does not bring
in its corresponding wages.

Children, did you ever think how
hard the world was on these poor little
toilers ?

It was not long before Mr. Pepper-
grass’s store was full of boys who
-wanted to “run errands and make
themselves generally useful.”

Big boys and little boys, tall boys and
short boys, well-dressed boys and
shabby boys—boys who leaned up
against the flour and potato barrels,
as if they had left their back-bones at
home; boys who stood straight up—
boys who took off their caps, and boys
who kept them on. And still they
kept coming.

“Hold on!” said Mr. Peppergrass.
“This will do.”

So he took down the notice and bolt-
ed the store-door.

“Now, I will proceed to business,”
said Mr. Peppergrasg, rampling up his
bhair and adjusting his spectacles so as
to make his keen, gray eyes sharper
than ever.

A few penetrating glances, half a
dozen questions, and the number of
boys was speedily reduced to our three
little friends, Johnny, Jarvis, Charlie
‘Warner and Lewis Brown.

They were all three willing and anx-

ious to work; all three brought good
recommendations, had honest faces,
wanted to enter on the situation at
once, and wrote neat, round hands.

“Hump! hump!™ said Mr. Pepper-
grass, with his hands locked under his
coat-tails behind. “There’s three of
you, and I can’t find work for three
boys!”

The little Jads said never a word, bat
locked eagerly at the grocer, each one
hoping that he might be the one select-
ed “to run errands and make bimself
generally ugeful.”

Mr, Peppergrass stared hard at the
spice boxes and preserve bottles in the
window, frowned at the cracker boxes,
and finally made up his mind.

* Brown,” said he.

“8ir!” said Lewis Brown,

“I'll try yon on a few sums. T want
my boy to understand the first princi-
ples of arithmetic.”

“I'm good at figures,sir! ™ cried Lewis.

“Are you?” said Mr. Peppergrass.

“ Very well; T'll give you a trial.”

He wrote down a labyrinth of figures
on 2 slate, and then opened the door of
a little room which communicated with
the store.”

“Sit down here, Brown, and work
out these sums,” said he. “I'll come to
you in a few minutes.”

Johnny Jarvis and Charlie Warner
looked blankly at each other, then at
the grocer,

“ Please sir, what are we to do?”
said they.

“You are to wait,” said Mr. Pepper-
grass shortly. “ Your turns will ecome
in due time.”

The sums were not especially hard
and Lewis Brown was quick at figures,
[[e socn dispatched his task and began
to look around.

It was a stuffy, close-smelling little
room, with one window close up to the
ceiling, and a carious, old-fashioned
book-case, or desk with glass doors,
lined with faded red silk,in the corner.

“I do wonder what Mr, Peppergrass
keeps there?” said Lewis to himself;
and after he had wondered a little
while he got up and went softly to the
desk. “The key is in the lock,” said he,
“Thers can't be any harm in looking.
Perhaps there are story books, or maybe
curious shells and stones, or—"

As these thoughts erossed his mind
he opened the silk-lined door. Buz-z-z!
—whew! out flew a beautiful, pearl-
colored dove.

Lewis stood aghast. In vain were
his efforts to eapture the little crea-
ture. It fluttered from the top of the

book-case to a pile of boxes bheyond,
and thence to the top mouldings of the
windows, as if it enjoyed the chase;
and in the midst of it all in came Mr.
Peppergraas.

“Eh? What?” said he,
this happen #”

“TFlease, sir,” said Lewis, hanging his
head, “the bird got out and I was try-
ing to cateh it again.”

“Got out, did it?” said Mr. Pepper-
grass. “It must be a very ingenious
bird to be able to open the desk from
the ountside! Yon may go, boy. I'm
quite certain you won't suit me, I
don’t approve of meddlers.”

Ho saying he opened the door which
led directly out into the back street
and dismissed poor l.ewis Brown with-
out further ceremony.

“Now, Pearlie,” said he to the little
dove, who perched on his shoulder at
once, “you .can go back to your nest.
You have helped me out of the difficul-
ty this time.”

