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California, Pa., September, 1885.

Farw term opens Sept. 7.
_—

TrEe recently appointed State
Trustees of the Normal are Hon.
G. V. Lawrence and Hon. Gibson
Binns.

e
No steps have been taken, as
yet, to form the lecture course of
1885-6, but it will doubtless be ar.
ranged for in due time.

—_—
Tre audience for the Talmage
lecture, in June, numbered over a
thousand—the largest ever assem-
bled in the chapel for a lecture.

Pror. Stirry and Miss Ewing,
the instructors in Musie, recently
elected, come with the highest tes-
timonials. A fall three years’
course in piano and voice culture
has been prepared.

— T ei———
‘Tue Library profits from the last
lecture course to the amount of
nearly $170.

TaE new members of the faculty
for the ensuing year are Miss H. E,
Brooks, of Seranton, Pa., formerly
County Superintendent ot Lacka-
wana county, Instructor in Meth.
ods and Critic Teacher, and Prof.
W. K. Stifty and Miss Ewing, Mu-
sie Department.

Important to Alumni,

By a recent deeision of the State
Superintendent, Normal School
graduates in the Elementary course,
may pursue one or more branches
of the Scientific course, be exam-
ined by the faculty and State Board
of Examiners, and have their
branches placed on their Normal
diplomas. In this way they can
greatly improve their scholarship,
and work their way, gradually,
through the Secientific course. The
Prineipal of this school assisted in
the examination of four graduates,
under this rule, at West Chester,
last June. A number of gradustes

will be presented for examination,
in one or more branches, at Qali-
fornia, next June. We'earnestly
recommend that our graduates take
up these higher branches, attendin
the school part of the year, if they
can, but pursuing their studies at
home if they cannot. The higher
positions in the public schools de-
mand teachers of superior qualifi-
cations. We shall aim to meet this
demand hy our post graduate, or
scientific work.  Regular eclass
workin this conrse will %egin at the
opening of the tall term, aud con.
tinue through the year. Those who
wish to keep abreast with the class
in their home study, are invited to
eorrespond,

—ee———— .

Or the class of 1883, the gentle-
men have all secured good positions
as teachers, and we understand
nearly all the ladies. In a later is-
sue we may be able to give the ex-
act location of each,

The Normal Review.

With this number we begin the
ﬁablication of a Normal School

onthly. 'We have long felt the
need of some medium of commu-
nication with our graduates and
other former students. The Noz-
MAL Ruview will combine with
school news, a large amount of val-
uable matter for teachers. The sub.-
seription price is made extremely
low. We do not propose to make
one cent out of the EEVIEW- Our
only objeet is to establish a paper
tn the interest of the school and its
students.  If we are cordially and
promptly aided in the undertaking,
we will make the Review very
helpful and, if possible, Very newsy
and readable. The encouragement
we kindly ask is that every student
of the §ormal, past or present,
graduate or not, subscribe for the
Review and solicit subscriptions
from others. Many hands make
light work. Let @/ contribute to
the success of the Revigw.

In alate number of the Scotck-
Irish_Picket, the spicy new paper
edited by Fulton Phillips, Esq., (s
former teacher in the &*ormal,) 3
good article on the California Nor..
ifnal appears. We extract the fol-
owing paragraphs:

“ Tfe Iiil:‘:ir_}? societies are valua.-
able means of culture. In the K.
brary and reading room the student
will find not only his own home pa-
})er but the leading scientific and
iterary magazines, all the enrrent
educational literature, the leading
dailies, the great eyclopedias, gazet-
teers and dietionaries for reference, -
and a collection of over 200 choice
mineral specimens donated by the
Smithsonian Institute at Waé]%n -
ton, . C. He can hear in the -
chapel of the school the greatest
orators on the American platform. -
During the past two years J oseph
Cook, Chaplain McCabe, Mrs. Liv-
ermore, Bob Burdette, Will Carle-
ton, Col. Bain, Josh Billings, Rev.
Dr. Collyer, Dr. W. B. atkins,
Dr. Talmage and others lectured
there.

“ The faculty is large and efficient,
composed of experts in the variouns
departments, who take pains to as- -
certain the wants of the student and
shape their instruction accordingly.
The school this year was larger
than ever, there being 838 in the
Normal department and 203 in the

Model school. The apparatus for
teaching the sciences is very com.
plete and expensive. They have
some pieces used in illustrating les-
sons in Physiology never before
used in this section of the State.
“The college buildings and sur-
roundings are pleasant, the rooms
comfortably furnished and well
ventilated; but not satisfied with
this the Board are expending, du-
ring this vacation $4000 to make
things still more pleasant and com- .
fortable for the stadents,” '
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True Beanty.

BY PROF. DAYID BWING.

Beauntiful faces are those that wear—
Tt matters little 1f dark or fair—
Whole-souled honesty printed there.

Beantifal eyes are those that show
Like crystal panes where hearth-fires glow,
Beautiful thonghts that barn below.

Beautiful lips are thoee whose words
Leap from the heart like songs of birds,
Yet whose utterance prudence girds.

Beautiful hands are those that do
Work that is earnest and brave and true,
Moment by moment the long day through.

Beautifn) feet are those that go
On Rindly ministry to and fro.

Down lowliest ways if God willa #o.

Beanliful shoulders are those that bear
Ceaseless burdens of homely care
With patient grace and daily prayer.

Besutiful lives are those that bless—
Silent rivers of bappiness,
‘Whose hidden fountains but few may guess.

Beautiful twilight at set of sun;
Beantiful goal with race well run;
Beantiful rest with work well done.

Beantiful prave where grasses creep,
Where brown leavee fal], where drifs lie deep
Overworn-out hands— O beantiful sleep!

Principles of Primary Bducation.

The following has come to our
- table as a circular, announcing a
primary department in a well-
known institution. It contains,
however, in a condensed form, such
a complete review of the nature of
true primary instruction that we
give it space as one of the most
valnable contributions to our pages
for the present issue.

“«The beginning is the chiefest
part of any work, especially in 2
young and tender thing; for that is
the time at which the character is
formed and most readily receives

the desired impression.”-—From
Plato’s Republic.

The Faculty of an-
nounce “théir intention of keeping
the primary department of the
academy an object of special inter-
eat and care. The proprietor’s de-
gire is to realize as nearly as possi-
ble an ideal model school conducted
on true pedagogical principles—not
visionary, but rational; not experi-
mental, but established.

_The teacher devotes to the work
she has chosen not only knowledge,
both theoretical and practical, but
gkill, enthusiasm, professional am-

-BRE

* * *

bition and vigorous health. The

number of pupils in the primary
room will be limited to thirty.
Boys will be received at the earliest
school-going age. The studies pur-
sued are reading, spelling, writing,
drawing, correct speech, elementary
arithmetic and geography, how to
study, how to play, how to behave.
The discipline of the school ac-
cords with the sentiment of Joubert,
that “children have more need of
models than of erities,” and that
% education should be tender and se-
vere, not cold and soft.”

The physical development of
children is of great importance.
The Inatitute is provided with large,
airy rooms and a pleasant play-
ground. A spacious apartment is
reserved as a place of physical exer-
cise on days when the weather is
bad. A wholesome, warm dinner
ia prepared each school day, tor

those desiring it, at the school
boarding honse on the Institute
premises.

— e ——— "

Near-Sightednoss.

LIOW TO LESSEN ITS EVILS.

1. Never allow a child to use a
finely-printed book. A greatmany
school books are trying to young
eyes, and nearly all Bibles, prayer
hooke and song books that are used
by children are in small type.
More eyes have been ruined, in my
opinion, by poring over fine, cop-
per-plate maps than by all other
exercises. 1havenever seen aseries
of school maps that were fit for
children to use.

9. Never allow a pupil to study
by an imperfect or insufficient light.
There can not be too mueh light,
provided it comes in the right di-
rection and is not the broad glare
of the sun. The children who are
at all near-sighted should be seated
nearest the windows. I haveknown
myopia to be arrested by this sim-
ple rule.

3. Never allow cross lights—that
is, lights from both sides of the
room. There may be windows in
the rear and on one side, (the left
side is preferable) but none in front.
It is against the law in Germany,
and ought to be everywhere, to put
windows in both sides of a school
room. The windows should be
large and not obscured by trees or
buildings.

4. Have as little study as possible
by artificial light, and when thjs
light is used let it be steady and
abundant and under a shade. A
flickering gas-light is very damag-
ing.

5. Require pupils to hold the
book at the proper angle, so that

rays of light from the page do not
enter the eye obliquely. Reading

in bed or in a reclining position is
extremely dangerous and almost al-
ways results in serious damage to
the eyes if persisted in. Reading
in the cars or in the wind is also
dangerous and should be carefully
avoided by those who have the
slightest weakness of the eyes.

6. Require the pupil to hold the
head nearly erect in studying or
writing, and arrange the desk so as
to make this practicable.

7. Encourage the pupil to look
off the book frequently to change
the focns of sight by regarding
gome distant object. It is mot
enough to look around vaguely; the
eye must be directed to something
which is to be clearly seen, like a
picture or a motto upon the wall, or
a bit of decoration. The greatest
damage to the eyes of students is
the protracted effort to focus the
printed page.

It was simply barbarous the way
we used to be “whacked ” in school
when we looked off the book. It
is easy for the teacher to know the
difference between the resting of
the eye and the idle gazing around
that can not be allowed. I regard
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this rule as the most important, and
the disregard of it the most prolific
of trouble,

8. As far as possible have near-
sighted pupils supplied with spec-
tacles selected by a competent ocu-
list. Without these there is a con-
stant strain to see clearly and a
great disadvantage to the pupil in
not being able to follow exercises
on the blackboard and in the use of
charts,

These precantions I have found
very helpful, and I trust that other
teachers may use them to advantage.

e ———————
The Progressive Teacher,

This is an age of pregressive ideas
in edueation; normal schools, coun-
ty and state institutes, teachers’
meetings and educational journals
all combine to present better meth.-

" ods and to lead teachers to a higher
standard of excellence in school
room work. The progressive teach-
er catches the thought of the times
and enters with enthusiasm into the
spirit of improvement that pervades
educational circles, and applies the
experience of the suceessful workers
to his or her own sphere of duty.
The result is success.

A conundrum to be answered —

"How can a teacher, with all these
aids at hand, plod on in the old,
beaten, unnatural steps of former
times—“as they used to do when 1
was at school ”—seeing and hearing
somuch that naturally wouldinspire
one to higher aims and the use of
better methods?

We give two answers and ask for
no more.