S0 he let the little creature fly ou}
into the yard, where it belonged.

Charlie Warner was the next one
ushered into the stuffy smelling room.
ITe, too, speedily finished his sums and
began to look around him for some-
thing to ccoupy his attention.

“Oh my! What a lot of boxes,” said
he, “ piled up, one above another, like a
Tower of Babel? What can Mr. Pep-
pergrass keep in all of them *”

Charlie listened. No advancing foot-
steps were near. He looked cautiousty
about him, but he saw nothing, Then
he rose from his chair and crept to-
ward the mysterious pila of boxes.
They were of all shapes, rather small,
and fitted with loose, wooden covers.

Charlie lifted the lid of one. It was
full of English walnuts.

Thought Charlie: “I'm in luek! 0l1d
Peppergrass will never miss two or
three of these,” and he pocketed a hand-
ful,

The next box was full of beautiful
Malaga raisins. Charley nipped two
or three bloomy, wrinkled feliows off
the stem and ate them. Ile was fond
of raisins,

“ What next? ” he said, tugging at the
cover of the third box, which seemed
to fit a little closer.

All of a sudden, however, it flew off
with a jerk, filling the air with Cayenne
pepper, and setting poor Charlie to

sneezing as if he meant to sneeze his
head off.

Mr, Peppergrass bustled in.

“Ah?’ gaid he, “I see! But you
needn’t have been in such a burry to

“How did



examine my stock, young man. 1
haven’t engaged you yet, and I dont
intend to.”

And poor Charley sneaked away
through the back door which Mr. I’ep-
pergrass politely held open for him,
feeling that his curiosity had ruined
his cause.

it was some time before the Cay-
enne pepper had sufficiently cleared
from the atmosphere for Johnny Jar-
vis to take his turn at the sums in
decimal fractions, but he worked them
patiently out, and then sat looking
around him, as the othiers had done.
But he was too honorable to dream of
meddling. He, too, wondered what was
in the boxes, but he didn’t do anything
more than wonder. Heheard a mysteri-
ous rustling behind the faded silk doors
of the old book-cass, where Mr. Pepper-
grass had shut up his pet kitten, but
he never thought of opening it to see
what it all meant.

He saw & glass jar of mixed can-
dies on the mantel (sly Mr. Pepper-
grass had counted every one, besides
covering it with a dusty lid, so that the
least finger-mark would have been
gunite visible), but he sat thers guite
still until Mr. Peppergrass bounced
into the room.

The old grocer looked at the candy
jar, he glanced at the unmolested
boxes, and opening the desk saw the
kitten fast asleep in the corner,

«Aht” said Mr. Peppergrass with a
long breath. “Yes, exactly! You are
the boy L want. Come right back into
the store, and Il set you to work
weighing out tea and coffee.”

And that was the way Mr. Pepper-
grass suited himsell with a boy—
Golden Days.

—_— e r——ni——
Hints for Beginners.

BY MI15% M. H, HINKLE,

« Porewarned, forearmed,” is as frue
in the teacher’s profession as in other
affairs of life. With the beginning of
the schools this year many high school
graduates and Normal students will
begin their first school in the country,
perhaps some distance from any town
where school supplies ean be obtained.
It may be a great saving of tim and
patience, not to mention other advan-
tages, to receive a few hints from one
who has had experience in such things.

The writer of this artiele onee went
to take charge of a school some distance
from town, In blissful ignorance I
imagined that the children would be
supplied with the things needful. But,

alas, how soon 1 was disallusioned. ¥
do not think that the sum total of slate
peneils in that room reached a dozen,
and most of them ranged in length
from that of a pin to two or thresinch-
es. Lead pencils were unknown fac-
tors in the educational problems;
seratch books had not been thought of
and when it came to the organization
of the class in writing T found that
some had pens, but neither ink nor
copy-books; a tew had ink, but neither
pens nor copy-books; a few had fools-
cap paper; two or three had Spencerian
and about an equal number the Eclec-
tic copy-hooks.

Now this is not an exaggerated pic-
ture, but actual experience. A teacher
does not want to waste a month of
sehool and wear out her patience in
getting ready for work, therefore 1
make a few suggestions to teachers go-
ing to the country and I think they will
find by experience, if not soouer, that
they will do well to heed them. I would
recommend that each teacher, before
going to her school, procure & box of
slate pencilg, half a gross of lead pen-
cils, more or less, according to size of
school, a box of good pens, two or three
dozen copy-books and about the same
number of noiseless slates, Ierhaps
other articles might be mentioned, but
these are necessaries, The objection
raised by most teachers is in regard to
the expense. Iknow that teachers do
have to regard expenses, for I have
been a teacher for some years and eould
certainly testify to the generally lean
condition of teachers’ pocket-books;
but I do not think that the expenses in-
curred need be great. If you have not
the ready money and go te any dealer
in the above-mentioned articles and
state your case frankly, he will willing-
ly give you time on them and will also
let you have them at a reasonable dis-
count. When you goto your school the
first morning and find it, as you surely
will, very poorly equipped you can ex-
plain to the children that you have
these things to supply them, and that
your object in bringing them along was
not to make money, but that the school
work might be carried on promptly and
smoothly. You will find, if you exer-
cise tact, that you will lose very little;
most parents, and children, too, have
too mueh of the right kind of pride to
allow the teacher to furnish them with
what they can pay for, and you will
find the pennies rolling in for the slate
pencils, the nickels for lead pencils, ete.

(f course if you have any poor children

who are unable to pay, it will not hurt
you to give to them; but, generally, 1
do not think it best, either for the
teacher's finances or the children's mor-
alg, fo give them what they can just as
well pay for. Children should be taught
o return an equivalent for what they
receive,

In regard to the slates,T would either
gall or loan; if the pupils want to buy,
sell; if not, let them have them to use,
and at the close of the term gather
them up for the next campaign. The
amount of nervous exhaustion saved
by the use of noiseless slates, and the
saving of time to teacher and schoo! by
each pupil being supplied is very great.
Two or three boys with the pleaof “no
slate pencil ® can destroy the discipline
of a whole school, for it gives them the
excuse for spending their time in con-
cocting mischief or indulging in that
very pernicious habit—borrowing. All
teachers of experience will agree with
me that it is the worry caused by dis-
turbances and insubordination that
breaks down teachers rather than the
strain of imparting instruction. 3o,
my fellow-teachers, if you would save
your best energies for the work of
teaching and desire to come ouf of
school at the close of the year with
mind and body vigorous, and not with
that fagged-out appearance which so
many teachers wear, you will do well
to guard yourselves against unneces-
sary worry.—Selected.

SeHOOL directors are falling far short
of their duty, and so are doing the ris-
ing generation of the country an in-
justice when they employ any teacher
that is not fitly prepared, morally,
physically and mentally. Since the
school teachers are recognized as the
character builders of the country, only
those you would have your children
imitate should be employed. Consider
the man or wonan, and then their sal-
ary. Only good teachersshould be em-
ployed, and only good salaries should
be given them. -

e o

THE fellow who loafs around on the
streets all day and goes home at night
to a wife, mother or sister who works
hard to support him, can tell you ex-
actly what the country needs to make
it prosperous, and what policy a news-
paper ought to pursue and the kind of
matter it should print to make it a glo-
Trious success.

e ———

TuE infalibility of the Pope was pro-
claimed by Piux IX, fifteen years ago,
July i3,
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The Teacher's One Duty.

My text is found in the following
item, which I clip from a newspaper:

“A correspondent of the Boston (Hobe
sends the following to that paper as a
lesson given by a teacher in the Franlk-
lin school, in Boston, to a class of girls
from twelve to fourteen years of age, to
be learned in one evening after school
hours: *‘Europe—Position, boundary;
seas, name each, locate; gulfs, name
each, locate; bays, name each, locate;
straits,full description, location, separa-
tion and connection of each; peninsu-
las, location of each ; political divisions,
name every kingdom and country and
situation of each, boundaries of each;
islands, what nations and where situ-
ated, etc.; number of square miles in
. Europe; comparison with number of
square mtiles in the United States.”