1. Such teachers are satisfied
with themselves. They think they
have ability, as undoubtedly they
have, such as it is; but they prefer
to use it in the rough rather than
employ the more polished methods
of others who have more ability
than they. A teacher must not be
self-sufficient, but willing to learn

from others, and to apply the les-
sons, or soon he will be an old fogy.

2. Other such teachers do not
desire to improve. They lack am-
bition. They are content to be
drones in a hive of busy bees.
Either they don’t expect to teach
long, or they don’t care to exert
themselves to apply & new princi-
ple, and so-—poor children! stunted
in mental growth, dwarfed in the
power of thought, because the teach-
er has no desire or ambition to learn
and practice the methods that would
more truly educate the growing
mind. Teachers must havea burn-
ing desire to make their own those
treasures which are gathered from
the storehouse of others’ experience
or they will be worse than useless
in the teachar’s profession.

A willingness and a desire to
learn will enable work worth doing
at all to be well done; but a self-
satisfied or an indolent mind is
stamped with a miserable failare.

WE live in an age of progress and
our people have just as much right
to expect improvement in our
schools as in anything clse; and we
are glad that we can truly say that
everything points to a great advance
in the cause of education all along
the line; and we believe that the
friends of the cause not directly en-
gaged in the work see it and feel it
Just as we do. So may it continue
to be.

Tracurrs and pupils should ob-
serve: @, regularity; &, prompti-
tude; ¢, decorum; &, morality; e,
quietude.

e —————

Enrtinusiasm communicates itself
to all who happen to be in its pres-
ence. It throws a charm over the
driest subjects of thonght and se-
verest labors. It produces eonvie-
tion before one knows the reason
tor his belief; and it leads one to
an intense exercise of his powers
from the pleasure that attends the
exercise.

8it Up! 8it Up!

We are indebted to the Conneeti-
cut School Report for the follow-
ing extract from an address to farm-
ers, which gives a very conclusive
reason for Americans being a race
of consumptives. It is a good idea
to sIT Up:

“ Pulmonary affections stand first
among the four most common dis-
eases of farmers and, indeed, of the
community at large. Two causes
are assigned for this result. One
is needless exposure to cold and
wet, especially wet feet, and another
is bad posture. There is no harm
in facing all kinds of weather, pro.
vided one is suitably protected, but
relying on his physical vigor and
endurance, the farmer rigks the wet
and cold without the wraps essen-
tial to security. The theory of
hardening one so as to mind neither
wet nor cold is fallacious.
gree of health, strength or endur-
ance is ever gained by getting .wet

through or chilled through and..

throngh. The attempt to harde,
one’s self in this way iz a hazardous
experience.

“ The second cause of pulmonary
troubleisastooping posture. Some
work, like setting out plants, spad-
ing, hoeing, mowing and weeding,
favors a eramped posture, but none
of them necessitate it. Indeed, one
can better bear amy work it he
keeps his chest expanded and his
fungs well inflated.” He ean do an
kind of farm work better by bend-
ing at the hip than by curving the
spine_and contracting the chest,

he French, Swiss and German
farm laborers are far more erect
than American farmers. The ad-
mirable attitude of the scholars in
the schools of Europe was a mys-
tery to me till I learned that the
military spirit was all pervasive.
Every boy in Germany expecting
to spend at least two years'in camp,
is” early trained at school to be
‘erect as a soldier.’ ¢Sit up’ is
the order everywhere enforced,
Well would it be if our farmers’
boys and all our youth so commonly
enervated by stooping would imitate
this example in European sehools.
No words need such iteration by
American teachers as ‘sit up)

i

———

No de-—

T



(d} From names of common
things,

(e) From spelling books.

Modes of Corrvecting Errors:

(@) Teacher collects the books,
papers, or slates, and examines
them.

(&) Some one pupil eollects, ex-
amines and makes a report.

(c) Have the members of the
class each examine another’s work,
and report.

(d) After the pupils have spelled
the lesson, the teacher may read
the same for them, and corréctions
may be made as errors are found to
oceur.

(¢) If errors are found by any of
these modes of correction, they
slould be corrected by the pupil
making them, and the correct form
written many times.

Ways of Relieving the Monotony

m Written Spelling :
. (@) For written apelling, teacher
can read or dictate a sentence and
require the pupil to spell all the
words in order.

(8) Teacher can read, emphasiz-
ing the words to be spelled.

(¢) Call attention of advanced
classes to meanings of prefixes and

othing would tend more to pro- forms of the names by the use of
ote national health or guard more | the blackboard.
-effectually from pulmonary attacks.| (d) Lead the pupils to observe
“The. importance of this subject is |the words as wholes, then the parts
strikingly illustrated in the history | in their order.
f-.the Japanese. Until recently| (&) Require the pupils in theit
airs were not used in Japan, but|study to reprodnce the words of the
e people sat npon their feet placed | lesson, Loth in their oral and their
. behind them in & stooping posture, written form.
~-contracting the chest and eompress- 9) Recitation, Oral Method.
ng the vital organs. The Chinese| The spelling lesson having been
nse chairs and sit comparatively learned and the spelling class being
grect. Hence, eomparedw}th them, | in order for recitation, oral spelling
though a people kindred in many | may be conducted as follows:
other respects, the Japanese are (a) Theteacher should proneunce
short lived. But, compared with |the word onco distinetly.
the French and Germans, we, as| (9) Allow the pupil to spell once.
wéll as the Japanese, are a race of| (c) In spelling the pu il is fivst
stoopers. Our youth should learn | to pronounce the word, then name
that they will live the longer and | the letters of the word in their or-
he ihe stronger if they sit_erect, | der, indicating the syllables.
walk erect, work with a firm back-| Ways of Relieving Monotony 1
‘hone and sleep at least straight, | Oral Spelling :
keeping the form in the position to| (@) eacher pronounces 2 word.
- favor %ull and deep breathing. Let one pupil prononnce it, another
~_Then sleep will come the sooner|name first. letter, the next the
- ~and be the more retreshing.” socond letter, and so on until
‘ the letters of a syllable have heen

Many teaghers of morality de- | named, the next pronounee the syl-

stroy the good effect of jndicious |lable, and so on until all the letters
.. connsel by too much talk, as achem- | have been given, then the clasg pro-
" jual precipitate is re-dissolved in an | nounce the whole word in eoncert.

excoss of the precipitating agent. (3) Permit pupils tv spell in|suftixes.
e ———— concert. (d'} Teach pupils to use diction-
Spelling. 11. Wrrrrex METHOD: a

ry.
(¢) Be sure that pupils know the
meaning ot words spelled.

() Teach thoroughly.

RULES.

A few rules may be taughttoad-
vanced classes: '

(2) K1 tollows soft ¢; 2 follows
other consonants.

(5) Words ending in ie drop the
¢ and change 7 to y on taking the
syllable #ng ; die, lying ; Yie, lying.

() Words ending in ¢ enerally

o . : . As the pupil in his future gpell-
li;tst/g:sn:f"%. (;22::182210:}19;?3?&25 the ing will nse the written form, he
- Ends to be secured b oxereises ghould have practice in this form
més;élling' y for the most part in his spelling
R ~ . |exercises at school.
{a).. A knowledge of the meaning |~ p,. rga Stion, The pupil may
e ’ stndy his lesson for written spelling
'&0(:38‘&(01:{“2;’%%:“?){ the form of py Phejxse of the same'exercises as
. (c)',A kn(;wledge of the letters of mdjl?catg;d tfor Or?;} spg}llhng. "
“which the words are composed. Recitatron. For the spoiis tor
v d) A knowled £ eot ercises the pupils should be provid-
{ 0 ge ol corr et Pro-§ .4 with slates, or blank books, or

ciation. . :
mme) Al l:lnowledge of division into paper, Or blackboards, and with|drop it before ana ditional syllable
sylgables. : . peneils. beginning with a vowel.

(a) The words to be spelled may| —(d) Words ending in y, preceded

by a consonant, cha.n%e ¥ to ¢ before
an additional syllable  beginning
with any other letter than i Ex-

marks used to indicate 1t. in oral spelling.

an&f ) A knowledge of accentuation | o' ronounced by the teacher, as
(8) A knowledge of phonic ele- () The pupils are te write the

* ments and marks. words in 2 Cﬂ;l'eful manner, each | ceptions:  Adjectives of one sylla-
I OMETEOD oF TE:KCHING- pupil entirely independent of the|ple—Report of the Massachusetts
. OrAL SPELLING: others. ! Board of Education, 1885.
1% Preparation. ) Sowurces from which Spelling -
2) By object teaching, excite | Words may be Dervved: Ovpporruxity has hair in front;

fhe ideas of which the words to be| (@) From lessons on objects. behind she is bald; if you seize her
_ ppelled are the names. (8) From reading lessons. hy the forelock, you may hold her,
253 Teach the oral names. (¢) From words nsed in any of|but if suffered to escape, not Jupiter

&) Teach the written or printed | the topies of study. himself can catch her again.

-




Teackhing Arithmetlc.

This subject is too commonly
made an exercise m the modes of
using figures merely, to the neglect
of using numbers in therr relatrons
to given guestions for developing
habils of corvect thinkmg. Teachers
know too well that pupils in arith-
metie are prone to do that which
should not be done-—to wdd when
they should swdtract, and mukzlply
when they should dizude, ete.; they
gness instead of thinking.

It is an indispensible part of the
teacher’s work to instruct the pupils
how to add, how to subtract, how
to multiply, and to divide; and it
is just as important that they be
taught to consider what isto be
found out,as a means for dertrmin.
ing which operation shounld be per-
formed in the given problem.

The earnest inquiry of the teach-
er is, how can pupils in arithmetic
be made fo think before they act?

Pupils who are trained to con-
sider what can be found out, by
means of questions, and to tell how
they find it, may easily be led to
consider the conditions of every
problem given, in order to deter-
mine what must be done, in each
" case, to obtain the answer. And
pupils thus trained will Le led Z0
think before they act. Try it, and
see what effect it will have toward
removing  thoughtlessness fromn
your pupils in arithmetie,

— e ——
The New Education.

BY C. E. MELENEY, SUIT. OF SCHOULS,
PATTERSON, N. J.

The principles on which the
“ New KEduecation ” is based, have
been derived from the old masters,
Each one left to posterity some
great principle which has entered
into the foundation of our present
system. The recent revival of edu-r
cation is due to the energy of
thoughtful teachers who have
brought to light the old traths of
masters, and have faithfully putin-
to practice what others hzul been
preaching sbont.