Now I submit that it is of very little
importance whether the answers to
these questions were to be learned “in
one evening after school hours” or in
several mornings during school hours.
In either case, if this is what the schools
are doing, they are all wrong, and not
only wrong in practice, but, to use a
nautical expression, they are on the
wrong tack altogether, and the farther
they go the more hopelessly wrong they
will become and the farther away from
any true idea of their proper function.

I read a circular sent me the other
day from the proprietor of a teacher’s
agency in Boston, in which the said
proprietor announced that he had es-
tablished himself in *the Mecea ™ of all
those who were interested in edncation
in America, If this iy whatis goingon
at the American Mecca, were it not
better for us to turn our eyes in gome
other direction? Ihave somany times
these columns called attention to the
abuse of geography in sehools that it
seems hardly necessary to reiterate that
most of the information here asked for
has only its proper place in atlases and
gazetteers, and not in a human brain.

If, again, the expression, “learned in
one evening,” were changed into “learn-
ed for one recitation™ it would better
express the truth. XNoone of the pupils
who should stwdy over these statistics
would probally e able to recite them
at the end of a week, unless kept in
practice by an every-day repetition. If
he be not able, then the labor and time
spent may be considered as absolutely
wasted, unless the information be of a
nature fitted to broaden and develop the
thinking faculty. But this ib is not.
If, by dint of every-day repetition, he
do remember it, the case is almost
worse, for then we have been simply
working in the interest of the inbern

depravity of the human mind, one un-
doubted sign of which is its tendency
to fall back from active thinking into
mechanical repetition.

Now, if there is one thing over and
above another which the teacher was
invented for, it i3 just to stand in the
way of this natural tendency and in-
elination of the mind.

Thehuman mind, in a state of nature,
tends (just us naturally as water tends
to run down hill or flame to ascend)
towards mechanism. We find this
hinted at in all savage tribes, with their
endless repetition of beads and monot-
onous ornaments and their rhythmical
chants and dances. We may see if, if
we will only open our eyss, in all chil-
dren’s games and in their droning read-
ing and in their way of reciting poetry,
even in many of the rude rhymes which
they ehant in their plays. Itisalways
repetition, always monotony. Wecould
not get along without habils, to be sure,
but whuat are habits but a result of the
natural laziness of the mind, which
asks for nothing so much as to free it-
self from the labor of thinking ¥

Edueation is not natural. The busi-
ness of education is to take man out of
hig state of nature, and the business of
the teacher, who is the gschuol educator,
is to stand forever in the way of mech-
anism. American schools, as a whole,
are somaetimes blamed for a mechanical
way of teaching. Taminclinedtothink
that at the root of this lies the nature
of our political institutions. We areso
careful to look out for and to guard the
rights of individuals that, even in our
schools, we hesitate unconsciously to
put ourselves in the way of the nature
of the chiid, and so the natural tenden-
¢y to mechanism has had almost unin-
terrunted play.

In manuers and moralsno thoughtful
observer can fail to see that already we
are reaping baletul fruit in the homes
and on the streets; and in the schools
we have been {ostering the growth ofa
superficial smartness, which crams
facts one day in order to recite them
the next and then teo forget them—if
one can bLe said to forget what he has
never in any sense known.

In other words, we, as teachers, have
been negligent, It is far easier for us
to ask questions and receive definite
answers, than to spur our pupils con-
stantly to active thought--and so we
g0 On.

(Once in & while a man, like Dr, Ar-
nold, gives a wholesome electrie shock

to the half-torpid educational establish-
ments of England; or Horace Mann

stirs up the drowsy teachers of A.meri-
ca till they shake themselves and roar
forth their indignation at being dis-
turbed out of their placidity. And then
these agitators die and the rank and
file fall into their regular march again.