The object of an education in its
highest conception, is the develop-
ment of character. i

In order to bring a child to the
realization of the highest hinnan

possibilities, we must educate him

.

with others, and not by himself,
that his relation to society may be
appreciated. The human charaecter
ig not perfeet nunless illuminated by
a conception of his relation to Ged,
the duty of obedience and the sub-
ordination of the human will to the
Divine.

The forces which affect the char-
acter of the rising generation are
the family, which acts upon the
will; the school, which works upon
the intellect; and the ehureh, which
excites the moral and religious feel-
ings, all acting independently. It
is the province of the schools to
nniie the foreces and broaden its
work, to accomplish the perfect de-
velopment of the three side nature
of the child.

For the schools to aceomplish so
great a work it is important that
the conditions be favorable: 1st.
The comfort and sanitary eonditions
need the supervision of a competent
authority—Iike the Board ot Health.
2d. The teachers must know the
child physically and psychological-
ly; they must know what material
to use for the proper development
and the methods to be employed.
The Board of Edueation must also
know what the teacher is reqnired
to know, because they prescriLe the
course of training and organize the
sehools.

For purposes of education, school
children may be classified as in in-
fancy from birth to the eighth year;
childhood from eighth to fourteenth;
yonth from fourteenth to twentieth.
The work of our primary schools
belongs to the period of childhood,
and should not be begun till the
eighth year. We make a big mis-
take by pntting children of five
vears of age at that work. The
State acknowledges the right to ed-
ucate children in the infancy period
by taking them at five years of age.
The legal age of school children
should begin at four, and the State
should provide suitable schools pre-
paratury to our primary schools.

There should beé a better classifi-
cation of ehildren, aceording to their
bodily and mental powers; many
have intiernities  which  demand
special teaching, There is need ot
a medieal inspector or superintend-
ent to make snch classification and
to enforce proper sanitary regula-

tions. Suchan officer could dispense
hygienic information, ot which the
public is much in®need.

After all the conditions of the
school are favorable, educators must
look to ¥roebel for the prineiples
whieh should guide us in that edu-
cation which is to develop human
character not only in the school of
infaney, but throughout all grades,
for he, more than any other great
teacher, (excepting the Great Teach-
er) appreciated the proper adapta-
tion of means to the conditions of
the child to be educated,

e —

Nor the studies, but the study,

makes the scholar. :

— .
TAxE care of the blockheads and
the heads will take care of them-
selves,
-

You are all your ancestors, in.
cluding the Old Adam. Judge your
pupil in the light of his heredity.

—

Tux best teacher has in view not
his own education, but that of his
pupils. They are his study; not
the snhject he teaches,

Sruemrry,  stolidity, inaptitwde
for special studies, vicious tenden-
cies, are to be regarded as ehronic
diseases. The pupil may slowly be
cured.

e i ———

Berore we can safely ran the
train of Right Method along the
track of D’ractice, the head-light of
Theory must shine into the open-

ing way.
o ————
Maxy regard the speculative
})hilosophy of Education as mere
og and delugion. There is much
fog and delusion brooding over the
subject ; but the solid land of True
Seience must be somewhere beyond
the mist,

Ir is not easy to learn to think;
nor is it easy to think after learn-
ing how. The big-brained Carlyle
says: “True effort, in fact, as of
a captive struggling to free him-
gelf : that is '%‘hought ” We are
bound down by many cords of
usage and ropes of authority ; and
it takes force and courage to break
the bonds—to think in regard to
Education.




A Directive Bducation. State, and with the most sensitive | bee-hive, find time for double the
— ) . H . o

P = e e
i.' the dr?iwin out of the forcgshgf es & man on every side—his pocket, e ——
hature, deve oping powers WIthIn {300 sonseience, his political prefer- Qualifications of a Teacher.
B an%t?m}gl.ng t fm u}rfot ac;:lw- ences, his reli;;ious convietions, his
ity. ha mdm Tiery rue, v v“;}f nt family affections, his public duties;
you have ceve &Pgd a .It)ﬁw.ig’ A:e and, when finally we take into ac-
mg:"i‘ .tg?;“g ":’1 dWl Thlis' ‘et count that every man considers
Xfien t';e ’;:a:;m V?%'Ie develop tlﬁe ii'lo himself an expert in school matters,
S A P -1 . 0d is slways ready to exprees and
»g}rﬁgg;%%ﬁeﬁn&ﬁf lélgg V.%;laét;f: defend his opinion, it would be very |
gult is the constant need of reforms ?ﬂ%ﬁ;gﬁﬁg 5?8';}5{&2232?,?6 no eiiperience or ? thorough profeision-
to eounteract the evil influence de- ) al training before he can teac ina
veloped powers have spread abroad. e satistactory manmner.
‘We urge therefore that the greater gave Tme Tilie com%%‘y is nog1 fu%{l of perlt;ect
ot education is to direct pow- —_— teachers. We may thinkitis ; but
ers ag they develop, t0 make them!| In arranging the program of reci- when necessity compels us to 10012
nseful to the individual as well as tations, proper care should be taken|for one, then we digecover, to our
to the world at large. While we|to save time on certain branches to | surprise, that there are almost none

ive knowledge, we need to show|give to others. "This is especially |to be found.
ﬁm use of the knowledge im arted, | necessa in ungraded schools) To teach well requires an exten-
: ge imp . Ty g ]
that it may be pro erly applied. | where there seems to be twice ag|sve and accurate knowledge of the
The education that loses pight of |many lessons to hear as time Fer- branches to be taught, a knowledge
the directive element loses theprac. | mits. A little thought will show of the human faculties, and of a
tieal results for which education it |where much time can be saved that | method of teaching based on this
ﬂesigned. . will make room for what looks like knowledge.
N extra work, and withont slighting| It requires, 8lso, the power of
Orttictse to Praiss any branch. To illustrate: A spell- gelt.control, & cultivated taste, &
: phialis ) ing class stands upon the floor— | good common judgment, a success-
© Tt is far easier to blame than to|nineteen are idle while the twenti-|ful experience, and an unlimited
“praise. The causes for this fact, | oth spells. ‘Why not have all write|enthusiasm.
. n.pplied to the public school system, the word (the most natural method)| A teacher should be retained for
18 clearl %)rought out in the|at once? In oral‘spellin , each pu-a long time in his place :

Mary and ool report lately re- {nl gpells tour or five words at most; 1. Beeause there are s0 few good
- geived, and it is wort?fy of consid-| by Writin% you can givethem twen- teachers to be found.

eration by those who are too quick |ty in one-fourth the time, and they 9. Because a good teacher is 8
to listen to complaints without eon- will learn ten times as much. Five|necessary element of a good school.
‘sidering the motive that actuates ninutes writing is as good as half| 3. Because waste wil always be
" the complaint. The report, speak- | an honr s ent ‘in oral spelling. cansed by any change that can be
ing for that State only, Bays: In antd metlcifrequently a.l whole | made, ez\(cept'il it be from a poorer to
%]t shonld not excite any sur- | class 14 idle while some pupil works|a hetter teacher.
];rise if the administration gf the|an example on the board. Why| A skillful, careful teacher is one

Once it was thought that any
one conld teach school (es ecially a
primary school), because the teach-
er’s work is so simple and so easily
done.

Now it is beginning to be known
that one must have had a successful

public schools provoked criticisms | not have all work the example on of the richest blessings that can be
and led to disputes, »quarrels and | their slates, and call up one for the!granted to any community. 1t
snits at law. then we consider | analysis. The work will be mueh Should be remembered, that, in
“the amountof money raised and ex- | more satisfactory. choosing a teacher for our children,
nded— more than a million and a In all branches, properly directed | we are choosing the characters we
¢ of dollars among less than a|questions can do away with much would have them possess.—Massa--
million of people; the magnitude | unnecessary talk on useless detailsbchusetts State Report.
and jmportance of the interests in- | that can be devoted to real progress.
volved—the well-being of our chil- | If the teacher is well prepare for
dren; the number ot agents to|the recitation before it begins, less
whom these interests are entrusted | time will produce more satisfactory
—three thousand teachers, seven results, and much more interest
. thousand school trustees, twenty- | than if twice as much time were
" five separate boardsof management, | spent in the usual way.
and twenty-six guperintendents, un- These thonghts are merely sug-
der various titles; when we reflect | gestive, designed to lead the per-
that some part of this vast machine | plexed teacher to carry them out
‘comes in contact almost every day | to their practical results, and, by
with nearly every household in the|making the school room a perfect

M

No matter what comes, the teach-
er should be cheerful. No matter
if you are in the “sear and yellow
leat” of life. No matter if you
lave passed the period of buoyant
youth. You must not cast a cloud
of melancholy andnervousness over
the young life of your pupils. De-
termine tobe cheertul,  Keep your-
self busy and look on the bright
side. Look upward.

- *
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Suggestions in Primary Reading.

1. Get the children to talk treely
about the object, word or lesson.

2. Get the children to see resem-
blances and differences.

3. When the sentence is develop-
ed teach as a whole and have it cor-
rectly written.

4. Ag soon as the children can
read well, let the reading bealways
in complete sentences.

5. Develop the thought in a
srpogeN sentence first, then in a
WRITTEN sentence.

8. Form sentenees from words
already learned and test pupils in
sight reading.

7. Let the children learn to use
capitals and punctuation marks by
using them.

8. Never allow the children to
pronounce each word of a sentence
as a separate word.

9. Never allow the children to

ronounce the words of a sentence
gackward or by alternation.

10. Let the children read as they
talk, when they talk as they ought.

11. Insist that reading shall be-
come the expression of thought or
knowledge.

12. Never allow a child to express
a thought until he gets it.

13. Never allow a child's reading
to become a mere imitation of your
own.

14, Train pupils to systematic
habits of work in connection with
the reading lessons.

15. Break up vicions habits of
reading by constantly referring back
to the thought expressed by the
words of the lesson.

16. Practice having the children
close their books and give the
thought in their own words.—C.
7. Barnes in the School ‘fournal.

1 po not believe in fitting boys for
college if that fitting un%ts them
for life. The one fitting should be
the other.

Tue blind and cowardly spirit of
evil is forever telling you that evil
things are pardonable, and you shall
not die for them; and that goed
things are impossible, and that you
need not live for them. And if
you believe these things you will
find some day, to your cost, that
they are untrue.

A Qontrast.

“I get my religion from the
Bible,” says the average Christian.
Where do you get your Bible from?
Who stands witness to the fact that
it was written by the men whose
names it bears? Flow do you know
that the writers were inspired?

“I get my religion from the
Bible as interpreted by the Church
which Jesus Christ founded and
promised to lead into all truth,”
says the Episcopalian. Christ wit-
nesses to the Church and the Church
witnesses to the Bible. Prophecy
and miracles witness to Christ,
His religion fills all the longings of
the human heart. His Chureh
showed itself to be Divine by con-

uering the power and might of

the Roman Empire. That wouid
have been impossible if God had
not supported it.—Selected.

Avrmioven the absolute limit of
education determines the boundary
or extent of school life, the time
and place at which the youth is
free, the necessity of further eunl-
ture for him is still imperative.
He no longer has one to assign the
lessons, no one to plan the work,
and no one to make the way smeoth
or lift him over the difficult cross-
ings; but he passes out into the
world of strife to gather from ex-
perience. Statements will have to
be made, equations formed, prob-
lems solveé1 and propositions de-
monstrated, and he WLO does each
with a will and intelligently will
add strength to his mental powers,
and find himself, as years pass by,
able and willing to comprehend and
perform his duty in this great
school of life.

—_—e e e e e

It is & very easy matter to make
the County Institutes so interesting
and profitable that no teacher can
afford to missthem. Have the day
sessions short, practical, helpful.
Keep out the “grammar cranks”
and the *mathematical cranks,”
and hold steadily to practical topics.
Make the evening enterfainments
ring with song and recitation and
speech—with good cheer and en-
thusiasm. Keep ont the “eranks”
of all kinds—the “show-offs *—%the
catches,” and don’t run dry on any
subject.

We commend the following to
the thoughttul as something new
under the sun: A Boston man uses
the hard times as an excuse for
doubling his contributions, there
are so many others who can not
give at all.

e ———

Ax exchange truly says: “If
you were to move among the church-
eg in eity, town and country and as-
certain their true state, you would
be surprised that so many Chris-
tian people have suspended active
efforts in doing good because of
some wrong—real or imaginary—
they have suffered at the hands of
some one in the flock where they
belong. This is as if a soldier, in
time of war and in the presence of
the enemy, were to throw down his
arms and turn traitor to his country
becanse a fellow-soldier of the same
regiment had done him wrong.”

- ————

Ler teachers avoid diseouraging
their scholars, for disecouragement
sours their temper, blunts their
ambition, lowers their respect tor
their teachers, weakens their mental
faculties and destroys their enthus-
iasm. Encouragementaddsstrength
and vigor to every power brought
into use in the tedious process of
learning. One grand point in the
art of teaching is to know how to
hold the pupile most at ease, so
that the mind shall act with free-
dom, clearness and force; to draw
out the mind, helping it in its ef-
forts to grasp understandingly hith-
erto unknown subjects: to aid it in
storing away and retaining facts
and principles. The great object is
not so much to turn out brilliant
gcholars as to train young minds to
apply what they learn to the every
day thoughts and acts of life. This
is the legitimate work of the teach-
er—a work other than which there
is no engagement more important
or honorable,

Krowrener will ever govern ig-
norance, and a people who mean to
be their own governors must arm
themselves with the power which
knowledge gives.




!By the ¢New ,Education” is
meant those methods adopted by
- educational reformers to develop
more fully the reasoning powers of
" a ehild. The senses are the avenues
~of communication, and through
“them the mind and soul i3 reached.
Hence object teaching. Edncation
is development, and whatever aids
* in expanding and developing the
mind aids in eduecating, is, in faet,
- gn educator.

* Inacity school a teacher becomes
" a perfect automaton and slave, and
" the consequence is s cadaverous
© face, sunken eye, prematurely old
ook, premature death, or at least
‘after years of disease. It seems to
s that this cruelty to those whom
- we look to for the education of our
"ehildren should be abated; if not
‘for the teacher’s good, at least for
 the good of those whom she teaches.

e e—— e e

 Tae workshop is the only real
: school for a handicraft. The edu-
.. eation which precedes that of the
“ workshop should be entirely de-
" voted to the strengthening of the
_ body, the elevation of the moral
" faculties, and the eultivation of the
- intelligence; and, especially, to the
-~ imbuing of the mind with a broad
- and clear view of the laws of that
/. natural world with the,components

of which the handicraftsman will{s

et —

<f: ~have to deal.

Circumstaxcrs influence no one

" more than the child at school, and
: :she fails of her high privilege who,
-~ a8 instructor ot youth, does not by
~ inquiry or observation aequaint
.. herself with the home surroundings
of her pupils enough to know to
what extent they are aided or abet—l

. " ted in the preparation of their les-
.. BODS. Those who lack the stimu-
- lus of home interest in books and
" culture mecd special attention, ad-
- vice, or encouragement. It isa de-
" light to be ‘companionable with
those who come from retined homes,
with literary advantages and sehol-

. astic inspirations; but the ultimate

- reward—aye, the greatest delight—

_ eventually arises from being the
" means of breathing refinement into

. homes hitherto unblessed; being
ourself the inspiration to those

who else would never enjoy it.

—

Trw have been sufliciently sensi-
ble of that economy in reading
which selects, almost exclusively,
the very first order of books, Why
should a man read a very inferiov
book at the very time he might be
reading one of the highest order.

B ———————

I ¥iun a profounder reverence for
a Doy than for a man. 1 never
meet a ragged boy on the street
without feeling that I owe him a
salute, for T kuow not what possi-
bilities may be buttoned up under
that shabby eoat.

i gl —
«« Mere learning is often mistaken
for seholarship, and a walking 1i-

brary for an electric battery of
thought. No person can be called
edueated until he has organized his

knowledge into faculty, and can
wield it as a weapon.”
(R——— 4— e r—— e —

To correct children for trifling of-
fenses continually, at home or in
schools, has a bad effect. 1t is con-
fusing to the child, and does not
tend to develop or to cultivate the
moral sense. 1t tends to make dis-
tinctions beiween right and wrong
which do not exist,and tor this very
reason weaken real ones. To be
pertectly honest with children, and
at the same time to enltivate a
power to pass by tleir ginall trans-
oressions, which are often cotmit-
ted without premeditation, is some-
times well for both mother and
teacher. 1t is only necessary fo
think ourselves back to childhood
to understand how different the
¢hild’s point of view is from that of
the older person, and to do this oc-
casionally wonld be Lelpful to most
parents and teachers.

Co-operation of the Pecple.

Until some plan is adopted o in-
terest the masses in the work of
education and schools, svmething
that will familiarize them with the
later ideas of teaching, and awuken
2 eO-0PErRLive intereston their part,
much of the work of education will
prove of little or no avail.  Many
valuable methods, many  excellent

suggestions, and much good legis-
lation, are thrown away becansc

schiool-patrons have not been first
edneated to understand andapprove

L change.

Tae parent who sends his son
into the world uneducated defrauds
the community of a nseful citizen
and bequeaths to it a nuisance.

e ——————
Tux blessings of fortune are the
Jowest; the next are the bodily ad-
vantages of strength and health;
but the superlative blessings, in
fine, are those of the mind.
e ——

Per a man into a factory, as ig-
norant how to prepare fabrics as
some teachers are to watch the
srowth of juvenile minds, and what

=]

havoe would be made of the raw
material.

Trar youth is now best educated,
whether by home schooling or stud-
ies abroad, who is lett by his teach-
ers the most apt scholar for the sub-
tle and all-pervading influence of
our hest American life.

SouEe (not many) of the Ameri-
can colleges are seeking to draw
students by giving them, younger
as well as older, an almost unlim-
ited choice of subjeets through all
the years of their course. This, in
my opinion, 18 & fundamental mis-
take.

—_———- ‘,_*— .

Tuere is but one education, and
that is moral. There is mo such
thing as education without moral
education. Thedesigns ot God are
in our hands to work out the hid-
den methods of development. The
motive ig the highest of those for
humanity.

CarLxs Cushinag, in one of the
oreatest of his great speeches, in
speaking of the progress of nations,
says: ¢ Assoon as we cease to grow
we begin to perish.” This can cer-
tainly be said with added and in-
tensified toree in regard to the
teacher. ’ )

A —— "

Tue teacher cannot teach any-
thing: the pupil must learn. You
ean no more think for your pupil
than you can digest food for him.
The mind is solitary in its real
achievements. We must work out
our intellectnal salvation alone.—
Teachers can order the ¢ environ-
ment,” but not do the vital work of
another spirit.
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Schosl Boy Troubles.

The witches get in my books, 1 know,
Or elre it's Tairy elves;
For when T etudy, they plague me 80
1 feel Jike one of themselver.
Often they whisper, ¢ Come and play,
The sun is shining bright!™
And when I fling the book away
They flutter with delight.
They dance among the atnpid worls,
And twist the *rules ™ awry;
_ Apd fly across the page Jike birds,
Though 1 can’t dee Them Ay,
They twitch my feet, they hlur my eyes
They make me drowey, too}
In tact, the more a fellow tries
To atady, the worse they do.
They can’t he heard, they can’t be seen;
1 know not how they look,
And yet they alwaye lurk between
Tha leaves of a leason-hook.
. Whatever they are [ cannot tell,
But this is plalu as doy;
I never'll be able to stady well,
As long as the book-elves stay.
-—8¢. Nicholas.

Sgtﬂvling.

PROF. E, V. DE GBAFF,

FIRST YEAR'S WOREK,

Method.—The first year's work (low-
est primary) should be spent copying
words, with little or no reproduction
without copy.

2. Every word and every sentence
taught should be copied from the black-
board on the slate, an:d then read from
the slate.

3. Let the first copyings, no matter
how crude and awkward, be commended
and the writer encouraged. (They are
types of the child’s erude percepts).

4. Request the child to preserve,—
the better the picture of the word the
child makes, the more distinct will the
impression be on the mind.

5. All study of spelling should be
by copying words and sentences in the
best possible hand-tworiting.

6. The copied words should bhe
marked and corrected just ay carefully
as any other lesson,

7. The first year, the child should he
taught to express thought orally.

SECOND YEAW'S WORK,

Method.—At the beginning of the
gecond year, mental pictures should be
stored in the mind, and pupils may be
required to reproduce them. (Itis safe
to begin reproduction now, the chil-
dren have been taught writing tech-
nically, and are able to write a plain
hand}. .

2. Begin carefully. After a word
has been copied {rom the board, erase
it and have it reproduced without copy.

32, Do the same with two words,
then three, and so on, until the pupils
can reproduce the copy correctly.

4. Write a sentence, erase part of it
and then canse the whole to be written
correctly.

5 Teach those words only which

your pupils use in language. (This
holds good throughout the whole
course. By language, we mean words
used in any and all recitations).