It is not only geography. It is arith-
metic also. How long ago is it since
we were told of pupils in Philadelpkia
public schools who were required to
learn, word for word, the rule for Long
Division, mentioning whenever they
occurred, the point of punctuation as
integral parts of the rule? And have
Cincinnati and Cleveland, St. Louis and
Chicago, thoroughly purged themselves
of mechanism ¥

One thing every one of us should re-
member as we enter the school-room
door every morning. It isthis: Now
what these children will naturally want
to de.all this day will be to turn them-
selves into repeating machines, and
my business here all day is just to pre-
vent their doing this. I am here to
circumvent them at every attempt at
it, and to make them thénk and reflect ;
and T shall go home at night trinumph-
ant and happy if I can exclaim with
Dick Deadeye in Pinafore:

* They're foiled?
They're foiled! They're foiled! ™

—dnna C. Brackett in Am. Journal of
Education.

————————————
Spelling.

The only use for spelling, is for con-
veying our thoughts to others by means
of writing. As we express ourselves to
others in conversation, we make mani-
fest te them our khowledge or ignorance
of the rules and principles of grammar;
yet we might be entirely ignorant of
the knowledge of $pelling the words
which convey our thoughts, without
anyone being cognizant of that fact.
As soon as the child is able {o write in-
telligently, he begins his written work.
Through the First and Second Primary
and First Intermediate, the words are
taken from the reading lesson of the
day. The teacher suggests for and ob-
tains from the pupil, if possible—if not,

‘gives herself--the words she has se-

lected; and, one by one, as the words
are announced, scholars spell, teacher
writes upon board, pupils take down
in their blank bloeks, and prepare for
their next day's recitation. On the day
following, the teacher announces the
words thus prepared, and pupils write
in their spelling blanks; after which
some pupil spells first word as he has
it written, and if correct teacher as-
sents, if not, correct; thus through the



ten words, the number given as a lssson.
For Friday, a review of the words mis-
spelled during the week is assigned.
The objeet in taking words from read-
er, is that the pupil may, by seeing in
what connection they are used, obtain
- meaning and thus gives an additional
interest to the lesson and enables pupil

to remember better what he has
learned.

In the Becond Infermediate and up-
ward the lessons are assigned from
speller. First 10 words, and as the pu-
pil advances in grade 15, 20 and 25
words is the number given. Here pu-
pil learns to separate words into sylla-
bles, and place aceent. Since the prin-
cipal use the pupils have for a knowl-
edge of spelling is to enable them to
write correctly, we hold this tobe a

great argument in favor of writfen
spelling.— Ex.
—_— e ———————————————

~U. 5. History.

Into our school we are introducing
the studying of history by the Topieal
Method. By this method the topic up-
on which the following day’s lesson is
to be, is placed upon the blackboard,
and immediately is copied in scratch-
book by class. The school does not
adopt any one author ag theone whose
text-book is to be used, but allows each
to use such as he already has, and sug-
gests to him that the more different
works he has upon the subject the bet-
ter. The advantage of this is easily
secen, in that what one does not tell
upon a subject another does, and by
studying different authors we obtain
all that is known of that peraon or
event about which we are studying. In
the study of history, as in all other
branches of learning in this life, the
more deeply we plunge into it, the
more interested in and better acquaint-
ed with it we become, until we forget
the time which has elapsed between
the event and us, and live over the
past int the present. With childrenthis
is as true as with older people, for
“Men are but children older grown.”
-Each child is responsible not only for
what he finds in his book, but also for
everything given in the recitation,
either by teacher or pupils. Much more
interest is awakened in the pupil by
this method than by the old way of re-
citing one lesson after another in the

order in which they are arranged in |2 e
the hook. First, his curiosity is awak-| Jio oot

ened to a greater or less degree by the
fact that, until - the close of one lesson
he is -unaware of the subject of the
next. And again each fopic is named

from the principal events, and pupils
areled to bring all the information ob-
tained under these heads and thus are
enabled to remember them better.
Sometimes 1, 2 or even 3 days are given
{o the study of one topic according to
the importanee of the topic given; and
where there is but little to be learned

two topics are assigned as a lesson.