6. No word should be taught unlil
it is a sign of a distinct idea in the
mind.

7, The second year the child should
talk with the pencil. (This only in-
volves the reproduction, continually, of
words which he knowa).

8, When a word is misspelled, the
teacher should at once eraseit, and sub-
gtitute the correct form,

9. XKecep alist of misspelled words,
and teach no other words until they
are learned.

NoTE~Too much siress cannot be
laid upon the importance of careful
and correct work on the partof the
teacher.

THIRD YEAR'S WORK.

Method.—At the beginning of this
vear, if the tirst and second year’s work
have been faithfully performed, the
children will write correctly most new
words, after reading them once,

1. Require the ehildren to read a
sentence and reproducs it.

2. Introduce oral spelling.

4. The teacher should dictate famil-
iar sentences to the pupils to copy on
slates and on the board.

4. The pupils should be required to
use original sentences involving a use
of the word.

5. Every word misspelled should be
corrected in the Exercise Book by the
pupil.

6. Pupils should be required to use
words in various ways before copying
in Exercise Book,

7. (ive attention to the spelling of
words separately and in sentences. The
best test of spelling is writing from
dictation. The writing of words and
gentences helps reading essentially, and
if it wers done for no other purpose,
the time would be well spent, time
which would otherwise be given tolist-

lessaness, or tiresome idleness,

Teachers’ Reading Olrcles.

We are glad to see the subject taking
some degree of importance, as it richly
deserves, among teachers and educa-
tional conventions and associations.
We need not add words to thoseso ably
expressed in the various sebool jour-
nals npon the necessity or the value of
this movement. Tt speaks for itself;

and to every teaclier who wants to ex-
cel, it comes as a most natural method
to systematize and stimulate their de-
sires for improvement.

A Lesgon from the Life of James A, Gar-
fleld.

James A. Garfield at }8 years of age,
was driver on a canal. He had little
book learning, less experience—and his
highest aim in life was to becomse a
sailor.

His mother labored long to show him
that the road to fame and fortune lay
through learning. She convinced him
that & short time at school would in-
crease hig ability to earn, his capacity
to enfoy and his chances to rise in the
world.

With only $17, he started to school
with the purpose of preparing to teach.
With his increase of learning and his
acquaintance with others, his views
and purposes expanded, his hopes rose,
his aims in life developed, until he
gradually grew into the central figure
in his country. :

To-day thousands of young persons
with good ability, and more than Gar-
field’s learning at the same age, may
imitate his example and rise as he rose;
by follewing wise counsel, attending
school, liberal learning, constant study,
steady industry.

Can you help one of them as Mrs.
Eliza Garfield helped James?

Sueh help will do untold good.

O~E pound of gold may be drawn into
a wire that would reach around the
globe. So one good deed may be felt
through all time and cast its influence
into eternity. Though done in the first
flush of youth, it may gild the last
hours of along life and form the bright-
est gpot in it. Work while it is day.
The night cometh.

AX attendance of at least one Insti-
tute ought to precede all attempts af
teaching. In justice to theschoolsboys
and girls ought not to presume to jumg
into the teachers’ ranks without giving
a littte attention to special preparation
Seholarship is all right as far agit goes
(sometimes it does not go far enough,
but other things are necessary besides
scholarship. A boy or girl gives poo
promise of making a good {eacher whe
has not settled down iuto the ways of s
good student. Businessis business anc
teaching is not piay. Those who think
it is had better sober down on some
thing else thamw operating on the mind
of the dear children. Leét all who wisl
to teach next summer, third grades ane
non-licensed, get down to business witl
a will and purpose, during the few re
maining weeks, that Lbecomes the call
ing of teacher.—Supt. G. P. Linn.
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Primary Education.

If a man finds a stone that he sup-
poses to be adiamond, he does not take
it home and place it in a box, there to
remain with its beauties and value un-
developed. What does he do? He
takes the rough stone to a lapidary,
whom he engages to develop its brill-
ianey and make it of value. The lapi-
dary begins his work. Amnother face is
ground, and more brilliancy is devel-
oped; and still another, with like re-
sults, and so on, until all the roughness
of the stone is made to disappear, and
the rare beauty of the diamond shines
forth on every side.

Is not the primary pupil a human
. gem? The infant mind is as the
rough diamond. It is placed in the
hands of the teacher, the educational
lapidary, who proceeds, by slow and
patient processes, to develop the hidden
beauties thereof. After months upon
months of weary toil, the teacher is
gladdened by the sight of a flash of
rich light from the gem. His joy is
unspeakable. He discovers new beau-
ties to be developed, and turns another
rough side of the mental gem to the
rapidly revolving educational wheel.
More flashes from the precious jewel!
On, on toils and labors the teacher,
until he is rejoiced to see a rare gem
set in the galaxy of precious, priceless
diamonds, and can point to it and
can proudly exclaim: I fashioned it
and first developed its beauty.—W. L.
Morris

S ——
The Golden Wedding Present.

“ 1 wish I had something todo,” sigh-
ed Dick.

The littie boy wag seated upon a box
in the very midst of such a confusion
of chips and litter as never could be
found outside of a real, grown-up car-
penter’s shop or a boy’s workroom,

It was Dick Turner’s own workshop
that he was sitting in.

The little boy’s elbows were on his
knees, and he was carefully holding up
his head with his two hands and whist-
ling between his teeth a strain of, “I’'m
called little Butter-cup,” as he looked
about him.

Now, anybody but Dick, looking
about him in that room would have
said there was plenty to-do and every-
thing to do with.

Planks and boards of all sorts and
sizes were strewn about the floor. A
half-tinished rabbit hutch lay in one
corner, and a squirrel-cage without a
Teof was on the carpenter’s hench. A

ghip that was only half-rigged leaned
disconsclately agaiust the wall, and
such little things as half-made boxes,
gpool-racky, half-burned balls, canes,
more boats and small half-made carts
were strewn with the nails, the car-
penter’s tools, and the shavings from
one end of this very much out of order
room to the other.

“ What shall I do?” the little boy in-
quired of nobody in particular, or of
the shavings and planks perhaps. But
none of these things said a word,
though the roofless and topless, half-
finished boxes and boats gazed at him
reproachfully, as much as to say:

“ Why dow’t you finish us ?”

There came a little knock at the door
and Dick’s mamma looked in to see if
he would run down the streel for her
on an errand. Now, Dick was always
an obliging boy, and he hurried to
brugh the shavings off from his panta-
loons, and listened to his mother’s di-
rection about the thread she wanted
him to buy.”

“ Mamma, what shall I dowhen I get
home?”"he inquired. “I've been try-
ing to think of something to make all
the morning, and I can’t think of any-
thing to do?”

“ Why don’t you finish some of these
boats and boxes that have been lying
around so long ?” inquired his mamma.

“Oh, mamma, I'm so tired of them
alll And what's the use? REverybody
in the house has all the boats and boxes
that they want. You think of some-
thing while I'm gone, and I'll doit
when I come bhack.”

“ Well, mamma, have you thought of
anything ?” inquired the little hoy
eagerly, a few moments afterward, as
he came racing back with the thread
in his hands, and a bright color in his
cheeks, to show how fast he had been
running. “It must be something very
new and different, you know, mamma,”
he urged, “ and 1'll surely finish it. Tell
me, have you thought of anything ?”

“Will you give me your solemn
promise to surely finish it if I tell you
something new to make ?”

“Yes, mamma, indeed I will,” prom-
ised the little boy, eagerly.

“Well, then, I'll tell you what I've
thought of —but mind, you have prom-
ised to finish it. Two weeks from to-
day is Grandma and Grandpa Ray-
mond’s golden wedding day, and we
are all invited there to spend the day.
All your aunts and uncles and cousins,
second cousing, and ever S0 many pec-

ple besides, are going to. Everyone,
except the children, will carry grandpa

and grandma a golden wedding pres-
ent; and now den’t you thing that both
grandma and grandpa would be very
much pleased if you were to make some
little thing in your own workshop,
with your own hands, and carry if to
them on that day?”’

“Oh mamma, how perfectly splen-
did! You're the best woman in this
whole world to think of things, 1'll
promige, Tl finish grandpa and grand-
ma a golden wedding present. Don’t
be afraid, mamma.”

But mamma was just a little afraid
and shook her head soberly when Dick
clattered off downstairs, two steps ata
time, to the work-room.

“T know what I'll do,” said the little
boy, bustling about to find the boards
he wanted. I'll make grandpa and
grandma each a chair, and I'll paint it
with my own paint, and that’ll please
them ever 80 much, I know. It's a
splendid idea of mamma’s—to think of
it, I mean.”

So the little boy hammered and saw-
ed all the rest of that day in the most
industrions fashion, but the very rick-
oty half of a chair that was finished
when night came, and the little boy
wag tired out, was all that Dick had to
show for his hard day’s work.

“ Horrid old thing!” he said the next
morning, a9 he turned the nnfortunate
chair around and around on two very
weak. legs, “I won't make chairs at
all. Tl make grandpa and grandma
each a little table. Grandpa can keephis
newspaper on his, and grandma can
keep her knitting on hers. That'llbe a
great deal better than chairs.”

But somehow there was quite as
much trouble in making tables as in
making chairs, Dick found. So boxes
for each of the old people to keep their
treasures in was the next thing he
tried, then spectacle cases, & spool-rack
for grandma, and an almdnac holder
was commenced, but nothing was fin-
ished; when, the very day before the
golden wedding party was to come off,
Dick’s mamma inquired:

“ What have you made for grandpa
and grandma little boy ?”

“ Nothing,” said the little boy.” He
was playing “lawn tennis” with his
little sisters and trying to forget all
about his promise, “ That is, mamma,
I've begun a lot of things, but none of
them behaved a bit well, I couldn’t
finish a single thing, and to-morrow’s
the golden wedding. I Aave tried,
really, mamma, but it’s no use to try
any more,”

“Qn, yes, it is,” said mamma; “and,
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Dick, you made me a promise. You
gave me your word that you would
finish something for grandma and
grandpa’s golden wedding present, and
you must do it before you go to bed to-
night.”

When Dick’s mother spoke in that
tone of voice there wasn’t the slightest
hope that she would change her
mind. Dick knew this as well as any-’
body, and walked off slowly toward the
workshop, in spite of the shouts bis
little sisters sent after him.

« Horrid things!” he said, kicking the
half-finished chairs and boxes around.
«How I hate you! and what’s the use
of finishing anything anyhow ? Grand-
pa and grandma won't care.”

But mamma did—that was very evi-
dent when the boy’s dinner came down
to him on a tray with mamma's com-
pliments, and she would not oblige him
to leave his work to come up stairs to
dinner. Something had tobe done,
there was no doubt about that, and
the little boy hammered and sawed
away all the afterncon with all his
might and main.

But the chairs wouldn’t stand on all
four of their legs and the hoxes
wouldn’t shut, no matter how long and
how hard Dick worked at them.

« It'a no use at all to try,” the little
boy said, with tears in his eyes, to his
mother at tea-time, “I can’t possibly
finish anything.”

“But you must, my dear,” said his
mother decidedly. “Itis a very hard
lesson for you to learn now, I know,
little boy, but you must finish some-
thing, and youw'll never forget it all your
life long, I know.”

And he never did. When Dick was
a grown-up man he used to tell his own
little boys of how he, when & little boy,
worked on, tired and hot and very

dirty, all the evening until the clock

struck ten to finish grandpa and grand-
ma’s golden wedding present.

And what do you think it was?

Tt was a lovely day for a golden wed-
ding. Thesun shone brightly, the birds
were singing, while the apple blossoms
danced up and down over grandpa and
grandma’s heads as they sat on the
lawn in front of the house to receive
the company. And it was while they
were sitting there that Dick sidled up
the bench where grandpa was sitting
and put something in his hand, mutter-
ing something ahout it being a golden
wedding present.

Grandpa took it and looked at it care-
fully.

It looked like a ball, but it was
painted a very bright yellow.

« T made it all myself, Grandpa,” the
ljittle boy said, *‘and I painted it my-
gelf. It’s for you and grandma, a gold-
en wedding present.”

“Thank you very much, thy little
boy,” said grandpa. “But what is it?”
he was just going to inguire, but Nan-
nie, Dick’s little cousin, who was stand-
ing by her grandfather, called out:

« Oh, the lonage, the pitty lonage!
Give it to baby.”

«QOh, an orange! 1 see!” said grand-
pa, *“and it's very nicely made, my
boy.”

% And you made it and finished it all
yourself, Dick,” said grandma, who
knew the whole story. “I shall prize
it more than any of my presents, dear
boy, and keep it very carefully,” she
added with a kiss.

And she did keep it so carefully, this
dear grandma, that when Mr. Richard
Turner finished telling this story 4o his
own boys—who are very fond of hear-
ing it over and over—he always ends
by opening a little drawer in his writ-
ing desk and showing them the orange,
very queer and battered-looking, to be
sure, and more like aball than ever,buf
the very same orange that he finished
for the golden wedding so long ago
when he wag a little hoy—Churchman.

The great difference between a mon-
archy and a republic is, that in the one
the people are governed while in the
other they are in theory self-governing.
The republican principle must finally
resolve itself down to the individual,
and find its test in him. We want to
educate the coming man tofeel that he
is the master of himseli in all that he
does, and that proper self-control is
his greatest duty. When we have self-
control in the individual we can have
true self-govermment in the State. The
whole social body will be right. Then
one-half of the people will not have to
be engaged in trying to reform the
other half, T never had much respect
for the man who had grown to full
gize in most of his powers and yet could
not trust himself to stand alone. He
ig a cripple, a weakling, and like a par-
asite must sap his moral nutriment
from the great body politic. In my
theory the man who can stand against
temptation is the only one who is really
worth having, who really makes his
own way and is not a detriment to
others, We must look to the public
achools to help lay the foundation for
this kind of character,—Supt. Traxler.

Shall We Spare the Rod?

One correspondent writes:

« Arguments can be presented pro
and con. The chief argument in favor
of its abolition is that it is a relic of
barbarism—forgetting, perhaps, that
a strict carrying out of this argumen
would apply that term to our forefath-
ers of a recent date. There are hund
reds of boys in the schools to-day whi
would in a very short time be expelle
from school, per force of circumstances
if the wholesome restraint of the roc
was removed. The governing entirel}
by love appeals to the better nature o
the pupils, the holding out of high in
centives are all good in theory, and ir
nine cases out of ten may work b
practice; but there are cases that re
quire the severs remedy, and it isno
right to spare the rod in such cases.

Another correspondent agrees “tha
this gentleman is right if it is only
guestion of flog or rebeilion; but wher
corporal punishment is abolished it i
obedience or expulsion. The few case
that need the rod might much better ¥
expelled rather than have the contan
inating influence of brute force upo
the whole school. To abolish the ro
Taises the moral toné of the achoo
Pupils are more honorable, and
teacher of tact can instill these nob
principles and make it a disgrace to0 o
fend. With the sentiment of t
school at one’s back, the rod can |
broken. Raise this sentiment, ar
then we can spend time at somethir
else. While there may be cases whe
the teacher fails faultlessly to raise t
fone of the school without the rod,
geriously question the ability of one
teach at all, who must resort to
These cases should be very rareindee
and it should be the determination
everyone who governs a child to
tiently and persistently labor to rea
that high standard where integrity w
take the place of brute force.

————— e

(lassification of Recitations.

SUPT. N. W, BOYES,

At least one hour each week sho
be devoted {o giving oral instruction
the whole sehool upon physiology a
hygiene.

When outline maps are furnished,
least one hour should be spent &
week in giving a general exercise uf
the subject of geography, also in ¢
nection with map studies and histc

The last quarter day of each altern

week may be spént in reading ess




and in declamation by pupils above the
third reader grade, Practical exercises
in composition should be given daily in
eonnection with other exercises. Let
the spelling class be required to frame
the words of the lesson into properly
constructed sentences, and let the his-
tory and other classes be sent to the
board to write out a synopsis of their
Jessons from memory while other class-
es are reciting, The spelling, punctua-
tion, use of capitals and construetion of
sentences should, in these exercises, be
carefully corrected. Scholars should
also be taught the sounds and diacritical
markings of the letters, that they may
know the pronunciation of words when
they see them marked in the dictionary
and spelling book.

It is recommended the time hefore
recesa in the forenoon be given to reci-
tations in reading, from the highest to
the lowest in order; that the time from
recess to noon be devoted to arithmetic
and spelling; that the time from noon
to the afternoon recess be given to read-
ing, (from the third reader to the lowest
in order) to higtory and to (A} geogra-
phy; that the time from recess to the
close of school be devoted to (B) geog-
raphy, penmanship, grammar and spell-
ing.

The amount of fime that can be given
to the various recitations must, of
course, be regulated according to the
number of classes and the number of
scholars in a class, and teachers should
arrange their programmes accordingly.

Exercises in reading and spelling be-
low the third reader should, in my judg-
ment, ba combined; the rest of the
school should be divided into two spell-
ing classes, according to their ability,

Scholars above the fourth reader may
properly commence the study of his
tory, but there should be only one class
in this subject.

I earnestly recommend that all pupils
above the second reader be given daily

instruction in penmanship, and that all
write at the same time.

The following schedule of time and
classification is also recommended:

Minutes.
Opening Exer, preliminary ..........5
Reading, No. of ¢lasses, 5 ........... ™
Recess, TOrenoon. .. ....oovvevnvnn. 15
Arilhmetic, No. of classes, 3......... 70
Spelling, No. of classes, 2............ 13
Noon Recess. ... .oorinieiiaianeean 0
History, No,of classes, 1.............20
Reading, No. of classes, 8............ 45
Greography, (A) No. of classes, 1...... 20
Recess, afternoon.. .. ... ... ...... 15
Geographv, {B) No. of classes, 1...... 10
Penmanship, No. of classes, 1 ....... 20
Grammar, No, of clagses, & ..........0)

Spelling, No, of classes, 2............ 15

Adaptability in Methods.

BY JONN L, THOMPSON, GEORGETOWN,
DELAWARE,

Teachers, like men and women that
pursue other vocations, are apt to enter
into & new year’s work with new re-
solves and new ideas concerning their
work. As this month begins the year’s
work with most teachers, i is fair to
presume that many have entered upon
their duties with new plans touching
every phase of school teaching. Even
those teachers who have gone into new
fields of labor very likely had their
plans of study and discipline all mapped
out in their minds (if not on paper} be-
fore they saw the material upen which
they were going to work. :

To resolve to improve is always in
order, but to execute plans of teaching
that have heen devised out of the sehool
room is not always practicable. Indeed
there are very few things in relation to
teaching which 2 teacher may fix out
of the school room that can be success-
fully performed within it. We may
borrow many new ideas from old and
experienced teachers: we may read
many educational works that are seem-
ingly replete with practicable methods;
and we may originate plans, all of
which will wark well in our minds un-
til we put them in operation in the
gchool house. Then we often find them
either wholly inefficient or susceptible
of many necessary changes. I do not
helieve that any plan of study or dis-
cipline devised out of the school room
was ever put and continued in aectual
practice within it without modification.
I do not mean to say that the teacher
is not aided in his work by reading ed-
ucational matters, nor do I mean that
it is futile for him to exercise his mind
in originating new methods of instrue-
tion and diseipline. Omn the.contrary, [
assert that the teacher who does not
read educational works and become a
subscriber to some educational journal
is, in a great measure, unfit for his bus-
iness, and if he allows his own mind to
be indolent he had better step down
and out at once. But I mean that the
proper place to regulate methods of
teaching is in the school room with the
materigls in your hands.

The farmer must understand his soil
in order fo make it produce; and the
potter his clay, to make the kind of
vessel he wants. So the teacher must
become acquainted with his pupils be-
fore he can suit his course of teaching
fo their profit and progress. As well
might a tailor undertake to fit a gai-

ment to a man with no other guide
than that the man he wants to fit is the
same shape of other men, as for a
teacher to lay down a course of study
for pupils he never before met in a
school-room. Wa often find that & cer-
tain mode of instruction witl work well
in one school district or parish, while
at the same time it will be wholly in-
operative in another. This is owing to
certain local or domestic causes over
which the teacher may often have no
eontrol; vet, in some instances the
teacher will worry and struggle in try-
ing to make the pupils and the locality
guit his favorite method, instead of
thinking up a new method to suit the
pupils and the locality. Many teachers
fail by riding “hobbies” from place to
place. It does not follow that what is
good for an Englishman is also good
for a Frenchman, and we should there-
fore adapt our methods at all times to
those we teach.

———tmE——

A Normal Education,

TO TEACHERS.

Education pays. Every teacher be-
lieves it. No one could offer to teach
another unless he himself believed it.
The more education one has the better
it pays. For a teacher a Normal Edu-
cation pays best. Proof of this:—

GENERAL.