After each period is completed a review

of that period is given.—Ew,
-A_L-_-M_A_u_.-.._ﬁ_._-_ﬁ—__

Writing In the Public Schools,

At the beginning, teach the first three
principles, taking care that each pupil
can make and describe correctly all of
them. Then teach all the letters form-
ed by these and their combination,
teaching those of one space in height
before those of two or more. We then
teach the fourth principle and the let-
ters in which it is used, afterwards the
fifth and sixth and seventh, teaching
all the letter in which the omne is used
before taking up the other. Of course
all the small leiters are taught before be-,
ginning with the capitals, QOur method
is prineipally by dietation, The pu-
pils write on board or paper. ‘Teacher
first explaing what is to be done.
‘When all are ready teacher dictates
firat, second, or whatever principls is
necessary, or sometimes- he will count
one, two, ete, having the pupils write
as he dictates or counts. Vary the
work as much as possible—sometimes
using the board, sometimes placing

‘half the pupils to board and half at

seats. Have them write words and oc-
casionally sentences by counting. Drill
them continuously on the height,
width and alant of letters. Tn teaching
a new letter, use in connection with it
all the letters before learned, We find
it best to use pencil in the lower grades
—introducing pen and ink in the second
Intermediate, When at board have
the children stand erect, when at seats
sit erect with front position. Care
should be taken that the pen is held
correctly. Have each pupil do the same
thing at the same time, that there may
be no confusion. In regard to the
principles, etc,, we would say, review!
review! review!—Eum.
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A rew of those who have entered
the senior class do not expeect to
graduate this year. The members
ot the class, at present, are Luna
Chalfant, Annie Jenkins, Eve Dow-
ner, Nettie Jeeters, Avie Kinder,
Dora 8tockdale, Nora Hoge, Ollie
Hoge Becca Reeves, May Johns-
ton, Jennie Roy, Clara Mulhollan,
Lizaie Lytle, Nannie Scott, Lizzie
Higbee, Laura Hough, Maud Moore,
Pressie Darsie, Clara Singer, Julia
L. Reed, Annie Wood, Lucy Hert-
zog, Bell Armstrong, Fthel Ward,
Eva Wilkins, Julia Leighton, G, W.
Snodgrass, O. 8. Chalfant, H. Chal-
: + fant, Wm, MeConegly, J. C. Hock-
. enberry, 8. P. West, E. E. McGill,

- C. M. 8mith, J. V. Kinder, L. B
Wilson, J.B. Hallam, W. D. Bright-
well and Wm. De Bolt--thirty-nine
in all. .

Among those who will enter later
sre Florence Cope,*W. G. Gaus, E.
¥. Thomas, Lottie Beardsley and
Dora G. White.

The Philo Society opened for the
year with an excellent programme,

Quite a number of the new atu-
dents have become Philos and have
alrcady given evidence that they
are worthy to wear the Philo badge.

The officers of the Philo Society
at the opening of the year were as
follows: President, O. 8. Chalfant;
Vice-President, Clara Singer; See-
retary, Lizzie Lytle; Attorney, Mag-

ie Caughey; Treasurer, Belle
%Ienry; gritic, Clara Mulhollan.

A member of the class of 1884
writes: “I have a good illustration
-of the advantages of a normal cer.
tificate here. There are some good
teachers in this township holding
provisional certificates who get $33

rmonth. I get $45 per month—
g‘;Q in favor of the normal certifi-
cate.

The Clios are delighted with their
new hall on third floor.

Mvr. Jas. B. Hallam ig the hon-
ored President of the Clio Society.

Mr. Jas. A. Wakefield, formerly
an active Clio, and contest orator in
1883, has entered the freshman class
of Allegheny College.