Every city, every county, every dis-

triet, every State Superintendent be-

lieves it.
SPECIAL.

Hon. E. E. Higbee, Supt. Public In-
struction, Pa,, advoecates the establish-
ment of normal schools with still long-
er courses of professional instruction.
He wants all teachers to have a long
course of normal training.

Hon.JJ. P.Wickersham, acknowledged
as one of the foremost educators,
wants every teacher in the State fo
have a normal diploma.

County Supts, Twining, of Iirie, and
Chamberlain, of Crawford, advise ev-
ery teacher to complete a full normal
course of study.

County Supt. Davis, of Clarion, says:
“I desire all young teachers to attend
normal schools.

1, Because they will then do better
work.

2. Because they will stimulate others
to greater effort.”

Supt. Arird, of Warren county, says:
“1 belisve it the duty of every teacher
to spend a year at a normal school.,”

A teachers’ institute is.a short nor-

mal school, A normal school is & con-
tinuecus institute.
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Division of Declmals.

BY T.J. LEE, PRINCIPAL OF LEE'S ACAD-
EMY, LOXA, ILL,

As there are two cases in division of
decimals with respect to the inequality
of the number of decinial orders in di-
visor and dividend, meost arithmetics
have Two rules, when oNE, based upon
the fundamental principle, i3 gufficient
in practice and much plainer in analy-
ais,

In common fractions, pupils should
be taught that by inverting the divisor
and multiplying the dividend by it,
the same quotient is produced that is
found by reducing both dividend and
divisor te equivalent fractions having
a common denominator and then di-
viding the numerator of the dividend
by the numerator of the divisor, as in
division of integral numbers.

In decimals, it is the numcerator that
we SEF, the denominator being always
inferred from the law.

By annexing ciphers to one or two
decimals having different denomina-
tors, they can bemade to have the same
denominator. Then by treating both
as integral numbers, one can be divided
by the other as in simple division of
whole numbers. If the dividend will
not then contain the divisor, of course
the guotient will be a decimal, and the
decimal point (separatrix) should afonce
he put in the place of the quotient to
show that the quotient will be a deei-
mal. After this is done, by annexing
ciphers to the dividend and proceeding
as in whole numbers, the proper quo-
tient will appear with the separatrix
already fixed.

Thus: Divide .8 by 47.63, the denom-
inator of the dividend being ten, and of
the divisor one hundred. Annexing
one cipher to this dividend, its denom-
jnator becomes one hundred. Then,

47.63).80,000{.01 plus.

Second case: Divide 47.63 by 8, the
denominator of the dividend being one
hundred, and of the divisor ten. An-
nexing one cipher to the divisor, its de-
nominator beeomes one hundred. Then,

B0)47.83 59.5 plus
400

763
720

430

400
Roure. Write the numbers as in di-
vision -of integers, Annex ciphers to
either dividend or divisor, making the
number of decimal orders in each the
game. Then treating divisor and divi-

dend as whole numbers, proceed as in
division of simple numbers.

By this method I have less difficulty
in teaching my pupils the PLACE of
the separatrix than by any other.

All arithmetics 1 have examined,
teach the annexing of ciphers to the
dividend to reduce it to the same de-
nomination as the divisor; buf nonel
have seen, teach of the supplying of
the deficiency in the divisor.

Besides its practical simplicity, the
excellence of this plan consigts in its
keeping ever prominent beforathe mind
the fundamental principal of COMMON
DENOMINATONLS, upon which any rule
of division in common or decimal frac-
tions is hased. Buat this prineiple as to
the denominators can be kept in view
also, when the number of decimal or-
ders in the dividend exceeds such num-
ber in the divisor, by considering, until
the separatrix in the quotient becomes

fixed, only as many decimal orders
(next the sepatrix) in the dividend as
there are decimal orders in thedivisor;
and proceeding as if the divisor, and
dividend so far, were integers. \
[E——— TR

Tardiness.

I was troubled some time since by
the want of punctuality in my pupils.
Acting on the principle of attracting
rather than coereing, I determined on
the following plan: After opening
achool, 1 told the few who werein their
seats that I intended to spend a quarter
of an hour every morning in teiling
them something interesting, something
which they would be pleased and profit-
ed to hear. * * The process was re-
peated every morning.

I took pains to have something really
interesting and I soon began to observe
the effects, They who had heard the
“facts,” as I called them, told their
tardy eompanions what pleasant infor-
mation the teacher had giventhem and
advised them to come in time if they
wanted to hear something nice.

I was walking behind two of my boys
one morning, on my wiy to school,—
two of the quandam tardies—and over-
heard one of them say, “ Hurry up, or
we shan’t be in time for facts”

In a few weeks I had induced a good
degree of punctuality —School dmuse-
1ents.

.

LET me urgs teachers not to conten-
themseives with formal and detailed
knowledge of the Bible. Get at its
whole sweep. Ponder its great prin-
ciples. Know its one great idea of sal-
vation, and turn it into a burning flame
in your own soul. So,and so only, ¢can
you kindle its spark in the hearts of
those who gather about you.

Chemistry of Smell.

BY PROF, M. L: SEYMOUR.

There are many reasons for believing
that the detection of any odor is a
chemical experiment. If oxygen be
absent, the strongest odors are nof
recognized by the olfactory nerve. Try
the following experiments:

1. Invert a quart jar, and fill it with
hydrogen by displacement.

Gently turn the jar so that the gas
may escape, and at the same time hold
beneath the upper edge of the jar an
open bottle of cologne, bergamot, or
kerosene. If the manipulationis good
not the slightest odor can be detected.
Now, smell of each in the open air,
and then place each open bottle ina
jar, and fill with oxygen by displace-
ment,

The effect in each case will be
heightened.

2, Take a quart jar and fill with
carbon dioxide by displacement.

Be able to keep the jar full by pres-
sure from the gag-bag. Blindfold a
friend and ask him to shut his mouth
and hold the nose for an instant.
Quietly drop in an onion. No amount
of sniffing will detect it. This experi
ment was tried twice before two larg
classes in physiology, and only upo.
removal of the bandage from the eyes
was the object recognized. Should il
be argued that the smell of the gases
overpowers the odors used, it may be
said that the above experiments hold
true when the gages are pure and wel
washed.

3. Fill a jar with nitrogen-—an iner
gas—odorless—and perform the experi
ment in the same way as for hydrogen
and notice the same result.

‘What if ammonia or snuff were uged
They would be detected because the;
are irritants. We do not recogniz
them by smell,

The Creator has wisely ordered tha
the beverage of nature—water—shal
be without taste, that it may not mog
ify or detract from the flavorof food
and wisely provided that pure, whole
some air shall be without odor, that w
may be warned of the unfitness of ai
whenever we can smell it. And, whil
infinite wisdom .is shown in the pr
vigion of a mixture rather than a con
pound for respiration,—for the bloo
cannot decompose any compound ¢
oxygen and nitrogen,—we are led f
adore the consummate skiil that plar
ned theoxygen of air to be free to ox
dize the odors that annoy or delight u

[t e
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Visliing Soholaps.

We commend to teachers the follow-
ing thoughts by a writer in Pedagogue
on the above subject:

. The teacher who would be successful
must win the confidence of his scholars
and be in sympathy with them; he
mast know their natures, their sur-
royndings and their needs. In no way
ear he better doso than by visiting
then at their homes. He thereby shows
hig interest in them and wins their love,
"‘How such visiting enables you to
bind the children’s hearts to your own!
Y'go around in the district and see the
parents, hrothers and sisters of my
_ﬁ:holars; I am shown a favorite picture
book, or a pet dog, or pussy, or pony,
or & little garden over which a pupil
exercises absolute ownership, and af-
‘terwards 1 take occasion to nquire
about these things. I ask one whether
his big brother (the family pride) is go-
ing,into that big store yet; T tell anoth-
er that I never saw such a saucy,
ric}y littledog as hers; I reeall some
1

t
{oea_sant incident of my visit to their
use or ask Johnnie whether he can
utanage the potato bugs in his garden
‘vet. In this way I gain the love, confi-
‘ence and hearty co-operation of my
sholars.

The parents, too, are pleased with the
attention, and no longer regard me as
a school teacher merely, but more ag a
friepd. As far as my experience goes,
1 myst say that I have found no surer
way of securing the support and €0-0p-
eration of the parents than by paying
thém an occasional visit.
~Then, too, I get many valunable hinta,
I know that the most effective way to
manage Willie R. is to drop a letter to
his mother. I have learned that Jen-
nie B. i3 to have & nice -8ppio tree at
the side of her father’s house if she
maintains a good standing in her claas,
and that suggests to me a way of mak-
ing Jeonie study. I know what course
of discipline the several families en-
dorse, and that shows me what mode
of punishment will be the most judi-
clous and effective with different pu-
pils. I know, too, the likes and dislikes
of the distriet, and those of the chil-
dren, and that saves me from making
mistakes in seating scholars, enables
me to avoid unpleasantness, and make
things run smoothly. :

These calls are also beneficial to my-
pelf; for, though I have more book
learning thar any one else in the dis-
brict, I find that there are a number of
men who can teach me 3 great many

things about the practical affairs of
life. Ifind that in some things I am
pretty green., Intercourse with people
of various occupations and conditions
in life teaches me many valuable les-
sons and dispels the crude notions
which I brought from college.

Thus I am abundantly repaid for the
time spent in the homes of my pupils.
I get more correct views of life, secure
the good will of the district, and pick
up many bits of information which aid
me in managing the school.

—_—  ———

It will be a blessed time when the
word “school” will not be a synonym
of emulation, rank, inflexible courses
of study and nervous strain. In many
places the very name, “ primary school,”
sends a shudder, Suggesting the words,
“primary prison.” But we are slowly
coming to a better day. The Kinder-
garten has taught us something; we
ought to have learned more; the world
will learn, and when it does the garden
of childhood will be filled with all sorts
of attractive things. Love will rale the
hours. Some one whispers, “ Whera
will all the bad children be then?”
We answer, “ The very atmosphere of a
good school makes bad children good
before they know it. The best reform.
atory for a bad hoy is a good school.”
The future will be better because the
children will have better parents. They
will be born better. Homes will be
better. There will be better food on
the tables, and better clothes on the
body, better blood in the veins, and bet-
ter brains in the head, better bones and
cleaner hands, Somebody groans, “The
world is going to the dogs!” We don’t
believe it. £t ésn't trye, « But,” says
grumbler, “Look at the prisons and
agylums; read the daily papers. Every-
thing is getting werse. It's terrible.”
But, grumbler, look into the bright
windows of ten thousand cheertul
homes, hear the music of millions of
musical instruments, listen to thelangh-
ter of ten milion rosy-cheeked boys
and girls playing in the streets and
fields, see the security and plenty of onr
land, and then dare to say that the
world is going to the bad. Ii is not!
A brighter spring never came to this
old world of ours than this of 1885,
We may want a little more money and
a little more cleanliness, but the land
never had $0 much of peace and secur-
ity as now. Let the summer schools
catch the inspiration of the times and
become radiant with the very sunshine
of good cheer and love—New York
School Jouwrnal,

Ocmprlsory Education,

We strongly advocate the making of
& law compelling all children within
certain ages to attend school regularly,
Therse can be no doubt that, if it is for
the best interest of the State to have
popular edueation, it would be wise
and proper to make such laws as would,
by their enforcement, attain the result
of a general liberal education of our
youth, :

It is claimed that compulsory laws
abridge the liberty of our people, but
we think this a mistake. It is rather
an incvease of liberty to compel all peo-
ple to do right, seeing that no one is
naturally endowed with the brivilege
of doing wrong. If it ia well to have
courts of justice in order to. protect the
liberties of the people, then it is right
by law to compel people to serve as
Jurors and witnesses beforesuch courts,
8o with our schools, if the best interest
of the people is in a general education
of the masses, and if such education
tends to increase the liberties of the
people by making better society, then
let us make that education general by
compulsory laws,

That people have the most liberty
who have the best government, and the
best government is the one made and
sustained by intelligent citizens exer-
cising the privilege of the ballot,

Let us take the waifs from the street
and place them nnder the protection of
our free schools—the great bulwark of
American Liberty.— Oregon  Normal
Monthly. :

e e
Good Thoughts,

There is one art of which every man
should be master—the art of reflection.
—Coleridge.

The difference between one boy and
another is not s0 much in talent ng in
energy.—Dr. Arnold, .

Education begins the gentleman, but
reading, good company and reflection
must finish him.— Locke,

It has been the plan of my life to fol-
low my convietions at whatever per-
sonal cost to myself. —Qarfield,

Knowledge is in every country the
surest basis of happiness.— Washing-
ton’s First Annual Address.

A general diffusion of knowledge is
the preserver and protector of republi-
can institutions.—De Witt Clinton,

The perfect work of education ean
not be accomplished except in the in-
dividual who comes of astock cultivat-
ed for generations. Training your pu-
pil, youmay be training his great grand-
son. Infinite are the reaches of the
schoolmaster.




18

Care of the Eyes.

Some common defects are:

1. Small shaded writing on the black-
boards, to be copied and read to the
scholars,

2. Young children writing “fine” or
standard-sized letters, and often below
the standard size.

3. Using slates so small a3 to oblige
the ckild to write and figure in a small,
cramped, crowded manner.

4. Using “hair lines” in writing, and
small forms in primary drawing.

The eyo of the six-year-old child is
not miecroscopic; it has not reached
that maturity that allows of scanning
and comparing small objects, or short,
delicate lines; and if forced into this
sort of work, nature is wronged and the
eye permanently injured. In order not
to be indefinite, the weakness of many
educationa! hints and directions, the
following taken from the successful
school-room work is offered:

(1) Size of board writing—unextended
Twoto twa,

lers.s. and a half inches, |

I

3. Go early to the Association and re-
main until its close,

4. Be punetual at each and every ex-
ercise of the Association,

5. Give close attention to the exer-
cises.

6. Make a mental comparison of each
speaker’s matter and method with your
own-idea of what should be said and
how it should be said,

7. Behave as you think the other
members should behave,

8. Behave as you desire your own
pupils to behave in school.

9. At the proper time ask questions
upon those topics about which you de-
sire to know more.

10. Pay special attention to those ex-
ercises which relate to your admitted
defects.

11. Be willing to do anything request-
ed by the instructors and to aid in
making & good Association,

12, Use your note-book freely and
Jjudiciously.

13. Enter in such questions and topics
ag you desire to exafine more fully.

14, Seek to learn how to use your op-
portunities to better advantage.

15. Strive to learn how to get your
Pupils to study more.

16. Endeavor to learn how to get your
pupils to study in a better manner.

17. Talk freely and frankly with
other teachers during recesses.

18. Review the more important exer-
cises during the session."

19. Write out at length such sugges-
tions as you decide to adopt.

20. At the close of the Association
make and write out an estimate of the
value of the whole session to you and
the infiuence it will have upon your
teaching.

21. Remember that you are personally
responsible, to some extent, for a good
Association.

22. Remember that the amount of
good you receive from the Assoeiation
will depend largely upon yourself,

Preservs the Voice of the G‘hiﬁ

Most teaching of elocution consists
intrving o, correct fanlts, acquired by
chools, Lis-

children on

listen in the

it elocution-

le principles

. A defect

1 by follow-

)Y which a

Listen to

wwemphasis,

1y! Should

teaching ruin these voices? Haste
ing ruined voices? Who speaks fi
By following nature the child .
learned to talk well; by the devices
man he reads abominably. Neverall
a child to read a single sentence -
naturally.—Exchange. i

THE school must recognize its ¢
stant vital connection with the wo
around. Every teacher’s desk shot
be in sight of the great facts of t
times in which we live. Boysare me
girls are women, fo-morrow.

Dismissing Schocl,

The teacher should especially guarc
against having such a rush of work
come to a focus at the hour of closing
that the school must be dismissed in
confusion, some pupils with their work
half done, others restless and confused,
going out without regard to order or
quiet. Better call all work to a close a
few minutes before the time for dis-
missal and have all pass out quietly
and in order.—Country School,

el —
Letter Writing.

We knew a teacher once who allowed
her youngest pupils to write letters tp
her, which, after 8chool, they placed in
a drawer of her desk called the % post- -
office,” Here, too, in the morning they
found answers. It wasa delightful oc-
cupation to the children to write and
receive letters. Ag the term advanced
the letters became more and more.in-
telligible to the teacher. The writing,
spelling and formation of the sentences
spoke well for the merits of this occu-
pation. It would not he possible for
every teacher to follow this plan often.
Our friend taught a distriet school and
the number of her pupils was small—
E. 8. Foster, .

SoMmETHING is Wrong when a child
must be compelled to stndy. The
trath is pleasing to tlie mind, and
all instruction should be interest-
ing to the pupil. By making study
distasteful, we lose the chief object
of education. School life is but the
beginning of life’s school, and the
studies there should be continued
with delight, instead of being
thrown aside with disgust. We
cherish what produees pleasure, and
for that reason the school and school
duties shonld not be a dread to the

child, but the brightest pictures on
“memory’s walls.’

_—— -



In Memorixm,

Died, at her home in Brownaville,
v, Aug, 11, 1885, Miss Anpa
athews, .in the 18th year of her
e,
Miss Mathews was one of our
st earnest and faithful students
ring the spring term. She made
any friends during her short stay
the school. Her manners were of
1at subdued and gentle kind that
rin all hearts. She stood with the
irst of her class in scholarship and
deportment, and was held in the
highest esteem by all the teachers
and stndents. Her amiable, christ-
ian life was a pattern forall of her
achoolmates, '

THE recent improvements in our
buildings and grounds are so many
and so marked that our friends
may experience an agreeable sur-
prise when they next visit the Nor-
mal. - Brussels carpet, spring beds,
steam heating, &c., were not dream-
ed of in the earlier days of the
gchool; but these and many other

. good things have already been re-
alized, and ¢ there’s more to follow.”

Alumni Personals.

. Miss Donetta Newkirk, of *77,
and Mr. A. Lee Rothwell, of 83,
-are the new teachers for the ensu-

; ing year at Coal Center.

i Prof. A, W. Newlin, A. B, 77,
holds the chair of Hebrew and
Drawing in Allegheny College.
In company with Mrs. Newlin he
attended commencement exercises
here in June,

Mr. D, H. McKee, *18, enters,
this fall, upon his second year as
principal of the Bridgeport schools.

Mrs. W. 8. Jackman, #nee Reis,
’78, has been spending the vacation
at Prof. Jackman’s home, near Cal-
ifornia,

Mr. W. 8. Van Dyke, ’78, has at

_ last abandoned the profession of
teaching and accepted a cashiership
in 8 West Newton bank.

Prof. F. R. Hall, 79, who has
been principal of the Model School

for the past two years, retains
the general supervision of the
school for the ensuing year.

Miss Anna Thomas, 80, will
teach in her home school at Web-
ster, next term. Miss Thomas has
declined tempting offers to teach
away from home. )

Mr. ‘A. M. Claybaugh, 81, after
making an enviable record as prin-
cipal of the Uniontown schools, has
resigned to become associate editor
of the Connellsville Cowurier. He
will doubtless wield the pen as sue-
cessfully as he did the “ birch.”

Misees Kate Beazle and Judith
Collins, of 82, and Misses Ella
Hart, Maggie Stockdale and Car-
rie Coulter, of ’83, are among the
Normal graduates employed in the
Monongahela city schools for next
year. :

The class of ’84 have done nobly
in their first year’s work. Several
have been advanced to higher po-
gitions. Miss Holland will teach
at Beallsville; Miss Wakefield will
be vice principal at Connellsville;
Misses DBierer and Longanecker
will teach in Uniontown; Mise
Lindsay at West Brownsville; Mise
Perkins in West Newton. Mr.
Berkey has been elected vice-prinei-
pal at Somerset; Mr. Saunders
holds & good position at Mt. Pleas.
ant, and Messrs Pollock and Bell
are offered extra compensation in
their old positions.

California Adverticements.

For good Shoes and a neat fit, go
to Hornbake’s.

J. A, Latlowarzon M I)_ Offiao
opposite P

Dr.d. W
fice, corner

Full ass
Carpets, &

Mailey’s
ery, choice

- e — e p—

Call at Lynch’s for any kind of a
Boot, Shoe, Slipper, Hat, Hose or
Neck-Tie.

A large stock of Books, Station-
ery, Music and Fancy Articles at
Winfields.

W. M. Hart, leading grocer, Gro-
ceries, Fruits, Candies, Glassware,
Toys, Notions.

For Dress Goods of all kinds, at
]‘a;'i'ces that defy competition, go to

an Dyke’s. ‘

Michener & Eberman, Droggists
and Stationers. Choice Toilet Ar-
ticles, Photograph Albums and a
great variety ot things useful and
ornamental,

Frazee & Co., Groceries, Provis-

ions, Candies, Kitchen-ware, Nnte .

Toys, &e., &e. 7