Mr. J. S. Eberman, of the class
of 1878, and Miss Mary M. Guffey,
of the class of 1884, were married
‘at West Newton, Sept. 23. They
will make their home in California,

Miss May Donaldson, of the class

of 1882, was elected on Sept. 22 to
fill a vacancy in one of the higher
rooms of the Monongahela City
schools,

Miss Jennie Smith, ot the class
of 1884, was married on the 3d of
September to Mr. Clyde Kimball.

Lany tormer students and grad-
uates have been visitors at the Nor-
mal since the opening. Among the
number, Misses Rella ITuntley, El-
va Hertzog, Ara Hopkins, Allie
Hopkins, Eftie Johnston and Messrs.
Frank Semans, Hugh Keys, R. C.
Orowthers, M. A. Rigg, Jos. D.
Hornbake, J. G. Silvens, Brown
Colley and W. R. Scott.

W. E. Gamble, of ’84, enters
Washington and Jefferson College
this tall.

Miss Elda N. Tlooner, of Class
ot 1885, is engaged to teach in
Snow Shoe township, Center Coun.
ty, at a salary of §40 per meonth.
| Miss Minnie E. Walters, of ’83,
will teach near Sewickley, Pa,

At the first practice teachers’
meeting, September 14, teachers
were admonished to keep recitation
room floors clean, to have perteet
order before attempting to teach,
to be prompt in meeting and mov-
ing elasses, to write plainly and
carefully when they place anything
on the hlackboard, and to adhere
closely to the work as outlined by
the Principal of the Model School.

The concert on the evening of
September 19, by Miss Belle Me-
Clintock and Mr. A. L. Ioward,
vocalists, Miss Jennie Ewing, pi-
anist and Miss Dessie Wilson, ae-
companist, was of a high order of
merit. The andience was not as
large as many of our lectnre audi-
ences, but the performances were
highly appreciated by all present,

The Normal Review.

With the September namber we
vegan the publication of a Normal
Sctool Monthly. We have long felt
the need of some medinm of com-
munieation with our graduates and
other former students. The Nor-
san Revoiw  will eownbine with
sehool news, a large amount of val-
uable matter for teachers. The sub-
seription price is made extremely
low (tifty cents). We do not pro-
pose to make one cent out of the

Review. Our only objeet is to es-

tablish a paper in the interest of
the school and ite students. If we
are cordially and promptly aided in
the undertaking, we will make the
Review very helpful and, it pos-
gible, very newsy and readable. The
encouragement we kindly ask is
that every student of the Normal,
past or present, graduate or not,
subscribe for the Keview and solieit
subscriptions from others. Man
hands make light work. Let a//
confribute to the suceess of the Re-
VIEW.

T

Resolntions of Respect Adopted by the
Philo Society, Sept. 1l.

Waerras, God in His all-wise but
mysterions providence has ecalled
Miss Anna Mathews from among us
to her final reward; therefore, be it

Fesolved, That the soelety has
lost an earnest worker and the mem-
bership a faithtul friend..

Resolved, That while we mourn
our logs, we bow with humble sub-
mission to the Divine will,

HFesolved, That we extend our
heartfelt sympathies to the bereaved
family.

Hlesolved, That these resolutions
be published in the Normar Re-
view and also in the Brownsville
Clipper. '

Tre lecture courses at the Cali-
fornia Normal for the last two
years have not been excelled if
equaled, at any school or college in
the United States. They have in-
cluded Joseph Cook, Chaplain Me-
Cabe, Mrs, Livermore, Rob’t Bur-
dette, Col. Bain, Will Carleton, Josh
Billings, Rob’t Collyer and Dr. Tal-
mage. Audiences have numbered
trom four hundred to eleven hun-
dred. In the future, as in the past,
only talent of the highest order will
be engaged for lectures.

Nearry 1,000 has been expend-
ed receutly on the Natural Seience
room and its equipment. Large
walnut cases well filled with the
newest and best appliances to illus-
trate the sciences, especially of phys-
ies and plysiology, occupy the
former Clio HHall. _Xl'he department
is conducted by Prof. J. 3. Smith,
A. M., a superior scholar and a
skilltul teacher.




